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ABSTRACT 
 

This research examined, through a qualitative grounded theory approach, perceptions of 

classified, non-instructional staff, and leaders in business and operations on a best practices 

professional development framework for operational staff. The study also examined the 

responsibility of leaders to provide professional development opportunities to their staff and 

touched on how it affects the workplace culture. In the past, studies have examined the benefits 

of continuous job-embedded training and professional development opportunities for teachers, 

the administrators' responsibility to provide such opportunities, and the effect professional 

development has on school culture; but there is limited research about providing consistent 

professional development opportunities for classified and non-instructional staff. Classified and 

non-instructional staff in business and operations have both a direct and indirect impact on 

student learning and achievement. Providing continuous professional development opportunities 

to this population, to mirror that of teachers, may help increase the knowledge and skill capacity 

in a school district. This study was conducted using a survey for classified and non-instructional 

staff, a semi-structured focus group interview of leaders in business and operations, and 

document reviews from the same leaders. Results from this research supported the existing 

literature summarized in Chapter Two about professional development for teachers and the 

theoretical framework that guided the study. The researcher highly recommends that K-12 

districts adopt this best practices framework for the continuous development of non-teaching 

staff. 

 

Keywords: Classified staff; Professional development; Best Practices Framework; Business and 

operations leaders; Adult learning 
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CHAPTER I 
 

INTRODUCTION  
 
 

Background of the Study 
 

In education, teachers are the central focus of professional development and professional 

learning communities (Antinluoma et al., 2018). However, teachers are not the only people who 

help create an environment for students to thrive (Adejar, 2020; Admiraal, 2021; Turner, 2002). 

Classified staff on the business and operations side of a school district also help create conditions 

for students to flourish (Turner, 2002). For example, safety and security staff help create a safe 

learning environment, transportation staff remove barriers for students to get to school, and 

secretaries make connections with staff, students, parents, and the community. Non-teaching 

staff are as important as teachers, principals, and other academic leaders (Loeb, 2016; Turner, 

2002; Vishwaroop, 2022). As Loeb (2016) argued, “Adults are the greatest resource for students” 

(p. 4), which is not exclusive to teachers.  

A two-fold precept holds that all staff have the right to opportunities for growth, 

knowledge, and development (Admiraal et al., 2021; Turner, 2002), and the responsibility to 

provide those opportunities falls on department, school, or district leaders. The success of this 

guiding principle is contingent on leadership support (Admiraal et al., 2021; Swanson et al., 

2020). Training and professional development enhance the skills necessary for quality job 

performance. Providing professional development is a way to support the growth and 

development of classified staff. Weiss Bros. (n.d.) determined that the benefits of professional 

development included (1) improved job skills, (2) improved safety, (3) enhanced morale and 

higher retention rates, (4) increased engagement, and (5) increased efficiency and productivity. 
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Professional development is the continuum of growth, improvement, and life-long learning 

(Beavers, 2009; Hien, 2008; Mlakar, 2019). 

McChesney and Aldridge (2019), broadly defined professional development as providing 

activities aimed to develop the knowledge and skills of professionals in their areas of expertise. 

These authors determined that it was important to provide professional development to the entire 

educational workforce. McChesney and Aldridge limited their professional development 

research to teachers; however, the target audience for the proposed study is classified (non-

certificated) and non-instructional staff in K-12 settings. This population can also benefit from 

developing their knowledge and skills in their areas of expertise. 

Classified Staff and Student Achievement 

Non-teaching staff who work in school systems but not directly with students are an 

integral part of student and district success (Vishwaroop, 2022). Feuerborn et al. (2018) defined 

classified staff as “those employed in schools . . . but whose position does not require the 

certification of a teacher or other certified school personnel” (p. 103). Turner (2002) conducted a 

study on strategies for performance improvement for classified personnel in K-12 schools and 

argued their effect on “student learning, teacher preparation and presentation, parent and 

community support, and administrative decision-making opportunities” (p. 1). Connolly and 

James (1998) considered support staff an “essential element of the teaching team” (p. 277). 

Teachers and principals are not the only adults who work in schools and support students 

(Loeb, 2016; Vishwaroop, 2022). Academic staff such as secretaries, instructional aides, 

instructional coordinators, curriculum specialists, librarians, and counselors also support student 

achievement (Loeb, 2016; Turner, 2002). Consider the role of safety and security, buildings and 

grounds, food service, custodial services, and transportation professionals. Each specialized team 
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plays a part in meeting Maslow’s hierarchy of needs in an educational setting. Ensuring students 

are safe, fed, and transported to a clean and comfortable environment impacts learning and 

belonging (Turner, 2002). According to Vishwaroop (2022), non-teaching staff’s “contribution 

might seem invisible at first, but it is actually very evident their contributions are the reason for 

the smooth functioning of the school system” (p. 5). 

Lack of Professional Development for Classified Staff 

According to Holmes’ (2020) study on higher education, continuous professional 

development should be provided to the entire workforce. Although higher education entities have 

adopted business systems, financial structures, and leadership models, they have not made 

professional development activities a priority for all staff. School districts have set aside 

professional development days for teachers and other certificated staff (Antinluoma et al., 2018; 

Ohio Revised Code, Section 3319.074, 2019; Zhukova, 2018); however, they have not made 

continuous professional development a priority for classified staff on the business and operation 

side of education. 

Mlakar (2019) also made a connection between professional development and the 

improvement of school climate: “Professional development programming improved weak areas 

that affect the overall climate of a school or district” (p. 30). Yet little is known about the role of 

classified staff in this process. For example, security professionals are classified staff who have 

an impact on the school climate and student achievement (Turner, 2002). However, Forber-Pratt 

et al. (2021) stated, “school security professionals (SSPs) have increased presence in schools, yet 

little is known about how they view the importance of their relationships with students and the 

broader school climate” (p. 344). 
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Additionally, there are studies on leadership development (Stewart, 2017; Westfahl & 

Wilkins, 2017), but few studies exist on the role of leadership in providing professional 

development opportunities to the entire district. Antinluoma et al. (2018) named school culture 

and leadership (e.g., the principal or building leader) as the top two critical characteristics of a 

school and stated that the role of the leader was key in supporting the workplace climate and 

providing professional learning activities. The authors further discussed schools as professional 

learning communities where the workforce supports a shared vision and where they practice 

ways to find better approaches to new learning. Researchers (e.g., Orta, 2015) have discussed the 

hierarchy or power dynamic of leadership and building leaders in providing professional 

development for teachers, but there is a gap in the literature regarding who is responsible for 

providing professional learning opportunities to classified staff in the K-12 setting. According to 

Orta (2015), leaders have a directing role and are responsible for connecting the workforce to 

organizational goals. Future-oriented competencies meet essential needs and advance careers 

(Billings et al., 2019). Yet, providing professional development is not a current goal for 

classified staff. Where power is contested, leaders may also be insecure about staff’s increasing 

in knowledge capacity (Coventry et al., 2015; Orta, 2015). Leaders must make an investment in 

providing learning opportunities for staff (Swanson et al., 2020; Westfahl et al., 2017).  

Statement of the Problem 

The problem this proposed classical grounded theory addressed is that a professional 

development framework for business and operations staff does not exist. Research suggests that 

teachers and paraprofessional staff benefit from job-embedded training and professional 

development opportunities (Admiraal et al., 2021; Turner, 2002). In addition, researchers discuss 

professional development and workplace culture from a teacher or classroom perspective and 
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from a behavior and discipline perspective (Adejare et al., 2020; Feuerborn et al., 2018). 

However, classified staff have been largely excluded from the research regarding professional 

development in a K-12 setting. There are significant gaps in the research regarding the 

professional development of non-certificated staff on the business and operation side of a school 

district outside of job-embedded and evaluative training. Additional research should ask how 

classified and non-instructional staff experience personal and professional growth to meet the 

ever-changing needs of the district. 

Purpose and Significance of Study 

Classified and non-instructional staff plays a significant role in the K-12 setting (Antiado 

et al., 2020; Feuerborn et al., 2018; Turner, 2002; Weiss Bros., n.d.). The purpose of the 

proposed classical grounded theory study was to develop a best practice professional 

development framework for business and operational staff in a large, urban school district. The 

researcher analyzed data collected from survey results from classified and non-instructional staff 

in business and operations and the results from a focus group interview with six business and 

operations leaders. The research questions (RQ) that guided the study were: 

Overall RQ: What were the best practices for providing professional development for 

business and operations staff in a large, urban Midwestern K-12 school district? 

RQ 1: How do the business and operations staff in a large, urban Midwestern K-12 

school district describe their professional development needs and experiences? 

RQ2: How do the business and operations staff in a large, urban Midwestern K-12 school 

district describe how professional development impact their personal and professional 

growth? 
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RQ3: How do business and operations leaders in a large, urban Midwestern K-12 school 

district describe their best practices in providing professional development to business 

and operations staff? 

a. What are the perceived benefits of implementing an ongoing professional 

development framework for business and operations staff in a large, urban 

Midwestern K-12 school district? 

b. What are the perceived barriers or challenges in implementing an ongoing 

professional development framework for business and operations staff in a 

large, urban, Midwestern K-12 school district? 

c. In what ways does providing an ongoing professional development  
 
framework for business and operations staff in a large, urban, Midwestern  
 
K-12 school district affect the organizational culture? 
 

The significance of this study was that it added to the body of knowledge, filled gaps 

related to professional development for classified staff, and made recommendations on what will 

engage this group of employees and help them enhance the mission and vision of the district and 

student achievement. It is vital that leaders create a culture of learning and development in 

business and operations to mirror academics in modeling growth and learning in the district for 

students and the community. Providing continuous professional development to classified staff 

can also transform workplace culture by shifting from fixed mindsets to encouraging a growth 

mindset in employees and the district (Berkowitz, 2017; Braithwaite et al., 2017; Dweck, 1999; 

Mlakar, 2019). In addition, according to Duval County Public Schools (n.d.): 

High-quality professional development for all non-instructional personnel (NIP) is 

provided to close the communication gap between NIP and certificated personnel by 
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building meaningful relationships and support in our learning community. This will help 

in increasing the NIP knowledge, skills, aspiration, attitudes, and behaviors necessary to 

effectively perform in their current position. (para. 1)  

Methodology 

A grounded theory approach in qualitative research was used to create a best practice 

framework for providing professional development to non-instructional staff in a K-12 setting. In 

order to align the research problem and help the reader understand how results were determined, 

the qualitative study shows 1) development of research procedures, materials, and tools, 2) 

recruitment and selection of participants, and 3) data collection and analysis (Rudestam & 

Newton, 2014). A phenomenological research study “engage a relatively small number of 

participants” (Rudestam & Newton, 2014). The human experience is essential to this study. This 

study was conducted to include an open sample of classified and non-instructional staff and 

business and operational leadership. According to Rudestam and Newton (2014), foreseeing 

sampling dimensions is difficult. The data collection and analysis process were essential to the 

research and the application of grounded theory (Sbaraini et al., 2011; Tie et al., 2019). The 

information gathered from the survey, focus group interview, document review, themes, and 

patterns determined the outcome of the study. 

Grounded theory differs from other qualitative analysis because “it aims at forming a 

theoretical model of something” (Merriam & Grenier, 2019, p. 212). It is a data-driven model 

that builds a theoretical model from the ground up by interweaving the processes of data 

collection and data analysis (Merriam & Grenier, 2019). A phenomenological perspective was 

used to collect rich and useful data. This perspective came from survey respondents and focus 

group participants who had experience with the research topic. Rudestam and Newton (2015) 

described phenomenological research inquiry as “attempts to get beneath how people describe 
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their experiences” (p. 43). Grounded theory and phenomenological research were used in this 

study to offer a theoretical explanation of a best practice framework for professional 

development for classified and non-instructional staff in business and operations. This approach 

worked well as the researcher analyzed the data to find emerging themes rather than the reliance 

on a preconceived hypothesis. 

Role of the Researcher  

My role as the researcher in this grounded theory qualitative approach was to engage 

classified and non-instructional staff through a survey, conduct a focus group interview of 

leaders, analyze and compare data, and construct a theory to help understand their perspectives 

(Al-Dabbagh, 2020; Charmaz & Thornberg, 2021; Glaser & Strauss, 1967; Sbaraini et al., 2011; 

Tie et al., 2019). I was committed to studying the professional development experiences of the 

business and operations classified and non-instructional staff in a school district through the lens 

of a survey. I interviewed a six member focus group. The interview consisted of open-ended 

inquiries about how participants describe their experience with professional development, the 

effect it has on the organizational culture, and the role leadership plays in providing professional 

development opportunities for business and operations staff. I also requested documentation 

from the focus group participants that described professional development offerings to their staff 

or barriers to offering professional development opportunities. 

My experience working in several industries throughout my career raised my awareness 

of the inequities of professional development opportunities provided only to upper leadership. 

Excluding professional development opportunities for support staff limited the capacity of the 

workforce, thus minimizing the opportunity for advancement. I have witnessed a vastly different 

trajectory of leaders given growth opportunities through professional development and the 
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stifling of support staff not afforded the same growth opportunities. I also noticed little 

investment allotted for the growth and development of support staff. 

My experience as a support staff member makes it important that I maintain my role as a 

researcher by not allowing my personal biases to interfere with this field of study. I have lived 

the experiences of being a support staff member and watching those on the leadership track 

advance through professional development. As a leader, I also experienced advancement from 

professional development opportunities. While this strengthens my credibility as a researcher, I 

must ensure I do not misinterpret or misrepresent the data gathered throughout my study. 

Research Assumptions 

The researcher of this study holds three primary assumptions. The first assumption of the 

researcher in this study was that classified staff in business and operations in a school district 

want ongoing professional development. Academic or certificated staff contractually receive 

ongoing professional development every year; however, non-academic or classified staff do not 

receive ongoing professional development. It assumes that classified staff desire this to be an 

equitable practice.  

The second assumption was that professional development for classified staff would 

grow the organizational culture. This assumed professional development has a positive effect on 

staff, thus increasing positivity in the workplace culture. For example, reinforcing 

communication or problem solving through professional development will create an environment 

of good communicators and problem-solvers. The third assumption was that leadership plays a 

major role in the growth and professional development of classified staff. This assumption 

considers the leader has control over the availability of classified staff to engage in professional 

development. For example, it is up to the leader to make an investment in and provision for the 
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classified staff to participate in professional development. Without buy-in from the leader, 

classified staff cannot take part in professional development – especially since it is not 

contractually mandatory. 

As the researcher, I must engage in the focus group interview and participant survey 

objectively without projecting my feelings or desires for personal and career growth and 

advancement through professional development. It is important that the findings of this study are 

credible and trustworthy. While there may be similarities to my experiences, I must remain 

subjective and challenge my biases as I collect, analyze, and interpret data from survey 

participants and focus group members. 

Definitions and Terms  

Andragogy: The study of adult learning focuses on the learner and not the teacher 

(Education Technology and Mobile Learning, n.d.; Gutierrez, 2018; Knowles, 1978; Mister 

Simplify, 2021). 

Business and operations leaders: Any non-academic leadership role, particularly leaders 

responsible for classified staff. Business and Operations leaders, Operational leaders, Leaders, 

and Transformational leaders are terms used interchangeably throughout the document. 

Certificated staff: School instructional staff, such as teachers or principals (Ohio 

Department of Education, 2015; Ohio Revised Code (ORC), Section 124 (2016). 

Classified, non-instructional, non-certificated, non-teaching, support, business and 

operations staff, and operational staff: terms used interchangeably throughout the document: 

“Those employed in schools . . . but whose position does not require the certification of a teacher 

or other certified school personnel” (Feuerborn et al., 2018, p. 103) 
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Grounded theory: A qualitative research design that provides a model of practice that 

connects and shapes data as it is being collected and constructs a theory based on the data being 

analyzed rather than using the data to support an existing theory (Al-Dabbagh, 2020; Charmaz & 

Thornberg, 2021; Glaser & Strauss, 1967; Sbaraini et al., 2011). 

Organizational culture: “Values, customs, rituals, attitudes, and norms shared by 

members of an organization, which have to be learned and accepted by new members of the 

organization” (Oxford Reference, 2022); “the types of attitudes and agreed ways of working 

shared by the employees of a company or organization” (Cambridge Dictionary, 2022). The 

terms organizational culture and workplace culture are often used interchangeably (Braithwaite 

et al., 2017; Joseph & Kibera, 2019; Schein, 1993). District culture will also be used to describe 

organizational culture throughout this study. 

Paraprofessionals: Academic or school-based classified staff that work directly with 

teachers in the classroom. Paraprofessional, paraeducator, instructional assistants, and 

instructional aides are used interchangeably in this study. 

Professional development: The Centers for Disease Control and Prevention (CDC) 

(2019) defined professional development as “a consciously designed, systematic process that 

strengthens how staff obtain, retain, and apply knowledge, skills, and attitudes” (para 1). 

School-based staff: Teachers, paraprofessionals, and principals (Admiraal et al., 2021). 

Transformational leadership: The characteristics of leaders who consider people 

individually, stimulate them intellectually, motivate and inspire them, and provide the ideal 

influence for success (Burns, 1978; Khan et al., 2020; Kirby et al., 1992; Leithwood et al., 1992). 

Transformational leaders, Business and Operations leaders, Operational leaders, and Leaders are 

terms used interchangeably throughout the document. 
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Organization of the Dissertation 

Chapter I includes the introduction and background of the study, statement of the 

problem, the purpose and significance of the study, research questions, methodology, role and 

assumptions of the researcher, and the definition of terms. Chapter II contains the related 

literature review and research pertinent to the study. Chapter III describes the methods used in 

this study, and describes, in detail, the research design, sample selection, participant selection, 

procedures, and how the data will be analyzed as well as the limitations and delimitation of the 

study. Chapter IV reviews and examines the data collected in detail. Finally, Chapter V 

summarizes the findings, introduces the framework for grounded theory, and provides 

recommendations for further study. 

Summary 

Previous research around professional development in education focused on topics 

tailored to teachers, paraprofessionals, and other school-based academic professionals (Adejare 

et al., 2020; Admiraal et al., 2021; Antinluoma et al., 2018; Feuerborn et al., 2018; Watkins, 

2019; Wiggs et al., 2021). For example, Watkins (2019) discussed professional development 

offerings that focused on providing technology training to certificated teaching staff. Yet, 

Antiado et al. (2020) argued that non-teaching staff is as valuable and equally important as the 

teaching staff (p. 3280): “To ensure its sustainability, professional development programs must 

focus and benefit the institution, and include both teaching and non-teaching staff” (p. 3280). 
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CHAPTER II 
 

LITERATURE REVIEW 
 
 

Workplace culture within which personal growth and professional development are most 

likely to thrive is basically, an environment that gives people the chance or even pushes 

them to try new activities and take on new challenges that build on the skills and 

experiences they have. (Badaracco, n.d.) 

Introduction 

Leaders must be intentional about increasing the capacity of their staff, departments, and 

the entire school district. The caliber of interpersonal interactions is crucial to the supervisor-

support staff relationship (Beenen et al., 2023). They must understand the significance of having 

a strong workforce that is not only capable of performing a task but also outstanding with 

professionalism in communicating, solving problems, and resolving conflict. Leaders in 

education contend with a workforce who are proficient in job-embedded skills (work or hard 

skills); however, there may be opportunities to enhance their interpersonal and intrapersonal 

skills (human or soft skills) (Beenen et al.). In situations where interpersonal dynamics are 

strong, there is evidence of growth and learning for students, success for employees, and 

satisfaction in customers (Beenen et al.). Yet, there is little consideration that there are levels of 

learning, understanding, and development. Just as training can enhance work skills, development 

is also necessary for learning, relearning, and unlearning human skills.  

The major objective of this literature review was to discuss extending professional 

development opportunities for a school district's classified (non-certificated) staff, including both 

the personal and professional growth of non-teaching staff. The literature review also discussed 

the connection between professional development and characteristics of the adult learner, 
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transformational leadership, and the workplace or school culture (Adejare et al., 2020; Berkowitz 

et al., 2017; Turner, 2002). For the purpose of this literature review, the terms organization, 

workplace and district were used interchangeably. 

In this review of literature, the classified and non-instructional designation includes all 

staff under the business and operations side of a K-12 district. Feuerborn et al. (2018) labeled 

classified staff as “important stakeholders” (p. 101). This category of employees includes non-

certificated leaders, supervisors, managers, custodians, secretaries, tradespersons, safety and 

security, human resource professionals, transportation professionals, and all other non-school-

based positions. This population of employees is not certificated or instructional staff (Ohio 

Department of Education, 2015). Paraeducators (instructional aides) make up about half of 

classified staff, and secretaries, transportation, food service, maintenance, and custodians make 

up the other half (Bradshaw et al., 2011).  

Background of the Study 

Context for This Study 

According to the Ohio Revised Code (ORC), Section 124 (2016), teachers and 

administrators are certificated staff, whereas the classified staff is the segment of the district that 

includes all unskilled labor staff members that are not teachers or building administrators and do 

not require certification and continuing education units (CEUs). Board policies in a large, urban, 

Midwestern K-12 school district identified classified staff as non-teaching employees in a 

teaching profession. Loeb (2016) described non-teaching adults as “basic services staff [and] 

adults [who] work in the central office” (para. 3).    

In many urban school districts in the Midwest, ongoing professional development is 

available to certificated staff but not extended to classified staff. The Ohio Department of 
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Education (ODE) (2015) stated a “strong relationship exists between educational leadership, 

professional learning, teaching knowledge and practices, and student results” (para. 1). As a 

result, certificated staff are expected to receive ongoing and continuous professional 

development (Ohio Revised Code, Section 124, 2016) and have adequate ongoing professional 

development opportunities in a K-12 setting (Ohio Department of Education, 2015). Classified 

staff, however, do not receive adequate ongoing professional development opportunities in a K-

12 setting, despite the lasting impact professional development has on workplace culture and 

adult learning (Adejare et al., 2020; Gander & McInnes, 2021; Ohio Revised Code, 2016; 

Onday, 2016; Schein, 1993; Turner, 2002; Weiss Bros., n.d.). 

The Ohio Revised Code (ORC) (2012), Section 3319.071 has established a professional 

development program for teachers with costs reimbursed upon successful completion by the 

teacher. According to the Ohio Revised Code (ORC), Section 3319.074 (2019), establishing 

professional development qualifications for teachers includes determining the types of 

professional development, managing the professional development budget, determining the use 

of internal process-owners or external vendors, and developing growth and improvement plans 

for teachers. This standard practice is fundamental to the business world (Turner, 2002). These 

standards could also apply to creating robust professional development programming for 

classified staff. However, while paraprofessionals receive sporadic professional learning 

opportunities (Wiggs et al., 2021), the Code does not mention professional development for 

classified staff. Neither the Ohio Department of Education (2015) nor the Ohio Revised Code 

(2012, 2016, 2018, 2019) mentioned providing professional development for the classified staff. 

How then can the culture and climate of the educational system succeed in having shared norms 

and values with this group excluded? 
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The leader must be on a mission to close the growth, knowledge, and development gap 

for classified staff in business and operations by providing continuous professional development 

opportunities to them throughout each school year. Professional development is one way to 

improve evaluative measures (such as skills, attitudes, and abilities) and remediate weaknesses. 

District B recognized the importance of implementing a program of classified staff member 

evaluations for the purpose of promoting individual job performance and improving services to 

students. The district suggested that training is a prerequisite for [the] continued growth of staff, 

and, therefore, encourages the participation of classified staff members in in-service and other 

training programs. However, while in-service training is encouraged, professional development 

for classified staff is not mentioned nor required. This study sought to develop a theoretical and 

practical framework for providing high-quality professional development for classified staff. 

Classified Staff’s Contribution 

The contribution of classified staff to student achievement is often lost on leaders. Rather 

the focus is often on those who are in direct contact with students. However, while teachers and 

paraprofessionals play a hands-on role in educating students and influencing student success, 

personnel on the business and operations side of the district are also instrumental in creating an 

environment for both the teacher to teach and the student to learn with success (Turner, 2002).  

Smilowitz and Keppler (2020) stated that transportation increases children’s access to 

school. The transportation department is not limited to bus drivers. It also consists of the call-

center or customer-service representatives, those who plan bus routes, supervisors, maintenance 

staff, and trainers.  

The tradesmen and women in the department of building and grounds also create 

conditions for student achievement and maintain safe learning environments for students. For 
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example, imagine issues with heating in the winter and cooling in the spring, decayed shelving, 

unsightly or overgrown weeds and shrubs, outdated electronics and technology, leaky faucets or 

toilets that did not flush, old or chipped paint, and insufficient heating and cooling that drives up 

heating and cooling costs. These all have a negative impact on student achievement (Turner, 

2002).  

Custodial services also impact the school building environment daily; they create sanitary 

conditions for students, teachers, and other building staff and an “overall professional appearance 

of school facilities” (Turner, 2002). According to Weiss Bro. (n.d.), “custodians play an essential 

role in the success of many organizations and are one of the most crucial components to 

maintaining a clean, safe, and healthy environment for all” (para 1). Professional development 

also assists custodians in their interactions and enhances their “ability to manage conflict, work 

as a team, and communicate ideas” (para. 13).  

Hunger is a barrier to teaching a child (Turner, 2002). Food service workers provide food 

nourishment to children in a K-12 setting. Cafeteria-worker knowledge extends past the nutrition 

value of food and includes basic knowledge about students (Turner, 2002). Providing continuous 

professional development to assist with relationship building, communication, and problem 

solving could enhance the food service professional’s ability to support student achievement. 

The responsibility of secretaries goes beyond managing the school office and keeping 

records. The secretary also handles all human interaction and is “the first point of contact 

students, parents, and community have with a school building” (Turner, 2002, p. 27). Secretaries 

must communicate effectively both in person and by phone. They are the face of the building. 

In short, there is a connection between classified staff development and student 

achievement (Leithwood, 1990; Turner, 2002). Teacher and student achievement are also related 
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to the school culture and to a leader’s decision to make professional development available to 

their workforce (Joseph & Kibera, 2019; Leithwood & Jantzi, 1991; Mourao, 2017; Schein, 

1993; Turner, 2002). Although professional development provides opportunities to transform 

staff (Leithwood, 1990; Turner, 2002), effective professional development is contingent on adult 

learning. Thus, adult learning theories, workplace culture theory, and transformational leadership 

theory all provide a relevant theoretical framework (Figure 1). 

Figure 1

Constructs Related to Professional Development

Note. Professional development is related to adult learning, transformational leadership, and 
workplace/school culture. 

Theoretical Framework

Andragogy Theory

All staff in the educational setting, including classified staff, are considered adult 

learners. Key understandings of adult learning stem from Malcolm Knowles’s (1978) research on 

andragogy. The term “andragogy” was created in 1833, but Knowles developed the concept in 

1978 (Mister Simplify, 2021). Study of andragogy differentiates adult learning from child 

learning, known as pedagogy (Gutierrez, 2018). Approaches to pedagogy often are teacher-
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centric whereas andragogy focuses on the learner (Education Technology and Mobile Learning, 

2013; Gutierrez, 2018; Mister Simplify, 2021). Students are often not the focus of pedagogy and 

teachers are not the focus of andragogy (Gutierrez, 2018).  

Knowles asked about adult learners’ knowledge of how, what, and why learning was 

important (Hogue, 2019). He determined adults engaged in learning when they had shared 

control of the learning process, including self-direction, reliance on prior experience, and 

readiness to learn (Gutierrez, 2018; Hogue, 2019; Kharbach, n.d.; Mister Simplify, 2021). 

According to Knowles (1978), “the learner should be actively involved in the learning process” 

(p. 11). Turner (2002) suggested adult learners would seek learning opportunities as they evolve 

through life-changing experiences. Donaldson and Scannell (1986) identified six concepts of 

learning: (1) learning is a self-activity, (2) people learn at different rates, (3) learning is a 

continuous and continual process, (4) learning results from stimulation to the senses, (5) positive 

reinforcement enhances learning, and (6) people learn best by doing.  

Experiential Learning Theory 

Experience is the focus of the experiential learning approach for adult learners. David 

Kolb described this as a process of learning that brings understanding and empowerment to adult 

learners (Institute for Experiential Learning, n.d.). According to the Institute for Experiential 

Learning (n.d.), “the way you learn is the way you approach life in general” (para. 2). The way 

adults learn determines how they face challenges, solve problems, and make decisions (Institute 

for Experiential Learning, n.d.; Kharbach, n.d; Kolb & Plovnick, 1974; Turner, 2002).  

Kolb described the learning cycle as a four-step process that includes experience, 

reflection, thinking, and action as one learns about one’s own learning process as well as 

learning competencies in subject specifics (Institute for Experiential Learning, 2021; Kharbach, 
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n.d.). Being aware of one’s learning style influences how adults interact in relationships and on 

teams (Duff, 2019; Kolb & Plovnick, 1974). A leader must also encourage intellectual 

stimulation that challenges the status quo and supports adult creativity and self-direction (Duff, 

2019; Institute for Experiential Learning, n.d.; Kirby et al., 1992). According to Kirby et al. 

(1992), school leaders are proud of their workforces’ accomplishments and success. Leaders 

armed with the knowledge of adult learning make the workplace culture conducive to staff 

achievement and success and are transformational leaders (Joseph & Kibera, 2019; Khan et al., 

2020; Kirby et al., 1992; Leithwood, 1990; Leithwood & Jantzi, 1991). 

Transformational Leadership Theory 

Transformational leaders transform their environments (Anderson, 2017; Burns, 1978; 

Kirby et al., 1992). Key organizational outcomes have been attributed to leadership as the 

primary driver of employee learning and performance as well as the creation of a conducive 

culture for human resource development (Akdere & Egan, 2020). Kirby et al. (1992) described 

transformational leadership as “development-oriented for the purposes of change” (p. 303). 

There are four components of transformational leadership (Leithwood et al., 1992): to consider 

people individually, stimulate them intellectually, motivate and inspire them, and provide the 

ideal influence for success (Burns, 1978; Khan et al., 2020; Kirby et al., 1992; Leithwood et al., 

1992).) Transformational leaders strengthen followers by elevating their needs perspectives and 

offering chances for them to grow into their potential (Kirby et al., 1992). 

Transformational leaders advocate for staff development and encourage problem solving 

and decision making (Burns, 1978; Dweck, 1999, Kirby et al., 1992; Leithwood & Jantzi, 1991; 

Leithwood et al., 1992). The learning that takes place during staff development promotes 

organizational growth (Khan et al., 2020; Kirby et al., 1992) and school improvement (Turner, 
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2002). A leader with a growth mindset promotes a learning environment (Dweck, 1999; Mlakar, 

2019). Change comes by providing adult staff learners with professional development. Turner 

(2002) ascertained, “The benefit of staff development is its focus with changing the behavior 

and/or attitudes of staff members by addressing the real needs of the educational organization” 

(p. 60). Transformational leaders work hard to change and transform the workplace culture. 

Akdere and Egan (2020) found that in the U.S. healthcare setting, transformational leaders 

exhibit behaviors that are in line with the culture of human resource development by promoting 

employee growth and performance. According to Anderson (2017), transformational leadership 

is the best type of leadership for schools in the 21st century.  

Organizational Culture Theory 

According to Paais and Pattiruhu (2020), leadership has a beneficial effect on 

organizational culture. Workplace culture is a system of shared meaning and beliefs (Khan et al., 

2020; Paais & Pattiruhu, 2020; Rajoo, 2020; Schein, 1993; Tsai, 2011). Schein (1993) 

determined:  

Culture is both a dynamic phenomenon that surrounds us at all times, being constantly 

enacted and created by our interactions with others and shaped by leadership behavior, 

and a set of structures, routines, rules, and norms that guide and constrain behavior. (p. 1) 

According to Schein (1993), culture provides an embedded structure for employees, who 

give this system meaning. Leaders are responsible to create organizational structures (Khan et 

al., 2020; Orta, 2015; Paais & Pattiruhu, 2020) such that the workplace culture takes on the 

leader’s identity, assumptions, beliefs, and values. Leaders have the power to change the 

workplace culture (Orta, 2015; Rajoo, 2020; Schein, 1993). The leader intentionally or 
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unintentionally creates organizational culture (Kahn et al., 2020; Orta, 2015, Paais & Pattiruhu, 

2020; Rajoo, 2020; Schein, 1993). 

Employees are entrenched in a positive or negative environment (Rajoo, 2020; Schein, 

1993). Shared assumptions, shared beliefs, and shared values are essential for a positive culture 

as compared to a negative culture where leaders may impose their own systems without the input 

or consideration of the workforce (Rajoo, 2020; Schein, 1993). Schein (1993) discovered cultural 

situations required perspective or “seeing the world through a cultural lens” (p. 7). In other 

words, there is no one-size-fits-all approach to workplace culture. Leaders must go a step further 

and define the culture so employee groups understand their adopted culture. When formed 

correctly, organizational culture can be a glue that bonds employees and the system in a way that 

produces creativity and innovation (Kahn et al., 2020).  

Leaders provide training for technical skills of day-to-day work performance (Rajoo, 

2020; Schein, 1993). However, building a robust culture goes beyond learning skills. A culture 

with a growth mindset requires developing the self-awareness and social skills of the workforce 

(Dweck, 1999; Turner, 2002). Kahn et al. (2020) distinguished transactional and 

transformational leaders by identifying transactional leaders as “more task-oriented and 

transformational leadership as relationship-oriented” (p. 6). Transformational leaders improve 

the culture through communication, interpersonal relationships, problem solving, and decision 

making as they create a culture of ongoing professional development (Schein, 1993).  

Professional Development and the Adult Learner 

Definition of Professional Development 

Professional development is defined as “the development of competence or expertise in 

one’s profession; the process of acquiring the skills needed to improve performance in a job” 
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(Oxford Online Dictionary, 2022, para. 1). The Center for Disease Control and Prevention 

(CDC) (2019) defined professional development as “a consciously designed, systematic process 

that strengthens how staff obtain, retain, and apply knowledge, skills, and attitudes” (para 1). The 

Center (2019) considered professional development as “an excellent way to teach specific 

learning objectives to a targeted group” (para. 1). Hallmark et al. (2021) defined professional 

development as training and exercises that enhance role-specific simulation abilities.   

Engaging Learners 

Effective professional development starts with high-quality content. This phase is 

important to adult learning because adults are content-oriented, prefer choice, bring a wealth of 

experiences, and are driven by goals and purpose (Cochran & Brown, 2016; Duff, 2019; Institute 

for Experiential Learning, 2021; Mukhalalati & Taylor, 2019; Pappas, 2013; Watkins, 2019). 

Learning standards provided by the Ohio Department of Education (ODE) (2015) for teachers 

include continuous improvement, collective responsibility, and goal alignment. These standards 

are also fundamental for creating professional development content and presentations for 

classified staff. The professional development program will fail if the content, presentations, and 

training platforms do not engage the adult learner (Knowles, 1978; Kolb,1984). The learner will 

not view it as a valuable resource for future use (Institute for Experiential Learning, 2021). 

When approaching professional development from the lens of leading the work, the 

transformational leader must consider the things that make the programming meaningful: 

authentic (relevant) learning, self-directed (one’s own learning), transformational (new meaning) 

learning, and experiential learning cycle (the process of learning) must be considered when 

developing programming (Gutierrez, 2018; Merriam, 2001). The leader must ensure 

differentiated content is created to appeal to different learning styles.  
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Providing Continuous Job-Related Training 

Professional development also occurs over time, consistent with andragogy theory, which 

holds that adult learning is a continuous and continual process (Donaldson & Scannell, 1986). 

Nutwell et al. (2023) shared “Traditional delivery of professional development programming is 

an isolated workshop-style offering” (p. 116). For example, the CDC (2019) distinguished 

training from workshops citing the difference between the long-term benefits of training to 

increased short-term awareness from workshops. A report by Cabot Public Schools (n.d.) in 

Lonoke County, Arkansas stated that the purpose of professional development is to “improve 

knowledge and skills to facilitate individual, school-wide, and districtwide improvements for the 

purpose of increasing student achievement” (para. 1). Knowledge, according to Antiado et al. 

(2020) “focuses on the understanding of concepts” (p. 3281). The authors determined that skills 

are trained competencies and ability is the skill to do something (Antiado et al., 2020). In other 

words, one could know something (knowledge) but not be trained (skilled) or capable (ability) of 

excelling at that thing. Professional development can equip staff with sharpening their 

knowledge, skill, and ability (Antiado et al., 2020). 

For example, teachers have specific learning that is related to their profession and 

classified staff develop their professional skills according to their profession. The clear 

difference between professional learning and professional development is that learning is the 

result of being taught (i.e., to communicate, to write); whereas, development is the result of a 

discovery that goes beyond learning (i.e., to communicate well, to write fully developed 

sentences). Piaget surmised in his Cognitive Development Theory, that “problem-solving skills 

cannot be taught, they must be discovered” (McLeod, 2022). A practical example that captures 

the difference between learning and developing is cooking. A person could learn to cook but 
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discovering new ideas through continuous practicing, experimenting, trial and error develop 

good or great cooking skills. In sum, learning is not equal to developing—it is only the first step. 

Zhukova (2018) considered professional development to be “the result of learning processes, 

directed towards the acquisition of an interrelated whole of knowledge, insights, and skills” 

(2018, p. 103). Turner (2002) also explained that staff development would improve performance, 

behavior, and school culture.  

For Mourao (2017), professional development is a life-long process “corresponding to the 

growth and maturation of the knowledge, skills, and attitudes acquired throughout the worker’s 

lives, as a result of formal and informal actions of learning at work” (p. 3). The author stated, 

“Professional development is therefore associated with the acquisition and development of 

competencies involving cognitive, affective, and psychomotor processes” (Mourao, 2017, p. 5). 

Examination of the structures that exist to support continuous professional development 

reveals that classified and non-instructional staff are often without these structures. However, 

literature on continuous professional development for licensed and instructional staff suggested 

that professional learning communities (PLCs) are the formats through which much of this 

professional development occurs. DuFour and Eaker (1998) formalized the PLC model, 

describing it as a means by which to direct continuous teacher learning toward the goal of 

improving student achievement. According to DuFour and Eaker, PLCs can be structured 

flexibly, involving teachers grouped in a wide variety of ways. Critically, though, PLCs should, 

as a best practice, focus on shared goals that emerge from classroom practice with collaborative 

solutions that can be implemented right away in the classroom. Without a structure like PLCs to 

inform continuous professional development practice for classified and non-instructional staff, it 
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will be difficult to ensure the continuous and job-related nature of professional development for 

this population.  

Additional challenges regarding this kind of continuous professional development for 

classified and non-instructional staff regard what are considered job-related skills. While 

teachers have licensing requirements aligned with a set of standards for professional practice 

(Darling-Hammond & Miller, 1992), classified and non-instructional staff lack both the 

requirement of licensure and the set of specific standards to which staff members must act in 

their positions. Darling-Hammond and Miller (1992), leading the Interstate New Teacher 

Assessment and Support Consortium (INTASC), developed a set of licensing standards for new 

teachers that were then adopted by more than 40 states. Later work by Hammond (2001) linked 

the need for standards with goals that include student achievement and educational equity. Given 

that the collective work of school staff, regardless of the role, is to promote student learning, it 

follows that doing so means holding all staff members to high standards of practice—and 

defining those practices in the first place. 

Defining standards of practice can then enable the use of more rigorous, focused 

evaluations of that practice. Currently, teachers are subject to these evaluations, often using a 

model like the one developed by Danielson (2013), who divided instructional practice into 26 

core competencies across five domains: Planning and Preparation, The Classroom Environment, 

Instruction, Professional Responsibilities, and Student Growth. Without standards of the kind 

developed by Darling-Hammond and Miller (1992) or standards-aligned evaluation tools like the 

one developed by Danielson (2013), classified and non-instructional staff lack the structures that 

can give rise to relevant and continuous professional development activities that enable 

participants to further add job-related skills.   
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Improving Professional Development for Classified Staff 

Sancar et al. (2021) ascertained that teachers undoubtedly need to be lifelong learners; 

however, all staff need opportunities for growth, knowledge, and development, not just teachers 

and building administrators. Leaders must be open to extending professional development to the 

classified staff; however, the classified staff must also be open to learning ways to develop. This 

concept is important to the content and presentation phase in creating and providing professional 

development. According to Cochran and Brown (2016), whereas teachers are the center of 

children learning, the learner is the center focus of adult learning. The authors discussed 

contributing factors to adult learning as the need to know why they need to learn, their 

experiences, readiness to learn, learning style, and motivation to learn. These are conditions for 

leaders to consider when providing professional learning and development opportunities. 

However, Feuerborn et al. (2018) observed that only 9% of school-based classified staff found 

professional development to be helpful, which suggests room for improvement. 

Understanding the why of learning. Duff (2019) concluded that adults pursued learning 

when they knew why they were learning. For classified staff, professional development can 

sharpen interpersonal (people-smart) and intrapersonal (self-smart) intelligence (Examined 

Existence Team, n.d.). These skills work alongside professional learning. This is why leaders 

need to provide growth, knowledge, and development opportunities to all staff. 

Antiado et al. (2020) conducted a study on non-academic staff’s interest in different 

topics of professional development. The participants worked in higher education; however, non-

teaching staff in a K-12 setting need the same training. The research showed a higher interest in 

job development and personal goal achievement than in job burnout. Topics mentioned in their 

study that could apply to classified staff were improving communication skills, organizational 
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skills, personal and professional ethics, team building, customer service, time management, 

managing change, diversity, and conflict resolution (Antiado et al., 2020). Lai et al. (2017) also 

identified communication, mentorship, cultural diversity, and other interpersonal skills as a 

means of workplace integration. Cultural diversity is instrumental in organizational growth, 

development, and talent retention (Antiado et al., 2020).  

Additionally, Antiado et al. (2020) argued, “It is very important that non-academic staff 

have the knowledge and basic idea about the nature of the business they are dealing with” (p. 

3281). This could help classified staff better understand the perspectives of certificated staff.  

High-quality professional development for all non-instructional personnel (NIP) is 

provided to close the communication gap between NIP and certificated personnel by 

building meaningful relationships and support in our learning community. This will help 

in increasing the NIP knowledge, skills, aspiration, attitudes and behaviors necessary to 

effectively perform in their current position. (Duval County Public Schools, n.d., para. 1) 

Non-instructional staff development not only increases skills but also increases job satisfaction 

and contribution to the school environment (Harper, 2018; Turner, 2002).   

Soft-skills training. Soft-skills training in dealing with relationship issues is an important 

area for professional development. According to Leithwood (1990), “teachers are likely to grow 

as they acquire the attributes associated with a collaborative professional image” (p. 100). 

Paraprofessional participants also desire training outside the normal job-embedded training to 

include improvement in intangible behavioral change (Wiggs et al., 2021). For example, 

computer skills are job-embedded skills, but computer training does not help to resolve a 

conflict.  
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Bus drivers and other classified staff communicate with students, parents, coworkers, 

leaders, the community, vendors, and other stakeholders involved in the district. While technical 

or job-embedded skills are necessary, so too are communication, relationship, and other 

interpersonal skills important to this department (Turner, 2002). According to Harper (2017), bus 

drivers can teach social-emotional skills to students outside the traditional classroom: “If trained 

properly, bus drivers can provide a positive link between the student’s home environment and 

school, and they can foster social-emotional learning skills” (p. 6). Harper (2017) also stated that 

other support staff (e.g., food service and maintenance) play a role in providing a link between 

home and school for students because they see things teachers may not see (e.g., bullying, 

abuse).  

However, Bradshaw et al. (2013) found that while bus drivers witnessed a lot of 

bullying—in part because some work in unstructured areas like the cafeteria or playground—

they felt ill-equipped to handle bullying, including bullying associated with racial and gender 

issues (Bradshaw et al., 2007; Bradshaw et al., 2011; DeLara, 2008; Leff et al., 2003). According 

to DeLara (2008), classified staff observe a significant amount of bullying, but some have part-

time work hours that prevent them from attending district safety training. Additionally, while 

these professionals work closely with students, parents, and the community, the typical focus of 

their training is job-specific (National Education Association, 2003). They are not provided the 

proper training and development to intervene in bullying or other prevention situations 

(Bradshaw et al., 2013). Classified staff may also be victims of bullying by staff and sometimes 

students due to their lower status relative to teachers; classified staff do not have the same 

credentials, salaries, autonomy and control over their work that teachers do (Bradshaw et al., 

2013; Bradshaw & Figiel, 2012). However, scholars suggest all staff should be involved in 
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bullying training as part of professional training and development (Furlong et al., 2003; Srabstein 

et al., 2008). 

Need for more time for training. The CDC (2019) described the term training as “an 

instructional experience provided primarily by employers for employees, designed to develop 

new skills and knowledge that are expected to be applied immediately upon arrival or return to 

the job” (para 5). Watkins (2019) noted that professional development is calendared in school 

districts for teachers and superintendents. However, while classified staff receive job-embedded 

training required for job performance, ongoing professional development opportunities are not 

equal to professional learning opportunities granted to teachers, principals, and 

paraprofessionals. Admiraal et al. (2021) shared that professional learning opportunities should 

be made available to all staff. 

Although paraprofessionals work in the classroom alongside teachers, paraprofessional 

training-time is lacking (Wiggs et al., 2021). The extent of “paraprofessional training occurs on 

the job and is provided by teacher supervisors” (Wiggs et al., 2021, p. 2240). This training is 

often insufficient due to teachers not having enough time or resources to train their classroom aid 

properly (Wiggs et al., 2021). Paraprofessionals in the study reported that they received 

professional development tailored to their work but designed for other school staff. Wiggs et al. 

(2021) also found that professional development consisted of a one-time workshop within a 1-

year period. The authors surmised this “form of training fails to facilitate knowledge transfer” 

(Wiggs et al., 2021, p. 2250).  

Additionally, about a fourth of classified staff are part-time employees (Bradshaw et al., 

2011). Harper (2018) mentioned that coordinating time schedules with bus drivers could be a 

challenge when providing professional development. According to Wiggs et al. (2021), ongoing 
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education helps people become more effective on the job and in their lives; one time training 

workshops are not sufficient to foster behavior change. Follow-up training through continuous 

professional development is necessary to improve learning and behavioral experiences (Wiggs et 

al., 2021). Participants in the Antiado et al. (2020) study also believed “the amount of time they 

spent in training and development will further prepare them for a better work and position in the 

years ahead” (p. 3283).  

Differentiated learning. Turner (2002) also argued that “training must meet the specific 

needs of the individual employee” (p. 62). Professional development taps into the potential of 

employees, leverages their different expertise and perspectives, and transforms individuals and 

the workplace (Connolly & James, 1998; Institute for Experiential Learning, 2021). One way to 

make professional development meaningful is to create differentiated content that appeals to 

different learning styles and roles. Figure 2 provides examples of learning content (on the right) 

that might be tailored differently according to the learner’s job role (on the left). 

Figure 2 

Professional Development Topics and Classified Staff Who Could Receive Training 

Non-teaching staff * Professional Development Topics 
Business and Operations S Conflict Resolution 
Buildings & Grounds A Customer Services 
Custodial Services M De-escalation 
Data Communication P Diversity, Equity, Inclusion 
Food Services L Improving Communication Skills 
Grants/State & Federal Funds E Leadership 
Human Resources T Managing Change 
Information Technology (IT) O Problem-Solving 
Paraprofessional P Social Emotional Learning 
Safety & Security I Stress Management 
Secretarial Services C Team Building 
Transportation S Time Management 

Figure 2. Column 1 includes a sample of classified staff on the business and operational side of the school 
district. Column 2 includes a sample of professional development topics. 
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One example is conducting professional development on the topic of communications. 

While the crux of the message may be the same across staff groups, the content, presentation, 

and platform for custodial services will be different from the content for human resources. Staff 

in each area have different experiences and expectations so the training method has to be 

different to meet the needs of the individual and department (Mourao, 2017). Technology is 

another example of differentiated professional development. Digital competence is increasingly 

important (Williams, 2020). Secretaries, maintenance, food service, teachers, custodians, and bus 

drivers use technology differently. 

Situational learning and critical thinking. According to Gutierrez (2018), the goal of 

adult learning is to “create effective learning experiences” (p. 2). Another goal of professional 

development is to help employees understand how situational concepts influence their 

perspective, which increases the effectiveness of thoughts and behaviors (Forber-Pratt et al., 

2021). As Gutierrez (2018) discussed, there are three stages in professional learning for teachers 

(a) identifying a dilemma, (b) considering its personal relevance, and (c) engaging in critical 

thinking. Transformational leaders must consider different actions, situations, and performance 

goals when creating systems that influence the adult’s intrinsic need for improvement (Mourao, 

2017). These can become topics for group discussion. However, Zhukova (2018) also noted that 

additional requirements like systems thinking, sustainability thinking, and attitudes would be a 

challenge for novice teachers. These are also challenges that classified staff face. 

Adults approach life based on the way they learn (Institute for Experiential Learning, 

2021; Sternberg, 1997). This is key to designing professional development that will bring about 

change. Learning to change is not evident to some adults because they were not exposed to 

things that require them to change (Sternberg, 1997). According to Dweck (1999), a growth 



33 

mindset believes in the possibility of change. Leaders and adults who believe people cannot learn 

and develop have a fixed mindset and those who believe people can learn have a growth mindset 

(Dweck, 1999; Lubow, 2016; Mlakar, 2019; Ziegler, 2017). David Kolb named experience, 

reflection, thinking, and action as the four-step process of learning (Institute for Experiential 

Learning, 2021). When adult learners reflect on what they know, apply it to situations, and 

decide how to act, they are more likely to develop a growth mindset. Professional development 

may, in turn, lead adult learners on a journey of self-discovery, knowledge, growth, and 

development (Duff, 2019; Leithwood, 1990; Maslow, 1967; Merriam, 2001; Renbarger & Davis, 

2019; Sternberg, 1997). 

Professional Development and School Culture 

The present body of research on teacher learning places an excessive amount of emphasis 

on individual instructors, activities, and programs, ignoring the influence of the institutional or 

school system setting (Admiraal et al., 2021; Opfer & Pedder, 2011). According to Opfer and 

Pedder (2011), schools must adopt the procedures and methods of learning organizations if they 

are to provide the environment necessary to maximize and maintain teacher learning. Senge 

(1990) coined the concept of learning organization and defined it as “a place where people 

continually expand their capacity to create results they truly desire, where new and expansive 

patterns of thinking are nurtured, where collective aspiration is set fee, and where people are 

continually learning how to learn together” (p. 3). Learning districts are characterized by 

structures that support their employees’ professional development (Admiraal et al., 2021; Senge, 

1990). Although the research is limited to teachers, the concept of developing employees within 

a learning organization must also include classified and non-instructional staff. 
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Creating a Culture of Development 

Professional development will expand knowledge and skills if it resonates with the staff 

(Gutierrez, 2018; Knowles, 1978). For it to work, leaders and classified staff should shift from a 

fixed mindset to a growth mindset about professional development (Dweck, 1999; Gutierrez, 

2018), viewing knowledge-sharing among all staff as crucial for organizational achievement 

(Swanson et al., 2020). A report from Cabot Public Schools (n.d.) stated that quality professional 

development contained deep knowledge about content, resources to support learning, knowledge 

about human learning and change, and high expectations for staff and student achievement.  

It is difficult to measure development. Behavior is not data; therefore, it is not measured 

in the same way as training and learning (Zhukova, 2018). For example, a quiz or test results can 

determine a level or measure of learning but development comes through exposure, experience, 

and mindset (Dweck, 1999, McLeod, 2022). Zhukova (2018) attributed competence to increased 

experience, knowledge, and practice. Development takes time and practice (McLeod, 2022; 

Zhukova, 2018).  

Attitudes about knowledge and practice. Offering professional development will not 

transform staff or the district if it does not cater to the needs of the adult learner (Institute for 

Experiential Learning, 2021). Leaders must incorporate a culture of development by “embracing 

knowledge as a strategic asset” (Mourao, 2017). This does not mean inundating staff with 

training. According to Lee and Desjardins (2019), increasing participation rates are not 

equivalent to equitable access” (p. 2). Creating a culture of development involves providing and 

allowing access to growth opportunities. Examples are offering incentives, creating a training 

calendar of offerings, providing access to training recordings, and allotting monthly hours 

dedicated to growth and development. In their study, Admiraal et al. (2021) concluded that 
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impact is sustainable when the workplace culture has embedded professional learning. This will 

encourage the workforce to work toward the shared vision of the organization and lead to 

increased staff capacity and continuous improvement. 

Keidan’s (2020) qualitative study also found that churches and businesses needed time to 

promote and transform learning and did so by creating organizational cultures and structures 

“designed to foster the well-being of those with whom they work” (p. iii). Keidan also found that 

identity expansion, personal mastery, and systems thinking were linked to learning, but that it 

takes time to learn “a new way of being in the world” (p. 18). After new learning, leaders need to 

give their staff time to practice this new way and the autonomy to do so imperfectly (Keidan). 

This literature review lends to the argument of providing professional development to classified 

staff. Leaders who find value in this concept experience growth and expansion in their staff 

members and in the workplace. However, lack of psychological safety (risk taking) and 

information-sharing stifle productive organizational learning (Keidan). The study helps provide 

insight on how to move the needle from becoming a learning organization to fostering a 

continuous developing organization. 

Cultivating expertise for professional development. Fink and Markholt (2013) 

observed that one professional learning expert could enhance skill development. The authors 

named the building administrator as the expert for teachers. The professional development expert 

for the classified staff would be the content facilitator.  

A robust organization is one that promotes excellence in learning and performance 

(Akdere & Egan, 2020). A plan for responsive practices also includes developing content for 

cultural self-awareness and consulting with appropriate stakeholders to incorporate diverse views 

in the training (Diffen, 2017; Maslow, 1967). Collaborating with the equity department to 
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minimize or eliminate biases and developing inclusive programming that encompasses various 

staff experiences and backgrounds makes development meaningful (Diffen, 2017; Duff, 2019).  

None of this matters if the adult learner is not involved in his or her growth and 

development (Duff, 2019; Lee & Desjardins, 2019; McLeod, 2022). To provide a truly 

transformative experience, a leader must use multiple assessment tools to inquire about staff 

needs and evaluate the effectiveness of programming. Learners who have an interest in and voice 

in their learning opportunities will be more committed to participating in the learning, more apt 

to learn, and will find new ways to transform their thinking (D’Antoni, 2019; Duff, 2019; Lee & 

Desjardins, 2019; McLeod, 2022; Mukhalalati & Taylor, 2019). This will boost their confidence, 

productivity, and job satisfaction (Anderson, 2017; Connolly & James, 1998; Renbarger & 

Davis, 2019). 

Improving School Culture 

According to Schneider et al. (2017), leaders influence climate and innovation: “For 

example, socialization processes, team processes, and leadership together play central roles in 

shaping climate and culture” (p. 30). Organizational issues are minimized when leaders create a 

learning culture (including professional development) that transfers expected organizational 

norms and values throughout the workplace (Schneider et al., 2017; Swanson, 2020).   

Mlakar (2019) stated, “Leadership influences school climate, and school climate impacts 

student achievement” (p. 3). The relationship between leadership and workplace culture requires 

leaders to establish the desired workplace culture. However, according to Schneider et al. (2017), 

many leaders accept the workplace culture they inherited rather than develop the desired 

workforce organizational behavior. Renowned author, Edgar Schein (1993), described leadership 

and culture as “two sides of the same coin” (p. 10). 
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In order to understand the impact continuous professional development has on the 

workplace, it is important to understand first how workplace relationships affect the workplace 

culture. Joseph and Kibera (2019) described organizational culture as how people treat each 

other based on their values, beliefs, and attitudes about the organizational systems and structures 

(Duff, 2019). According to Rajoo (2020) “workplace culture supports a positive and productive 

environment” (p. 147) which nurtures meaningful workplace relationships and creates a climate 

of learning and development. Higher-quality workplace relationships bring people with shared 

values together and generate a positive environment, whereas lack of relations in the workplace 

creates a negative environment and breeds an unsatisfying culture (Braithwaite et al., 2017),  

According to Joseph and Kibera (2019), people who work well together also create a 

synergy and flow with each other towards a common goal as they implement the belief and value 

system of the organization and work together to keep the momentum going. Innovation is 

apparent and the freedom of creativity is endless. However, workplace cultures that do not foster 

a healthy and strong workplace may have problems with stagnating production and low retention 

(Joseph & Kibera, 2019; Coventry et al., 2015). It will cost a company more money if they have 

to continually recruit employees (Coventry et al, 2015). Staff turnover, attrition, and absences 

also influence school processes (Smilowtz & Keppler, 2020). Leaders cannot neglect the human 

perspective and relationship-building aspect of the workforce (Swanson et al., 2020). 

Professional Development and Transformational Leadership 

Anderson (2017) defined transformational leadership as shared leadership that influences 

morale and inspires high achievement and performance. According to Anderson (2017), business 

organizations have benefitted from transformational leadership. This leadership style engages 

classified staff by transforming their thinking, boosting their confidence, improving their 
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productivity, and increasing their job satisfaction (Anderson, 2017; Burns, 1978; Renbarger & 

Davis, 2019).  

Providing Opportunities for Professional Development 

Leadership plays a vital role in providing opportunities for staff to participate in their 

own growth and development (Zhukova, 2018). A leader often has growth opportunities, but the 

general workforce does not have the same opportunities (Leithwood, 1990). All staff have a right 

to opportunities for growth, knowledge, and development, but the leader must support this effort 

(Admiraal et al., 2021). A transformational leader provides those opportunities through 

professional development programming. Transformational leaders exhibit the characteristics of a 

growth mindset (Anderson, 2017; Dweck, 1999). Meeting people where they are and providing 

growth opportunities is essential for adult-learner transformation.  

The role of the transformational leader in training and development is to create systems 

for providing high-level professional development programming by identifying stakeholders, 

determining the level of the audience, removing barriers, and assessing what the staff knows, 

needs to know, and becomes (Mourao, 2017). Providing professional development is an 

investment in staff and the success of the organization (Turner, 2002).  

Improving School Development 

According to Connolly and James (1998), leaders are also responsible for improvement 

of the district; professional development can play a role in the school-improvement “journey” (p. 

271) and in “moving the school between phases” (p. 275). Professional development gives staff 

confidence in the value they offer the district (Weiss Bros., n.d.). The staff becomes more 

structured and focused once the professional development need is determined (Connolly & 

James, 1998). 
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Connolly and James (1998) noted that there is a correlation between the quality of 

professional development and the quality of leadership. Schools that do not have a well-

developed improvement plan tend to suffer from low staff involvement. Professional 

development tends to consist of one-off (i.e., one-time) training courses, with “no formal 

allocation of specific responsibility for the planning and evaluation of professional development 

activities” [for staff] (p. 275). Professional development is also not tied to the school plan. In 

particular, non-teaching staff do not perceive any need for school change.  

However, a well-developed school plan increases collaboration and teamwork and 

improves problem solving (Connolly & James, 1998). Providing continuous professional 

development to all staff also assists with establishing a new approach to staff members’ working 

together on specific issues (Connolly & James), which breaks departmental barriers, increases 

staff ownership, and empowers individuals with the opportunity to “unlock their potential rather 

than [just] bring them up to standard” (Connolly & James, p. 277). 

Connolly and James (1998) also found that a framework called Investors in People 

(IiP)—which joined human resource strategy with business strategy—helped in managing 

change, developed the district’s corporate image, and identified training needs for all staff: “The 

schools give high priority to devising effective strategies for the continuing professional and 

personal development of all their staff and creating a climate for that development” (p. 278). 

Training can be provided externally; however, as staff become more experienced and confident, 

they may also provide training in-house themselves (Connolly & James). Thus, professional 

development was a key contributor to school improvement and vice-versa. 



40 

Building Support and Success for Leaders  

Antinluoma et al. (2018) also thought that implementing professional learning 

opportunities not only builds the capacity of the workforce but increases school collaboration 

and builds social capital as a means of support for leaders. Classified staff also contribute to the 

school’s social capital. According to Swanson et al. (2020), “Well-performing service employees 

can be an asset and leaders play a critical role in influencing employees’ performance and the 

organization’s success” (p. 88). The authors explained social capital as a relationship between 

leaders and followers realized when common goals are created and trust is built (Swanson et al., 

2020). The organization and the community benefit from this connection (Swanson et al., 2020). 

High and low levels of job satisfaction both have a direct impact on productivity. 

Providing professional learning opportunities to staff will provide competitive advantage and set 

the business apart from other organizations (Joseph & Kibera, 2019). Leaders who do not align 

professional development with the strategic goals of the organization will be costly to the 

organization (King et al., 2020). This could affect the allocation of resources and reduce 

motivation (King et al., 2020). Providing relevant professional development opportunities has a 

positive effect on organizational culture; with strong leadership, adult learners will be motivated 

to learn and experience maximum impact over time.  

Conclusion 

Professional development affects the adult learner, leadership roles, workplace culture, 

and the impact each has on student achievement. Leadership directly impacts student 

achievement by providing continuous professional development opportunities to classified staff. 

Leadership is responsible for creating an environment conducive to learning and development.  
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The aim of professional development is to grow the knowledge and skill of a 

professional. It is an investment in the human capital of the workforce. Education is fundamental 

to obtaining knowledge and skill and builds the capacity of professionals (Duff, 2019). Studies 

show that leaders influence the workplace culture and those who provide professional learning 

opportunities move the organizational culture closer to a shared vision, value, and belief system 

(Admiraal et al., 2021; Anderson, 2017; Antinluoma et al., 2018; Baithwaite et al., 2017; Hogue, 

2019; Leithwood, 1990; Leithwood & Janzti,1991; Leithwood et al., 1992; Renbarger & Davis, 

2019; Schneider et al., 2017).  

Education operates in a split system of the academic side and business and operation side 

of the district. Certificated staff on the academic side of the school district receive ongoing 

professional development (Leithwood, 1990; Ohio Department of Education, 2015; Ohio 

Revised Code, Section 124, 2016). Classified staff, however, are excluded from ongoing 

professional development. As a result, there are gaps in the research pertaining to the impact and 

performance of classified staff. Further research is suggested to learn more about ongoing 

professional development offerings to classified staff in K-12 settings. 

All staff have a right to opportunities for growth, knowledge, and development but the 

responsibility to provide those opportunities falls on the leader. Teachers have access to 

continuous professional learning opportunities, but classified staff do not receive ongoing 

professional development. They too need access to continuous professional development 

opportunities. Learning measures skills in moments, but development measures skill over time.  

A transformational leader with a growth mindset must put systems in place to develop 

staff, create a transformative culture, and build district capacity. Providing professional 

development programming is necessary for adult learning success, district transformation, and 
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student achievement. According to Duff (2019), “adults will place more stake in the appreciation 

for the learning process if there is a clear understanding of why learning should take place” (p. 

52). One way to accomplish this is by ensuring that all staff have access to continuous 

professional development.  
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CHAPTER III 
 

METHODOLOGY 
 
 

According to Antinluoma et al. (2018), professional learning communities and 

professional growth in education are centered on teachers. Others in the district, however, work 

to foster an atmosphere where children can succeed (Adejar et al., 2020; Admiraal et al., 2021; 

Turner, 2002). Classified and non-instructional staff in business and operations contribute to the 

development of favorable conditions for learning (Turner, 2002). For instance, secretaries 

communicate with staff, students, parents, and the community, while safety and security ensure 

that students are learning in a secure setting. Transportation personnel remove barriers that 

impacts a student’s presence in the learning environment. 

Loeb (2016) argued the best resource for students is adults. Adults in an educational 

setting are not exclusive to teachers. The importance of non-teaching personnel is equal to that of 

academic leaders like principals and educators (Loeb, 2016; Turner, 2002; Vishwaroop, 2022). 

The target population for the proposed study is classified (non-certificated and non-instructional) 

and business and operations staff in K-12 school systems. Non-teaching staff who work in school 

systems but not directly with students are an integral part of student and district success 

(Vishwaroop, 2022).  

All staff have a right to opportunities to grow, develop, and gain knowledge; and 

department, school, and district leaders are responsible to provide those opportunities (Admiraal 

et al., 2019; Turner, 2002). The success of the growth, development, and knowledge of staff is 

contingent on leadership’s support (Admiraal et al., 2021; Swanson et al., 2020). Yet little is 

known about the role of classified staff in this process. Additionally, there are studies on 
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leadership development (Stewart, 2017; Westfahl & Wilkins, 2017), but few studies exist on the 

role of leadership in providing professional development opportunities to the entire workforce.  

Mlakar (2019) made a connection between professional development and the 

improvement of school climate: “Professional development programming improved weak areas 

that affect the overall climate of a school or district” (p. 30). Antinluoma et al. (2018) named 

school culture and leadership (e.g., the principal or building leader) as the top two critical 

characteristics of a school and stated that the role of the leader was key in supporting the 

workplace climate and providing professional learning activities. There is a gap in the literature 

regarding the processes for providing professional development opportunities to classified staff 

in K-12 school systems.  

A qualitative grounded theory approach was used in this research project, which allowed 

for the creation of a framework for providing professional development to non-instructional staff 

in a K-12 school system. Data analysis informed by grounded theory explained the phenomenon 

of providing continuous professional development to the business and operations staff in a K-12 

school system (Ho & Limpaecher, 2021). Grounded theory is an explanation of observable 

patterns of qualitative research (Glaser & Strauss, 1967). This is the ideal approach to 

understanding the impact of continuous professional development and contributing to the limited 

research on best practices for providing ongoing professional development for business and 

operation staff.  

The purpose of this study was to utilize qualitative grounded theory in methods to create 

a framework for providing professional development to non-instructional staff in a K-12 school 

system. There is little research that addresses best practices in providing professional 

development opportunities for business and operations staff members. While several research 
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approaches could be utilized, this study is best suited for a grounded theory approach. Grounded 

theory allows for patterns and themes to occur from the data rather than conducting a study with 

preconceived assumptions. Additionally, it honors the agency of the research participants and 

positions them as the ones most knowledgeable of their experiences and potential solutions as it 

relates to professional development.  

A random sampling of classified and business and operations staff was utilized. Data 

collection consisted of a survey with classified staff and business and operations staff. A focus 

group interview was conducted with leaders in business and operations. Data analysis occurred 

repeatedly during the data collection phase to allow for the emergence of preliminary themes. 

This chapter includes the following sections: research method, research questions, the role of the 

researcher, participant sampling, survey and focus group, data collection, the study sample, data 

analysis validity, and ethical considerations. 

Research Method 

A grounded theory in qualitative research helped to create a best practices framework for 

providing professional development to non-instructional staff in a K-12 school system. 

According to Creamer (2018), using multiple types of data requires using multiple types of 

analysis. In this study, surveying classified and business and operations staff and conducting a 

focus group interview with leaders captured more voices and helped make connections between 

staff perceptions of continuous professional development and the leaders’ role in providing 

professional development opportunities for non-instructional staff.  

Through grounded theory methods, researchers identify a phenomenon and contextualize 

the influences of the experience (Charmaz, 2014; Creamer, 2018). This was an appropriate 

method to explain the phenomenon of best practices in providing professional development to 
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the business and operations staff in a K-12 school system (Ho & Limpaecher, 2021). Participants 

in the focus group and survey respondents described observable patterns through grounded 

theory methods (Glaser & Strauss, 1967; Rudestam & Newton, 2015). Charmaz (2014) offered 

that in grounded theory, the researcher shapes and derives the theory by purposeful interaction 

with data. This is the ideal approach to understand the impact of continuous professional 

development, the leader’s role to provide professional development opportunities, and contribute 

to the limited research on professional development for business and operation staff.  

Grounded theory helps identify similarities in experiences that eventually lead to themes 

and future theories (Charmaz, 2014; Glaser & Strauss, 1967; Rudestam & Newton, 2015). The 

researcher created the frameworks due to the limited research that addresses best practices in 

providing professional development opportunities for the growth of business and operations staff 

members. The researcher believed that conducting a qualitative study was the best approach to 

establishing a framework for providing continuous professional development. According to 

Rudestam and Newton (2015), “Qualitative studies are likely to produce large quantities of data 

that represent words and ideas rather than numbers and statistics” (p. 209). It was determined 

that a qualitative study was the best way to capture data from multiple voices and different 

workplace demographics (Rudestam & Newton, 2015). In guiding the data collection process, 

the use of theoretical sampling and the constant comparative method of data analysis was the 

most effective way to identify patterns in the data and to arrange the data in relationship to each 

other to build a grounded theory (Merriam & Tisdell, 2016). Theoretical sampling is collecting, 

coding, and analyzing data as it emerges (Glaser & Strauss, 1967; Merriam & Tisdell, 2016). 

The constant comparative method is comparing data to find patterns of similarities and 

differences (Merriam & Tisdell, 2016). 
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The most effective methods for gathering the best information to answer the research 

questions were the survey, focus group interview, and document review. Data were collected in 

phases to access information from multiple resources (Rudestam & Newtown, 2015). The survey 

phase included a random sampling of classified and business and operations staff. The purpose 

of surveys is to methodically outline the details and traits of a particular phenomenon or the 

connections between phenomena and events (Merriam & Tisdell, 2016). Qualtrics was the 

confidential survey platform used to capture data from a large number of classified and non-

instructional staff members. No personal identifying information (names, email, age) was 

collected from respondents. During the survey process, respondents first consented to the terms 

of the survey and completed four sections of predetermined questions or statements pertaining to 

their professional development experience. The intention of this survey was to gather the 

perspectives on professional development from a large group of classified and non-instructional 

staff. Using this tool, the researcher expected to learn PD experiences and opportunities for 

classified and non-instructional staff. After the analysis, the researcher expected to discover what 

gaps existed in continuous professional development.  

Other phases in this qualitative research included a focus group interview with six leaders 

in business and operations and the analysis of documents. Merriam and Tisdell (2016) defined a 

focus group as “an interview on a topic with a group of people who have knowledge of the topic” 

(p. 114). A focus group interview is held in a group setting which differs from the input of a 

survey and an interview with an individual (Merriam & Tisdell). During the focus group 

interview process, participants consented to the terms of the interview and completed a 

demographic questionnaire prior to the scheduled interview. They also provided their gender and 

an age range; however, for anonymity, participants used a one-to-two-word alias of their choice 
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that described themselves or their leadership style. The intention of the focus group interview 

was to gain an understanding of the leaders’ role in providing professional development 

opportunities for classified and non-instructional staff. The document review was used to give 

the researcher more insight on what types and consistencies of professional development 

opportunities leaders were providing their staff. From the focus group interview and document 

review, the researcher expected to learn the leaders’ perspective on professional development 

and what PD opportunities they were providing their staff. After the analysis of the data from the 

focus group and document review, the researcher expected to learn from leaders their willingness 

and ability to provide consistent PD opportunities and identify existing PD offerings. 

Research Questions 

Previous research formed the development of the primary research question based on the 

study’s focus on providing professional development to staff members who work on the business 

and operations side of a school district. As described in Chapter 2, the theoretical framework that 

drove the design of the current study were andragogy, experiential learning, and transformational 

leadership theory (Burns, 1978; Knowles, 1978; Kolb & Plovnick, 1974). These theories are 

important in developing a best practices framework that is meaningful to adult learners and 

leaders. The primary and secondary questions were created to uncover the best practices in 

providing professional development to non-instructional staff in an urban school system. The 

study addressed the following questions: 

Overall RQ: What were the best practices for providing professional development for 

business and operations staff in a large, urban Midwestern K-12 school district? 

RQ 1: How do the business and operations staff in a large, urban Midwestern K-12 

school district describe their professional development needs and experiences? 
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RQ2: How do the business and operations staff in a large, urban Midwestern K-12 school 

district describe how professional development impact their personal and professional 

growth? 

RQ3: How do business and operations leaders in a large, urban Midwestern K-12 school 

district describe their best practices in providing professional development to business 

and operations staff? 

a. What are the perceived benefits of implementing an ongoing professional 

development framework for business and operations staff in a large, urban 

Midwestern K-12 school district? 

b. What are the perceived barriers or challenges in implementing an ongoing 

professional development framework for business and operations staff in a 

large, urban, Midwestern K-12 school district? 

c. In what ways does providing an ongoing professional development  
 
framework for business and operations staff in a large, urban, Midwestern  
 
K-12 school district affect the organizational culture? 
 

The significance of this study was that it would add to the body of knowledge, fill gaps 

related to professional development for classified staff, identify the leader’s role in providing 

professional development opportunities, make recommendations on what would engage this 

group of employees, and help leaders address the overall value to the mission and vision of the 

district. It is vital that leaders create a culture of learning and ongoing development in business 

and operations to model growth and learning in the district for students and the community. 

Providing continuous professional development to classified staff can also transform workplace 
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cultures by shifting from a fixed mindset to encouraging a growth mindset in employees and a 

school district (Berkowitz, 2017; Braithwaite et al., 2017; Dweck, 1999; Mlakar, 2019).  

Role of the Researcher 

In my role in a school system, I exercise my passion for providing ongoing professional 

development for the business and operations. Throughout my career, I have experienced being a 

support staff member and a leader in providing professional development opportunities to 

support staff. This has allowed me to view this subject from both sides.  

Through my personal experiences of not receiving professional development as a support 

staff member and experiencing minimal professional development opportunities as a school 

district leader, I have found that the concept of professional development is skewed. In 

education, professional development is often prioritized for leaders in the academic areas, while 

classified and non-instructional staff development needs are often not considered. Unfortunately, 

professional development for non-instructional staff has too often been misused as a punitive 

measure or corrective action. The discipline “emphasize punishment over developing positive 

behaviors” (Weingarten, 2015, p. 1). In other words, professional development is considered or 

experienced as a corrective action to decrease a behavior rather than seen as growth opportunity. 

An example is a leader assigning a one-time conflict resolution training to correct an escalated 

behavior without any follow-up. 

I am interested in understanding this phenomenon from other perspectives and curious to 

see if access to professional development is more readily available to support staff in the two 

large, urban Midwestern K-12 school districts. I am curious to understand how leaders provide 

ongoing professional development opportunities geared toward staff growth and capacity 

building. I want to uncover the assumptions, beliefs, and values of the business and operations 
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professionals. I also want to recognize my personal biases and assumptions based on my 

experiences with professional development. 

My role, as the researcher in this study, was to gather data through a survey sent to the 

two large, urban Midwestern K-12 school districts to gain the perspective of as many non-

teaching support staff members as possible. The larger sample expanded the scope for building a 

best practice framework for providing ongoing professional development, allowing the 

researcher to capture more rich data than through a limited case study.  

While reviewing the survey findings and identifying themes within the data that were 

common among the participants, a focus group interview was conducted with six leaders in 

business and operations. The purpose of the focus group interviews was to 1) gain leadership 

insight on professional development, 2) determine the role of leadership in providing ongoing 

professional development for their staff, and 3) identify best practices in providing professional 

development in workplace cultures.  

By acknowledging in advance my own personal biases, my ultimate goal was to collect, 

examine, and interpret the data as objectively as possible. I also conducted my study ethically 

and with integrity. Despite of the identified limitations, the study developed a best practices 

framework for providing professional development to non-instructional staff in a school system. 

Participant Sampling 

This study was designed to create a best practices framework for providing ongoing 

professional development to non-instructional support staff in business and operations. 

Developing a professional development framework for classified and non-instructional staff 

served as a tool for leaders in designing strategies for ongoing professional development for their 
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workforces. The target population for this study was classified and non-instructional support 

staff members and leaders in business and operations who did not work directly with students.  

This study was purposeful in focusing on classified staff members who helped create 

environments for student learning and achievement. An effort to improve all employees through 

professional development is important because each employee individually contributes to the 

success of the school district (Turner, 2002).  

School Districts 

Although the two large, urban school districts in the Midwest ran a post-pandemic pilot 

of providing continuous professional development to non-instructional staff, it was important to 

expand perspectives by collecting rich data from other large, urban districts to develop a best 

practices framework. It was determined that collecting data from two large, urban school districts 

in the Midwest would be most appropriate for creating a professional development framework 

for business and operations staff. District 1 and District 2 were selected based on being large, 

urban public K-12 districts, respectively, in the Midwest. 

Table 1 

Two Large, Urban School Districts 

 District 1 District 2 

Established Mid 1800s Mid 1800s 

Sq. Miles 110+ 70+ 

Location Midwest Midwest 

No. of School Buildings 110+ 100+ 

Enrollment 45,000+ 24,000+ 

 

Note: Enrollment and No. of schools were taken from the State School Report Card (n.d.). All other 

information was taken from district websites. 
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Survey 

Data collected from a survey questionnaire were used to represent a larger population 

(Bartlett et al., 2001). Survey information is generalized findings from a sample back to a 

population (Bartlett et al., 2001; Cochran, 1977). The researcher used a survey to gather 

descriptive statistics and their patterns of behavior from participants (Rudestam & Newton, 

2015). Rudestam and Newton (2015) stated,“After describing the sample, you need to provide 

adequate statistics to support the analyses that follow” (p. 139). Bartlett et al. (2001) wrote a 

manuscript to “describe common procedures for determining sample size for simple random and 

systematic random samples” (p. 44). According to Cochran (1977), the margin of error is vital to 

the survey. Bartlett et al. (2001) surmised that determining the sample size is a task. The 

response rate may be larger with a captive audience but may fall under 100% with a smaller 

response rate (Bartlett et al., 2001; Cochran, 1977). An anonymous survey was sent to more than 

2,000 classified and non-instructional staff in two large, urban Midwestern school districts via 

email. The survey questionnaire, using the Qualtrics platform to collect data, included informed 

consent, four sections with not more than 10 questions, and ended with reCaptcha to authenticate 

each submission. The minimum sample size for this study was 100 to maintain a meaningful 

result. 

The Internet survey was distributed to classified and non-instructional staff in business 

and operations in three large, urban, Midwestern K-12 school districts. This method was 

designed to capture the perspectives of a large sample. “Determining the appropriate number of 

participants for a given design is one of the most difficult sampling problems” (Rudestam & 

Newton, 2015, pp. 104-105). The survey allowed for an appropriate effect size and provided a 

proper number of participant data from which to draw meaningful conclusions (Rudestam & 

Newton, 2015). The goal of the survey was to gather information about professional 
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development from a large number of classified staff. Choosing a survey appropriate for this 

study was intentional. In a time when people were inundated with emails, online training 

requirements, and district surveys, the researcher understood the possibility of participant 

burnout. For this reason, it was important to provide a survey that was short yet captured enough 

information as possible. Rudestam and Newton (2015) warned against designing or building a 

new instrument, suggesting instead the researcher locate an existing measure. The existing Likert 

Scale and Stapel Scale were instruments used in the survey for this study. The Likert Scale is an 

interval categorical ranking scale that includes a mid-point; conversely, the Stapel Scale is an 

interval numeric ranking scale without a neutral point (Verma, 2019; Yusoff, 2019). Each scale 

was selected to measure qualitative variables in terms of categories and numbers to quantify 

respondents’ opinions (Verma, 2019; Yusoff, 2019). Survey results helped the researcher 

develop interview questions for leaders who engaged in the focus group interview. 

Survey Instrument Structure 

To capture the essence of this study, the survey instrument was divided into four sections 

that included no more than 10 questions per section.  

Section One.  The first section served as a participant role identifier for classified and 

non-instructional staff in business and operations. It included multiple choice to choose their job 

description, tenure, role in the district, and level of training:  

• Your role/department in the district 
o Buildings and Grounds (maintenance) 
o Capital Improvements 
o Communications 
o Custodial Services 
o Equity 
o Food Nutrition/Service 
o Human Resources 
o Information Technology (IT) 
o Purchasing 
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o Safety and Security 
o Secretary 
o Transportation 
o Wellness 
o Other  

 
• How long have you worked in your district? 

o Under 1 year – 4 years 
o 5 years – 9 years 
o 10 years – 14 years 
o 15 years – 19 years 
o 20 years – 24 years 
o Over 25 years 

 
• How long have you been in your current role? 

o Under 1 year – 4 years 
o 5 years – 9 years 
o 10 years – 14 years 
o 15 years – 19 years 
o 20 years – 24 years 
o Over 25 years 

 
• Have you worked in any other classified or business and operations role in the 

district? 
o Yes 
o No 

 
• Your level(s) of training  

o Certificate or Licensure 
o Degree 
o Departmental (job-specific) Training 
o Ongoing refresher training 
o Orientation 
o Professional Development days 
o Union training 

 
Section Two. The second section employed the use of a Likert scale to measure the 

subjects’ current experiences with professional development. The scale range included Strongly 

Disagree, Disagree, Neutral, Agree, and Strongly Agree. 

• As it pertains to professional development… 
o My district offers enough training to keep my growth and skill up to date 
o My direct manager enables me to learn and develop new skills 
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o My leader encourages professional development for growth in my 
department 

o In the last month, I have had opportunities to learn and grow 
o I feel that I am growing professionally 
o My leader is responsible for providing professional development 

opportunities throughout the school year 
o Professional Development is provided ongoing or continuously in my 

department 
o Professional Development is provided as a means of punishment in my 

department 
o Professional Development is provided as a means of growth in my 

department 
o Professional Development helps to improve workplace culture in my 

department 

Section Three. The third section used a Stapel scale measuring tool to capture the 

participants’ insights or experiences with professional development ranging from Very Poor at -

2, Poor at -1, Good at +1 to Very Good at +2. The researcher asked respondents to rate the 

following experience with professional development topics and the effort of their direct 

leadership and above leadership to provide professional development opportunities: 

• Rate the following experiences pertaining to professional development 
o Leadership’s efforts in providing professional development or growth 

opportunities 
o Professional Development offerings available to staff 
o Leadership’s support in my personal and professional growth and 

development 
o My overall experiences with professional development 
o My attitudes about mandatory professional development 

 
• Challenges or barriers to participating in professional development (check all that 

apply) 
 

o Time 
o Leader Mindset 
o Cost 
o Work hours 
o Platform (in-person or virtual) 
o Other 

 
• Your learning style  

o Auditory (listening/speaking, lectures/videos) 
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o Interpersonal (group learning) 
o Intrapersonal (independent learning) 
o Kinesthetic (by doing) 
o Linguistic (reading/note-taking) 
o Logical (steps/methods) 
o Visual (pictures/examples) 

 
• Ideal training platform 

o In-person (workshop, lecture) only  
o Virtual (virtual platforms, webinars) only 
o In-person and Virtual 

Section Four. The fourth and final section provided two grid lists of professional 

development offerings.  

The first list asked respondents to check all of the training that they had received at work.  

• Training you received at work 
o Communication 
o Conflict Resolution 
o Customer Service 
o De-escalation 
o Diversity, Equity, Inclusion 
o Job-specific 
o Leadership 
o Managing Change 
o Problem-Solving 
o Social Emotional Learning (SEL) 
o Stress Management 
o Team Building (Bonding) 
o Time Management 
o Other 

The second list was identical to the first but asked respondents to check all of the training 

they would like to receive at work. 

• Training you would like to have 
o Communication 
o Conflict Resolution 
o Customer Service 
o De-escalation 
o Diversity, Equity, Inclusion 
o Job-specific 
o Leadership 
o Managing Change 
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o Problem-Solving 
o Social Emotional Learning (SEL) 
o Stress Management 
o Team Building (Bonding) 
o Time Management 
o Other 

Participants were asked to add the type and amount of hard skills (job-related) they had 

received at work or N/A if nothing to add. This was in a short-answer format. 

Participants were asked how often they felt hard-skill (job-related) training should be 

offered throughout the school year. 

• Hard skill (job-related) training should be offered ____throughout the school year 
o 1-2 times 
o 3-4 times 
o 5-6 times 
o 7-8 times 
o 9-10 times 
o More than 10 times 

 
Participants were asked to add the type and amount of soft skills (how to work with and 

interact with others) they had received at work or N/A if nothing to add. This was in a short-

answer format. 

Participants were asked how often they felt soft-skill (how to work with and interact with 

others) training should be offered throughout the school year. 

• Soft-skill (how to work with and interact with others) training should be offered 
_____ throughout the school year 

o 1-2 times 
o 3-4 times 
o 5-6 times 
o 7-8 times 
o 9-10 times 
o More than 10 times 
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Participants were given an opportunity to add comments for responses marked as “other” 

or N/A if nothing to add. They were discouraged from adding any personal identifiers such as 

their name, age, or district. This was in a short-answer format. 

Survey Conclusion Verbiage. The following privacy verbiage was added to the final 

section of the survey: 

“To maintain privacy, I did not include any personal identifiers such as my name, age, or 

district in any open fields.” 

To submit the survey, respondents were required to check the Captcha verification box below the 

following text: 

“By submitting your survey, you are consenting to participate in the study. 

Participants received the following message upon submission, 

“Thank you for participating in this survey study to develop a best practice framework for 

professional development for classified and business and operations staff in K-12 

settings. Your input is appreciated!” 

Survey Population.  The randomly selected population included classified and non-

teaching staff in business and operations. Staff emails were provided by the two large, urban 

Midwestern school districts. According to Rudestam and Newton (2015), “Random selection of 

subjects permits the researcher to generalize the results of the study from the sample to the 

population in question” (p. 31). Since instructional assistants (paraprofessional) staff are often 

included or studied alongside teachers, they were not listed in the dropdown of occupations and 

were not the focus of this study. The goal of this study was to capture data and gain perspectives 

from classified and non-classroom employees who were excluded from the literature relating to 
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growth through professional development. However, instructional assistants were marked as 

“other” and represented a large portion of the survey responses. 

The target population was chosen with the intent of seeking individual perspectives from 

urban Midwestern K-12 school districts. Data were collected from the two large, urban K-12 

school districts in the Midwest. The minimum sample size for this study was 100 to maintain a 

meaningful result.  

Focus Group 

The study also included a focus group interview with six leaders in business and 

operations. Phase two of the study was to conduct a focus group interview with six leaders in 

business and operations. This was an opportunity to obtain qualitative data from a random 

selection of individual leaders. The focus group was facilitated virtually to discuss the leader’s 

perception of providing professional development to classified (non-instructional) staff in 

business and operations. It was important to determine their perspective surrounding professional 

development and their mindset on providing continuous or ongoing professional development for 

their staff. Discussion about the leader’s responsibility to provide professional development 

opportunities to their staff was also facilitated, with emphasis on desired professional 

development outcomes and what they deemed a necessary component in creating a best practice 

framework for ongoing professional development offerings. 

The focus group comprised of six business and operations leaders across two large urban 

Midwestern K-12 school districts selected to participate in this study. According to Rudestam & 

Newton (2015), purposeful sampling involves choosing participants who can contribute 

information relevant to the research study. A selection of six leaders was chosen to contribute 

relevant information about a leader’s role in providing professional development opportunities to 

their staff. Participant selection criteria included supervisors, managers, and director-level 
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leadership on the business and operations side of their school districts who, as part of their roles, 

evaluate classified and non-instructional staff. The evaluations measured staff performance and 

informed the leader of the strengths, weaknesses, and overall needs of their staff members 

(Turner, 2002). My hope was that the six leaders would fully participate in the focus group 

conversation, as they would be able to discuss their staff needs and performance in more detail 

than the limiting information provided in an informal survey. 

Focus Group Interview. Questions for the focus group interview were drafted based on 

the research question and sub-questions. Six operational leaders were provided a demographic 

questionnaire and were asked qualifying questions to make sure they were leaders in one of the 

two large, urban districts and to state their current titles. The questionnaire also collected 

information regarding the leaders’ alias, tenure, age, gender, highest degree, certifications or 

licenses, and types of professional development they had experienced. The focus group interview 

was conducted using the Zoom virtual platform. By signing the informed consent, focus group 

leaders allowed the meeting to be audio and video recorded. This gave the researcher the ability 

to fully engage in the focus group discussion while jotting notes throughout. The interview 

questions were as follows: 

• What is the purpose of providing professional development for classified and 
business and operations staff? 
 

• As a leader, what professional development topics do you believe are important to 
classified staff success? 
 

• Which professional development platform do you prefer for classified staff: in-
person only, virtual only, or both? 
 

• What is the role of a leader in providing professional development offerings to 
classified staff in business and operations? 

 



62 

• In what ways does providing ongoing professional development to classified staff 
affect the workplace culture? How do classified staff contribute to the culture of 
learning in schools? 

 
• Professional development is often calendared for academic departments but not 

for business and operations. What are some barriers, challenges, or limitations to 
providing ongoing professional development for classified and business and 
operations staff? 

 
• How does providing professional development opportunities for classified and 

non-instructional staff influence student learning and achievement? 
 

• What do you believe are the best practices for providing professional 
development for classified staff? What should a professional development 
framework include or consider? 

A focus group discussion about a professional development framework and the use of 

aliases allowed leaders to freely share what they believe were essential elements in creating a 

best practices framework for providing ongoing professional development for classified staff in 

business and operations throughout the school year. According to Turner (2002), “It is assumed 

that the combined expertise of these [leaders] would be adequate in determining the practical 

feasibility of the proposed [framework]” (p. 89). At the conclusion of the interview, the 

researcher downloaded the audio and visual from Zoom and printed the transcription.  

Member-checking. The final phase of the focus group interview was designed to 

increase the internal validity and reliability of the study by confirming or correcting the 

researcher’s findings of the focus group interview. This was done through a process known as 

member-checking or respondent validation (Merriam & Tisdell, 2016). A copy of each indexed 

transcript was sent to leaders individually to provide them the opportunity to clarify or elaborate 

on their previous statements.  

Document Review. Operational leaders were asked to send documents related to an 

existing professional development plan, professional development calendars, a list of barriers or 
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limitations, or other artifacts after the focus group session. Merriam and Tisdell (2016) stated, 

“The specific purpose for generating documents is to learn more about the situation, person, or 

event being investigated” (p. 174). These documents provided a good source of data to 

strengthen validity and reliability (Merriam & Tisdell). 

Data Storage. Data collection methods varied based on participants. The tool used to 

collect survey data was Qualtrics sent via email. The tool used to collect focus group data was 

Zoom, and documents were collected for review via email. Survey and focus group participants 

were not identified by name in any reports or publications. Survey participants were advised not 

to include identifying information such as their name or district. Focus group interviewees 

provided an alias of their choice and were asked not to disclose their district on a demographic 

questionnaire. Their confidentiality was protected during this study and all data gathered were 

subject to standard data use policies of being stored in a file that is only accessible to the 

researcher and then destroyed after three (3) years. Only the researcher will have access to the 

data gathered during this study. Any inadvertent identifiers were redacted using an inked ID 

Gard. While an age range and gender were requested from leaders, no other personal information 

was kept on file. All data collected were used solely for this research study. 

Professional Development Sample Topics 

In developing a best practice framework for providing professional development, it is 

important to understand that each department has its own job-embedded or hard-skill training 

that is necessary to be proficient in doing the work. Job-embedded or technical training is 

relevant to professional development and must be included as part of the professional 

development framework. It is equally important to provide training that complements the hard 

skills with soft skills. To explain, I use the analogy of the hammer.  
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There should be required training to use the hammer effectively in job performance. 

When used correctly, the hammer is a great tool for the nail. However, an employee armed with 

this hard skill but lacking the human or soft skill of communication, de-escalation, or conflict 

resolution has turned the proverbial hammer into a weapon. For this reason, professional 

development offerings must also include soft-skill development to increase the personal capacity 

of the employee. Sample topics are as follows: 

• conflict resolution 
• customer service (internal and external) 
• de-escalation 
• diversity, equity, inclusion 
• improving communication skills 
• leadership 
• managing change/change management 
• problem-solving 
• social-emotional learning (SEL) 
• stress management 
• team building (bonding) 
• time management 

Each of these topics aid employees in working with other human beings. While this is not an 

exhaustive list, the absence of these skills, based on the above example, will have a negative 

effect on workplace culture and human interaction. 

Data Analysis 

The goal of grounded theory data analysis was to derive meaning from the data (Glaser & 

Strauss, 1967; Merriam & Tisdell, 2016). The primary focus of this type of study was to see what 

theory emerges from the data. In other words, unlike traditional qualitative research, grounded 

theory is theory development. Data were analyzed by comparing the various parts of the research 

results to find similarities and differences (Merriam & Tisdell, 2016). Themes and patterns 

emerged, based on the research questions, and were coded and synthesized (Merriam & Tisdell, 

2016; Rudestam & Newton, 2015). 
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Responses for the survey questionnaire for classified staff tapered as the interview for the 

focus group of leaders in business and operation were conducted. After the focus group 

interview, member-checking was completed, and documents were reviewed. The researcher then 

coded the data to look for frequent themes. The process of analyzing data was flexible to allow 

new themes and categories to emerge or change throughout the course of the research. 

Data were analyzed using open and axial coding. Axial coding is a method used to 

distinguish relationships amid open codes by color-coding data (Charmaz, 2014). This was an 

appropriate way to link the emerging data in this study. The researcher remained open to 

uncovering data throughout the focus group interview process and used open coding to label and 

organize qualitative data (Merriam, 2009). Charmaz (2014) offered that this coding technique 

allows the researcher to pull from the data.  

The first step was to take copious notes during the focus group interview. Although the 

interviews were both video and audio recorded, the recording was unable to capture the 

environment, mood, facial expressions, or emotions while a participant was not speaking. These 

notes assisted the researcher with seeing the big picture and context during the discussion. The 

second step of the process of data analysis was to transcribe the interview. Here, the researcher 

obtained a written reenactment of the discussion from the audio and video transcripts 

downloaded from Zoom. The researcher then provided each of the six leaders with an indexed 

transcription for member-checking, giving each leader an opportunity to correct or clarify what 

was stated in the interview. This was done to increase the validity and reliability of the data 

(Merriam & Tisdell, 2016). The next step in the data analysis process was to organize the 

categories and patterns that emerged from the data. This was done by labeling the emerging 
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category with an assigned color, giving it meaning, and providing a brief example of how the 

term or phrase was used during the interview. 

The researcher first prepared the data using open coding to analyze the data (Glaser & 

Strauss, 1967; Rudestam & Newton, 2015). Next, the researcher color-coded each of the 

questions on the original transcripts to distinguish each response, then created separate 

transcripts specific to each leader that included their responses to the subsequent interview 

questions. After reading and re-reading the data from the survey results and focus group 

interview through selective coding, the researcher tested the themes that emerged using a 

constant comparative process (Corbin & Strauss, 2014; Glaser & Strauss, 1967; Rudestam & 

Newton, 2015). The researcher’s field notes were instrumental in determining how the axial 

coding aligned with the interview questions (Merriam & Grenier, 2019). In comparing the colors 

across the notes for each question and participant, the researcher was able to move the categories 

to themes pertinent to the study (Merriam & Tisdell, 2016). Themes shared by all of the survey 

respondents and focus group participants were considered common and the researcher also noted 

themes shared by four out of six leaders.  

The researcher asked participants to provide a professional development calendar, a 

professional development plan, or a list of barriers preventing the leader from providing 

professional development to their staff. Information collected from the document review and 

themes were compared. The themes and professional development documents provided by the 

leaders were used to develop a grounded theory for a best practices framework for providing 

ongoing professional development for classified and non-instructional staff in business and 

operations. 
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Validity/Limitations 

A methodological triangulation was used to validate the study’s findings. It is not feasible 

for researchers to capture an objective “truth” or “reality”; however, there are many strategies to 

help increase “credibility” and reliability (Merriam & Tisdell, 2016). The theories of Andragogy 

or Adult Learning, Transformational Leadership, and Workplace Culture were triangulated 

around their combined effect on providing professional development for classified and non-

instructional staff in business and operations. The use of a qualitative research methods also 

contributed to methodological triangulation. In this study, a survey questionnaire, a focus group 

interview, and a document review were conducted for internal validity, external validity, and 

reliability. 

Evidence of Internal Validity 

To increase validity, a survey was provided for completion by classified and non-

instructional staff, and a focus group interview session was conducted. The purpose of the survey 

was to collect data from a large group of classified and non-instructional staff in business and 

operations. The purpose of conducting a focus group interview session was to understand the 

leader’s role in providing professional development and receive input on developing a best 

practice professional development framework for classified staff in business and operations. The 

document review further validated the study by removing the researcher as the sole reviewer of 

the research results and allowing participants to confirm or correct the results (Merriam & 

Tisdell, 2016). 

Evidence of Reliability 

Because human behavior is not fixed, reliability is useful in revealing and explaining 

consistency, causal relationships among variables, and if the result can be relied on (Merriam & 
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Tisdell, 2016; Rudestam & Newton, 2015). Steps in this research were taken to ensure the study 

could be repeated. While a replicated study does not guarantee the same result, this does not 

discredit the result of this study (Merriam & Tisdell, 2016). According to Merriam and Tisdell 

(2016), “The more important question for qualitative research is whether the results are 

consistent with the data collected” (p. 251). Providing a survey questionnaire and conducting a 

focus group interview yielded reliable results for this study and validated its findings. 

Limitations 

There were limitations to this research study. A survey questionnaire was sent to the 

classified staff in business and operations in two large, urban, K-12 school districts in the 

Midwest; however, only a small number of classified and non-instructional staff participated in 

the study. In addition, a small sample of leaders in business and operations in two large districts 

was used to represent a larger population. Although while acknowledging my own personal 

biases, my ultimate goal was to collect, examine, and interpret the data as objectively as possible. 

In spite of the identified limitations, the findings of this study will contribute to a best practice 

framework of providing professional development to classified and non-instructional support 

staff members that will help district leaders design ongoing professional development for their 

classified and non-instructional staff. 

Ethical Considerations 

Human beings were the subject of my study and it was my obligation as a researcher to 

protect the well-being of my human subjects. The researcher’s “primary responsibility is always 

to act in an ethical manner” (Rudestam & Newton, 2015, p. 313). The integrity of the study 

hinges on being honest and transparent about my biases as a researcher. In this study, various 
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protocols were put in place to combat the many limitations and ethical dilemmas that could occur 

during the research process.  

The first step to prevent negative outcomes for participants was to submit a request to 

obtain approval to proceed with the study from the Institutional Review Board (IRB). After 

receiving IRB approval, I was also required to submit a request to obtain approval to proceed 

with the study from each school district’s Research Review Board (RRB). I then sought to obtain 

informed consent from adult employees over the age of 18 for the survey and focus group 

interview. With this population, parental or legal guardian consent was not necessary or required 

(Rudestam & Newton, 2015). The second step was to identify any potential negative personal or 

professional consequences that may result if the identities of the human subjects were revealed. 

For example, backlash from management or co-workers could potentially result if the identities 

of survey participants were revealed. 

In the case of the survey, a statement of informed consent was included in the email 

inviting individuals to complete the survey. This verbiage was also provided in the introductory 

portion of the research survey. The feature of collecting email addresses was disabled (turned 

off) and no section asked for or required individuals to include their names. A notation was made 

to discourage subjects from including their names or other identifying attributes in the section of 

the survey where they could freely add additional comments or suggestions.  

A second method of data collection in this study was the use of a focus group (Merriam 

& Tisdell, 2016). In this study, a group of leaders was interviewed about the topic and their role 

in providing professional development opportunities to support staff. As with the survey, the 

leaders were also provided with a statement of informed consent in the email inviting them to 

participate in the focus group. The verbiage was reiterated verbally at the start of each focused 
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group session and also in writing for each participant to sign. A reminder was given throughout 

the session to reinforce anonymity. I was intentional about not sharing my opinions or 

professional development experience unless it was used as a method to dive deeper into the 

conversation. For example, I used random feedback from previous professional development 

experience to pose a question to continue the conversation or to give leaders talking points about 

the subject of providing professional development opportunities to their support staff in business 

and operation.  

Summary 

This chapter described the study’s purpose and research questions that centered on 

providing professional development for classified and non-instructional staff in business and 

operations and the role operational leadership plays in providing professional development 

opportunities to their staff. A grounded theory study was the best research approach in terms of 

developing a framework for providing continuous professional development in business and 

operations in an urban, Midwestern K-12 school district. The chapter described the researcher’s 

role, the sample (participants and settings), and detailed the procedures used to collect and 

analyze data to make sure it was valid, reliable, and replicable. Triangulation, member-checking, 

and discussion of the researcher’s limitations of the study ensured credibility and 

trustworthiness. Finally, the chapter concluded with ethical considerations and the safeguards put 

in place to minimize risks, protect human subjects, and show the researcher’s transparency. 
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CHAPTER IV 
 

RESULTS  
 
 

The objective of this study was to create a best practices framework for providing 

professional development to classified and non-instructional business and operations staff in 

large urban school districts utilizing a grounded theory approach. According to Charmaz and 

Thornberg (2021), “Grounded theory is a systematic method of conducting research that shapes 

collecting data and provides explicit strategies for analyzing them” (p. 305). The use of the 

grounded theory method allowed the researcher to construct the theory based on what emerged 

from interacting with the data and learning from participants rather than constructing data from 

existing theories (Charmaz & Thornberg). This grounded theory case study intended to address 

the absence of a professional development framework for business and operations staff.  

The purpose of the study was to establish a data-based best-practices professional 

development framework for business and operations staff in a large, urban school district. What 

were the best practices for providing professional development for business and operations staff 

in a large, urban Midwestern K-12 school district? Data from this study were gathered for the 

purpose of answering the following research questions and sub-questions: 

1. How do the business and operations staff in a large, urban Midwestern K-12 school 

district describe their ongoing professional development needs and experiences? 

2. How do the business and operations staff in a large, urban Midwestern K-12 school 

district describe how ongoing professional development affects their personal and 

professional growth? 
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3. How do business and operations leaders in a large, urban Midwestern K-12 school 

district describe their best practices in providing professional development to business 

and operations staff? 

a. What are the perceived benefits of implementing an ongoing professional 

development framework for business and operations staff in a large, urban 

Midwestern K-12 school district? 

b. What are the perceived barriers or challenges in implementing an ongoing 

professional development framework for business and operations staff in a 

large, urban, Midwestern K-12 school district? 

c. In what ways does providing an ongoing professional development framework 

for business and operations staff in a large, urban, Midwestern K-12 school 

district affect the organizational culture? 

This chapter analyzed the perceptions of classified and non-instructional staff and leaders 

in business and operations from two large, urban Midwestern K-12 school districts. Classified 

and non-instructional staff shared their thoughts by completing a survey questionnaire. 

Operational leaders shared their perspectives in a 60-minute semi-structured focus group 

interview. Both staff and leaders responded to questions about the current state of professional 

development for staff in operations and their desired states regarding professional development 

opportunities and offerings.   

The sections in this chapter include information about the data collection processes, how 

data were gathered and recorded, and the processes used for data analysis. The first section 

describes the processes of gathering data from the survey sample through the attainment of 

saturation. The next section describes engagement with six leaders during a semi-structured 
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focus group interview and the member-checking process. After the data were analyzed, the 

researcher triangulated the data to answer the research question and sub-questions. Triangulation 

is the process of “soliciting data from multiple and different sources as a means of cross-

checking and corroborating evidence and illuminating a theme” (Rudestam & Newton, 2015, p. 

134). Descriptions of the themes that emerged from the data are also included in this chapter.   

Data Analysis 

This research used thematic analysis and grounded theory processes. According to 

Merriam and Grenier (2019), “Whereas thematic analysis seeks to find out patterns and unifying 

themes in the data, grounded theory takes a few steps further” (p. 213). Grounded theory builds 

concepts “useful for addressing questions about process; that is, how something changes over 

time (Rudestam & Newton, 2015). According to Rudestam and Newton (2015), “grounded 

theory is inductive and the theory evolves as data are collected and explored, establishing the 

precise sample size beforehand may be neither possible nor advisable” (p. 124). The researcher 

was inundated with data to code, compare, contrast, combine, connect, and analyze. The 

grounded theory process helped the researcher make sense of the data through 1) open coding, 2) 

axial coding, 3) selective coding, and 4) constant comparative analysis (Merriam & Grenier, 

2019; Merriam & Tisdell, 2016). 

Open coding, also known as initial coding, is the first step in the grounded theory of data 

analysis (Glaser & Strauss, 1967; Rudestam & Newton, 2015). The researcher’s first step in open 

coding was to “prepare verbatim transcripts of [the] interview” (Rudestram & Newton, 2015, p. 

218). The researcher became familiar with the data after reading, re-reading, and reflecting on 

the data from the survey, focus group participants, and the information provided in the document 

review (Glaser & Strauss, 1967; Merriam & Grenier, 2019; Merriam & Tisdell, 2016; Rudestram 
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& Newton, 2015). The next step for coding data is axial coding (Glaser & Strauss, 1967; 

Rudestam & Newton, 2015). The axial coding step determines how data are related (Rudestam & 

Newton, 2015). During this stage, the researcher grouped the open codes responses and brought 

meaning to the data (Merriam & Tisdell, 2016). 

Selective coding is the process of refinement (Corbin & Strauss, 2014; Glaser & Strauss, 

1967). From this, emerging theories are constructed (Rudestam & Newton, 2015). Here the 

researcher took time to ask the data a critical question, “What is going on here” (Rudestam & 

Newton, 2015, p. 222), to dive deeper into the meaning of what was collected. The constant 

comparative analysis method was utilized to define which part of the rich data to include and 

exclude from the study (Glaser & Strauss, 1967; Rudestam & Newton, 2015). Through constant 

comparative analysis, the researcher revised, modified, and amended the meaning of the data. 

This process occurred until new units were identified and categorized appropriately up to the 

point when the data was considered saturated (Merriam & Grenier, 2019; Rudestam & Newton, 

2015). Saturation is a point of redundancy whereby new information does not bring new or 

additional meaning (Merriam & Tisdell, 2016; Rudestam & Newton, 2015). 

After analyzing the data, the researcher labeled or coded four consistent themes that 

surfaced from the survey, focus group discussion, and document reviews. These factors could 

contribute to the design of a best practices framework for providing professional development 

for classified and non-instructional staff. 

Participants 

Classified and non-instructional staff in business and operations from two K-12 school 

districts were sent an email inviting them to participate in an anonymous survey. To balance the 

voices of classified and non-instructional staff, the researcher also conducted a focus group 
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interview with operational leaders from the same districts. These processes allowed the 

researcher to gain a holistic view of participants’ perceptions of professional development and 

how it was administered. Below, the researcher presents a summary of participants, 

demographics, tenure, and highest-grade levels or degrees attained.  

Classified and Non-Instructional Staff 

Classified and non-instructional staff agreed via informed consent to participate in the 

survey for this study on developing a best practices framework for providing ongoing 

professional development. Survey participants were current classified and non-instructional staff 

in business and operations. More than 2,000 classified and non-instructional staff were solicited 

to take the survey. A predetermined number of 100 responses satisfied the minimum sample size 

for this study; 157 employees agreed to participate. 

The survey began by asking participants to provide job-related demographic information. 

Fifty-five percent of participants were employed within the two districts for under 10 years, and 

41% had been in their roles between one and four years. A total of 70% had not worked in any 

other roles in their districts, while 18% of the participants had completed college degrees and 

21% had obtained job-related certificates or licenses.  

 The researcher did not initially focus the study on paraprofessionals but instead on other 

classified and non-instructional staff, which the researcher predefined in the survey. Categories 

of classified and non-instructional roles listed in the survey included wellness, buildings and 

grounds (maintenance), transportation, custodial services, food nutrition/service, human 

resources, purchasing, capital improvements, safety and security, secretary, other, information 

technology (IT), equity, and communications. Paraprofessionals, instructional aides, special 

education assistants, library assistants, interpreters, campus security, and coaches were not a 
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predefined category on the survey but comprised 46.04% of the “other” category collectively. 

Although the researcher did not initially consider the predefined categories, the information was 

used to interpret the data gathered from each respondent, which represented the classified and 

non-instructional staff’s perspective. 

Business and Operations Leaders 

There were six business and operations leaders who participated in the study’s focus 

group interviews. The goal of the focus group interviews was to determine a best practice 

framework for providing ongoing professional development opportunities to classified and non-

instructional staff. To maintain confidentiality, each leader submitted an alias for their leadership 

role. 

On average, the participants were employed with their districts for 18 years and an 

average of five years in their current roles. Four of the participants had earned college degrees 

and two had their high school diplomas. Two of the participants were executive leaders and four 

were directors. Each of the participants had worked in at least one urban school district. 

Although the researcher sent requests to a diverse group of department chiefs, executive 

directors, directors, managers, supervisors, males, and females, no managers, supervisors, or 

females agreed to take part in this study. 

In this section, the researcher provided descriptions of each business and operations 

leader who participated in the focus group interview. These leaders represented a variety of 

backgrounds, areas of expertise, and experience. Table 1 reflects business and operations 

leaders’ demographics per the aliases used in the study. 
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Table 2  

Leader Demographics 

Leader Alias 

# of years in 
current 

leadership 
role 

# of 
years in 

the 
district 

# of years in 
education Gender Age 

Range 

Highest grade 
level or degree 

obtained 

Leader 1 1.5 2 9 Male =>50 High School 

Leader 2 9 20 20 Male =>50 Undergraduate 

Leader 3 
 

1 
 

32 
 

43 
 

Male 
 

=>60 
 

Graduate 
 

Leader 4 8 28 28 Male =>60 High School 

Leader 5 9 19 19 Male =>40 
 

Undergraduate 
 

Leader 6 1 6 11 Male =>25 Graduate 
 
Participant Profiles 
 

In this section, the researcher provides participant-specific descriptions of each business 

and operations leader who participated in the focus group interview. This section provides in-

depth information regarding each participant’s profile. These leaders represented a variety of 

backgrounds, areas of expertise, and experience. 

Focus Group Adaptable-Visionary. Adaptable-Visionary is a male executive director 

between the ages of 50-59. He has a high school diploma and has received several licenses and 

certifications from professional development training. He has been employed in urban school 

districts for nine years (two years with his current district, and seven years with his previous 

district). As a focus group participant, Adaptable-Visionary revealed that he was learning to 

navigate a much larger urban workforce than in his previous small rural district. He believed that 

professional development was necessary for the growth and strength of his department leaders 

and staff. He believed it “provides the tools needed to help deal with a difficult situation, should 

it occur.” 
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Focus Group Analyzer-Organizer. Analyzer-Organizer is a male between the ages of 

50-59. He has been employed in the district for 20 years but has been a department chief for nine 

years. He had a bachelor’s of business administration (BBA) and a School Business Manager 

license. Analyzer-Organizer believed in the possibility of creating a best practice framework for 

providing ongoing professional development for leaders, classified, and operation staff to “create 

camaraderie and show the staff members and others that you care about them.” 

Focus Group Collaborative-Empowering. Collaborative-Empowering is a male, 60 or 

over. He has been an employee in the present district for 32 years but has only been a director for 

one year and a total of 43 years in K-12 education. Collaborative-Empowering has a doctorate in 

educational leadership (EdD), has been a building administrator (principal), and reported that 

“relationship-building” was an important component of professionally developing his teaching 

and classified staff. 

Focus Group Empathetic-Fair. Empathetic-Fair is a male, 60 or over, and has a high 

school diploma. For eight years, he has served as a director in his present district, where he had 

served for the entirety of his 28-year educational career. Leader Four had a large department that 

was “spread all over the district.” He believed that professional development helps to “shed light 

on industry standards.” 

Focus Group Straight-Forward. Straight-Forward is a male between the ages of 40-49. 

He was a director with nine years in his present position, where he had served the entirety of his 

19-year educational career. He has a bachelor’s degree, a specialty license, and certifications. 

Straight-Forward received “lots of vendor-supplied PD” and believed that one purpose of 

professional development was to “keep skills relevant with changes in technology and 

processes.” 
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Focus Group Supportive. Supportive is a male between the ages of 25-39 and has been 

in education for 11 years. He has been in his present role as a director for one year and in the 

district for six years. He has a master’s degree, several licenses and certifications, and had 

“communications training, sensitivity training, various software training, and lots of OJT (on-

the-job training).” Supportive viewed professional development as “morale-building, 

professionalism improvement, and efficiency improvement.” 

The diverse backgrounds and experiences of these participants formed their perspectives 

on how professional development benefited their organizations. In this study, focus group leaders 

valued the concept of ongoing professional development. Participants believed the purpose of 

professional development included building relationships and morale. The all-male group shared 

the perspective that professional development was a tool to keep skills updated and a tool to help 

their staff handle difficult situations. 

Data Collection Process  

The data collection process began after receiving Institutional Review Board (IRB) 

approval to proceed with the research study and approval from the school districts’ Research 

Review Boards. Upon receipt of informed consent documents, the data collection methods 

included an anonymous survey of classified and non-instructional staff, a focus group interview 

with six anonymous business and operational leaders, and document reviews. Data were 

collected using these three methods to address the problem statement and purpose statement, in 

addition to answering the study’s research question and sub-questions. 

The researcher’s initial plan was to administer the survey and analyze its results before 

conducting the focus group interview; however, after a delay in the approval process, the 

researcher shifted to a simultaneous process of collecting both survey and focus group data. 
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Instead of using the saturated survey results to drive the focus group discussion, the survey 

remained active as the researcher scheduled and facilitated the focus group interview. This 

proved to be the best course of action as the six focus group leaders were not swayed by the 

survey results and formed their own opinions about professional development offerings and 

opportunities, giving the researcher a chance to compare results from the survey and focus group 

responses. The final phase in the data collection process was to review documents requested 

from business and operations leaders. The documents consisted of their professional 

development plan, a list of professional development offerings, as well as the barriers and 

challenges to providing professional development opportunities to their staffs. All plans and lists 

were sent to the researcher via email. 

Survey Process  

The first phase of data collection included administering the survey questionnaire to 

classified and non-instructional staff (see Appendix C). A survey was selected because it 

captured voices from a large number of classified and non-instructional staff (Merriam & Tisdell, 

2016). The process started with the researcher developing the survey using the Qualtrics survey 

platform. The researcher considered using a Google Form but chose Qualtrics, a secure third-

party platform, to increase validity and reliability.  

Data collection officially began after receipt of emails for classified and non-instructional 

staff to ensure the staff that the survey was safe to open and complete. An email, sent to the 

classified and non-instructional staff, stated that the survey was vetted and approved by the 

district leaders and review boards. The body of the email included the same informed consent 

information found in the introduction section of the survey. 
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The survey was broken into four sections. The first section collected demographic 

information: role or department in the district, tenure in current role in the district, roles in other 

districts, and levels of training (degree, certificate, or licensure). The second section asked 

participants to rate their professional development experiences using a Likert Scale of disagree, 

neutral, or agree. Participants were also asked to rate their professional development experiences 

using a Stapel Scale of very poor, poor, good, or very good. In this section, they also named 

predetermined challenges or barriers to participating in professional development. Section three 

included their learning style and their ideal training platforms (in-person or virtual). Section four, 

the final section, asked participants to identify which training they had received at work and 

which training they would like to receive. The section also included two short answer blocks that 

gave participants the opportunity to add hard skills and soft skills to the predetermined lists, 

asked how often they felt hard and soft skills trainings should be offered, and an opportunity to 

add a short answer response to anything marked “other” in the survey. The survey ended with a 

privacy statement to confirm personal identifiers were not included and a reCAPTCHA to 

consent to participate in the study. 

Focus Group Interview Process 

The second phase of data collection included the scheduling of a virtual focus group 

interview. The focus group interview process started by creating semi-structured interview 

questions and a demographic questionnaire (see Appendices F and G). An email was sent to 

leaders in business and operations in two large urban, K-12 school districts in the Midwest that 

included an informed consent attachment and a link to a demographic questionnaire. Unlike the 

survey, the focus group questionnaire was a Google Form used to collect qualifying information 

from participants prior to the interview, such as their title and if they were leaders in one of the 
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two large, urban Midwestern school districts. The questionnaire enabled the researcher to gather 

prior to the interview the participants’ aliases, age ranges, genders, tenure durations, and highest 

grade or degree completed. This allowed the researcher to maximize the 60-minute semi-

structured interview time by focusing the conversation on the interview questions. 

Prior to the scheduled focus group interview, participants signed and dated the consent 

form. The researcher conducted the focus group interview during the workday. During the 

interview sessions, the six leaders were actively engaged in the interview and shared information 

about their insights on professional development. Their responses identified professional 

development opportunities for their staff as well as the reasons that prevented them from 

providing those same opportunities. The leaders did not hesitate to answer the questions and 

spoke about their desire to provide staff with meaningful professional development 

opportunities.  

Following the semi-structured interview process, the researcher allowed leaders to speak 

freely to make the interview conversational. According to Merriam and Tisdell (2016), “Less-

structured formats assume that individual respondents define the world in unique ways” (p. 110). 

The researcher asked follow-up questions to probe deeper into the leader’s responses, to ask for 

clarification on vague responses, or to give others an opportunity to chime in (Rudestam & 

Newton, 2015). The researcher created an inclusive virtual environment where participants felt 

safe to respond without restriction to eight interview questions. The researcher was prepared to 

ask 10 questions; however, the conversation created the ability to merge two sets of questions. 

While participants answered the interview questions, their responses crossed over many different 

topics. The researcher did not interrupt the flow of the conversation and allowed the participants 

to generate new insights. This method yielded robust information for this study.  
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At the end of the 60-minute interview, the researcher thanked the leaders for participating 

in the study, and they returned thanks to the researcher for conducting this specific study. 

Participants were informed to expect their indexed transcript for member-checking, meaning 

they would each receive their comments from the interview to confirm or clarify their 

statements. Member-checking is the process of giving participants the opportunity to review their 

portion of the conversation and make additional adjustments by adding or correcting the 

transcripts to truly reflect their intended message (Rudestam & Newton, 2015). This increased 

the study’s internal validity, helping to ensure that the research accurately represented the actual 

insights of the focus group leaders (Rudestam & Newton, 2015). According to Merriam and 

Tisdell (2016), this strategy is also called respondent validation, an important way to avoid 

misinterpreting the participants’ perspectives. Leaders were reassured that their names would not 

be included in the study, their identities would remain anonymous, and they would be quoted 

through their chosen alias. They were reminded that as per their informed consent and 

Youngstown State University policy, their information would be stored for three years, after 

which the information would be destroyed. They were also thanked in advance for submitting 

their documents to be reviewed.  

The interview was recorded using Zoom and saved to the researcher’s password-

protected email account. An initial transcription was downloaded the same day. Data were 

reviewed by watching and listening to the recording and reading through the transcript as the 

researcher jotted notes (Merriam & Tisdell, 2016). On the day of the interview, the researcher 

color-coded the transcription of each question and created a transcription for each of the 

individual participants by their alias. Two days later, the researcher corrected the master 

transcript that included the complete discussion while reviewing the Zoom recording. Once the 
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adjustments were made to correct any typos and remove redundant wording, the researcher 

updated the individual transcripts. Immediately after updating the transcripts, the researcher 

emailed the individual transcripts to the respective leaders for member-checking. Along with the 

transcript, included in the email was a final request for a professional development calendar, a 

list of professional development, or barriers that prevented leaders from providing professional 

development opportunities to their staff. 

Document Reviews 

The final phase of data collection included document reviews (see Appendix H). After 

each focus group interview, the researcher asked participants to provide either lists or calendars 

detailing the professional development opportunities offered by leaders to their staff or to present 

a summary outlining the obstacles hindering them from facilitating such professional 

development opportunities. Five of the six leaders submitted documents that provided an idea of 

when and how classified staff in business and operations were developed. By comparing the 

document reviews to the survey results and the focus group interview, the documents provided a 

better understanding of the leader’s role in providing ongoing professional development 

opportunities to their staff and the type of professional development offered. 

Overall Question: What are best practices for providing professional development for 

classified and non-instructional staff in an urban Midwestern k-12 school district? 

Table 3 shows the connections between the three data sources, the research questions, 

and sub-questions. This triangulation table shows the correlation between data sources and the 

research question and sub-questions. 



85 

Table 3  

Triangulation Table 

Research Questions Survey Focus Group Interview Document 
Reviews 

Overall Question 
Framework 
 

x x x 

Research Question 1 
PD Needs 
 

x x  

Research Question 2 
Growth Experiences 
 

x x x 

Research Question 3 
PD Process 
 

 x x 

Research Question 3a 
Perceived Benefits 
 

 x  

Research Question 3b 
Perceived Barriers 
 

x x x 

Research Question 3c 
Organizational Culture 
 

 x  

 

Table 4 reflects the categories of findings or key themes that emerged from the data. 

Table 4  

Categories of Findings 

Theme Operationalization Example/Quote 
 
Ongoing Development 

 
The desire for continuous, 
ongoing professional 
development opportunities 

 
Shared desire for regular PD integrated into 
the work rather than the occasional “one-and-
done” training. PD should be embedded in 
daily work and not just occasional formal 
training days. 

 
Relevant & Customizable   

 
Training tailored to specific 
departments and roles. 

 
High value on role significance. PD should 
provide skills related to employee-specific 
roles rather than generic, one-size-fits-all 
training offerings. 

 
Leadership Modeling 

 
The ability to provide and 
demonstrate ongoing and 
continuous training 
opportunities. 

 
Leadership involvement through resources, 
modeling, and ongoing training 
reinforcement. 
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Blended Delivery In-person and virtual training 
methods to balance relationship 
building and accessibility.

PD options to meet different needs. In-person 
or face-to-face offerings in large or small 
groups encourage relationship-building and 
virtual platforms allow for flexibility and 
accessibility to capture diverse audiences.

Figure 3

Theme 1: Ongoing Development

Theme 1: Ongoing Development

To answer the study’s first research question, “What is a best practices framework in 

providing professional development to business and operations staff in an urban Midwestern K-

Themes

Ongoing 
Development

Relevant & 
Customizable

Leadership 
Modeling

Blended 
Delivery
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12 school system?”, the researcher developed four sections of the survey and eight individual 

focus group interview questions. Based on the results from the survey, focus group interview, 

and document review, overall responses contributed to the theme Ongoing Development. That is, 

the results from the survey indicated the need for hard and soft skill training up to four times per 

school year outside of contractual professional development days. 

One specific response contributed to the theme Ongoing Development in line with 

answering the study’s Research Question #1, “How do the business and operations staff in a 

large, urban Midwestern school district describe their ongoing professional development needs 

and experiences?”. That is, the results from the survey indicated the need for more frequent and 

consistent training beyond onboarding. 

In the survey, 46.6% of classified and non-instructional staff preferred to have training 

three to four times per school year. For soft-skill training, 40% of classified and non-instructional 

staff preferred three to four times per school year. The survey results revealed a strong desire for 

more frequent and continuous professional development opportunities.  

One survey response was that professional development offerings for growth are seen as 

inconsistent. This survey response contributed to answering the study’s Research Question #2, 

“How do business and operation staff in a large, urban Midwestern school district describe how 

ongoing professional development affects their personal and professional growth?” in line with 

the theme Ongoing Development. That is, the current offerings are limited while also not meeting 

the staff’s professional development needs. Survey respondents provided varied insights into the 

differing experiences with professional development in the past school year. One respondent 

noted the abundance of training opportunities in the past school year while another expressed a 

lack of department-wide training for several years.  
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In line with the survey responses, the same results were found from the focus group 

interview, noting that professional development should not be occasional formal training days 

but rather embedded in daily work and interactions. An overarching focus group interview 

response was the emphasis on providing ongoing and consistent professional development 

practices. This focus group response contributed to answering the study’s Research Question #3, 

“How do business and operations leaders in a large, urban Midwestern school district describe 

their best practices in providing professional development to business and operations staff?” in 

line with the theme Ongoing Development. That is, when focus group leaders were asked what 

they believed was the best practice framework for professional development, four out of the six 

participants named ongoing development as the best practice component. Adaptable-Visionary 

highlighted the daily and pervasive nature of ongoing development in every interaction. 

Similarly, Analyzer-Organizer stressed the continuous and uninterrupted nature of effective 

professional development. Empathetic-Fair similarly emphasized this, noting the importance of 

ongoing development. Empathetic-Fair further emphasized that ongoing development does not 

always require group gatherings but can be achieved through messaging, documentation, and 

feedback. Finally, Collaborative-Empowering emphasized the need for consistency and 

continuity in professional development efforts to induce meaningful change. This collective 

perspective from both survey responses and focus group leaders underscores the central theme of 

Ongoing Development as a crucial element in shaping effective professional development 

practices. 

Consistently, document review results revealed no evidence of ongoing professional 

development offerings. Overall, the main finding is that staff want more regular, ongoing 

opportunities for professional development to meet their needs beyond the limited current 
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offerings. According to the focus group leaders, continuous, integrated development is a critical 

best practice. However, quotes from staff point to a lackluster and inconsistent training program. 

Theme 2: Relevant and Customizable 

To answer the study’s second research question, “What is a best practices framework in 

providing professional development to business and operations staff in an urban Midwestern K-

12 school system?”, the researcher developed four sections of the survey and eight individual 

focus group interview questions. Based on the results from the survey, focus group interview, 

and document review, overall responses contributed to the theme Relevant and Customizable. 

That is, the results from the survey indicated the need for training related to employees’ specific 

roles and day-to-day responsibilities. This survey response contributed to answering the study’s 

Research Question #2, “How do the business and operations staff in a large, urban Midwestern 

school district describe their ongoing professional development needs and experiences?” in line 

with the theme Relevant and Customizable. 

One survey response was that 64% viewed professional development for growth rather 

than punishment. This survey response contributed to answering the study’s Research Question 

#3, “How do business and operation staff in a large, urban Midwestern school district describe 

how ongoing professional development affects their personal and professional growth?” in line 

with the theme Relevant and Customizable. 

Survey responses shed light on the importance of relevance and customization in 

professional development. Participants expressed a strong desire for specific and targeted 

training that directly aligns with their roles. More specifically, one participant emphasized the 

need for more relevant training, expressing that it would be more beneficial than the generic 

training they had previously received. Another participant highlighted the importance of 
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relevance and customization in professional development, especially since there is a mismatch 

between the general training provided for teachers and its applicability to instructional aides. 

Thus, he emphasized the importance of tailoring training to job-specific requirements. Another 

participant, an instructional assistant, underscored the need for consistency in training programs 

between teachers and instructional assistants to effectively support students in the classroom. 

Currently, however, consistent training programs do not occur.  

Several participants further voiced concerns about the lack of specific training on 

interpersonal skills and the imposition of beginner-level training on experienced individuals, 

further indicating the need for more personalized and advanced development opportunities. 

Critiques included the perceived ineffectiveness of small training modules designed for test 

completion rather than skill acquisition, and the absence of comprehensive onboarding. While 

some acknowledged training related to regulatory requirements, many felt that most professional 

development sessions throughout the school year were irrelevant to their specific job titles. In 

summary, these perspectives underscore the overarching theme of Relevant and Customizable as 

a critical component in shaping meaningful and impactful professional development experiences.  

Same results in line with the theme Relevant and Customizable were found from the 

focus group interview and document review, noting the need for tailored training and avoiding 

one-size-fits-all training. An overarching focus group interview response was the emphasis on 

providing differentiate, equitable professional development practices based on specific roles. 

This focus group response contributed to answering the study’s Research Question #3, “How do 

business and operations leaders in a large, urban Midwestern school district describe their best 

practices in providing professional development to business and operations staff?” in line with 
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the theme Relevant and Customizable. That is, respondents called for more tailored customized 

training focused on specific roles, rather than generic training. 

More specifically, the focus group leaders’ responses yielded a similar theme of Relevant 

and Customizable. Straight-Forward emphasized the importance of keeping skills aligned with 

technological changes and evolving processes, acknowledging the nuanced nature of this 

alignment across different schools. He stressed the tailored aspect of professional development 

(PD), noting that the specific needs may vary but should be addressed accordingly. Echoing this 

response, the Supportive participant highlighted the need for department-specific technical 

training, where distinct roles, such as role and different department, receive separate training 

sessions. This approach reflects a commitment to customization, ensuring that professional 

development efforts are not only relevant to current needs but also tailored to the specific 

requirements of different roles and departments. The overall sentiment in these responses affirms 

the overarching theme of Relevant and Customizable as essential in shaping effective and 

meaningful professional development practices. 

An overarching document review response contributed to answering the study’s Research 

Question #3, “How do business and operations leaders in a large, urban Midwestern school 

district describe their best practices in providing professional development to business and 

operations staff?” That is, document review results also showed a majority of compliance-driven 

topics and limited content rather than focusing on specialized needs.  

Overall, the most important discovery obtained from the survey was that employees 

preferred department-specific training that was not a generic, one-size-fits-all skills training. 

Survey participants gave examples of receiving training that was irrelevant to their roles. Focus 
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group leaders emphasized the need for updated training in light of changing technology and 

procedures. 

Theme 3: Leadership Modeling 

To answer the study’s overall research question, “What is a best practices framework in 

providing professional development to business and operations staff in an urban Midwestern K-

12 school system?”, the researcher developed four sections of the survey and eight individual 

focus group interview questions. Based on the results from the survey, focus group interview, 

and document review, overall responses contributed to the theme Leadership Modeling. More 

specifically, the results from the survey indicated that leaders should be trained and provide more 

training options and opportunities for staff.  

Moreover, there were mixed opinions from survey respondents regarding whether or not 

the district leaders provided enough growth opportunities. On the Stapel Scale, 42.5% of the 

survey respondents rated the leadership’s efforts in providing professional development or 

growth opportunities as “good,” and 36% agreed that leadership’s support in their personal and 

professional growth and development was also “good.” However, some of the statements 

revealed dissatisfaction with leadership participation in staff’s growth opportunities. Only 39% 

felt their district provided adequate growth opportunities. 

An overall survey response contributed to answering the study’s Research Question #2, 

“How do the business and operations staff in a large, urban Midwestern school district describe 

their ongoing professional development needs and experiences?” in line with the theme 

Leadership Modeling. That is, the results from the survey showed a shared perception of lack of 

leadership support. More specifically, one participant noted a perceived gap in proactive 

leadership involvement in fostering impactful learning opportunities.  
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That is, “leadership seems reluctant to provide meaningful training.” Additionally, 

another response noted the lack of training and support for ensuring comprehensive and inclusive 

training practices. There is thus a lack of “training and supporting special needs staff at all 

levels.” Another staff added the insufficient training provided to them, as well as a lack of 

standardized and enforced best practices. Collectively, these sentiments underscore the crucial 

role of leadership in modeling and shaping the overall professional development landscape, 

emphasizing the need for proactive, supportive, and standards-driven leaders who promote 

effective learning experiences. 

One survey response was that access to growth from leaders is limited. This survey 

response contributed to answering the study’s Research Question #2, “How do business and 

operation staff in a large, urban Midwestern school district describe how ongoing professional 

development affects their personal and professional growth?” in line with the theme Leadership 

Modeling. 

Consistently, the results from the focus group interview revealed that professional 

development must come from the top down and across. This overarching focus group interview 

response contributed to answering the study’s Research Question #3, “How do business and 

operations leaders in a large, urban Midwestern school district describe their best practices in 

providing professional development to business and operations staff?” Focus group leaders 

discussed modeling desired behaviors and showing staff they are valued through a long-term 

investment in their growth rather than short-term events. They each spoke about their 

responsibility as leaders to embed professional development opportunities into their daily work. 

More specifically, Analyzer-Organizer underscored the importance of leadership influence in 

shaping professional development. He put a specific emphasis on a top-down approach, implying 
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that effective professional development initiatives need support and direction from leadership. 

Breaking down silos and fostering collaboration is highlighted by Analyzer-Organizer as 

essential, as he noted that certain training programs, such as Social-Emotional Learning (SEL) 

and Crisis Prevention Institute (CPI) training, have overlapping benefits. According to Analyzer-

Organizer, when leadership promotes a holistic perspective on professional development, 

addressing diverse areas, it contributes to overall growth. This perspective from Analyzer-

Organizer emphasizes the role of leadership in guiding and unifying professional development 

efforts for the benefit of the entire organization. 

Also, Supportive shared his perspective regarding professional development within the 

organization. According to Supportive: “Well, we do all kinds of professional development 

departmental wide . . . every 2 months for a year and a half with them and them my leadership 

staff, they’re meeting every 6 weeks.” This response underscores the theme of "Leadership 

Modeling," as it demonstrates leadership's commitment to professional growth, fostering a 

culture of learning, collaboration, and ongoing development throughout the organization. The 

leadership’s engagement in regular training sessions sets a precedent and reinforces the value of 

learning, inspiring, and guiding the entire team toward a culture of continuous improvement. 

Overall responses indicated some dissatisfaction with leadership’s support for meaningful 

training and growth, with only 39% of staff members feeling their district provided adequate 

growth opportunities. The focus group leaders emphasized the importance of leaders modeling 

desired behaviors, showing staff they were valued, and investing in long-term growth rather than 

short-term events. 

Consistently, the document review results revealed the need for training for managers, as 

well as the lack of training for non-supervisory staff. This overarching document review 
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response contributed to answering the study’s Research Question #3, “How do business and 

operations leaders in a large, urban Midwestern school district describe their best practices in 

providing professional development to business and operations staff?” The key takeaway was 

that although staff members’ ratings of the support they received from leadership were mixed, 

focus group leaders emphasized the importance of leadership modeling, embedding development 

into the culture, and valuing staff growth. 

Theme 4: Blended Delivery 

To answer the study’s first research question, “What is a best practices framework in 

providing professional development to business and operations staff in an urban Midwestern K-

12 school system?”, the researcher developed four sections of the survey and eight individual 

focus group interview questions. Based on the results from the survey, focus group interview, 

and document review, overall responses contributed to the theme Blended Delivery. More 

specifically, consistent results from the survey revealed the need to offer both in-person and 

virtual options.  

One specific survey response contributed to answering the study’s Research Question #1, 

“How do the business and operations staff in a large, urban Midwestern school district describe 

their ongoing professional development needs and experiences?” in line with the theme Blended 

Delivery. That is, the results from the survey showed an overwhelming preference of a blend of 

in-person and virtual training. When asked if they preferred in-person only, virtual only, or both 

in-person and virtual training options, 67.8% of the classified and non-instructional staff 

preferred both in-person and virtual training options. 

One specific response was regarding the importance of the training location. One specific 

respondent underscored the challenges of participating in online classes at their desk due to a 
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hectic atmosphere, which is also prone to interruptions. The sentiment is extended to include 

those without dedicated offices, suggesting a broader impact on individuals across various work 

settings. As such, this response contributes to the theme Blended Delivery, highlighting the 

practical considerations related to the training environment. It is therefore worth acknowledging 

that a conducive and focused location is essential for optimal engagement and absorption of the 

training content. 

Consistently, results from the focus group interview revealed that in offering blended 

delivery, it is important to recognize soft skills often require face-to-face. Focus group 

participants similarly stated responses that aligned with the theme Blended Delivery. An 

overarching focus group interview response was the emphasis on using both in-person and 

virtual training platforms. This focus group response contributed to answering the study’s 

Research Question #3, “How do business and operations leaders in a large, urban Midwestern 

school district describe their best practices in providing professional development to business 

and operations staff?” in line with the theme Blended Delivery. 

Adaptable-Visionary reported the use of virtual or in-person sessions based on 

appropriateness and need. Similarly, Analyzer-Organizer added that “It is perfect to allow both”. 

That is, Analyzer-Organizer believed that there is value in both platforms and therefore a 

blended delivery, noting that the virtual setting can uncover additional skill sets, particularly in 

communication and technology. Additional skill sets in communication and technology may not 

be emphasized in a traditional in-person format. Finally, Collaborative-Empowering also noted 

the importance of having both face-to-face delivery and virtual sessions. More specifically, 

according to Collaborative-Empowering, face-to-face interactions increase one’s sense of 

belonging while virtual sessions enable efficiency when time and location constraints arise. 
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Collectively, these perspectives underscore the theme of adaptability and vision in selecting the 

most suitable format for professional development, considering both virtual and in-person 

platforms based on contextual appropriateness and the diverse needs of participants. 

The important takeaway from this theme is that both leaders and employees preferred a 

blended delivery model for professional development, which resulted in the development of the 

theme Blended Delivery. In-person training can make people feel more involved and part of the 

experience. Virtual offerings provide flexibility and aid in the development of technology skills 

and various modes of communication. Overall, the blended approach has the benefits of both 

online and face-to-face development. The document review results did not mention or reveal new 

data regarding any training platform. 

In summary, the research highlights the importance of an organizational culture that 

values ongoing professional growth through role-specific development opportunities championed 

by leadership and delivered through blended in-person and virtual modes. The study found a 

discrepancy between the current limited professional development offerings and needs and 

desires of staff, indicating room for improvement. Leaders should seize this chance to integrate 

professional growth into the organizational culture instead of merely offering isolated training 

sessions. 

Types of Professional Development 

Survey participants and focus group leaders both agreed that practical interpersonal skills 

and technical skills are important areas for staff development. Training examples that emerged 

from the survey and focus group interview were communication; conflict resolution; problem-

solving; job-specific or technical skills; soft skills; social-emotional learning (SEL); and 

diversity, equity, and inclusion (DEI) training. Communication skills training was a constant in 

both data sources as a top need; however, survey results reflected that classified and non-
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instructional staff received conflict resolution training at a higher rate than communication skills 

training.  

When asked about their preferred learning style, survey respondents preferred visual, 

kinesthetic, and auditory styles respectively. 22% of survey respondents named visual 

(pictures/examples) as their preferred learning style, followed by 20% kinesthetic (by doing), and 

auditory (listening/speaking, lectures, videos) at 15%. A best practices framework should 

consider the three preferred learning styles. 

Although leaders and survey participants agreed on the need for differentiated training 

that is relevant and customizable, the professional development provided by leaders revealed that 

training options were not tailored to the diverse needs of classified staff roles but were 

compliance-driven. The training sample from the document review had a heavy emphasis on 

mandated compliance topics like harassment rather than professional growth. For example, 

annual or selective training through the district’s learning management systems (LMS) and 

miscellaneous procedure training, such as employee misconduct process. The training seemed to 

be broad and generic rather than relevant customized training options to support job-specific 

duties. There was little evidence of ongoing professional development offerings for continuous 

growth. Overall, the design of the current professional development appeared to check a box 

rather than empower staff.  

Results from the survey were consistent with the principles of andragogy and suggested 

that consideration for adult learning was lacking. The concept of andragogy or adult learning was 

developed by Malcolm Knowles (1978) to explain how adults engage in learning. Survey 

respondents solidified their desire to have a say in relevant and continuous learning processes 

where they can learn by doing and that promotes life-long growth (Donaldson & Scannell, 1986; 
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Knowles, 1978). Results from the focus group interview and document review reveal a gap in the 

professional development experience leaders want to provide their staff and what they currently 

offer. While leaders emphasized setting an example by embedding professional development into 

the work and workplace culture, they were not transformative in their approach to providing 

opportunities for growth. A transformational leader focuses on strategically changing culture by 

empowering staff and providing individual support (Anderson, 2017; Burns, 1978; Kirby et al., 

1992). Although leaders discussed their thoughts on optimal development opportunities, there 

was limited evidence of transformational leadership in the process of professionally developing 

their staff. The results reveal that the current offerings were largely generic, one-off training that 

were more compliance-driven than transformative. Some examples are new hire training, license 

and certification training, and district PD day offerings. 

Best Practices Framework 

Best practices for a professional development framework for classified and non-

instructional staff were examined in this study using a grounded theory methodology. The main 

conclusion of this study is a theoretical framework that suggests organizational mindsets and 

processes must change to become more proactive, ongoing, and strategically aligned to meet the 

professional development needs of classified and non-instructional staff in K-12 school districts. 

In the theoretical model developed in this study, elements of a professional development 

framework should include (a) ongoing development, (b) relevant and customizable, (c) 

leadership modeling, and (d) blended delivery. Based on the results of this study, leaders should 

consider and include these elements when designing professional development.  

It is important to note that the themes alone did not make the best practices viable, but it 

was coupled with what the survey respondents and the focus group leaders said about the topic 
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along with what was lacking in the document reviews that made best practices credible. Finding 

themes was the first stage of determining best practices in providing PD, but fusing the themes 

with the surrounding language was what created the elements of a sustainable framework. In 

addition to the themes and language, consideration for the preferred learning styles is equally 

significant. Based on this study, visual and hands-on training options appealed most to classified 

and non-instructional staff.  

Table 5 reflects best practices themes and framework elements based on the triangulated 

data from the survey, focus group interview, and document review. Within this table, the column 

Framework Elements is synthesized language from survey responses, focus group interviews, 

and document reviews. The professional development design must consider preferred learning 

styles. 

Table 5  

Best Practices Framework 

 
Best Practices for Professional Development Framework for Business and Operations Staff  

in an Urban Midwestern K-12 School District 
 

Best Practice Framework Elements 
 
1.0 
Ongoing 
Development 
ORQ, RQ1, RQ2 

 
1.1 Develop Continuous Training Opportunities 

1.1.1  Hard Skills (job-specific training) 2-4 times per year 
1.1.2  Soft Skills (relational skills training) 2-4 times per year 
1.1.3  Structure (differentiated, equitable offerings, avoid sporadic training) 

1.2 Improve Morale 
1.2.1  Embed PD in daily work (thread training in daily duties) 
1.2.2  Frequency (eliminate “one & done” and “one-size-fits-all training) 
1.2.3  Flexibility (avoid rigid training schedules) 

1.3 Barriers 
1.3.1  Time (dedicate intentional planning time for PD) 
1.3.2  Schedules (consider and intentionally plan around irregular work hours) 

 
 

2.0 
Relevant & 
Customizable 
ORQ, RQ1, RQ2, 
RQ3a 

 
2.1 Needs Assessment 

2.1.1  Determine Gaps (job-specific and relational skills) 
2.1.2  Staff Input (use adult learning principles and preferred learning styles) 

2.2 Tailored Training 
2.2.1  Customize Job Training (skill relevance, not generic, learning styles) 
2.2.2  Orientation (improve onboarding and cross-training) 
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2.3 Growth Oriented 
2.3.1  Differentiated (not one-size-fits-all; not tactical only, learning styles) 
2.3.2  Relationship-Building (behavioral skills relevant to working with others) 

2.4 Alignment 
2.4.1  Academic and Operational Priorities (connection to student outcomes) 
2.4.2  All district staff are educators (departmental interaction, break silos) 
2.4.3  Evaluations (hard and soft skills) 

2.5 Barrier 
2.5.1  Costs (invest in tailored staff development) 

 
 

3.0 
Leadership 
Modeling 
ORQ, RQ3, RQ3c 

 
3.1 Commitment 

3.1.1  Investment (provide opportunities for fundamental success and retention) 
3.1.2  Support (staff development; communication) 
3.1.3  Professional Development Plan (creative learning opportunities) 
3.1.4  Proactive Design (create a focus group or system for designing PD plan) 

3.2 Culture Development 
3.2.1  Mindset (develop a growth mindset; embrace PD) 
3.2.2  Culture (responsibility/accountability for creating a learning environment) 

3.3 Feedback 
3.3.1  Leaders and Staff (identify areas of improvement) 
3.3.2  Survey staff (to determine PD; after each PD; determine learning styles) 

3.4 Increase Training Capacity 
3.4.1  Leader Participation (leadership individual development; train with staff) 
3.4.2  Internal SME (leader training; identify staff subject matter experts to train) 

3.5 Barriers 
3.5.1  Mindset (expand understanding of PD, adult learning, and learning styles) 
3.5.2  Time (prioritize PD; allocate planning time) 

 
 

4.0 
Blended Delivery 
RQ3, RQ3a, 
RQ3b 

 
4.1 In-person 

4.1.1  Build Relationships (face-to-face interaction) 
4.1.2  Soft Skill (best platform; interactive) 

4.2 Virtual 
4.2.1  Expand Skillset (use of technology; improve communication) 
4.2.2  Maximize Demographics and Diversity (flexible and accommodating) 
4.2.3  Minimum Reliance on Compliance-Driven Learning Management 
          Systems (LMS) 

 
 

Conclusion 

The purpose of collecting data was to present the elements of a best practices professional 

development framework for business and operational staff in a large, urban school district. The 

results of this study revealed that the current state of professional development in two large, 

urban Midwestern school districts did not adequately meet staff needs and expectations of 

classified and non-instructional staff. In support of these conclusions are the themes or major 
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findings that emerged from the data collected from this study and a quote from the survey, focus 

group interview, or document review. 

• Ongoing Development: Classified staff craved more frequent professional 

development opportunities that are relevant to their roles. One respondent wanted 

“training pathways for staff beyond the contractual PD days.” This is in alignment 

with Empathetic-Fair’s statement, “Well certainly it should be ongoing . . . and not 

just on PD days.” However, the training listed in the document review did not reflect 

ongoing opportunities. 

• Relevant and Customizable: One survey respondent wrote, “We want more relevant, 

customized and frequent professional development.” The outcomes show that 

classified and non-instructional staff are dissatisfied with the lack of customized 

offerings and inconsistent training. A respondent wrote, “Seems like training is only 

entry-level, and stays the same year in and year out! Should progress up as you 

progress up.” The results of the focus group interview reveal that leadership 

commitment to ongoing professional development was viewed as important; 

however, the document review showed them to be lacking. A survey response stated, 

“The district seems reluctant to provide any meaningful training as they fear they will 

then lose workers to positions outside of the district. Straight-forward spoke to this 

issue by paraphrasing a quote, “What if we invest in our employees and decide to 

leave and the counterpoint is what if we don’t invest in our employees and they stay.” 

He added, “There is a risk to investing in people, of course, but we are an 

organization of people, and if we’re not willing to take that gamble, that risks, that 
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people will grow, and they’ll want to stay. We are in the business of developing 

minds and it’s an investment worth making.” 

The training content found in the document review shows that professional development 

offerings appear compliance-driven and reactive rather than empowering staff through 

continuous growth. An example is the comment from Straight-Forward who stated, “I have two 

admin staff that tend to participate in the PD offered through the district for improving technical 

skills (Microsoft or Google training).”  

• Leadership Modeling: Collaboration between different departments and sites is 

lacking but essential for strategic alignment. Support and commitment from 

leadership were viewed as critical in providing the resources, reinforcement, and 

role modeling needed for success; however, the survey respondents did not feel 

that leaders modeled development or provided adequate resources for professional 

development. One respondent stated, “We are allowed to seek out training, but 

training is not coordinated intentionally by leadership.” From the focus group, 

Adaptable-Visionary thought there was a need for leaders to do better and added, 

“I think one of the aspects for us is, by doing our professional development, it 

helps grow additional leaders potentially and give them growth opportunities and 

communication so that they don’t feel like they’re operating in the dark.” 

• Blended Delivery: There is a strong preference for a blend of in-person and 

virtual training options. To balance relationship building with convenience, a 

blend of accessible virtual training options and in-person development is 

preferred. A survey respondent assessed, “. . . location is important because I 

don’t drive.” From the focus group, Straight-Forward summed it up with, “I think 
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flexibility is important, but the work lacks some [of] those foundational skills 

[like] those soft skills. I feel like those are some of the very hardest ones to teach 

[and] train in a virtual environment because the same people who are going to 

struggle with them are gonna retreat from them when they’re on a screen like this. 

So I think you have to be able to be very tailored in terms of when you use 

virtual.” 

The researcher found that although focus group leaders shared positive and optimistic 

views about professional development, there was conflict between their comments, the list of 

training and barriers found during document review, and survey respondent perspectives on the 

current state of professional development. The dissonance stemmed from a misalignment of the 

leaders’ strategic, empowering, and collaborative ideas of professional development versus their 

generalized, mandated, and tactical approach revealed in the survey responses and the leaders’ 

lists of active training or barriers to training. Some examples are: 

The focus group discussed the importance of strategic alignment and culture change; 

however, the documents reflected offerings that were compliance focused. Straight-Forward saw 

this as an “area for improvement, it would just be alignment between academic and operations. . . 

sometimes I feel like we’re kind of feeling our way through the dark, trying to figure out how to 

align our efforts with what happens in our schools on a day-to-day basis” 

Focus group leaders also promoted the concept of differentiated and tailored training, but 

the documents largely revealed a one-size-fits-all training content. Straight-Forward also offered 

that “there’s some tailored PD that probably each of us are looking for that gets very complex 

because it doesn’t necessarily apply to anybody else. He thought, “The foundational things are 

the easiest to overlook [skills like] time management, conflict resolution, and SEL 
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improvement.” Survey respondents listed conflict resolution (10.79%), SEL (8.63%), and time 

management (5.24%) as training they have received at work; however, job-specific (15.27%); 

stress management (9.85%), and problem-solving (8.37%) were the top three trainings that 

respondents preferred to have. To further the point, a respondent stated, “Just some generic SEL 

PDs that are repetitive and do not connect anyone as staff/colleagues.” 

Leaders also discussed the importance of modeling behaviors, but the documents have 

little leadership-focused training and a survey respondent added “…our whole Department 

including management is Greatly needed!”  

The survey sample included a variety of classed and non-instructional responsibilities, 

but no significant conflicts or opposing perspectives emerged between the different types of 

participants. For example, custodial services, safety and security, and transportation shared the 

same or similar viewpoints of secretaries, human resources, and instructional assistants. There 

was consistency among participants with their selection of predetermined training topics as they 

related to their professional duties. For instance, communication and conflict resolution were the 

top topics received for all roles, while job-specific training was the most frequently requested. 

An average training frequency of 1-4 times was found to be optimal for both hard and soft skills 

for most roles in the sample. Across groups, there were mixed opinions on the connection 

between workplace culture and professional development. Additionally, there appeared to be a 

lack of satisfaction with current professional development offerings and for every group, time 

was the biggest obstacle to taking part in professional development.  

Staff perceptions of the leadership mindset did vary slightly. Although leaders were 

generally rated favorably for their efforts in offering professional development opportunities for 

growth, newer employees rated their leaders’ PD offerings lower than did longer-tenured 
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employees. Specifically, the results showed that 46% of employees in their roles for fewer than 

five years and only 22% of workers with more than 15 years disagreed with the predetermined 

statement that “leaders offered sufficient PD opportunities.” Dissatisfaction also varied by role. 

The study indicated that staff members who had direct student interaction had distinct 

perspectives compared to operational roles about how well leaders were doing in providing 

professional development.  

In contrast to respondents in facilities and maintenance, those working as instructional 

assistants and student support positions expressed notably lower levels of approval for their 

leader's professional development initiatives. Thus, newer staff members and staff who worked 

closely with students had the most critical opinions about the current PD offerings. This implied 

that while employees acknowledged that leaders tried to offer professional development 

opportunities, leaders must also consider that the needs, goals, and training preferences of their 

workforce may differ. This further implied even more strongly that a customized training 

program would be required. 

Longer-tenured employees showed less enthusiasm for virtual delivery, but respondents 

still clearly preferred the blended approach, which is a mix of virtual and in-person training. 

Perspectives on the impact professional development had on culture did not differ significantly 

in terms of tenure or roles. While there were subtle differences across the groups, the 

overarching views about tailored training, overall experience, and employees’ attitudes about 

professional development were positive. Finally, the responses indicated that individuals with 

diverse roles and responsibilities consistently felt that professional development was a means of 

growth and rejected the idea that it was a form of punishment. Despite criticism of the leaders’ 

PD offerings, no major differences between participants with different professional roles 
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emerged in the data; however, exploring a study of the distinct group dynamics may yield 

additional information and insights. 

Overall, staff and leaders both discussed the need for ongoing, relevant, and customizable 

training with leader support, and the document review revealed that leaders had not provided 

such training opportunities. This was consistent with the survey responses and suggested that 

while there were professional development pathways, there were also gaps in systems, content, 

and methods for providing meaningful professional development. Staff and leaders both agreed 

that blended delivery of in-person and virtual professional development platforms was best. A 

blended approach would satisfy the key learning styles classified and non-instructional staff 

preferred. Respondents from the survey, participants from the focus group, and the review of the 

training document all mentioned “time” as a barrier in providing and receiving PD, along with 

schedules and leaders' mindsets. Ultimately, the findings revealed a strong need and desire to 

rethink, reevaluate, and revamp professional development for business and operations staff that 

intentionally includes ongoing development that is relevant and customizable to meet the unique 

needs of staff, modeled by leaders with a blended delivery. Chapter 5 includes a summary for 

critical analysis and discussion on the four themes. 

This study attempted to fill the gap in the existing literature about developing non-

academic staff. It also attempted to find the best practices in making PD in business and 

operations not only meaningful for classified and non-instructional staff but also doable for 

leaders. The findings significant to this study came from surveying classified and non-

instructional staff in business and operations, conducting a focus group interview with leaders in 

business and operations, and a review of documents provided by leaders that listed training 

opportunities or barriers that prevent them from providing their staff training. The survey 
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maximized the number of responses from staff. The focus group interview provided a deeper 

understanding of PD benefits and barriers from the leader’s perspective. The synthesized data 

collected during the study provided a helpful best practice framework for designing a 

professional development plan for non-academic staff. In the next chapter, important discoveries 

will be covered, how they connect to the study in Chapter 2, along with recommendations for 

future research. 
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CHAPTER V 
 

DISCUSSION 
 
 

“Intellectual growth should commence at birth and cease only at death.” – Albert Einstein (n.d.) 

Introduction 

 Classified and non-instructional staff play a significant role in the success of the school 

district. They are responsible for supporting teachers, cleaning buildings, landscaping, 

maintaining internal and external building functionalities, feeding students, transporting students, 

and keeping students safe. This staff also interacts with parents, the community, finances, public 

dollars, and district personnel but does not receive regular training and development 

opportunities for growth and skill improvement. Training and professional development (PD) 

improve the abilities required for high-caliber work performance (Weiss Bros, n.d.). The stronger 

the workforce, the better the environment. K-12 schools contain not only learning environments 

for students but also working environments staff. Teachers have relevant PD opportunities 

throughout the school year, but classified and non-instructional staff in a large, urban, 

Midwestern K-12 school district appear to lack equitable opportunities for training and 

professional development for growth and improved work performance. 

This study examined the perceptions of professional development from classified, non-

instructional staff, and leaders in business and operations in two large, urban Midwestern K-12 

school districts. The researcher collected rich data from a survey, a focus group interview, and a 

document review. The data provided insight into what is necessary for operational leaders in a 

large, urban Midwestern K-12 school district to provide growth opportunities for the workforce 

that supports, encourages, and helps create the conditions for student learning and success.  
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This qualitative grounded theory study aimed to develop a best practices framework for 

leaders to provide professional development for classified and non-instructional staff in business 

and operations to mirror professional development opportunities provided for teachers. The 

literature on teacher development is extensive, but personnel in business and operations lack a 

professional development framework. Additionally, little research has been done on how 

classified and non-instructional staff perceive opportunities for professional development as a 

means of growth. The goal of the study is to add to the existing body of knowledge by offering a 

blueprint for how operational leaders in urban school districts can be intentional about providing 

development opportunities relative to the work and responsibility of their non-teaching staff. 

The results of this study reveal a gap between the professional development that leaders 

desired to offer their staff and the training staff received. Thus, this comprehensive examination 

of classified and non-instructional staff, as well as leaders in business and operations, offers a 

direct and insightful look into their views that shaped a best practice professional development 

framework. The following section briefly summarizes the study, research design, data collection 

methods, and sample characteristics. It also provides an overview of the key components of the 

study. The remaining sections in this chapter include a summary of findings and implications and 

a discussion of findings. This chapter includes an explanation of the research in relation to the 

theoretical framework and literature review discussed in Chapter Two, as well as the conclusions 

drawn in Chapter Four. Furthermore, this chapter proceeds with discussions regarding limitations 

of the study, recommendations for future research, significance of the study, and a conclusion to 

close the study (Youngstown State University, 2019). 
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Summary of the Study 

This was a qualitative study that used a grounded theory approach. Grounded theory 

helps to produce new ideas in the researcher’s field and the greater body of research literature 

(Charmaz & Thornberg, 2021). Tie et al. (2019) ascertained that grounded theory “is appropriate 

when little is known about a phenomenon; the aim being to produce or construct an explanatory 

theory that uncovers a process inherent to the substantive area of inquiry” (p. 2). The data 

collection process for this study included an anonymous survey for classified and non-

instructional staff, a confidential focus group interview of six operational leaders, and document 

reviews requested from the same six operational leaders of two large, urban Midwestern K-12 

school districts. A third district only allowed studies on students, teachers, and principals and 

denied the request since the population of this study was non-academic staff and leaders. 

To address the study’s research question, data were collected and reviewed from (a) 

survey respondents and (b) a focus group. The focus group was digitally recorded, transcribed, 

and member checked. Data were analyzed and coded using the following four steps of grounded 

theory described by Merriam and Grenier (2019) and Merriam and Tisdell (2016): 

1. Open coding (transcription – focus group interview) 

2. Axial coding (grouped data [color coded] to add meaning – focus group interview, 

survey responses) 

3. Selective coding (refine data to construct emerging theories – focus group interview, 

survey responses, document reviews) 

4. Constant comparative analysis (define which part of the data to include and exclude 

(focus group interview, survey responses, document reviews). 
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Factors examined in the study stem from the perceptions of classified and non-

instructional staff and leaders in business and operations in two large, urban Midwestern K-12 

school settings. Through the exploration of participant perceptions, the study sought to answer 

the primary research question about a best practice framework. To delve deeper into the subject, 

three follow-up questions and three supplemental questions accompany the main research 

question. This is necessary in this grounded theory study for identifying components of a best 

practices professional development framework. 

Overall RQ: What were the best practices for providing professional development for 

business and operations staff in a large, urban Midwestern K-12 school district? 

RQ 1: How do the business and operations staff in a large, urban Midwestern K-12 

school district describe their professional development needs and experiences? 

RQ2: How do the business and operations staff in a large, urban Midwestern K-12 school 

district describe how professional development impact their personal and professional 

growth? 

RQ3: How do business and operations leaders in a large, urban Midwestern K-12 school 

district describe their best practices in providing professional development to business 

and operations staff? 

a. What are the perceived benefits of implementing an ongoing professional 

development framework for business and operations staff in a large, urban 

Midwestern K-12 school district? 

b. What are the perceived barriers or challenges in implementing an ongoing 

professional development framework for business and operations staff in a 

large, urban, Midwestern K-12 school district? 
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c. In what ways does providing an ongoing professional development  
 
framework for business and operations staff in a large, urban, Midwestern  
 
K-12 school district affect the organizational culture? 
 

Summary of Findings 

The questions in this grounded theory study are developed in accordance with existing 

literature related to professional development for teachers since a best practice framework for PD 

for classified and non-instructional staff does not exist. Several findings were drawn from the 

data analysis from a focus group interview of six male leaders (leader one, leader two, leader 

three, leader four, leader five, and leader six) and 157 classified and non-instructional survey 

respondents in business and operations from two large, urban Midwestern K-12 school districts. 

Classified and non-instructional staff respondents included bus drivers, bus aides, capital 

improvements, custodians, food nutrition/service, human resources, information technology, 

paraprofessionals (instructional aides), purchasing, safety and security, secretaries, and 

tradespeople (maintenance). This section discusses the study’s key findings and their connection 

to the existing research and theoretical frameworks. 

Perspectives shared by 157 classified and non-instructional survey respondents and six 

focus group leaders were instrumental in shaping the resulting grounded theory framework. 

Survey and focus group responses directly influenced the initial concepts and categories that 

emerged during open coding. Additionally, the axial coding process of continual comparison was 

driven by their voices that included compared and contrasted agreements and differences. Their 

experiences and perceptions provided the qualitative information needed for this grounded 

theory approach. The 157 survey responses made validation and saturation of the findings 

possible. Although the literature review provided context, the newly gathered qualitative data 
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tailored to the population and topic studied guided the grounded theory. This resulted in a 

fundamental theory deeply based on the needs, values, and perceptions of the survey and focus 

group participants.  

Data collected from a survey sample of classified and non-instructional staff include four 

sections with a maximum of 10 questions each (see Appendix C). Eight questions, prepared by 

the researcher, were posed to focus group leaders consistent with the research questions (see 

Appendix F). In addition, a list of professional development offerings or obstacles that kept 

leaders from offering PD was requested for a document review (see Appendix H). Each question 

validated the study’s conclusions regarding a professional development best practices framework 

for classified and non-instructional staff. Table 6 shows the alignment between the research 

questions, sub-questions, and data sources. 

Table 6 

Triangulation Table 

Research questions Survey Focus group interview Document 

reviews 

Overall Research Question 

Framework 

 

x x x 

Research Question 1 

PD Needs 

 

x   

Research Question 2 

Growth Experiences 
x x  
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Research Question 3 

PD Process 

 

 x x 

Research Question 3a 

Perceived Benefits 

 

 x  

Research Question 3b 

Perceived Barriers 

 

x x x 

Research Question 3c 

Organizational Culture 

 

 x  

 
Through grounded theory processes, four identified themes emerged from both surveys 

and the focus group interview. Findings were either not included or inconsistent with current 

training offerings as confirmed by the document reviews. All these findings support the 

development of a best practices framework for providing professional development to classified 

and non-instructional staff. 

More specifically, these four findings for developing a best practices framework for 

providing professional development for classified and non-instructional staff in business and 

operations are as follows: (a) ongoing development integrated into the work of business and 

operations staff members rather than one-and-done training; (b) relevant and customizable 

training to provide skills to update and hone specific skills related to job roles rather than 
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generic, one-size-fits-all training; (c) leadership modeling to demonstrate, participate in, and 

reinforce the importance of ongoing, relevant, and customizable training; and (d) blended, 

accessible, and flexible delivery processes to accommodate employees’ schedules. These 

findings capture a large virtual audience and encourage relationship-building through face-to-

face interaction and align with the key principles of Knowles’ (1978) adult learning theory, 

Burns’ (1978) transformational leadership theory, and Schein’s (1993) organizational culture 

theory. Adult learners, according to Knowles (1978), are self-directed, motivated by relevant 

content, and draw from life experiences. 

Finally, leaders who foster a culture of learning align with leaders’ influence over the 

workplace culture (Schein, 1993). This is evidenced by the leaders’ desire to offer a blended 

delivery of PD platforms and embed PD into the daily work. Thus, a best practice framework 

includes the four findings that are ongoing, relevant, and customizable modeled by the leader, 

and offers a mix of virtual and in-person training options. In sum, the findings of the study as 

related to the overall research questions highlighted the professional development the classified 

and non-instructional staff wanted, what focus group leaders intended to provide, and what was 

reflected or lacking in the document reviews. The results revealed that current PD offerings in 

two large, urban Midwestern K-12 school districts lack consistency in providing these elements, 

although it was evident that both staff and leaders prefer a professional development plan that is 

ongoing, relevant, and customizable and modeled by leadership with a blended delivery of 

virtual and in-person training options. Based on the results of the study, it is suggested that these 

findings are used as a framework for providing professional development to create a consistent 

PD program that appeals to the adult learner. 
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Discussion of Findings 

Based on the viewpoints on professional development (PD), the focus group and survey 

sample indicate that current PD practices need improvement. According to the results of this 

study, a successful framework for professional development for classified and non-instructional 

staff working in business and operations should have the following four key components: a) 

ongoing development, b) relevant and customizable, c) leadership modeling, and d) blended 

delivery. Classified, non-instructional staff, and leaders in business and operations agreed that 

broad, one-and-done topic training sessions are not effective, and it was evident that leaders are 

responsible for offering and participating in PD. Finally, study participants agreed on the value 

of using a virtual platform; however, the consensus amongst leaders is that a virtual platform 

cannot replace the relationship-building aspect of in-person sessions. This is important for 

creating a solid PD program for non-teaching staff in business and operations. 

The theories that guided this study were adult learning theory (Knowles, 1978; Kolb, 

1984), transformational leadership theory (Burns, 1978), and organizational culture theory 

(Schein, 1993). According to Rule and John (2015), “Theories help to interpret and explain 

phenomena” (p. 2). The authors also offered that theories function as lenses that provide many 

perspectives for perceiving and comprehending phenomena (Rule & John, 2015). This section of 

the chapter discusses each of these major themes, as related to the theories and past literature on 

these topics.  

Theme One: Ongoing Development 

The first theme in the findings is Ongoing Development. Based on the viewpoints, survey 

and focus group participants preferred to have ongoing development as opposed to a one-time 

training. The study found that classified and non-instructional staff reported a lack of consistency 
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in training. Survey respondents indicated a strong desire for improved professional development 

as it relates to consistency. A large percentage considered the offerings to be irregular. Overall, 

survey respondents showed dissatisfaction with the lack of consistent training opportunities. This 

suggests that regular training was lacking. Conversely, throughout the focus group interview, 

leaders emphasized that professional development should be continuous and integrated rather 

than merely occurring occasionally or during official training days. Although leaders discussed 

the value and advantages of professional development, leaders all agreed that their programs 

were broad and irregular. 

This theme is in line with the theory of andragogy, that is finding that professional 

development opportunities need to be continuous is in line with Malcolm Knowles’s (1978) 

research on andragogy. Each group wanted regularly scheduled meaningful training which added 

to their knowledge and experiences (Donaldson & Scannell, 1986; Knowles, 1978). According to 

Donaldson and Scannell (1986), one of the key concepts of learning is that learning is a 

continuous and continual process, which is aligned with the first identified theme in this study. 

This theme, Ongoing Development, also aligns with the transformational leadership 

theory (Burns, 1978). A growth-oriented leader will model growth for the workforce (Dweck, 

1999; Mlakar, 2019). Leader Three and Leader Four named an “ongoing (PD) process” as a 

process of building “hard” and “soft” skills. Leader Six discussed “forcing” staff to participate in 

PD because “sometimes staff does not want to attend PD”; but if they “make the best of it, there 

are good things you’re going to learn from it.” 

Aside from theories, this theme is also in line with past literature regarding ongoing 

professional development and its benefits. According to Sancar et al. (2021) and Zhukova 

(2018), ongoing professional development creates sustained deeper learning; continual growth, 
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implementation time, reflection, and feedback-driven improvements. However, past research 

findings were focused on teachers’ professional development (Antinluoma et al., 2018; Zhukova, 

2018). This theme, therefore, adds new knowledge to the need and importance of ongoing 

professional development among classified and non-instructional staff. 

Theme Two: Relevant and Customizable 

The second theme in the findings is relevant and customizable, which is prevalent in that 

classified and non-instructional staff wanted relevant and customizable professional 

development. If given a choice, classified and non-instructional staff reported wanting more job-

specific training. Practical topics like communication, conflict resolution, and problem-solving 

were also preferred “skill-building” training. This is consistent with the type of training offered 

by leaders as expressed in the survey results. In the interview, leaders talked about trying to 

provide tailored and differentiated PD for specific roles and needs instead of taking a one-size-

fits-all approach. It was concerning that most respondents had less than 10 years experience, but 

only 16% marked ‘orientation’ as a level of training. 

It was evident that survey respondents did not feel that the current PD offerings 

adequately met their needs. There was dissonance between what PD the staff received compared 

to the PD they desired. More specifically, this theme can be found in survey responses such as 

“They force us to take beginner-level training. Experienced people should not be forced to sit 

through a rudimentary and in turn very boring class all day.” Another respondent stated, “The 

rest of all PDs through the school year do not relate to my specific job title at all and mostly feel 

like a waste of my time.” Based on pre-populated topics, many survey respondents reported 

receiving conflict resolution and diversity training; however, they also desired to enhance their 

job-specific skills and training on managing their stress. 
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Relevant and customizable training is an effective learning experience for adults. This 

major finding is supported by adult learning theory (Knowles, 1978). Unlike teaching children, 

adults are self-directed learners who bring experiences and knowledge to the learning 

environment (Hogue, 2019). Moreover, Kolb and Plovnick (1974) added that adults need to 

know the benefits of the content while connecting new learning with previous experiences. It is 

evident in the study that current PD offerings fall short of meeting the needs of the classified and 

non-instructional staff. 

Relevant and customizable PD is in line with the needs of adults who prefer specialized 

training over generalized training. Overall, the finding that underscores the need for professional 

development to be relevant and customizable is in line with Malcolm Knowles’s (1978) research 

on andragogy. According to Donaldson and Scannell (1986), one of the key concepts of learning 

is that people learn at different rates and thus require personalized and targeted training, which is 

aligned with the theme identified in this study. 

Overall, a one-size-fits-all training approach contradicts the principle and theory of adult 

learning. Knowles (1978) found that adults actively participate in learning pertinent to their 

experiences. Knowles (1978) and Kolb (1984) both emphasized the value of growth that is 

appropriate and adaptable, which draws on internal motivations for adult learners. Adults learn 

best when the material applies to their line of work, and personalization enables activities to be 

specifically tailored to the needs of the individual over time (Knowles, 1978; Kolb, 1984). These 

assertions are in line with the theme of this study Relevant and Customizable. 

Theme Three: Leadership Modeling 

The third theme in the findings is Leadership Modeling. Based on the overall responses, 

leaders emphasized setting an example by embedding professional development into the work 
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and workplace culture. However, the leaders were not transformative in their approach to 

providing growth opportunities. Leader Four discussed in detail the idea of breaking silos and 

considering SEL and CPI training for operational staff as a means of creating growth; however, 

neither topic nor similar training was offered in his PD plan.  

It was clear that a professional development program is not ongoing. This finding 

uncovered an uninspiring leadership model. The results of the survey and focus group interview 

indicate that staff and leaders are not actively participating in opportunities for professional 

development. In addition, the document review did not point to the potential of any future 

development opportunities. Although leaders were optimistic about their desire to provide 

growth opportunities, there was also no evidence of their providing personal or professional 

growth opportunities based on the document reviews. That is, the results from the document 

review indicate that leaders do not have a best practices model for providing professional 

development to business and operations staff in a large, urban Midwestern K12 school district. 

Leader Four admitted that this is an area where his team “struggled a little bit” but attributed 

“building relationships” to “delivering good customer service and better [PD] outcomes [for 

growth].” Leaders discussed an intention to provide meaningful and tailored PD, but the survey 

results proved contrary to these intentions and the document review reflected sporadic PD 

offerings to their staff. This means that the training sample from the document review had a 

heavy emphasis on mandated compliance topics like harassment rather than professional growth. 

For instance, it included annual or selective training through the districts’ learning management 

systems (LMS) and miscellaneous procedure training, such as employee misconduct process. 

This gap relates to Knowles’ (1978) adult learning theory, which emphasizes the adult 

need for immediately applicable content. The compliance-driven PD in the documents lacks 
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relevance to role-based development. The gap in leadership modeling relates to transformational 

leadership (Burns, 1978). A leader’s commitment to implementing a comprehensive PD program 

will model their value in development. Schein (1993) highlighted artifacts as expressions of 

organizational values.  

The study also determined that there was a disconnect between leaders’ aspirations and 

actual PD practices. Overall results from the focus group interview and document review 

revealed a gap in the PD experience leaders want to provide their staff and what they currently 

offer. Leaders were asked how they differentiated PD for their distinct workforce. Leader Three 

made the distinction that teachers have an academic calendar while business and operations do 

not. He responded that “PD is geared more primarily for the teachers [and] not structured or 

calendared for operational staff.” He furthered, “The different departments have their own PD.” 

It is important to consider not only the work that needs to be done but also the people who are 

doing the work. When leaders plan PD, they must go beyond developing the job training. Leader 

Five surmised, “I think flexibility is important, but the work lacks some [of] those foundational 

skills [like] those of soft skills.” 

Overall findings in this study showed that the documents did not align with the value of 

professional development that leaders discussed. Intentions are not enough for relevant PD to 

become an embedded best practice. If PD is truly important, leaders must align their intentions 

with an ongoing professional development program based on the principles of adult learning. 

This theme Leadership Modeling is consistent with past research, as leaders are identified 

as the key actors for setting expectations and are responsible for giving employees a chance to 

engage in professional development (Mlakar, 2019; Zhukova, 2018). As such, leadership 

modeling aligns with transformational leaders who put their personal growth into their own lives 
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first and implement PD programs that demonstrate what is valued (Burns, 1978). 

Transformational leaders model a growth mindset and set the tone for acceptable behavior 

(Burns, 1978; Dweck, 1999; Mlakar, 2019). While this theme is consistent with past literature, 

the findings of this study extend past research on this topic. Past literature indicated the 

significance of building administrators offering professional development opportunities to 

teachers to broaden their knowledge about growth mindset (Dweck, 1999; Mlakar, 2019). 

However, the literature does not address the need for operational leaders to give classified and 

non-instructional staff members consistent chances for professional development to broaden their 

mindset, knowledge, or skills. 

Furthermore, the finding around leadership modeling based on the leaders’ intention to 

provide PD revealed a gap between ideas and practice. We can relate this gap in terms of theory. 

This disconnect related to Burns’ (1978) transformational leadership theory, which focused on 

leaders inspiring followers to higher levels of morals and motivation through modeling behaviors 

and values. The lack of evidence of growth from current training indicated leaders are not 

providing the meaningful PD they discussed, and they are not modeling their ideals. Thus, there 

is a discrepancy between leaders’ stated values around PD and staff’s actual PD experiences. A 

commitment to leadership modeling by providing ongoing PD and implementing a 

comprehensive professional development program could close this gap and increase their impact 

(Burns, 1978). 

It was evident that the perception of leadership involvement in professional development 

between staff and leaders did not align. Based on the analysis, a small percentage of respondents 

felt their districts provided adequate growth opportunities. Furthermore, leaders discussed 

wanting to take a more strategic, collaborative, relational, and culture-oriented approach to 
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professional development. This is in line with past assertions, noting that a leader’s strategy 

should include culture improvement (Burns, 1978; Schein, 1993). This is consistent with 

Schein’s (1993) organizational culture theory. Both priorities are integral to the professional 

development process (Schein, 1993). Leader One mentioned that creating an environment of 

showing 100% “care” for staff changes the workplace culture. Leader Five added the idea of the 

leader creating an environment of “accountability” and “empowerment.” Overall, all leaders 

agreed that ongoing development contributed to the workplace environment. Leader One offered 

that this leads to “a better culture.” 

However, the document review revealed that this was not happening. Each leader 

opposed isolated training and spoke highly of collaborative experiences. They also expressed a 

strong commitment to modeling their desired change on a daily basis, but none produced any 

evidence that this has or will occur. Ultimately, it was apparent that there were inefficiencies in 

training for leaders; thus, revealing the challenge of leaders to provide their staff with 

professional development opportunities when they are not receiving PD themselves. As such, 

Leadership Modeling also aligns with adult learning theory as leaders must also participate in 

professional development. Survey respondents stated that training for the management is “greatly 

needed.” Concurrently, leaders in the focus group also suggested that they should be developed 

“just as much.” 

Theme Four: Blended Delivery 

The fourth and final identified theme in this study is Blended Delivery. That is, there was 

an overwhelming response from each group that the use of a blended delivery of virtual and in-

person training platforms was appropriate when used effectively. Focus group leaders were able 

to speak about the subject in detail. To accommodate the needs of their staff, leaders expressed 
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the need to offer a combination of virtual and in-person training options based on what they 

wanted to accomplish during the training. All leaders agreed that there were benefits to using 

both virtual and in-person training. Five of the six leaders agreed that virtual training was the 

best platform for flexibility and to gather their large number of staff members.  

This theme is in line with past research studies that underscored the many advantages of 

having a mix of virtual and in-person professional development offerings (Cilliers et al., 2022; 

Gross et al., 2023). Research has shown that a blend of virtual and in-person development 

provides well-rounded options catering to diverse staff needs, flexibility, inclusivity, digital 

skills, and engagement (Williams, 2020). Digital tools building technology skills is more cost 

efficient and helps normalize digital experiences for staff while in-person training facilitates 

relationship and team building (Cilliers et al., 2022; Williams, 2020). However, Cilliers et al. 

(2022) indicated that it could be challenging to duplicate the advantages of face-to-face 

interaction, which was also a reported note in one of the responses in this study.  

All leaders agreed on this finding that a blended delivery of virtual and in-person training 

platforms is necessary and consistent with transformational leadership theory. This is because 

leaders must consider time, location, and environmental when delivering PD. Leader Five stated 

that “you have to be able to be very tailored when you use virtual [training].” 

Summary of Comparison of Themes With Past Research  

In summary, responses provided in this study support the themes that emerged from the 

data and align with the research question and sub-questions. Such themes are used to develop a 

grounded theory in a qualitative method to develop a best practices framework for providing 

professional development opportunities for classified and operational staff.  
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Table 7 demonstrates the connection between each key finding concerning the body of 

knowledge regarding a professional development best practices framework for classified and 

non-instructional staff in business and operations. The results validate what is already known in 

the literature about how adults learn and the kind of leader that motivates staff and transform 

organizations (Akdere & Egan, 2020; Anderson, 2017; Burns, 1978; Kirby et al., 1992; Knowles, 

1978). 

Table 7  

Comparison of Key Findings With Existing Research on Professional Development for Classified 

and Non-instructional Staff 

Key findings Previous research 

Ongoing Development 

Confirms the research by Sancar et al., 2021, & Zhukova (2018) 

as compared to ongoing development for teachers for deeper 

development and continued growth.  

Relevant & Customizable 

Knowles (1978) and Kolb (1984) would agree that adults are 

prone to learn when PD is pertinent and tailored. This is in line 

with the What’s In It For Me (WIIFM) approach to adult 

learning. 

Leadership Modeling 

This is a new finding, as no research exists studying operational 

leaders modeling training for classified and non-instructional 

staff. Confirms Mlakar (2019) about principals “modeling” 

desired behaviors for teachers.  Burns (1978) would agree that a 

transformational leader would likely improve professional 

development offerings for classified and non-instructional staff. 
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Dweck (1999) would also agree that a leader must have a growth 

mindset to bring about change. 

Blended Delivery 

As no research exists studying a mixed delivery for virtual and 

in-person PD for classified and non-instructional staff, this is a 

new finding. Confirms Mourao (2017) about differentiated 

training methods and Williams (2020) in the importance of digital 

competency. Cilliers et al. (2022) and Gross et al. (2023) both 

discuss the benefits and challenges of virtual and in-person 

training platforms. 

 
A Best Practice Framework for Professional Development. The themes that emerged 

from the data were consistent among both the survey results and the focus group interview. Each 

group believed professional development was important to the success of classified and non-

instructional staff. It was apparent that the leaders wanted to improve training opportunities; 

however, their list of training and barriers to providing training revealed dissonance between 

their desired offerings and the limited or compliance-driven training provided. In other words, 

although leaders had a growth mindset about the value of professional development, they had a 

narrow or fixed mindset in the makeup of their actual PD offerings (Dweck, 1999; Mlakar, 

2020). 

After sifting through the data until no other categories emerged, it became evident that 

the key themes of a professional development framework for business and operations staff in 

urban Midwestern school districts included providing them with (a) ongoing development, (b) 



128 

relevant and customizable training opportunities, (c) modeling of leadership development, and 

(d) blended delivery options. Based on the results of this study, leaders should consider and 

include these elements when designing professional development for staff in business and 

operations. It is important to note that the key themes alone did not make the best practices 

credible. Nonetheless, it was what the survey respondents and the focus group leaders said about 

the topic along with what was lacking in the document reviews.  

Finding themes was only the first stage of developing a best practices framework for 

providing PD. The second stage was to fuse the themes with the surrounding language to create 

the elements of a sustainable framework. The overarching result is that best practices of 

professional development must comprise a continual, needs-driven process that is inclusive and 

facilitated through diverse and flexible training experiences. 

Theoretical and Practical Implications 

Theoretical Implications 

It appears that both survey respondents and focus group leaders agree that the current PD 

program is sporadic and consists of irrelevant training. Survey respondents shared the need for 

leaders to also participate in professional development opportunities. Both groups also agreed 

that a mix of virtual and in-person training options was necessary. Thus, based on the results of 

the data collected and analyzed in this study suggest that a professional development program 

that is ongoing, relevant, customizable, and leader-modeled with the flexibility of a blend of 

virtual and in-person delivery make up the best practices professional development framework 

for classified and non-instructional staff members. According to the literature, this is true for 

teachers; thus, it stands to reason that providing classified and non-instructional staff with access 

to this procedure will surely enhance the environment for learning and achievement for students.   
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Andragogy, or adult learning, and transformational leadership provided the theoretical 

foundation for this study. The examination between professional development (PD) for classified 

and non-instructional staff is grounded in the adult learning theory, and the transformational 

leadership theory is the foundation for the leaders' duty to provide it effectively. Leaders who fail 

to offer appropriate opportunities for training and professional development will contend with 

deficiencies in their workforce that may negatively impact the workplace culture. This is 

consistent with the organizational culture theoretical framework (Schein, 1993). Paais and 

Pattiruhu (2020) and Khan et al. (2020) established a link between leadership and the advantages 

and structure of the workplace culture.  

Admiraal et al. (2021) and McChesney and Aldridge (2019) mentioned that professional 

development should be available to all members of the educational workforce. Donaldson and 

Scannell (1986) added that adults learn (1) through self-activity, (2) at different rates, (3) through 

continuous learning, (4) by stimulating the senses, (5) through positive reinforcement, and (6) by 

doing. Based on an analysis of the business and operational staff and leaders, gaps existed in the 

professional development that employees receive, what leaders wish to deliver, and what leaders 

are truly providing. In describing transformational leadership, Burns (1978) and Khan et al. 

(2020) proposed the idea of taking people into consideration, intellectually stimulating them, 

inspiring and motivating them, and creating an ideal environment for success. Employee 

development is made possible by this kind of environment and leadership. In this way, a leader 

who does not offer effective professional development opportunities hinders staff development.  

The survey of classified and non-instructional staff, focus group interview of six leaders 

in business and operations, and the focus group member checks supported the adult learning and 

transformational leadership theories. Classified and non-instructional staff felt their district 
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training program did not sufficiently meet their needs and leaders struggled with creating a 

comprehensive PD program that met the needs of their staff. Yet, the literature revealed that 

programs emphasizing significant and superior teacher development have the power to improve 

teachers' abilities and mindsets in the classroom, which benefits students' education (Beavers, 

2009; Mlakar, 2019). In fact, according to the adult learning theory, the same improvement 

would occur if classified and non-instructional staff in business and operations were provided the 

same chance for professional development.  

Practical Implications 

Several useful insights were derived from the study, which are included below. First, 

there is a need for a professional development framework for classified and non-instructional 

staff. Survey respondents were clear in their desire for ongoing and meaningful PD that helped 

them improve their hard and soft skills. Focus group leaders shared a desire to provide 

meaningful PD but could not do so because a framework did not yet exist to guide their efforts. 

All research participants concurred that the existing offerings of professional development for 

non-instructional and classified employees were insufficient and inefficient. The district can 

benefit from adding a best practices framework for providing non-teaching staff professional 

development opportunities for growth. This goes beyond the existing literature that is limited to 

using professional development for evaluations of job performance (<Anonymous> School 

Board of Education, 2015; Turner, 2002).  

The overall implication for this study is the need for a best practices professional 

development framework to guide leaders in business and operation in creating a strong PD 

program for classified and non-instructional staff. In doing so, they may be able to better develop 
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classified and non-instructional staff by delivering skills relevant to their responsibilities instead 

of general, one-size-fits-all training.  

The overall implication of this study serves as the foundation for further conclusions. If 

there are no guidelines to follow, a framework for best practices is restricted. Thus, a second 

implication for this study is the need for the PD program to be ongoing throughout the school 

year. Both leaders and staff admitted that one-time training is not effective. Each participant felt 

that an equal structure of job-specific (hard) skills and relational (soft) skills needed to be offered 

continuously for continual learning engagement. A third implication for this study is the need for 

training that is specific to the needs of the staff. Classified and non-instructional staff expressed a 

strong desire to have meaningful training tailored to their occupations. Training that is irrelevant 

contradicts its purpose of learning new skills. Enhancing role-specific simulation skills through 

training and exercises constitutes professional growth (Hallmark et al., 2021).  

 Leveraging the resources necessary to support continuous professional growth for 

classified and non-instructional staff may be challenging. One difficulty may be locating the 

resources in the first place, as many of the skills that may be taught through professional 

development to these staff members will regard either job roles that are not instructional in 

nature or relational skills that are often not taught in the context of professional development. 

Vendors do exist for teaching relational skills such as time management and organization, 

communication skills, and others. School and district leaders should allocate time to finding and 

securing these vendors for classified and non-instructional staff in the same way they do for 

certified and instructional staff. At this stage, a second challenge emerges in the form of the 

scarcity of financial resources that many schools and districts face. In the same way that certified 

and instructional staff sometimes provide professional development to one another through staff-
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led sessions, so too can classified and non-instructional staff with specific skills of focus can 

share insights with their colleagues through similar sessions. Doing so may also increase staff 

morale, as individual staff members are recognized for their skills through such a system. 

This study’s fourth implication involves the role of the leader in creating a robust 

professional development program for classified and non-instructional staff that mirrors the 

outcomes of a teachers’ PD program. A growth mindset leader believes that people are capable 

of learning (Mlakar, 2019). Although the leaders of the focus groups expressed a strong desire to 

provide their workers with continuous and customized professional development, their efforts 

were hindered by their lack of participation in training. Nonetheless, leaders can only provide 

their employees these kinds of learning experiences to the extent that they themselves take 

advantage of growth chances. The fifth and final implication of this study is the need for a mix of 

virtual and in-person training platforms. A significant number of classified and non-instructional 

staff favored a blended delivery approach to receiving PD. Leaders affirmed this idea by 

determining that in situations requiring flexibility, to use a virtual platform; in other cases, use 

the in-person to establish relationships. 

Some of these solutions address a significant potential barrier to the provision of 

continuous professional development to classified and non-instructional staff: time, or the lack 

thereof. There tend to be fewer classified and non-instructional staff members in each role than 

there are teachers, and making professional development efficient with skills applicable to a 

number of non-instructional roles would be appropriate. However, classified and non-

instructional staff may not have consistent schedules and may not share non-work time with 

other non-instructional staff in other roles. Differing work schedules makes the provision of 

continuous professional development difficult, so offering sessions using a number of media 
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(e.g., online, in-person) can help to overcome this challenge. Another strategy is to deliver 

professional development sessions in small groups and at multiple times, thus enabling staff with 

different work schedules to attend. 

In all, with best practices framework, the district and operational leaders can stand to gain 

from investing in their non-teaching staff by designing a professional development program 

tailored to their requirements. Leaders offering a comprehensive training program that considers 

the adult learner could promote an inclusive, engaged, and interactive workplace culture. A 

professional development plan that supports classified and non-instructional employees' ongoing 

growth would assist the district in a manner similar to how it helps teachers, by enhancing 

workforce capacity. As a result, the best practice framework acts as a roadmap to help program 

directors intentionally create professional development initiatives that cater to the various 

training requirements of adult learners. 

Limitations of the Study 

There are limitations to this study. The small number of anonymous survey respondents 

was deliberately chosen to represent a variety of classified and non-instructional occupations. 

However, the majority of responses were not from the predefined categories, but from 

paraprofessionals, library aides, and coaches. Male and female leaders in business and 

operational were also sought after to participate in the focus group, but only male leaders 

responded. Although the leaders' focus group and survey sample offered insightful feedback on 

the study, it would have been beneficial to include the viewpoints of participants from a larger 

pool of female leaders and classified and non-instructional staff. Would more bus drivers, 

custodians, human resources, and female leaders yield the same conclusions? 
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The researcher's personal experiences as a professional development facilitator and 

participant represent another limitation. To prevent the insertion of personal opinions, the 

researcher carefully scrutinized the survey data and member-checked the focus group interview 

to ensure accuracy and dependability. This grounded theory study will contribute to the research 

on a best practice professional development framework for classified and non-instructional staff 

in business and operations in a large metropolitan school system, in spite of the limitations that 

have been highlighted. 

Furthermore, while this grounded theory study contributes valuable insights into the 

development of a best practice professional development framework for classified and non-

instructional staff in business and operations within two large metropolitan school systems, the 

findings may not be fully transferrable to other educational contexts or organizational settings. 

Variations in institutional structures, resources, and cultural dynamics could impact the 

applicability of the study's conclusions beyond the specific context in which it was conducted. 

In conclusion, while this study provides valuable contributions to the research literature, 

particularly in the realm of professional development for classified and non-instructional staff, it 

is essential to recognize and acknowledge the inherent limitations outlined above. Future 

research endeavors should aim to address these limitations by employing more diverse sampling 

strategies, minimizing researcher biases, and exploring the transferability of findings across 

different contexts. 

Recommendation for Future Research 

Overall, findings from the survey, focus group interview, and document review found 

inadequacies in the current professional development offerings for classified and non-

instructional staff in two large, urban Midwestern K-12 school districts. This grounded theory 
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study laid the foundation for providing ongoing professional development opportunities for 

operational staff, but it is by no means exhaustive. Future research is needed to build upon the 

concepts developed by this piloted research. For example, future research could explore 

implementing the practice of designing ongoing professional development based on best 

practices and the coinciding elements. That is, future research could delve into the 

implementation of best practices in designing ongoing professional development for classified 

and non-instructional staff. This would involve examining the components and strategies 

involved in creating effective professional development plans tailored to the unique needs of 

business and operations personnel. Additionally, investigating the challenges faced by leaders in 

overcoming barriers to implementing these plans would provide valuable insights. 

Further research will be important to explore this topic in more detail. Classified and non-

instructional staff make up many roles in a school district. It would be interesting to discover the 

actual connection between specific professionally developed roles and student achievement. For 

example, it is known that bus drivers provide transportation access to students in urban school 

districts, but does the quality of service increase when the driver participates in continuous 

professional development? Assuming that continuous professional development is helpful, 

attention should then turn to the specific skills of focus in that professional development. 

Sessions may be job-specific, focusing on driving skills, achieving efficiency in bus routes, or 

other topics. Others may regard behavior-related skills, such as interacting and connecting with 

students, collaborating with staff, and so on. Subsequent recommendations for more professional 

development research were derived from the study’s implications and results, and future research 

should examine the specific skills that would benefit different classified and non-instructional 

positions. 
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Another suggestion is to replicate this study in a different setting, for example in smaller, 

rural, or private school districts. Replicating the study in diverse settings, such as smaller, rural, 

or private school districts, would offer comparative perspectives on the effectiveness of 

professional development initiatives. By interviewing academic leaders responsible for providing 

professional development opportunities, researchers can gain insights into the similarities and 

differences in planning and executing professional development across various educational 

contexts. 

Another recommendation is to conduct targeted sampling analysis. Conducting targeted 

sampling, focusing specifically on subgroups within classified and non-instructional staff, could 

yield nuanced findings regarding the impact of professional development. For example, limiting 

the survey to specific roles like secretaries or custodians may provide deeper insights into their 

perceptions and experiences with professional development. Furthermore, it would be interesting 

to interview academic leaders such as building administrators to provide additional insight from 

academic leaders who need to provide professional development opportunities for the classified 

staff in their school building. Would a professional plan for classified and non-instructional staff, 

created by academic leaders mirror or differ from the PD plan for teachers? Would the 

professional development plan developed by academic leaders be the same as a plan developed 

by business and operations leaders for classified and non-instructional staff? There was an 

attempt in this study to survey a diverse population of classified and non-instructional staff, but 

paraprofessionals represented the bulk of the responses. It would be intriguing to find out if the 

use of a targeted sample would have produced the same results. Would the outcomes remain the 

same, for instance, if the survey was limited to secretaries or custodians only.  
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For a deeper understanding of what makes effective professional development 

opportunities for business and operations workers, the study’s methodologies may be inverted, 

with leaders being polled and classified employees taking part in focus groups. Inverting the 

methodologies by polling leaders and conducting focus groups with classified employees could 

offer complementary perspectives on professional development effectiveness. This approach 

would allow for a comprehensive understanding of the perceptions and experiences of both 

leaders and staff regarding the impact of professional development on organizational culture and 

strategies for navigating potential practical challenges such as a lack of time and the varied work 

schedules of staff members.  

Regarding workplace culture, this study touched on how professional development 

affected the organizational culture of two urban Midwestern school districts, but the data did not 

dive deeply enough to render adequate results to determine what influence PD had on the 

workplace culture. Conducting research that centers on workplace culture might illuminate the 

significance and categories of professional growth that influence workplace cultures. Future 

research could focus on how professional development influences workplace culture within 

educational institutions. Investigating the relationship between professional growth opportunities 

and aspects of organizational culture, such as morale, collaboration, and innovation, would 

provide valuable insights into the broader impact of professional development initiatives. 

Regarding practical concerns, future research could also investigate the specific nature of 

time-related barriers to continuous professional development for classified and non-instructional 

staff, as well as strategies by which leaders can circumvent time-related challenges to ensure that 

staff have access to professional development. In particular, studies examining the effectiveness 

of professional development delivered using different media (e.g., online, in-person) can yield 
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insight into modalities that are available. Studies examining varied group sizes can also offer 

guidance regarding whether offering professional development sessions at different times would 

effectively address a lack of consistency in staff members’ work schedules. Of course, making 

professional development available does not mean that staff members will participate, and future 

research should examine whether incentives such as continuing education credits, salary 

increases, and college credit (culminating in associates’ degrees) would promote active 

participation in continuous professional development for classified and non-instructional staff. 

Finally, a larger sample size in the same settings could be used to validate or disprove the 

results of this study. Conducting studies with larger sample sizes within similar settings would 

enhance the validity and generalizability of the findings. By expanding the participant pool, 

researchers can further validate or refute the results obtained in this study, thereby contributing 

to the cumulative knowledge in the field of professional development for classified and non-

instructional staff. 

Significance of the Study 

Continuous improvement is necessary. To keep up to date and maintain a competitive 

advantage, professionals everywhere must prioritize lifelong development. Although training 

sessions may vary across roles and industries, the need for growth is the same. Any type of PD 

initiatives should go beyond the initial onboarding phase (Charles, 2023). A key component of 

lifetime learning for nurses is continuing professional development, which is also essential for 

maintaining nurses’ current knowledge and abilities (Hallmark et al., 2021; Mlambo et al., 2021). 

The IT industry in India found that non-technical professional development improves 

effectiveness in a corporate environment (Chaudhary et al., 2023). In education, numerous 

regulations have been implemented to support teacher education and the advancement of current 
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knowledge to improve student outcomes (Sancar et al., 2021). With the knowledge from the 

body of research that supports the provision of professional development for teachers in 

education, faculty in higher education, and the business, engineering, and healthcare industries, it 

is strongly suggested to include classified and non-instructional staff in the conversation 

regarding professional development for growth opportunities. Overall, this study underscored the 

imperative of continuous improvement in professional development practices to keep pace with 

the rapidly evolving educational landscape. By prioritizing lifelong learning and growth, 

educational institutions can equip their staff with the necessary skills and competencies to 

navigate complex challenges and seize opportunities in the global economy. 

A best practices professional development framework is crucial for demonstrating an 

employer’s commitment to and investment in the advancement of its workforce. The adoption of 

best practices frameworks demonstrates organizational commitment and investment in the 

professional growth and development of staff members. Having a framework also helps with 

team development by aligning practices and expectations. By aligning practices, setting 

expectations, and fostering a culture of learning, educational institutions can enhance employee 

morale, retention, and overall organizational effectiveness. This alignment also ensures 

uniformity in business and operations by bringing all leaders up to speed on expectations and 

team development strategies. Consistency throughout the department, and district as well, is 

ensured by this alignment as it builds capabilities that serve the district’s needs and strategic 

goals. Overall, this study is significant given that the findings highlight the need for inclusive 

professional development frameworks that cater to the diverse needs of classified and non-

instructional staff. Implementing best practices frameworks ensures equitable access to growth 

opportunities, fostering a culture of learning and development for all employees. 
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Effective professional development frameworks require the active engagement and 

support of leadership. By prioritizing talent management and leadership development, 

educational leaders can cultivate a culture of continuous improvement and empower staff 

members to reach their full potential. The commitment of leadership to talent management is 

ultimately demonstrated by a professional development best practices framework, which also 

fosters alignment, encourages strategy, helps culture, enables measurement, and develops 

leadership abilities.  

Development opportunities are generated purposefully rather than at random when using 

a best practices framework. Leaders who demonstrate a commitment to development also help to 

foster a development culture (Burns, 1978; Schein, 1993). Monitoring program efficacy, tracking 

participation, and quantifying results are all made possible with the appropriate framework and 

data could justify the continued investment in a PD program. By using the framework, leaders 

may develop a pipeline of future leaders as well as enhance their own leadership skills. 

Additionally, investing in professional development for classified and non-instructional staff 

contributes to the enhancement of workplace culture and student outcomes. By strengthening 

teamwork, recognizing employee value, and offering growth opportunities, educational 

institutions can create a conducive environment for student success and holistic staff 

development. 

Classified and non-instructional staff in a K–12 school system may be impacted by a best 

practices professional development framework in several significant ways. School districts stand 

to gain from providing their classified and non-instructional staff with a continuous professional 

development program for business and operations. A PD framework would strengthen 

teamwork, model learning, recognize the value of every employee, attend to their needs, offer 
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growth opportunities, and eventually improve student results.  Offering organized professional 

development opportunities demonstrates the district's commitment to investing in all employees, 

not just teachers. Morale and retention may increase as a result. Non-teaching staff can acquire 

the skills to be successful if the framework is tailored to their specific needs and offers 

development pertinent to their roles. These employees, like teachers, frequently have an ongoing 

desire to grow and improve. Professional development frameworks serve as a model for the 

value of lifelong learning and growth, inspiring individuals to continually enhance their skills 

and knowledge. By promoting a culture of continuous improvement, educational institutions 

foster a mindset of growth and innovation among staff members, ultimately benefiting student 

learning experiences. 

Conclusion 

Overall results of this study showed that the classified and non-instructional staff and 

operational leaders had divergent views on the current state of professional development 

opportunities. Specifically, four common themes emerged from both groups: a) ongoing 

delivery, b) relevant and customizable, c) leadership modeling, and d) blended delivery. More 

specifically, the first theme revealed the importance of an ongoing development integrated into 

the work of business and operations staff members rather than one-and-done training. The 

second theme indicated the need for more relevant and customizable training to provide skills to 

update and hone specific skills related to job roles rather than generic, one-size-fits-all training. 

The third theme showed the importance of leadership modeling to demonstrate, participate in, 

and reinforce the importance of ongoing, relevant, and customizable training. Finally, the fourth 

theme revealed the significance of blended, accessible, and flexible delivery processes to 

accommodate employees’ schedules, capture a large virtual audience, and encourage 
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relationship-building through face-to-face interaction. Each theme represented the most efficient 

course of action toward the desired state of a best practice framework for professional 

development. Additionally, all results validated what is already known about professional 

development opportunities for teachers and what is not known about professional development 

possibilities for classified and non-instructional staff in business and operations. 

The results of this study aligned with the adult learning theory (Knowles, 1978) and 

transformation leadership theory (Burns, 1978). Overall, the strong desires for relevant, practical, 

customized, and sustained professional development opportunities expressed in both data sources 

clearly resonate with foundational assumptions of adult learning theory and transformational 

leadership theory. Classified and non-instructional staff desire relevant PD opportunities, and 

leaders desire to offer such PD; however, the gaps between present methods and best practices 

for adult education are revealed by the areas of disconnect that were identified.  

Overall, professional development must be a continual, needs-driven process that is 

inclusive and facilitated through diverse and flexible training experiences. Both staff and leaders 

spoke about the need to provide business and operations staff members with ongoing 

development, relevant and customizable (tailored) training, modeling of leadership development, 

and a blend of virtual and in-person delivery platforms. These elements make up the best practice 

framework for leaders to provide professional development opportunities to classified and non-

instructional staff. Yet, document reviews revealed there was a disconnection between the 

current tactical PD offerings and the professional development framework developed in this 

study.  

The key findings of this study filled the gap in the literature about professional 

development practices for classified and non-instructional staff and expose the need for leaders 
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to reimagine strategies for providing their staff with growth opportunities. Although there was a 

strong desire for continuous and embedded PD, the training offerings examined herein 

misaligned with the empowering, culture-oriented training approaches that leaders discussed. 

The study found that employees were dissatisfied with limited, inconsistent, and irrelevant 

professional development opportunities, which made a best practices framework imperative for 

professional development for classified and non-instructional staff. Based on the findings, 

traditional mindsets and PD practices hindered development and prevented progress of ongoing, 

relevant, and customizable training.   

Although this study showed the significant benefits of establishing a best practices 

professional development framework for classified and non-instructional personnel, school 

systems sometimes overlook the development of these essential staff members. Classified and 

non-instructional staff members are more driven, cooperative, and dedicated to the district's 

success when they are viewed as respected professionals and provided with regular opportunities 

to expand their knowledge and abilities. Students' educational experiences are enhanced when 

every member of the school staff works as a cohesive, high-achieving team committed to 

ongoing development.  

It is the responsibility of leaders in business and operations to support inclusive, staff-

specific PD frameworks that are tailored to the district's needs. Changes in culture and resources 

allotted for staff development serve to reaffirm the importance of human capital when the 

superintendent, school board, and other district leaders see development as a strategic goal. The 

first step in creating an environment that supports growth is for all district leaders to sincerely 

collaborate with classified and non-instructional staff, soliciting their opinions on a regular basis 

regarding their areas of need for improvement. 



144 

Teachers cannot drive excellence alone. The combined strength of all school personnel 

will be tapped into through updated staff development strategies. Students should be supported in 

their accomplishments by a cohesive community. The results of this study need to force districts 

across the country to reevaluate their presumptions on the capacity of their classified and non-

instructional staff. With shared commitment to nurturing professional growth, districts will 

elevate performance and outcomes to new heights. The time to act on adopting a best practices 

professional development framework that is inclusive of classified and non-instructional staff in 

business and operations is now. 

Personal Reflection 

Professional development in business and operations should be meaningful for classified 

and non-instructional workers as well as feasible for leaders. The goal of the current study was to 

close this gap in the literature by identifying effective methods for developing non-academic 

staff. The results of the study emerged from the analysis of survey data from classified and non-

instructional staff, data from a focus group interview with business and operations leaders, as 

well as a review of documents submitted by leaders that detailed opportunities for staff training 

or obstacles that stood in the way of staff training. I decided to use the survey to get as many 

staff viewpoints as possible, and I selected a focus group interview to gain a deeper knowledge 

of the benefits and barriers of professional development from the leaders' perspective. The 

document analysis served as an artifact of what professional development was offered or lacking.   

Conducting this research has been a tremendous learning experience. I learned so much 

about creating a literature review. It was initially difficult for me to narrow my research topic 

and also separate my experiences and feelings about the topic. I finally drilled down to my 

primary focus of including classified and non-instructional staff in the conversation about 
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professional development when I did not see them in the literature around the subject. I then 

learned to gather and interpret data along with the process of methodology. Each stage of the 

dissertation process was detailed and came with its own challenges. I learned to adapt and pivot 

when things did not go as planned. 

This grounded theory research process has affected me personally more than it has 

professionally. I gained knowledge through surveying classified and non-instructional staff along 

with a deeper awareness from focus group leaders of the importance of having an opportunity to 

grow. I wish that I had also interviewed classified and non-instructional staff to allow them to 

share their stories and feelings about professional development. Nonetheless, I found the insights 

gained from interviewing leaders were critical to understanding the current PD program and 

potential barriers to providing classified and non-instructional staff meaningful professional 

development opportunities.  

To complete this process did not come without limitations and challenges. I had many 

long and sleepless nights, and I questioned my ability to comprehend the path before me. I added 

such a small perspective to a massive field of literature, and there is still so much to learn about 

best practices for a professional development framework. In the end, it was all worth it to shine a 

light on our classified and non-instructional staff and bring attention to this important topic.  

Final Thoughts 

As I reflect on this process of exploring a best practices professional development 

framework for classified and non-instructional staff, I am tremendously grateful. I must thank 

everyone who took part in my study and freely shared their experiences and perspectives. Your 

insights formed the foundation of this work. Additionally, I want to express my sincere gratitude 
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to my instructors, my dissertation chair, and my committee members for guiding, pushing, and 

encouraging me throughout the process. 

I hope this dissertation offers a helpful foundation for future researchers to build upon. 

There is still much to be learned about effective professional development for these essential 

groups. Continue to add the importance of developing classified and non-instructional staff to the 

literature; the impact of your contribution to this subject might be enormous. Take an open and 

honest approach to the study. Remember to be patient with your progress and do not go it alone; 

you will need a team of people to assist you along your journey. This was only the start. It is now 

your turn to carry this conversation about developing non-teaching staff forward.  

Finally, I am grateful for the chance to concentrate my research in an area of passion and 

meaning. Despite the difficulties throughout this process, it has been incredibly rewarding. I am 

honored and humbled to contribute a small piece to a larger field. I hope that this work honors 

the classified and non-instructional staff who do so much for our schools daily. I hope the results 

of this study get us one step closer to providing them with the equitable and empowering 

professional development they deserve. There is so much work ahead, and I am happy to join 

you in the journey. I am optimistic that, as a result of this study, leaders of large, urban 

Midwestern K-12 school districts will make professional development practices more equitable 

by ensuring that the staff responsible for creating the conditions for student learning and 

achievement have the opportunity to learn, grow, and get better too. 



147 

References 

Adejare B. O., Olaore G. O., Udofia E. E., & Emola T. B. (2020). Inefficiency among 

nonacademic staffs in Nigerian Tertiary Institutions: The role of training and 

development. Journal on Efficiency and Responsibility in Education and Science, 13(2), 

56-66. https://doi.org/10.7160/eriesj.2020.130201/ 

Admiraal, W., Schenke, W., De Jong, L., Emmelot, Y., & Sligte, H. (2021). Schools as 

professional learning communities: What can schools do to support professional 

development of their teachers? Professional Development in Education, 47(4), 684-698. 

https://doi.org/10.1080/19415257.2019.1665573/  

Akdere, M., & Egan, T. (2020). Transformational leadership and human resource development: 

Linking employee learning, job satisfaction, and organizational performance. Human 

Resource Development Quarterly. https://doi.org/10.1002/hrdq.21404/  

Al-Dabbagh, Z. S. (2020). The role of decision-maker in crisis management: A qualitative study 

using grounded theory (COVID-19 pandemic crisis as a model). Journal of Public 

Affairs, 1-11. https://doi.org/10.1002/pa.2186/  

Anderson, M. (2017). Transformational leadership in education: A review of existing literature. 

International Social Science Review, 93(1), 1–13. 

https://www.jstor.org/stable/pdf/90012919.pdf?casa_token=Kh8zsWYrT5kAAAAA:CR9

zhxVMq45Luy3UfQmwjFeGure_2MwjZjZoYGdA2rkaNeQeCVRQsdpPZCBNg-

aw_s6e5Ptowgg_dgCBFXP7WT29l71VZzIXLd-RgGYTkcDMr1rs/  

 

 

https://doi.org/10.7160/eriesj.2020.130201
https://doi.org/10.1080/19415257.2019.1665573
https://doi.org/10.1002/hrdq.21404/
https://doi.org/10.1002/pa.2186/
https://www.jstor.org/stable/pdf/90012919.pdf?casa_token=Kh8zsWYrT5kAAAAA:CR9zhxVMq45Luy3UfQmwjFeGure_2MwjZjZoYGdA2rkaNeQeCVRQsdpPZCBNg-aw_s6e5Ptowgg_dgCBFXP7WT29l71VZzIXLd-RgGYTkcDMr1rs
https://www.jstor.org/stable/pdf/90012919.pdf?casa_token=Kh8zsWYrT5kAAAAA:CR9zhxVMq45Luy3UfQmwjFeGure_2MwjZjZoYGdA2rkaNeQeCVRQsdpPZCBNg-aw_s6e5Ptowgg_dgCBFXP7WT29l71VZzIXLd-RgGYTkcDMr1rs
https://www.jstor.org/stable/pdf/90012919.pdf?casa_token=Kh8zsWYrT5kAAAAA:CR9zhxVMq45Luy3UfQmwjFeGure_2MwjZjZoYGdA2rkaNeQeCVRQsdpPZCBNg-aw_s6e5Ptowgg_dgCBFXP7WT29l71VZzIXLd-RgGYTkcDMr1rs


148 

Antiado, D. F. A., Castillo, Jr., F. G., Reblando, J. R. P., & Tawadrous, M. I. (2020). Managing 

professional development activities for non-teaching staff: For professional growth. 

Universal Journal of Educational Research, 8(7), 3280-3285. 

https://doi:10.13189/ujer.2020.080758/  

Antinluoma, M., Ilomaki, L., Lahti-Nuuttila, P., & Toom, A. (2018). Schools as professional 

learning communities. Journal of Education and Learning, 7(5), 76-91. 

https://doi:10.5539/jel.v7n5p76/  

Awesome chart on pedagogy and andragogy. Educational Technology and Mobile Learning.  

http://www.educatorstechnology.com/2013/05/awesome-chart-on-pedagogy-vs-

andragogy.html/  

Badaracco, J. (n.d.) AZQuotes.com. Retrieved August 13, 2022, from 

https://www.azquotes.com/1591200/  

Bartlett, II, J. E., Kotrlik, J. W., & Higgins, C. C. (2001). Organizational research: Determining 

appropriate sample size in survey research. Information Technology, Learning, and 

Performance Journal, 19(1), 43-50. 

Beavers, A. (2009). Teachers as learners: Implications of adult education for professional 

development. Journal of College Teaching & Learning, 6(7), 25-30.  

Beenen, G., Fiori, M., Pichler, S., & Riggio, R. (2023). Editorial: Interpersonal skills: individual, 

social, and technological implications. Frontiers in Psychology, 14, 

https://doi.10.338/9/fpsyg.2023.1209508/  

 

 

https://doi:10.13189/ujer.2020.080758
https://doi:10.5539/jel.v7n5p76/
http://www.educatorstechnology.com/2013/05/awesome-chart-on-pedagogy-vs-andragogy.html/
http://www.educatorstechnology.com/2013/05/awesome-chart-on-pedagogy-vs-andragogy.html/
https://www.azquotes.com/1591200/
https://doi.10.338/9/fpsyg.2023.1209508/


149 

Berkowitz, R., Moore, H., Astor, R. A., & Benbenishty, R. (2017). A research synthesis of the 

associations between socioeconomic background, inequality, school climate, and 

academic achievement. Review of Educational Research, 87(2), 425-469. 

https://doi:10.3102/0034654316669821.   

Billings, C., Bernard, H., Caffery, L., Dolan, S. A., Donaldson, J., Kalp, E., & Mueller, A. 

(2019). Advancing the profession: An updated future-oriented competency model for 

professional development in infection prevention and control. American Journal of 

Infection Control, 47, 602-614. https://doi.org/10.1016/j.ajic.2019.04.003/  

Bradshaw, C., & Figiel, K. (2012). Prevention and intervention for workplace bullying in 

schools. National Education Association, Washington, DC. 

https://authorzilla.com/vM0VW/prevention-and-intervention-of-workplace-bullying-in-

schools-nea.html/  

Bradshaw, C. P., Sawyer, A. L, & O'Brennan, L. M. (2007). Bullying and peer victimization at 

school: Perceptual differences between students and school staff. School Psychology 

Review, 36(3), 361–382. https://www.tandfonline.com/doi/abs/10.1080/ 

1208792902796015.2007/  

Bradshaw, C.P., Waasdorp, T. E., O'Brennan, L., & Gulemetova, M. (2011). Findings from the 

National Education Association's nationwide study of bullying: Teachers’ and staff 

members’ perspectives on bullying and prevention. Report prepared for the National 

Education Association, Washington, DC. https://www.sactobullyprevention.org/ 

admin/files/resource/Findings_from_NEAs_Nationwide_Study_of_Bullying.pdf/ 

 

https://doi:10.3102/0034654316669821
https://doi.org/10.1016/j.ajic.2019.04.003
https://authorzilla.com/vM0VW/prevention-and-intervention-of-workplace-bullying-in-schools-nea.html/
https://authorzilla.com/vM0VW/prevention-and-intervention-of-workplace-bullying-in-schools-nea.html/
https://www.tandfonline.com/doi/abs/
https://www.tandfonline.com/doi/abs/
https://www.sactobullyprevention.org/%20admin/files/resource/Findings_from_NEAs_Nationwide_Study_of_Bullying.pdf/
https://www.sactobullyprevention.org/%20admin/files/resource/Findings_from_NEAs_Nationwide_Study_of_Bullying.pdf/


150 

Bradshaw, C. P., Waasdorp, T. E., O’Brennan, L. M., & Gulemetova, M. (2013). Teachers’ and 

education support professionals’ perspectives on bullying and prevention: Findings from 

a national education association study. School Psychology Review, 42(3), 280-297. 

https://doi.org/10.1080/02796015.2013.12087474/  

Braithwaite, J., Herkes, J., Ludlow, K., Testa, L., & Lamprell, G. (2017). Association between 

organisational and workplace cultures, and patient outcomes: Systematic review. BMJ 

Open 7, 1-11. http://dx.doi.org/10.1136/bmjopen-2017-017708/  

Burns, J. M. (1978). Leadership. Harper & Row. 

Cabot Public Schools, (n.d.). The purpose of professional development. https://www. 

cabotschools.org/storage/files/shares/userfiles/Professional_Development/Purpose.pdf/  

Cambridge Dictionary (2022). Organizational culture. 

https://dictionary.cambridge.org/us/dictionary/english/organizational-culture/  

Center for Disease Control and Prevention. (2019). Training and professional development. U.S. 

Department of Health & Human Services. 

https://www.cdc.gov/healthyschools/trainingtools.html/  

Charles, S. (2023). The entrepreneur’s blueprint: Comprehensive strategies for business success. 

https://scholar.google.com/scholar?q=related:5cQRqYXGP2YJ:scholar.google.com/&sci

oq=customer+service+skills+rarely+developed&hl=en&as_sdt=0,36&as_ylo=2020/ 

Charmaz, K. (2014). Conducting grounded theory (2nd ed.). SAGE 

Charmaz, K., & Thornberg, R. (2021). The pursuit of quality in grounded theory. Qualitative 

Research in Psychology, 18(3), 305-327. https://doi.org/10.1080/14780887.2020.178357/  

https://doi.org/10.1080/02796015.2013.12087474
http://dx.doi.org/10.1136/bmjopen-2017-017708
https://www.cabotschools.org/storage/files/shares/userfiles/Professional_Development/Purpose.pdf
https://www.cabotschools.org/storage/files/shares/userfiles/Professional_Development/Purpose.pdf
https://dictionary.cambridge.org/us/dictionary/english/organizational-culture
https://www.cdc.gov/healthyschools/trainingtools.htm
https://scholar.google.com/scholar?q=related:5cQRqYXGP2YJ:scholar.google.com/&scioq=customer+service+skills+rarely+developed&hl=en&as_sdt=0,36&as_ylo=2020/
https://scholar.google.com/scholar?q=related:5cQRqYXGP2YJ:scholar.google.com/&scioq=customer+service+skills+rarely+developed&hl=en&as_sdt=0,36&as_ylo=2020/
https://doi.org/10.1080/14780887.2020.178357/


151 

Chaudhary, N., Patel, V., & Vidani, C. J. (2023). A review of non-technical training programmes 

conducted by corporate trainers for IT companies. International Journal of Management 

Analytics, 1(1), 85-110. https://doi.org/10.59890/ijma.v1i1.103/  

Cilliers, J., Fleisch, B, Kotze, J., Mohohlwane, N., Taylor, S., & Thulare, T. (2022). Can virtual 

replace in-person coaching? Experimental evidence on teacher professional development 

and student learning. Journal of Development Economics, 155, 102815. 

https://www.sciencedirect.com/science/article/pii/S03043821001668/ 

Cochran, W. G. (1977). Sampling techniques (3rd ed.). John Wiley & Sons. 

Cochran, C., & Brown, S. (2016). Andragogy and the adult learner. [Unpublished manuscript, 

University of Seattle, Seattle, WA.]. 

Connolly, U., & James, C. (1998). Managing the school improvement journey: The role of 

continuing professional development. Journal of In-service Education, 24(2), pp. 271-

282. https://doi.10.1080/136745898002000042/ 

Corbin, J., & Strauss, A. (2014). Basics of qualitative research: Techniques and procedures for 
 

developing grounded theory, (4th ed). Sage. 
 

Coventry, T. H., Maslin-Prothero, S. E., & Smith, G. (2015). Organizational impact of nurse 

supply and workload on nurses continuing professional development opportunities: An 

integrative review. Journal of Advanced Nursing, 00(0), 1-13. https://doi:10.1111/ 

jan.12724/  

Creamer, E. G. (2018). Enlarging the conceptualization of mixed method approached to 

grounded theory with intervention research. American Behavioral Scientist, 1-16. 

https://doi:10.1177/0002764218772642/  

https://doi.org/10.59890/ijma.v1i1.103/
https://www.sciencedirect.com/science/article/pii/S03043821001668/
https://doi.10.1080/136745898002000042
https://doi:10.1111/jan.12724/
https://doi:10.1111/jan.12724/
https://doi:10.1177/0002764218772642/


152 

D'Antoni, K., (2019). Simulated workplaces in West Virginia. State Education Standard, 19(3), 

35-40. https://files.eric.ed.gov/fulltext/EJ1229651.pdf/  

Danielson, C. (2013). The framework for teaching evaluation instrument (2013 ed.). Author. 

Darling-Hammond, L. (2001). The right to learn: A blueprint for creating schools that work. 

Jossey-Bass.  

Darling-Hammond, L., & Miller, M. J. (1992). Interstate new teacher assessment and support 

consortium core standards. The Council of Chief State School Officers. 

http://varenne.tc.columbia.edu/bib/texts/intasc.htm/ 

DeLara, E. W. (2008). Bullying and aggression on the school bus: School bus drivers’ 

observations and suggestions. Journal of School Violence, 7(3), 48–70. 

https://www.ojp.gov/ncjrs/virtual-library/abstracts/bullying-and-aggression-school-bus-

school-bus-drivers-observations/  

Diffen. (2017). Bias vs. stereotype. http://www.diffen.com/differences/Bias_vs_Stereotype/  

Donaldson, L., & Scannell, E. E. (1986). Human resources: The new trainer’s guide (2nd ed.). 

Basic Books. 

Duff, Jr., M. C. (2019). Perspectives in AE – Adult Black males and andragogy: Is there a 

goodness of fit. New Horizons in Adult Education & Human Resource Development, 

31(4), 51-58. https://doi.org/10.1002/nha3.20264/  

DuFour, R., & Eaker, R. (1998). Professional learning communities at work: Best practices for 

enhancing student achievement. Solution Tree. 

Duval County Public Schools (n.d.). Non-instructional professional development. Retrieved on 

July 18, 2022, from https://dcps.duvalschools.org/Page/8005/  

https://files.eric.ed.gov/fulltext/EJ1229651.pdf
http://varenne.tc.columbia.edu/bib/texts/intasc.htm/
https://www.ojp.gov/ncjrs/virtual-library/abstracts/bullying-and-aggression-school-bus-school-bus-drivers-observations/
https://www.ojp.gov/ncjrs/virtual-library/abstracts/bullying-and-aggression-school-bus-school-bus-drivers-observations/
http://www.diffen.com/differences/Bias_vs_Stereotype/
https://doi.org/10.1002/nha3.20264
https://dcps.duvalschools.org/Page/8005


153 

Dweck, C. S. (1999). Self-theories: Their role in motivation, personality, and development. 

Psychology Press. 

Educational Technology and Mobile Learning. (2013). Awesome chart on pedagogy and 

andragogy. http://www.educatorstechnology.com/2013/05/awesome-chart-on-pedagogy-

vs-andragogy.html/  

Examined Existence Team. (n.d.). Nine different types of intelligence. Examined Existence. 

https://examinedexistence.com/the-nine-different-types-of-intelligence/  

Feuerborn, L. L., Tyre, A. D., & Beaudoin, K. (2018). Classified staff perceptions of behavior 

and discipline: Implications for schoolwide positive behavior supports. Journal of 

Positive Behavior Interventions, 20(2). 101-112. https://doi:10.1177/1098300717733975/ 

Fink, S. & Markholt, A. (2013). The leader’s role in developing teacher expertise. In S. Fink and 

A. Markholt (Ed.), The Jossey-Bass Reader on Educational Leadership (pp. 317-333). 

Jossey-Bass 

Forber-Pratt, A. J., El Sheikh, A. J., Robinson, L. E., Espelage, D. L., Ingram, K. M., Valido, A. 

& Torgal, C. (2021). Trauma-informed care in schools: Perspectives from school 

resource officers and school security professionals during professional development 

training, School Psychology Review, 50(2-3), 344-359. 

https://doi:10.1080/2372966X.2020.1832863/ 

Furlong, M. J., Morrison, G. M., & Greif, J. L. (2003). Reaching an American consensus: 

Reactions to the special issue on school bullying. School Psychology Review, 32(3), 456–

470. https://www.tandfonline.com/doi/abs/10.1080/02796015.2003.12086212/  

http://www.educatorstechnology.com/2013/05/awesome-chart-on-pedagogy-vs-andragogy.html
http://www.educatorstechnology.com/2013/05/awesome-chart-on-pedagogy-vs-andragogy.html
https://examinedexistence.com/the-nine-different-types-of-intelligence/
https://doi:10.1177/1098300717733975
https://doi:10.1080/2372966X.2020.1832863
https://www.tandfonline.com/doi/abs/10.1080/02796015.2003.12086212/


154 

Gander, M., & McInnes, M. (2021). Can a professional learning community deliver career 

development learning? Journal of Workplace Learning, 33(7), 523-533. 

http://dx.doi.org/10.1108/JWL-01-2021-0009/ 

Glaser, B. G., & Strauss, A. L. (1967). The discovery of grounded theory: Strategies for 

qualitative research. New York, NY: Aldine de Gruyter. 

Gross, G., Ling, R., Richardson, B, & Quan, N. (2023). In-person or virtual training?: 

Comparing the effectiveness of community-based training. American Journal of Distance 

Education, 37(1), 66-77. https://doi.10.1080/08923647.2022.2029090/ 

Gutierrez, K. (2018). Adult learning theories every instructional designer must know. Shift 

disruptive E-learning. https://www.shiftelearning.com/blog/adult-learning-theories-

instructional-design/  

Hallmark, B., Brown, M., Peterson, D. T., Fey, M., Decker, S., Wells-Beede, E., Britt, T., 

Hardie, L., Shum, C., Arantes, H. P., Charnetski, M., & Morse, C. (2021). Healthcare 

simulation standards of best practice professional development. Clinical Simulation in 

Nursing, 58, 5-8. https://doi.org/10.1016/j.ecns.2021.08.007/  

Harper, A. (2017). Social-emotional learning can begin on the bus ride. K-12 Dive. 

https://www.k12dive.com/news/social-emotional-learning-can-begin-on-the-bus-

ride/506909/  

Harper, A. (2018). Non-instructional staff need professional development, too. K-12 Dive. 

https://www.k12dive.com/news/non-instructional-staff-need-professional-development-

too/516959/  

Hien, T. (2008). Towards an effective teachers’ professional development in DFLSP.  

http://dx.doi.org/10.1108/JWL-01-2021-0009/
https://doi.10.1080/08923647.2022.2029090/
https://www.shiftelearning.com/blog/adult-learning-theories-instructional-design
https://www.shiftelearning.com/blog/adult-learning-theories-instructional-design
https://doi.org/10.1016/j.ecns.2021.08.007/
https://www.k12dive.com/news/social-emotional-learning-can-begin-on-the-bus-ride/506909/
https://www.k12dive.com/news/social-emotional-learning-can-begin-on-the-bus-ride/506909/
https://www.k12dive.com/news/non-instructional-staff-need-professional-development-too/516959/
https://www.k12dive.com/news/non-instructional-staff-need-professional-development-too/516959/


155 

Ho, L., & Limpaecher, A. (2021). The practical guide to grounded theory. Practical guide to 

grounded theory research. Delve. https://delvetool.com/groundedtheory/  

Hogue, R. (2019, February 6). Principles of andragogy. [Video] Youtube. 

https://www.youtube.com/watch?v=UgNeWsbKDUY 

Holmes, A. (2020). What are the barriers and opportunities for continuing professional 

development for professional services staff in UK HE? Perspectives: Policy and Practice 

in Higher Education, 24(3), 79-86. https://doi.org/10.1080/13603108.2020.1750501/ 

Institute for Experiential Learning. (2021). What is experiential learning? 

https://experientiallearninginstitute.org/resources/what-is-experiential-learning/  

Joseph, O. O., & Kibera, F. (2019). Organizational culture and performance: Evidence from 

microfinance institutions in Kenya. SAGE Open Journals 9(1), 1-11. 

https://doi.org/10.1177%2F2158244019835934/  

Keidan, J. (2020). Learning, improvisation, and identity expansion in innovative organizations. 

Doctoral dissertation, University of Toledo. 

Khan, M. A., Ismail, F. B., Hussain, A., & Alghazali, B. (2020). The interplay of leadership 

styles, innovative work behavior, organizational culture, and organizational citizenship 

behavior. SAGE Open Journals, 10(1), 1-16. https://doi.org/10.1177/2158244019898264/  

Kharbach, M. (n.d.). Experiential learning simply explained. Educators Technology. 

https://www.educatorstechnology.com/wp-content/uploads/2023/08/Experiential-

Learning-Simply-Explained.pdf/  

 

 

https://delvetool.com/groundedtheory/
https://www.youtube.com/watch?v=UgNeWsbKDUY
https://doi.org/10.1080/13603108.2020.1750501
https://experientiallearninginstitute.org/resources/what-is-experiential-learning/
https://doi.org/10.1177%2F2158244019835934
https://doi.org/10.1177/2158244019898264
https://www.educatorstechnology.com/wp-content/uploads/2023/08/Experiential-Learning-Simply-Explained.pdf/
https://www.educatorstechnology.com/wp-content/uploads/2023/08/Experiential-Learning-Simply-Explained.pdf/


156 

King, R., Taylor, B., Talpur, A., Jackson, C., Manley, K., Ashby, N., Tod, A., Ryan, T., Wood, 

E., Senek, M., & Robertson, S. (2020). Factors that optimise the impact of continuing 

professional development in nursing: A rapid evidence review, Nurse Education Today 

98. https://doi.org/10.1016/j.nedt.2020.104652/  

Kirby, P. C., Paradise, L.V., & King, M. I. (1992). Extraordinary leaders in education: 

Understanding transformational leadership. The Journal of Educational Research, 85(5), 

303-311. https://www.jstor.org/stable/pdf/27540491.pdf/  

Knowles, M. S. (1978). Andragogy: Adult learning theory in perspective. Sage Journals, 5(3), 9-

20. https://doi.org/10.1177/009155217800500302/  

Kolb, D. A. (1984). Experiential learning: Experience as the source of learning and 

development. Prentice-Hall. 

Kolb, D. A., & Plovnick, M. S. (1974). The experiential learning theory of career development. 

M.I.T. Working Paper, pp. 705-774. 

https://dspace.mit.edu/bitstream/handle/1721.1/47547/experientiallear00kolb.pdf/  

Lai, D. W. L., Shankar, J., & Khalema, E. (2017). Unspoken skills and tactics: Essentials for 

immigrant professional in integration to workplace culture. Journal of International 

migration and integration, 18, 937-959. https://doi.org/10.1007/s12134-017-0513-5/  

Lee, J. & Desjardins, R. (2019). Inequality in adult learning and education participation: The 

effects of social origins and social inequality. International Journal of Lifelong 

Education, 38(3), 339-359. https://doi.org/10.1080/02601370.2019.1618402/   

 

 

https://doi.org/10.1016/j.nedt.2020.104652
https://www.jstor.org/stable/pdf/27540491.pdf
https://doi.org/10.1177/009155217800500302
https://dspace.mit.edu/bitstream/handle/1721.1/47547/experientiallear00kolb.pdf/
https://doi.org/10.1007/s12134-017-0513-5
https://doi.org/10.1080/02601370.2019.1618402/


157 

Leff, S. S., Power, T. J., Costigan, T. E., & Manz, P. H. (2003). Assessing the climate of the 

playground and lunchroom: Implications for bullying prevention programming. School 

Psychology Review, 32(3), 418–430. https://www.tandfonline.com/doi/abs/ 

10.1080/02796015.2003.12086209 

Leithwood, K. A. (1990). The principal’s role in teacher development. In B. Joyce (Ed.). 

Changing school culture through staff development (pp. 86-103). Association for 

Supervision and Curriculum Development. 

Leithwood, K., & Jantzi, D. (1991). Transformational leadership: How principals can help 

reform school cultures. School Effectiveness and School Improvement, 1(3). 

https://files.eric.ed.gov/fulltext/ED323622.pdf  

Leithwood, K., Jantzi, D., Silins, H., & Dart, B. (1992). Transformational leadership and school 

restructuring. https://files.eric.ed.gov/fulltext/ED342126.pdf/  

Loeb, S. (2016). Half the people working in schools aren’t classroom teachers – so what? 

Brookings, pp. 1-5. https://www.brookings.edu/research/half-the-people-working-in-

schools-arent-classroom-teachers-so-what/  

Lubow, J. (2016). 5 ways instructional leaders can foster growth mindset in teachers. 

TeachBoost. https://blog.teachboost.com/5-ways-instructional-leaders-can-support-

growth-mindset-in-teachers/  

Maslow, A. (1967). A theory of metamotivation: The biological rooting of the value-life. Journal 

of Humanistic Psychology, 7(2), 93-127. 

McChesney, K. & Aldridge, J. M. (2019). A review of practitioner-led evaluation of teacher 

professional development. Professional Development in Education, 45(2), 307-324. 

https://doi.org/10.1080/19415257.2018.1452782/ 

https://files.eric.ed.gov/fulltext/ED323622.pdf
https://files.eric.ed.gov/fulltext/ED342126.pdf
https://www.brookings.edu/research/half-the-people-working-in-schools-arent-classroom-teachers-so-what/
https://www.brookings.edu/research/half-the-people-working-in-schools-arent-classroom-teachers-so-what/
https://blog.teachboost.com/5-ways-instructional-leaders-can-support-growth-mindset-in-teachers/
https://blog.teachboost.com/5-ways-instructional-leaders-can-support-growth-mindset-in-teachers/
https://doi.org/10.1080/19415257.2018.1452782


158 

McLeod, S. (2022). Piaget’s theory and stages of cognitive development. Simply psychology. 

https://www.simplypsychology.org/piaget.html/ 

Merriam, S. B. (2001). Andragogy and self-directed learning: Pillars of adult learning theory. 

New Direction for Adult and Continuing Education, 89, 3-13. 

http://www.umsl.edu/~henschkej/henschke/the_new_update_on_adult_learning_theory_

mirriam.pdf/  

Merriam, S. B. (2009). Qualitative research: A guide to design and implementation (3rd ed.). 

Jossey-Bass. 

Merriam, S. B., & Grenier, R. S. (2019). Qualitative research in practice: Examples for 

discussion and analysis. (2nd ed.). Jossey-Bass 

Merriam, S. B., & Tisdell, E. J. (2016). Qualitative research: A guide to design and 

implementation (4th ed.). Jossey-Bass 

Mister Simplify. (2021, August 9). Knowles’ adult learning theory or andragogy – simplest 

explanation ever. [Video]. YouTube. https://www.youtube.com/watch?v=kga7re5JYA8/  

Mlakar, M. K. (2019). Principals’ mindset: Growth or fixed? [Doctoral thesis, Youngstown State 

University]. Proquest Dissertations 28764187  

https://www.proquest.com/openview/179c2e16d657717deab50150c52d2bf8/1?pq-

origsite=gscholar&cbl=18750&diss=y/  

Mlambo, M., Silen, C., & McGrath, C. (2021). Lifelong learning and nurses’ continuing 

professional development: A metasynthesis of the literature. BMC Nursing 20(62). 

https://doi.org/10.1186/s12912-021-00579-2/  

 

https://www.simplypsychology.org/piaget.html
http://www.umsl.edu/~henschkej/henschke/the_new_update_on_adult_learning_theory_mirriam.pdf
http://www.umsl.edu/~henschkej/henschke/the_new_update_on_adult_learning_theory_mirriam.pdf
https://www.youtube.com/watch?v=kga7re5JYA8
https://www.proquest.com/openview/179c2e16d657717deab50150c52d2bf8/1?pq-origsite=gscholar&cbl=18750&diss=y
https://www.proquest.com/openview/179c2e16d657717deab50150c52d2bf8/1?pq-origsite=gscholar&cbl=18750&diss=y
https://doi.org/10.1186/s12912-021-00579-2/


159 

Mourao, L. (2017). The role of leadership in the professional development of subordinates. 

Leadership. https://doi.org:10.5772/intechopen.76056/  

Mukhalalati, B. A., & Taylor, A. (2019). Adult learning theories in context: A quick guide for 

healthcare professional educators. Journal of Medical Education & Curricular 

Development, 6. 1-10. https://doi.org/10.1177/2382120519840332/ 

National Education Association. (2003). The ESProfessionals: An action guide to help you in 

your professional development. Author, Washington, DC. 

https://1library.net/title/esprofessionals-action-guide-help-professional-development/  

Nutwell, E., Mokashi, P., & Christy, A. (2023). Online course design for the engineering 

workforce: Bringing theory to practice. Advances in Engineering Education, 11(2), 102-

120. https://doi.10.18260/3-1-1153.36045/  

Ohio Department of Education (2015). Ohio standards for professional development (pp. 1-10). 

https://education.ohio.gov/getattachment/Topics/Teaching/Educator-Equity/Ohio-s-

Educator-Standards/Finalstandards-professional-development_FINAL-1.pdf.aspx/  

Ohio Revised Code, Section 3319.071 (2012). Professional development programs for teachers. 

Title 33 Education-Libraries, Chapter 3319 Schools – Superintendent; Teachers; 

Employees. https://codes.ohio.gov/ohio-revised-code/section-3319.071/  

Ohio Revised Code, Section 124.11 (2016). Unclassified service – classified service. Title 1 

State Government, Chapter 124 Department of Administrative Services – Personnel. 

https://codes.ohio.gov/ohio-revised-code/section-124.11/  

Ohio Revised Code, Section 3319.075 (2018). Use of professional development standards. Ohio 

Revised Code. Title 33 Education-Libraries. Chapter 3319 Schools – Superintendent; 

Teachers; Employees. https://codes.ohio.gov/ohio-revised-code/section-3319.075/  

https://doi.org:10.5772/intechopen.76056
https://doi.org/10.1177/2382120519840332
https://1library.net/title/esprofessionals-action-guide-help-professional-development/
https://doi.10.18260/3-1-1153.36045/
https://education.ohio.gov/getattachment/Topics/Teaching/Educator-Equity/Ohio-s-Educator-Standards/Finalstandards-professional-development_FINAL-1.pdf.aspx
https://education.ohio.gov/getattachment/Topics/Teaching/Educator-Equity/Ohio-s-Educator-Standards/Finalstandards-professional-development_FINAL-1.pdf.aspx
https://codes.ohio.gov/ohio-revised-code/section-3319.071
https://codes.ohio.gov/ohio-revised-code/section-124.11
https://codes.ohio.gov/ohio-revised-code/section-3319.075


160 

Ohio Revised Code, Section 3319.074 (2019). Use of professional development standards. Ohio 

Revised Code. Title 33 Education-Libraries. Chapter 3319 Professional qualifications of 

teachers and paraprofessionals. https://codes.ohio.gov/ohio-revised-code/section-

3319.074/ 

Ohio State Report Cards. Retrieved on March 4, 2023 from 

https://reportcard.education.ohio.gov/ 

Ohio State Report Cards. Cleveland. Retrieved on March 4, 2023 from 

https://reportcard.education.ohio.gov/district/043786 

Ohio State Report Cards. Columbus. Retrieved on March 4, 2023 from 

https://reportcard.education.ohio.gov/district/043802 

Onday, O. (2016). Organization culture theory: From organizational culture of Schein to 

appreciative inquiry of Cooperrider & Whitney. Elixir International Journal, 92, 39002-

39008.  

Opfer, V. D., & Pedder, D. (2011). Conceptualizing teacher professional learning. Review of 

Educational Research, 81(3). 376-407. https://doi.10.3102/0034654311413609/  

Orta, S. I. (2015). Dynamics of power in the workplace. Journal of Alternative Perspectives in 

the Social Sciences 6(3), 333-342. https://m.journal.vpweb.com/upload/4.%20Orta.pdf/  

Oxford Dictionary (2022). Professional development. https://www.lexico.com/en/definition/ 

professional_development/  

Oxford Reference (n.d.). Organizational culture. https://www.oxfordreference.com/view/ 

10.1093/acref/9780199234899.001.0001/acref-9780199234899-e-

4582#:~:text=organizational%20culture%20(corporate%20culture)&text=The%20values

%2C%20customs%2C%20rituals%2C,new%20members%20of%20the%20organization/  

https://codes.ohio.gov/ohio-revised-code/section-3319.074
https://codes.ohio.gov/ohio-revised-code/section-3319.074
https://doi.10.3102/0034654311413609/
https://m.journal.vpweb.com/upload/4.%20Orta.pdf
https://www.lexico.com/en/definition/professional_development
https://www.lexico.com/en/definition/professional_development
https://www.oxfordreference.com/view/10.1093/acref/9780199234899.001.0001/acref-9780199234899-e-4582#:~:text=organizational%20culture%20(corporate%20culture)&text=The%20values%2C%20customs%2C%20rituals%2C,new%20members%20of%20the%20organization
https://www.oxfordreference.com/view/10.1093/acref/9780199234899.001.0001/acref-9780199234899-e-4582#:~:text=organizational%20culture%20(corporate%20culture)&text=The%20values%2C%20customs%2C%20rituals%2C,new%20members%20of%20the%20organization
https://www.oxfordreference.com/view/10.1093/acref/9780199234899.001.0001/acref-9780199234899-e-4582#:~:text=organizational%20culture%20(corporate%20culture)&text=The%20values%2C%20customs%2C%20rituals%2C,new%20members%20of%20the%20organization
https://www.oxfordreference.com/view/10.1093/acref/9780199234899.001.0001/acref-9780199234899-e-4582#:~:text=organizational%20culture%20(corporate%20culture)&text=The%20values%2C%20customs%2C%20rituals%2C,new%20members%20of%20the%20organization


161 

Paais, M., & Pattiruhu, J. R. (2020). Effect of motivation, leadership, and organizational culture 

on satisfaction and employee performance. Journal of Asian Finance, Economics and 

Business, 7(8), 577-588. https://doi.org/10.13106/jafeb.2020.vol7.no8.577/   

Pappas, C, (2013). The adult learning theory-andragogy-of Malcom Knowles. eLearning 

Industry. Retrieved from https://elearningindustry.com/the-adult-learning-theory-

andragogy-of-malcolm-knowles  

Renbarger, R., & Davis, B. K., (2019). Mentors, self-efficacy, or professional development: 

Which mediate job satisfaction for new teachers? A regression examination. Journal of 

Teacher Education and Educators, 8(1), 21-34. 

https://files.eric.ed.gov/fulltext/EJ1214939.pdf/  

Rajoo, H. H. (2020). The importance of creative and positive workplace culture: A case study on 

how creative initiatives foster better relationships, resilience, and mindfulness at work for 

special education teachers. Asia Pacific Journal of Developmental Differences, 7(1), 127-

152. https://doi.org/10.3850/52345734120000084/   

Rudestam, K. E., & Newton, R. R. (2014). Surviving your dissertation: A comprehensive guide 

to content and process. 3rd (ed.).  

Rudestam, K. E., & Newton, R. R. (2015). Surviving your dissertation: A comprehensive guide 

to content and process. (4th ed.). SAGE 

Rule, P., & John, V. M. (2015). A necessary dialogue: Theory in case study research. 

International Journal of Qualitative Methods, 1-11. DOI:10.1177/1609406915611575/ 

Sancar, R., Atal, D., & Deryakulu, D. (2021). A new framework for teachers’ professional 

development. Teaching and Teacher Education 101. 

https://doi.org/10.1016/j.tate.2021.103305/  

https://doi.org/10.13106/jafeb.2020.vol7.no8.577/
https://elearningindustry.com/the-adult-learning-theory-andragogy-of-malcolm-knowles
https://elearningindustry.com/the-adult-learning-theory-andragogy-of-malcolm-knowles
https://files.eric.ed.gov/fulltext/EJ1214939.pdf/
https://doi.org/10.3850/52345734120000084/
https://doi.org/10.1016/j.tate.2021.103305/


162 

Sbaraini, A., Carter, S. M., Evans, R. W., & Blinkhorn, A. (2011). How to do a grounded theory 

study: A worked example of a study of dental practices. BMC Medical Research 

Methodology, 11(128), 1-10. https://www.biomedcentral.com/1471-2288/11/128/ 

Schein, E. (1993). Organizational culture and leadership (3rd ed). Wiley & Sons. 

Schneider, B., Gonzalez-Roma, V., Ostroff, C., & West, M. (2017). Organizational climate and 

culture: Reflections on the history of the constructs in the Journal of Applied Psychology. 

Journal of Applied Psychology, 102(3), 468-482. https://doi.apa.org/doi/ 

10.1037/apl0000090/  

Senge, P. M. (1990). The fifth discipline: The art and practice of the learning organization. 

Doubleday 

Smilowitz, K., & Keppler, S. (2020). On the use of operations research and management in 

public education systems. Tutorials in Operations Research. 

https://doi.org/10.1287/educ.2020.0216/  

Srabstein, J. C, Berkman, B. E., & Pyntikova, E. (2008). Antibullying legislation: A public 

health perspective. Journal of Adolescent Health, 42(1), 11–20. doi: 10.1016/j.jadohealth. 

2007.10.007/  

Sternberg, R. J. (1997). The concept of intelligence and its role in lifelong learning and success. 

American Psychologist, 52(10), 1030-1037. 

The%20concept%20of%20intelligence%20and%20its%20role%20in%20lifelong%20lear

ning%20and%20success.%20.pdf/   

Stewart, C. (2017). What we talk about when we talk about leadership: A review of research on 

library leadership in the 21st century. Library Leadership & Management, 32(1), 1-30. 

https://doi.org/10.5860/llm.v32i1.7218/  

https://www.biomedcentral.com/1471-2288/11/128/
https://doi.apa.org/doi/10.1037/apl0000090
https://doi.apa.org/doi/10.1037/apl0000090
https://doi.org/10.1287/educ.2020.0216
file:///C:/Users/dgrubbs/Downloads/The%20concept%20of%20intelligence%20and%20its%20role%20in%20lifelong%20learning%20and%20success.%20.pdf
file:///C:/Users/dgrubbs/Downloads/The%20concept%20of%20intelligence%20and%20its%20role%20in%20lifelong%20learning%20and%20success.%20.pdf
https://doi.org/10.5860/llm.v32i1.7218


163 

Swanson, E., Kim, S., Lee, S. M., Yang, J. J., & Lee, Y. K. (2020). The effect of leader 

competencies on knowledge sharing and job performance: Social capital theory. Journal 

of Hospitality and Tourism Management, 42, 88-96. 

https://doi.org/10.1016.j.jhtm.2019.11.004/ 

Tie, Y. C., Birks, M., & Francis, K. (2019). Grounded theory research: A design framework for 

novice researchers. SAGE Open Medicine, 7, 1-8. 

https://doi:10.1177/2020312118822927/  

Tsai, Y. (2011). Relationship between organizational culture, leadership behavior and job 

satisfaction. BMC Health Services Research, 11, 98. https://doi.org/10.1186/1472-6963-

11-98/ 

Turner, C. S. (2002). Development and testing of a compendium of model strategies for 

performance improvement of classified personnel of K-12 schools. [Doctoral thesis, Iowa 

State University Capstones, Theses and Dissertations]. Retrospective Theses and 

Dissertations. https://lib.dr.iastate.edu/rtd/406/  

Verma, J. P. (2019). Measurement and scaling techniques. In Statistics and research methods in 

psychology with excel. Springer, Singapore. https://doi.org/10.1007/978-981-13-3429-

0_2/  

Vishwaroop, A. (2022). The role of nonteaching staff in school. Teachmint, 1-7. 

https://blog.teachmint.com/the-role-of-non-teaching-staff-in-

school/#~:text=Non%20teaching%20staff%20consist%20people%20who%20are,but%20

their%20absence%20can%20severely%20impact%20the%20same/  

 

https://doi.org/10.1016.j.jhtm.2019.11.004
https://doi:10.1177/2020312118822927/
https://doi.org/10.1186/1472-6963-11-98/
https://doi.org/10.1186/1472-6963-11-98/
https://lib.dr.iastate.edu/rtd/406
https://doi.org/10.1007/978-981-13-3429-0_2/
https://doi.org/10.1007/978-981-13-3429-0_2/
https://blog.teachmint.com/the-role-of-non-teaching-staff-in-school/#~:text=Non%20teaching%20staff%20consist%20people%20who%20are,but%20their%20absence%20can%20severely%20impact%20the%20same
https://blog.teachmint.com/the-role-of-non-teaching-staff-in-school/#~:text=Non%20teaching%20staff%20consist%20people%20who%20are,but%20their%20absence%20can%20severely%20impact%20the%20same
https://blog.teachmint.com/the-role-of-non-teaching-staff-in-school/#~:text=Non%20teaching%20staff%20consist%20people%20who%20are,but%20their%20absence%20can%20severely%20impact%20the%20same


164 

Watkins, A. L. (2019). Facilitating sustainable professional development programs: A 

phenomenological study of the use of online professional development. [Doctoral thesis, 

The School of Education of Manhattanville College]. Proquest Dissertations 13865370. 

https://www.proquest.com/openview/dbcfdf768e1c2a19e0acece9899b7908/1?pq-

origsite=gscholar&cbl=18750&diss=y/  

Weingarten, R. (2015). Moving past punishment toward support. American Educator, 39(4), 1. 

https://www.aft.org/sites/default/files/ae_winter2015wws.pdf/  

Weiss Bros. (n.d.). 5 benefits of professional development for custodians. 

https://www.weissbros.com/news-5-benefits-of-professional-development-for-custodians/  

Westfahl, S. A., & Wilkins, D. B. (2017). The leadership imperative: A collaborative approach to 

professional development in the global age of more for less. Stanford Law Review, 69, 

1667-1729. https://review.law.stanford.edu/wp-content/uploads/sites/3/2017/06/69-Stan.-

L.-Rev.-1667.pdf/  

Wiggs, N. B., Reddy, L. A., Bronstein, B., Glover, T. A., Dudek, C. M., & Alperin, A. (2021). A 

mixed-method study of paraprofessional roles, professional development, and needs for 

training in elementary schools. Psychology in the Schools, 58(11), 2238– 2254. 

https://doi.org/10.1002/pits.22589/  

Williams, R. T. (2020). A systematic review of the continuous professional development for 

technology enhanced learning literature. Engineering International, 8(2), 61-72. 

pdfs.semanticscholar.org/3e73220ba6b52b172b6a9f4ffd14570dd782/  

Youngstown State University (2019). Educational leadership dissertation guidelines: Handbook. 

Department of Teacher Education & Leadership Studies. Retrieved from: 

https://drive.google.com/file/d/1eyauWpG4wJDNMEXvz9pg6bE_EVAsqkPW/view 

https://www.proquest.com/openview/dbcfdf768e1c2a19e0acece9899b7908/1?pq-origsite=gscholar&cbl=18750&diss=y
https://www.proquest.com/openview/dbcfdf768e1c2a19e0acece9899b7908/1?pq-origsite=gscholar&cbl=18750&diss=y
https://www.aft.org/sites/default/files/ae_winter2015wws.pdf/
https://www.weissbros.com/news-5-benefits-of-professional-development-for-custodians/
https://review.law.stanford.edu/wp-content/uploads/sites/3/2017/06/69-Stan.-L.-Rev.-1667.pdf
https://review.law.stanford.edu/wp-content/uploads/sites/3/2017/06/69-Stan.-L.-Rev.-1667.pdf
https://doi.org/10.1002/pits.22589


165 

Yusoff, R. B. (2019). Ruler & option scale: Development of an interval measurement technique. 

(Doctoral dissertation, PhD thesis, Universiti Teknologi MARA, Shah Alam, Selangor). 

Faculty of Computer and Mathematical Sciences. 

https://www.researchgate.net/profile/Rohana-

Yusoff/publication/344277207_RULER_OPTION_SCALE_DEVELOPMENT_OF_AN

_INTERVAL_MEASUREMENT_TECHNIQUE/links/5f62d71b4585154dbbd745aa/RU

LER-OPTION-SCALE-DEVELOPMENT-OF-AN-INTERVAL-MEASUREMENT-

TECHNIQUE.pdf/  

Zhukova, O. (2018). Novice teachers’ concerns, early professional experiences and development: 

Implications for theory and practice. Discourse and Communications for Sustainable 

Education, 9(1), 100-114. https://doi.10.2478/dcse-2018-0008/  

Ziegler, B. (2017). 7 reasons school leaders need a growth mindset. Corwin Connect. 

https://corwin-connect.com/2017/01/7-reasons-school-leaders-need-growth-mindset/  

https://www.researchgate.net/profile/Rohana-Yusoff/publication/344277207_RULER_OPTION_SCALE_DEVELOPMENT_OF_AN_INTERVAL_MEASUREMENT_TECHNIQUE/links/5f62d71b4585154dbbd745aa/RULER-OPTION-SCALE-DEVELOPMENT-OF-AN-INTERVAL-MEASUREMENT-TECHNIQUE.pdf/
https://www.researchgate.net/profile/Rohana-Yusoff/publication/344277207_RULER_OPTION_SCALE_DEVELOPMENT_OF_AN_INTERVAL_MEASUREMENT_TECHNIQUE/links/5f62d71b4585154dbbd745aa/RULER-OPTION-SCALE-DEVELOPMENT-OF-AN-INTERVAL-MEASUREMENT-TECHNIQUE.pdf/
https://www.researchgate.net/profile/Rohana-Yusoff/publication/344277207_RULER_OPTION_SCALE_DEVELOPMENT_OF_AN_INTERVAL_MEASUREMENT_TECHNIQUE/links/5f62d71b4585154dbbd745aa/RULER-OPTION-SCALE-DEVELOPMENT-OF-AN-INTERVAL-MEASUREMENT-TECHNIQUE.pdf/
https://www.researchgate.net/profile/Rohana-Yusoff/publication/344277207_RULER_OPTION_SCALE_DEVELOPMENT_OF_AN_INTERVAL_MEASUREMENT_TECHNIQUE/links/5f62d71b4585154dbbd745aa/RULER-OPTION-SCALE-DEVELOPMENT-OF-AN-INTERVAL-MEASUREMENT-TECHNIQUE.pdf/
https://www.researchgate.net/profile/Rohana-Yusoff/publication/344277207_RULER_OPTION_SCALE_DEVELOPMENT_OF_AN_INTERVAL_MEASUREMENT_TECHNIQUE/links/5f62d71b4585154dbbd745aa/RULER-OPTION-SCALE-DEVELOPMENT-OF-AN-INTERVAL-MEASUREMENT-TECHNIQUE.pdf/
https://doi.10.2478/dcse-2018-0008/
https://corwin-connect.com/2017/01/7-reasons-school-leaders-need-growth-mindset/


166 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDICES 



167 

APPENDIX A 

IRB LETTERS OF PERMISSION 

 

 

 

 



168 

 

 



169 

APPENDIX B 

INFORMED CONSENT TO FOCUS GROUP 

Dear (Participant), (Print Name) _______________________________________________ 

I am currently a doctoral student in the Educational Leadership program at Youngstown State University. 
I am conducting a study on developing a best practice framework for providing ongoing professional 
development opportunities for classified and business and operations staff in a K-12 setting. I am asking 
you to participate in the leadership focus group interviews and document review as a part of my research 
study. By participating in this study, you are contributing to research that will fill a gap in the literature 
concerning ongoing professional development for classified and non-instructional staff and the leaders’ 
role in providing professional development opportunities. 

If you agree to participate, you will be asked to first sign a consent form and then participate in a 60-
minute focus group interview. The interview will be virtually recorded via Zoom. To protect the identities 
of the participants, demographic, and interview data are stored in a file that is only accessible to the 
researcher. Confidentiality will always be maintained by using an alias and omitting details that might be 
used to identify you. The researcher will store all data in password-protected files and delete study data 
after three years. There is no foreseeable emotional or physical risk to the participant study. After the 
video recordings have been transcribed, you will have the opportunity to review the data prior to my study 
submission. This will ensure that I have accurately represented your comments. 

In addition to the interview, I am also asking you to submit an artifact for document review to be 
reviewed by the researcher that lists the training opportunities you have provided your staff. This can also 
be in the form of a calendar. If no such list or calendar exists, you are welcome to provide a statement or 
list of barriers that hinder your ability to provide ongoing professional development opportunities to your 
staff. 

Participation is voluntary and refusal to participate or your withdrawal from the project at any time will 
involve no penalty or loss of benefits to which you are otherwise entitled. You are free to share your 
views on professional development only as you feel comfortable in a public setting. You are also free to 
opt out of this study at any time that you feel uncomfortable. 

I hope that you will consider contacting me by email at dgrubbs@student.ysu.edu or by phone at 330-
xxx-xxxx to participate in my study. If you have any questions or concerns regarding this study, feel free 
to contact the Dissertation Chair, Dr. Rodney Rock at rrock@ysu.edu.  

By signing and dating here, I agree to participate in the study, 

X ________________________________________________ ______________________ 

By signing and dating here, I agree to have my interview digitally recorded, 

X ________________________________________________ ______________________ 

Delrica Grubbs 
Doctoral Candidate, Youngstown State University 
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APPENDIX C 

DEMOGRAPHIC QUESTIONNAIRE FOR FOCUS GROUP 

Please complete the demographic questionnaire below without naming your district or department. 

Please write, type, or highlight your responses and email the completed form to xxx@student.ysu.edu. 

1. Please provide an alias of your choice ____________________________________________

2. Are you a leader in one of the three largest districts in Ohio    _______YES ________NO

3. Your current title:   Chief       Executive Director      Director         Manager        Supervisor 

4. Number of years in your current role ____________________________________________

5. Number of years in your current district __________________________________________

6. Total number of years you have worked in education ________________________________

7. Number of urban districts you have worked in besides your current district ______________

8. Name any classified, business and operations, or other roles in the district _______________

___________________________________________________________________________

9. Age range __________25-39 ___________40-49 ___________50-59 ____________60-over

10. Gender ____________________________________________________________________

11. Highest degree obtained _______________________________________________________

12. Certifications or Licenses held __________________________________________________

___________________________________________________________________________

13. Types of professional development you have had ___________________________________

___________________________________________________________________________

___________________________________________________________________________

14. Any additional information you would like to provide _______________________________

___________________________________________________________________________

mailto:dgrubbs@student.ysu.edu
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APPENDIX D 

LETTER OF SUPPORT 

Date 

Youngstown State University 
One University Plaza 
Youngstown, Ohio 44555 

RE: IRB Letter of Support for 
Delrica Grubbs, Doctoral Researcher 

Dear Institutional Review Board Chair and Members: 
I am writing this letter of support for Delrica Grubbs. It is our intention to support Delrica 
Grubbs’ research as described below. 

Research Overview 
1. Project Summary:

A grounded theory in qualitative research on creating a framework for providing ongoing
professional development to classified and non-instructional staff in business and
operations in an urban, K-12 setting. This study will close the gap in the research
surrounding equitable opportunities for staff to receive growth opportunities through
training and professional development.

2. Objectives:
The purpose of this study is to develop a framework for providing ongoing professional
development opportunities to classified and operations staff in an urban, K-12 setting. To
determine key elements of this framework, a survey will be administered to classified and
non-instructional staff in business and operations in the three largest urban, K-12 districts
in Ohio. Seven leaders in business and operations across the three districts will participate
in two focus group interviews. The goal is to contribute this framework to the research as
a point of reference for leaders to provide ongoing professional development
opportunities to their classified and non-instructional staff in business and operations.

3. Background & Rationale
Professional development (PD) is encouraged and calendared for teachers and building
administrators; however, their training is often not relevant to classified and non-
instructional support staff. Professional development days are normal business days for
non-classroom and other operational staff. Unfortunately, training is often punitive when
provided to this demographic and rarely used as an ongoing opportunity for growth.
School districts need operational support staff to support their academic partners and to
create conditions for student learning and achievement. The development of a framework
for professional development will give leaders in business and operations a chance to
provide ongoing growth opportunities to their staff.

Sincerely, 
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APPENDIX E 
 

SURVEY QUESTIONS 
 

Section One  

Your role/department in the district (dropdown) 

• buildings and grounds (maintenance) 
• bus driver/aide/mechanic 
• custodial services 
• food service (kitchen worker) 
• human resources 
• procurement  
• safety and security 
• secretary 
• other (classified or business and operations) 

 
• How long have you worked in your district? 

o Under 1 year – 4 years 
o 5 years – 9 years 
o 10 years – 14 years 
o 15 years – 19 years 
o 20 years – 24 years 
o Over 25 years 

 
• How long have you been in your current role? 

o Under 1 year – 4 years 
o 5 years – 9 years 
o 10 years – 14 years 
o 15 years – 19 years 
o 20 years – 24 years 
o Over 25 years 

 
• Have you worked in any other classified or business and operations role in the 

district? 
o Yes 
o No 

 
• Your level(s) of training 

o Certificate or Licensure 
o Degree 
o Departmental (job-specific) Training 
o Ongoing refresher training 
o Orientation 
o Professional Development days 
o Union training 
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Section Two 

As it pertains to professional development… (The scale range will include Disagree, 
Disagree, Neutral, and Agree. 

• Our district offers enough training to keep my growth and skill up to date. 
• My direct manager enables me to learn and develop new skills. 
• My leader encourages professional development for growth in my department. 
• In the last month, I have had opportunities to learn and grow. 
• I feel that I am growing professionally. 
• My leader is responsible for providing professional development opportunities 

throughout the school year. 
• Professional Development is provided ongoing or continuously in my department 
• Professional Development is provided as a means of punishment in my 

department. 
• Professional Development is provided as a means of growth in my department. 
• Professional Development helps to improve workplace culture in my department. 

Section Three 

Rate the following experiences pertaining to professional development (Ranging from 
Very Poor at -2, Poor at -1, Good at +1 to Very Good at +2).  

• Leadership’s efforts in providing professional development or growth 
opportunities. 

• Professional Development offerings available to staff. 
• Leadership’s support in my personal and professional growth and development. 
• My overall experiences with professional development. 
• My attitudes about mandatory professional development. 

 
• Challenges or barriers to participating in professional development  

o Time 
o Leader Mindset 
o Cost 
o Work hours 
o Platform (in-person or virtual) 
o Other 

 
• Your learning style (check all that apply) 

o Auditory (listening/speaking, lectures/videos) 
o Intrapersonal (independent learning) 
o Interpersonal (group learning) 
o Kinesthetic (by doing) 
o Linguistic (reading/note-taking) 
o Logical (steps/methods) 
o Visual (pictures/examples) 

 
• Ideal training platform 

o In-person only (workshop, lecture)  
o Virtual only (virtual platforms, webinars) 
o In-person and Virtual 



174 

Section Four 

Training you received at work  

• Communication 
• Conflict Resolution 
• Customer Service 
• De-escalation 
• Diversity, Equity, Inclusion 
• Job-specific 
• Leadership 
• Managing Change 
• Problem-Solving 
• Social Emotional Learning (SEL) 
• Stress Management 
• Team Building (Bonding) 
• Time Management 
• Other 

Training you would like to have 

• Communication 
• Conflict Resolution 
• Customer Service 
• De-escalation 
• Diversity, Equity, Inclusion 
• Job-specific 
• Leadership 
• Managing Change 
• Problem-Solving 
• Social Emotional Learning (SEL) 
• Stress Management 
• Team Building (Bonding) 
• Time Management 
• Other 

Add the type and amount of hard skills (job-embedded) you have received at work 

Short answer 
 
 

 

Hard-skill (job-related) training should be offered _________ throughout the school year 

• 1-2 times 
• 3-4 times 
• 5-6 times 
• 7-8 times 
• 9-10 times 
• More than 10 times 
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Soft-skill (how to work with and interact with others) you have received at work 

Short answer 
 
 
 

 
Soft-skill (how to work with and interact with others) training should be offered _______ 

throughout the school year. 

• 1-2 times 
• 3-4 times 
• 5-6 times 
• 7-8 times 
• 9-10 times 
• More than 10 times 

 
Short answer for responses marked as “other.” DO NOT add personal identifiers such as 

your name, age, or district. N/A if noting to add. 

Short answer 
 
 
 
 
 

 

Privacy Statement 
To maintain privacy, I did not include any personal identifiers such as my name, age, or district 
in any open fields. 

• Click here to confirm personal identifiers where not included 
 

Survey Conclusion Verbiage 

Captcha verification I Submission Page 

By submitting your survey, you are consenting to participate in the study. 

 I’m not a robot 
 
 
 

 

“Thank you for participating in this survey study to develop a best practice framework for 
professional development for classified and business and operations staff in K-12 
settings. Your input is appreciated!” 
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APPENDIX F 

FOCUS GROUP INTERVIEW QUESTIONS 

Focus Group Interview 

1. What is the purpose of providing professional development for classified and
business and operations staff?

2. As a leader, what professional development topics do you believe are important to
classified staff success?

3. Which professional development platform do you prefer for classified staff: in-person
only, virtual only, or both?

4. What is the role of a leader in providing professional development offerings to
classified staff in business and operations?

5. In what ways does providing ongoing professional development to classified staff
affect the workplace culture? How do classified staff contribute to the culture of
learning in schools?

6. Professional development is often calendared for academic departments but not for
business and operations. What are some barriers, challenges, or limitations to
providing ongoing professional development for classified and business and
operations staff?

7. How does providing professional development opportunities for classified and non-
instructional staff influence student learning and achievement?

8. What do you believe are the best practices for providing professional development for
classified staff? What should a professional development framework include or
consider?
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