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CEHAPTER I
The Origin of the Problem

The factors which contribute to child development and
adjustment have been of great concern to the writer since
the first year of her teaching. Her interest was aroused when
a small boy who refusedvﬁo eat his lunch explained that he
sas8 not hungry, and the teacher found he did not have any
lunchj when another child slept a short time each day, and
when one child did superior work while another did nothing
without a certain amount of coercion. The following
guestions arose: What causes children to hehave in these

ways? What is the teacher's respongibility? What can be
done ﬁo engble such children tc make better aéjuatment?

With these questions in mind the writer studied a
fourth grade in the Hedges School at Mansfield, Ohio,

cubing %o
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with a view to digcovering factors contr
developrment and adjustmente.

The Purpose of the Study

The writer's purpose was to study esch child in his
relation to home, school, and community, to consider the
factors which contribute to the development of the child;
and to see how these factors influence the child's adjust-
ment. The child's problems and tehgvior were analyzed
with a view of adjusting the school programrto fit his
needs, interests, and ability, and to find ways of develop-
ing a moré adjusted individuale. Careful observation was

made and anecdotal records were kept for each child. Tests

1



were given to determine the childfs intellectual achieve~
ment. Every means possible wgs used to seek out the causes
for the status of the adjusted child, as well as for the
nalgdjusted child.

Related 3Studies

Within the past few years much research has been done
and many investigations have been madé‘in the area of ckild
development. In one sense, these studies are all pertinent
btecause they aid in understanding the problems of the child
at each age level. However,; in selecting related studies
for reference and review, only those which have direct and
significant implications for the fourth grade were included.

BRaker's studyl

in 1942 was concerned with the contribut-
ions which a ckild made In elementary school discussions.
Eis investigations shows that the development of a childfs
ability to express himself helps him to adjust to the
classroom situztions. These informal discussions are a means
of finding the children's iﬁterests and aid the teacher in
meeting the needs of the individual.

In 1937 Hinton? conducted an experimental study of the

adjustment behavior of elementary school children. His invest-

igetion anaglyzes,l.the importance of learning and conditioning

L Harold V. Baker, “Chlldreﬁ%'Contrlbutlons in Elementary

- School Digcussions Child Development Monograph, Ne.20,p.l5C.
2 Willian M. Hinton,"n Experimental Studw of the Adjustment
Behavior of Elementary School Children®, p.7,(unpublished
Doctor's Dissertation, 'he Ohio State University, 1937)



the adjustment behavior of Elementary school childfen.
His investigationh analyzes, l. the importance of 1eérn-
ing and conditioning in mental disorders, 2. the response
to frustration, and 3. the methods of measuring varlous
phases of adjustment. The characteristics which he
emphaslzes are, 1. resistgnce, 2. pefsistence, 3. spohe-
taneous conversation, and 4. spontaneous sctivisy,
Gétes investigated the relationship between the
educational achievements of pupils, their physical
status, and thelr mental, physiological, social, and
emotional maturity., Fifty-seven pupils in the fourth

grade were used in his study. His conclusions were:
(1) a child does not mature st a uniform rate
in all traits or gbilities; (2) while physically
inferior children may be able to accomplish as
much in school as those of similer mentality who
are physically superior, such accomplishment may
not always be best for health and growth; (3} on
the other hand health can be improved by absorp=-
tion in tasks adjusted closely to one's abilitys;
(4) classification of pupils according to a single
factor, such as physical status, will not result
in a sstisfactory grouping with relation to other
factors; and (5) it would seem desirable for any
group of chlldren chosen on the basis of similar
interests for mechanical work, artistic endeavor,
and physical sctivities.®

A study by Furfey entitled "Understanding Your School
Age Child," concludes, "To understand the child develop~-
ment will serve to call attention to some of the changes

which appear during the elementary school period."4

sarthur I, Gates, "The Nature and Educational Significance
of Physical Status and of Mental, Physiological, Social,
and Emotional Maturity", Journal of Educational Psychology,
15: pp. 32952, September, 1924,

4pgul Hanley Furfey, "Understanding Your School Age Child",
Child Welfare Pamphlet, No. 18, p. 14, State University of
Towa, July 8, 1933,




He also says that parents and teachers need to detect
the differences of children at different chronological ages
and among children of the same age: "Insight into these
differences 1s not easy to acquire but it is worth working
for because 1t 1s one of the secrets of success in manag-
ing children,"®

In a atudy of the pattern of needs among elementary
school children, Meccalre gives eight needs which he
considers as patterns necessary to the Optimum Adjustment

of the child to his environment. These needs sare:

1. The need for belonging

2, The need for achievement

3. The need for an adequate standard of living

4, The need for love and affection

5. The need to be free from fear and aggression

6o The need to be free from feelings of guilt

7. The need to share 1n decisions

8. The need to be personally integrated in attitudes,
beliefs, and values.

The report on his findings shows that "the need for
achlievement" and "the need to be free from feelings of
guilg" were the two greatest needs,

in this study, as presented in the following chapters,
the writer 1s concerned with the chlld's development and
ad justment, not in relation to subject matter, but to the
life and living of the child. Subject matter, as important
as 1t is, is only a resource for the child's development.
The adjustments which the child makes in relation to his

environment are conditioned by the experiences and

Sbid., p. 14

61awrence Metcalf, "A Study of the Pattern Needs Among
Some Elementary School Children," pp. 9-1l, Unpublished
Master's thesis, Ohio State Unlversity, 1945,



relationships in which he lives.

The progress the chlld makes in subject matter as
indioated by tests and other bases for evaluation 1s one
1ndication of his intellectual development. His improve-
ment 1in getting along with others, his participation in
group activities, his willinghess to share, his non-aca-
demic achievements, and his general outlook on life are all
indications of his soclal and emotional development. His
phyéical development, growth, and health are also impli-
cated.

This study 1s organized as follows: Chapter I gives
a statement of the problem, the purpose of the study, and
a summary of studles related to thils subject. Chapter II
glves the baslc assumptions on which the study was made
with references to research which has been made toksub-
stantiate the assumptions. Thils Chapter has been _divided
into four parts with assumptions for the child, the school,
the teacher, ahd the parents. In Chapter III the descrip-
tion of the situation 1nciudes the community, the homes,
the school and admlnistration, the room and equipmens,
the parent organizatilons and review of home situatilons,
The procedures which were used in directing, guiding,
and understanding the child, the uses of subject matter:
in the child's development are dlscussed. The methods
of collecting data and of galning parent cooperatlon are
reported.in Chapter IV, The child as an individual is
considered in Chapter V., The case studles incorporate

data from anecdotal records keptv during the year. Each



atudy glves: 1, the data necessary to understand the
child's situation, 2. his problem, 3. parent conferences,
4, data on development and adjustment, and 5, summary
"and conclusions for each child. The last Chapter gilves
the suﬁmary and cbnclusions for the entire study and

closes with recommendations for further studies.



CHAPTER II

Basic Assumptions

The assumptions for this thesls were formulated on -
the bases of study and experiences in which implications
were put to the test., Documentation indicstes supporting
readings and findings. In consldering the basic assump-
tions, the writer has divided them into four groups or
categories. The first deals with the child; the second,
the school and its program; third, the teacher; and
fourth, the parents. Although they are divided, they
should be regarded as a unified basis for the best
development and adjustment of the child,

For the child this thesis assumes that: "Life is a
continuous series of psysiological and psycholégioal
adjustments of the individual to his environment",}

The well adjusted child 1s happy and is able to

meet the problems of life as they come.

Zeligs says: :

The ultimate aims of educatlion are to
help the individual adjust to the World in
which he lives and make some worthy contri-
bution through creative self expression.

Ad justment, the first sgep, means solving
problems as they occur,

Morgan says:

The essential task of life 1s to adjust
to anything and everything that comes, and
happiness or unhapplness 1s merely an index
of the degree of success or failurg one 1is
having in making such adjustmentse

IErnest Tiegs and Barney Katz, Mental Hysiene in Education,
pe. 10.
2Rose Zeligs, Glimpses into Child Iife, p. 114.

3John J. B. Morgan, Keeping a Sound Mind, p. 7.
P?




Shaffer says:

In defining good adjustment, the influ-
ence of the soclal group and of the socletal
customs can not be ignored. The individual
must do his adjusting in an environment con=-
sisting of other individuals who have their
own personalities, motives, and mechanisms
of behavior.(...) When the interrelated
motives of a person are satisfled without
undue emphasis or slighting of any one motive,
and when thils is achleved with consideration
for the adjustments of other persons, then a
state of good adjustment may be sald to exist.?

Woodworth says:

Adjustment, examined psychologically,
however proves to be a form of activitye(...)
It 1s based on understanding and appreclatlon.
It belongs more on the ssnsory or receptive side
of life than on the motor side, To adjust your-
sealf to a person 1s to see hlm as he 1s and
asccept him for what he 1is. To adjust to a sit-
uatlon is to sense the situation and be ready
to act accordingly.®

Every child needs security - security at home,
school, church, and in the community. He must be given a
sense of belonging and made to feel that he 1s an integral
part of the groupe.

Leonard says:

The child must have a sense of belonging.
- It 1s the lack of this feeling that makes him
stubborn and uncooperative,

Prescott and Committee on the Relation of
Emotlions to the Educative process say:

The child must feel that he 1is impor-
tant in his group, that he 1s well thought
of, that he 18 valued. The social valuation

4T.aurence Frederic Shaffer, The Psychology of Adjustment,
Pe 1580

SRobert S. Woodworth, Adjustment and Mastery, p. 15.

6na1th M., Leonard, et al., The Child at Home and School,
p. 46’7.




that 1s the bgsis for this sense of belong-

ing possibly arises from what the individual
is, and from the contributions which he makes
to the various groupings - (family, play
groups, school class, clubs and others).{(...)
Some psychlatrists term the need for affection
a need for security and it 1s quits true that
the absence of love in a child's life is_marked
by the strongest feelings of 1nsecur1ty.7

Every child has a right to a good health program.
Besides clags-room consideration, provision should be made
for medical and dental care.

The child should have opportunity for "purposeful
activity".s The seats and desks should be movable. The
child snéuld have freedom to méve about the room purpose-
fully.

Every éhild should have opportunisty for play - play
which is organized, unorganized, dramatic, or with some
media of art such as clay, wood, or psint.

The child should be given time for rest and relax-

atlon.

Education's task 1s to raise the growth
potential. This it can do by insuring good
physical health.(...) Through the work of
Leonard Ayers educatodrs were made conscious
of the child's physical condition. Schools
began to feed undernourished children in
recognition of the fact that effective mental
funetioning was dependent upon physical well-
belﬁg.g

Prescott says:
School people will have to recognize the

"Daniel Alfred Prescott, et al., Emotions and the Educative

Process, p. 1ll7,
8W1lliam Heara Kilpatrick, Foundations of Method, p. 200.

90rville G. Brim, The Foundations of Progressive Educations
pp. 15’ 16.




need for children for more activity and for more
reste{...) Among growing children, both a great
amount of muscular activity and a broad gamut

of affectively vivid experience 1s indicatlve.
The two should give play to the full complement
of physiological and affective capacities which
children possess. That activity to be followed
by rest and that a proper balfnce and rhythm
between the two be preserved, il

The behavior of a child 1s symptomatic. Desirable

ad justment can only be made when the remedy is applied

to the cause and not to the symptom,

| The child can be reasoned with and corrective
measures can be taken without the use of physical
punishment.

Rivlin says:

The teacher will never be able to change
the pupils basic behavior pattern until she
attacks the fundamental conditions operating
both within and about the child, So long as
teachers treat the offense as a unit of behavior,
they will be able to galn only an Armistice, not
peace.

The program of readjustment consists of two

phases: first, the immedlate task of eliminating

the most objectionable symptoms of the child's
problems; second, thi plan for correcting the
basic malad justment, 1

Shaffer says: :

The remedy of any undesirable social or
biological condition is most effective when the
causes of the difficulty are understood,

Only when all the cause of deviations of
behavior are thoroughly understood will the
principles of good adjustment take the form of

1OPrescott, op. cit., pp. 126, 114,
11

10

Harry N. Rivlin, Educating for Adjustment, pp. 105, 114,
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incontrovertible laws.(...) Some of the more ob-
vious and essentlal conditions of effective
living may be outlined as follows: (1) Mainten-
ance of good physical health, (2) An objective
attitude, (3) Insight into one's own conduct,

(4) A confidential relationship with some other
erson, (5) Attention to the present situation,
Fﬁ} A sense of the riddculous, (7) Planned activ-
ity, (8) Satisfying work, (9) Raai and recreation,

(10) Normal social participation,l2

The aim of obedience is not compliance
to the wishes of persons bEB ad justment to
the demands of life itsaif

.

In guiding or directing the child in making adjust-
ment to behavior problems, self-discipline and self-
direction should be the aim.

The following four prinelples of democcratiec
discipline are suggested by Sheviakov and Redl:

l, We want discipline based on devotion to
humaniterian principles and ideals such
as freedom, justice, and equalisy for all
rather than dlcipline bhéded onca narrower,
more egotistic afffliatlion of "My group".

2, We want dlscipline which recognized the
inherent dignity and rights of every human
being, rather than discipline attained
through humiliation of the undisciplined.

3. We want self-directlon, self-discipline
rather than discipline based on obedlence
to a Fuhrer,

4, We want disclipllne based on understanding
of the goal in view rather than discipline
based on "taking someone else's word for it.1l%

12sharrer, op. cit., pp. 464, 535,
135u1ding Behavior of Children., The Agricultural Extension

Service of the Ohlo State University, Bulletin 184, p, 31,

ldﬂaorge V. Sheviakov and Fritz Redl, Disclipline for Today's
Children and Youth, p. 7.
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The child should be taught the difference between
cooperation and competition through classroom activities
if the principles of democracy are to survive. The
Educational Policies Committee of the National Education

Association say: :
Democracy 1s a highly cooperative undertaking.

It can become more effective if children learn to

cooperate in school. The traditional methods of

teaching, hoygver, stress competition rather than
cooperation, **

The child should experience accomplishment or success
to the degree that it challenges him to greater accomplish-
ment.,

The child can galn success by making contributlion

to the group rather than through competition.

Kilpatrick says:

' If he (the child) succeeds today, he will
be readier to attack tomorrow, This new resdi-
ness not only makes success likelier but adds to
it increased satisfaction.l®

The old adage thet "nothing succeeds like success,
and nothing fails like failure" plays an importent role
in the éhild's learning. Howe?er, the sﬁscess idea does
not mean that his work should not be difficult. It should
be difficult enough to challenge the best within the
individual and to gilve him confldence in attempting and
attacking new problems shead.

Every child needs adulﬁ~approva1 which is quita‘

different from.nagative criticism. Too often the adulst

IEThe Educational Policlies Commission of the Nationsl
Agsociscion of the Unlted States of America And American
Association of School Administration, p. 77.

16y1111am Heard Kilpatrick, Foundations of Method, pe 62.
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expects the child to accept the standards of edults with-
out regard for the developmental needs and tasks of the

growing child at his own level.

Zachry says:

In our socliety the child has two basic
emotional needs: the need to achievs and the
need for affection and social securitye.(...) If
the child's emotional needs are satlsfled and
he 13 well physically, he will mature into a
healthy, stable member of soclety, From in-
fency he will pass into childhood, and from
childhood into adolescence. We must, however
be careful to recoghlze these various stages
of developments and not push the child's social
behavior and social interest beyond his age.
We should not ask him to face problems beyond
his soclal end emotional level., The social
level of the child 1s very Ilmportant, because
his soclal behavior must be fundamentally
adjusted to 1t, and at one level we have
no right to expect behavior 1in the child
corresponding to a more mature level.

Nelther have we the right to demand & more
rapid growth than the chlld can fundamentally
mangge, We must not place him in situations
or under such pressure that he 1s unabls to
realize to the full each stages of his desvelop-
ment, 17

The child needs to develop.é wholesome attitude toward
new experiences and new responsibilities.’ He can galn
this attitude by successfully meeting esach experience as
he comes to it, The judlicious use of pralse and commenda-
tion by the teacher, other asdults, and children of the
group does much to insplire the c¢child to accept new respon=-
sibilitles. He‘should also be Instructed in facing his
weaknesses and fallures., When he‘knows hils strengths and
accepted qualities, he can use them in overcoming hils

failures which in turn will lead to progress and adjust-

76 aroline B. Zachry, "BEmotional Needs snd Soclal Develop=-
ment", The National Elementary Principal, Fifteenth
Yearbook, p. 259.

lBKilpatrick, op. ¢lt., p. 114,
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menf. Learning to share in the responsibilities of home- )
making with parent guidance and understagding‘would be £h&
first step of meeting successfully the problems which
arise in the school and in other gfoups. |

the child will need to see the job through and be
persistent in every task undertaken in order to undefstanﬂ

his part in a cooperative effort., What 1s persistence?

Kilpatrick helps to explain this by saylng:
Persistence is 'Practice with satisfaction.t

If he practlces with satlsfaction a new persistency,

;ﬁégtigq ggihsgigfﬁgr persistency will grow to be

The child needs to be given time for the development
of creative potentialities. Materials should be avail-
gble for experiences with different media of expression -
wood, paint, clay, crayons, costumes, looms, cloth, paper,
and many others,

The child should be guided to interests outside of
‘the classroom. For group interest, one or more activities
may be chosen from the immediate communiﬁy such as: church
and Sunday School, Y.M.C.A., op Y.W.C,A., Boy or Girl Scouts,
and others, through which he can learn to work with children
in accepted group enterprises. A

The writer wishes so'mention these outside activities
in relation to the educationsl system. She believes that

through these interests the child caen develop initiative,

IBKilpatrick, op. cit,, p. 1ll4.
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1eadership, followership, cooperation, and form friend-

ahips whlch make for good adjustment of the individual to
the culture in which he lives. These interests also ald
the child in devéioping creative potentialities. It is
agssumed, however, that these outside activities are well
supervised and that they are planned under the leader-
ship of persons who are competent 1n child development,
social group work, or education. )

In thinking about group actlvities and the develop-

ment of the individual, Woodworth ssays:

To make the world a better plsce for the
individual we have to improve the organizavion of
group sctivity. We have to take account of the
motives and deslres that are common to men and
also of the differing abilities of men, and so
organize our social activities in work and play,
as to provide for hls energles. The best hope
for manking lies in man's love of teamwork,l
He uses the term 'men' as a general term, but chilad

could well be used. The writer does not wish, however, to
present the chilld as a miniature adult, but as a child
growing and adjusting in his environment,

The child should also have some time for developing
spontaneouns lelsure time activities. This may be an
outcome of Interest in golng farther into creative ability.
Included in this may be: muslc, dancing, drematics at
child theatre, sculpturing, palnting, collecting, and other
hobbies., The viewpolint of the Experimentalist 1s that all
of the inventions and worthwhile things in life have come

from the creative mind, Chllds expresses thils by saying:

I§Woodworth, op. cit., p. 137
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" The experimentalist believes that in this

intelligent reorganization and reconstruction
of affairs man is literally a creative agent
remaking his world,20

What if creativity 1s thwarted?
The future life of the child will be cared for as he

learns to meet and adjust to the problems in life today.

‘Kilpatrick says:

My aim ss I work with children 1s %o
have them live more richly and success-~
fully right now in the belief that this
will mean most to them and to others both
now and hereafter.(...) I should say that a
child lives successfully when he lives
happlly and makes others happy about him,
That takes care of the present, As for the
future I should say that what he does now
must be_the kind that prepares also for the
future.2

For The School thls thesls assumes:

hThings are changing.(ec.) Our times are changing®,22
What ébout our schools? What about education? The child
was considered in the first part of this chapfer. As a
teacher wishing to promote the best adjustment for the
child, the school, 1its phllosophy, its program, and its
. achievements will bé viewed in the light of child develop=-
ment., What does research say about the schools today?

In discussing the adjustment of the schools to tﬁe

childs

2070hn L. Childs, Education and the Philosophy of Exper 1~
mentalism, p. 61,

Rlgiipatrick, op. cit., p. 367.

22§11 11am Heard Kilpatrick, Educatlon for a Changing
Civilizaetion, p. 3.
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Washburne says:

It means developing the child'e origin-
ality, his creatlve lmpulses, his initlative;
it means helping him to inner emotional ad-
justment; and it means making him into social
individusal with a genuine sense of responsibil-
ity for the welfare not of himself alone nor of
the small group of which he 1s a part, but
ultimately of his nation and of humanity,23

Leonard says:

The modern school 1s striving to discover,
examine, and eliminate all fears by studying the
child's worries, his thoughts, his hopes, his
adequacles, and hls inadequacles. It believes
that in developing a healthy emotional life it
is essential to know, understand, and sppreciate
just how the child feels about hils experiences
and what emotional responses come to him from
his daily living. Then, only, is it possible
for the teacher to guide him in terms of the
way he feels rather than by what he does or
says.

The treditional 1dea of the school was that 1its
purpose was explicitly to teach reading, 'riting, and
'rithmetlic.

Modern educatlion goes farther to say that these are
only a part. Lane says, "The elementary school shall be
so organized as to provide for the continuous growth of
children'" .25
Therefore, the three R's are a part of the growth of the
child, Woodworth says:

We think of the school as a place where
the child's job is to master certaln subjects,

23Garleton Washburne, Adjusting the School to the Child,
P 1.

24p41th M. Leonard et al., The Child at Home and School,
p. 467, S

25Robert H, Lane, The Teacher in the Modern Elementary

School, p. B.
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but it 1is also a place where he has to adjust
himself to many new condltions of life, to the

schoolroom with its rules, to the personalisy
of the teacher, and to the schoolmates.26

This quotation places adjustment along with the

subjects, Where does education start?

-Dewey says:

The child is the starting point, the
center, and the end.(...) It is he and not
subject matter which determines the
quality and quantity of learning.27

If the school is to consider the child, every place
of hils development should be considered. The teacher should
understand the child's background, interests, abilitles,
and attitudes. She should Interpret their influences upon
his present life adjustment, and on his needs as a learner,
The Curriculum Bulletin of the Ohio State Department of
Education defines learning as "change in the bshavior of
the child which ensbles him to adjust better to his envi-
tonment" .28

Hoékett and Jacobgen comﬁent on the 'human value' in

education as a produet of the school, by saying:

There 1is a responsible recognition of

the human values 1in educatlion, a realizsgtion
of the fact that the produet of the school
is first of all a modifled personality, and

26Woodworth, op. ¢it., p. ll.
27

John Dewey, The Child and the Curriculum, p. 13,

2Bw1iving and Learning with Children of Ohio" Curriculum
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that therefore its function is the building
of wholesome, many-sided, yet lntegrated per=-
sonalities who are inspired and impelled to
action by our highest demoeratic ideals and

guided by knowledge of the natural and social
world’ in all its aspects.29

If the school program is to meet the demands of the
changing concept of schooi, of learning, and of teaching,
the child will be considered and teachers will "teach
children and nov suwbjects" .30 The"Emotional Climate of
Schools"3l will be conducive to learning and the adjust-
ment of the child.

Every available resource will be used to facilitate
an educational program with consideration for the individ-
ual and his needs, his interests, and his ability. It
would be impossible for the writer here to mention all the
individual needs of a group of children within one class-
room. For this immediate purpose, it will suffice ﬁo say
that every child is unigque. Special provisions will need
to be made for every individual, but especlally for the
gifted or superlor children and for the glow learners.
These terms are terms used to speak of those whosé Intelli-
gent Quotients are above one hundred twenty or below
geventy.

These groups, gifted and slow learners, do hot com-

2970hn A. Hockett and E. W, Jacobsen, Modern Practices in
‘the Elementary School, p. 5.

Ok 11patrick, op. cit., p. 253.

3lraura Zirbes, "The Emotional Climate of Schools", Educa-
tional Method, Vol. XIV January 1935, p. 171-173.
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pose all the concerns of the teacher. Other so-called
problem children should also be considered. Who are these?
The writer prefers to consider these not as problem
children, but as children with problems., What are the
types to be considered with problems? What are the types
to be considered that need to make a better adjustment?

Woodworth says:

There seem to be two maln sorts of
problem children: There 1s the disorderly,
quarrelsome, domineering type whose trouble
may be that he has not adjusted himself; and
there 1s the shy, reserved type whose adjust-
ment consists mostly in withdrawal and who 1is

often inwardly diésatiSfi% because he 1is not
outwardly more masterful. ,

In considering the classroom with provisions for
individual differences, the program of work will be in
terms 6f the child. Howsver, it will be assumed that the
child 1s doing the best he can, is working up to his |
capaclity, and 1is making the best adjustment he can at the
present time. _ 7

The’daily program or schedule will be flexible to
make allowances for children's thinking and planning.
Definite understandings will be made regarding response
to fire alarm and other needed routine mégters; and the
rest of the time will be devoted to children's activities
and resource materials., The work will; hqwever;vbe varied
or changed beforethe child tipes of hils interest. Blocks
of tim@ will be long enough to permit progress; persistent
effort, and to arouse linterest for further study.

What will the teachers teach?

J2Woodworth, op. cit., ps 1.
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From where will the material come?

The first gquestion is answered in a previous state-
ment that the teachers will teach children. The material
will come from their 1ife situatlons and from their interssts.
With this as a starting polnt, thelir interests will grow
and widen as they gain knowledge in field of immedlate
interest. } _

Starting with the child and planning materials to fit
his needs and interests, the teacher will be alert to all
the conditions which make for better learning and adjust-
ment, _

In the program for the child there will be need for
the so called subjects. Kllpatrick again comments on the
need of arithmetic when considering "school subjects".

He says: , v
Arithmetic we shall always need and

shall always teach 1t openly. The polnt is

this. We learn better - certalnly as a rule -

when we face a situation calling for the use

of the thing to be learned. Other things being

equal then, we shall try to teach our arith-

metlc as it 1s needed; that 1s, 1n connection

with situation of actual need. The effect of

this will be to find Arithmetle 1in many little

pleces scattered along the path of 1life., These

Wwe shall teach as we meet them. As we accum-

ulate in this way a store of arithmetic some

pupils, particularly the more mathematically in-

c¢lined, will from time to time put the pleces

together and form wholes more or less complete.

Later some will specialize in the subject.3d

From this dlscussion about arithmetic, the writer:s:
assumes the same to be true of other school subjects.

With consideration for the "climate of the school”,

the choice of the learning sltuations, problems, and materials

33x1lpatrick, op. clt., p. 357,
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from 1life and from the interests of the child; with
attention to the child's emotional, social, and physical
needs, the writer assumes that there i1s little doubt
learning will take precedence in the l1life of the child.

What is learning? There are many definitions and
conceptions.

Lane saysg:

Learning is the modification of conduct

or béhavior through experiences in an environ-

ment .

Ingram says:

Conceived in its broadest aspect, learning

may be thought of as a dynamic process whereby

the continuous interaction between the organism

and  envirorment produces growth and devel opment

of the total personality. Learning may be thought

of as a continuous process of adjustment on the

part of the individual to his enviromment.(...)

Learning means that the individual is finding and

establishing new or better ways of responding or

behaving in any situatione(...) The individual

reglizes a need for adjustment to the elements

present in his environment.

This realization of need functions as a goal and
1f there is proper guidance and understanding the goal 1s
reached, the need is satisfied, and the situation becomes
a part of the learned behavior of the individuale.

The Ohio Curriculum Bulletin gives some characteristics
of 1eérning which are assumed for this thesis and have been
referred to before léss directly. 4 summary of these

characteristics followsg

34
L.ane, op. cit., p. 102

35ghristine P. Ingram, Education of the Slow Learning Child,
p. 37,




23

l. Learning comes through experience

2. Learning is related to growth and
development.

3. Learning is an active process

4. It 1s creative

5. Learning 1ls qualitative as well as
quantitative

6« Learning is functional

7. Learning 1s facilitated when the
learner's mental, physical, and
emotional health is good.

The child and the school have been considered. The
influences about him which guide and direct his activitiesa
are also important, The third set of assumptions for this

thesis are regarding the teacher,

THE TEACHER

The teacher should have & real interest in children
and falth in thelr potentialities. Her firat concern
should be in the development of the whole child. The
teacher will have to understand children and their
characteristica if she expects to succeed in the educative
process which aims to develop well adjusted individuals.

Tiegs and Katz suggest some things a teacher should

know;

The teacher should know In order to underatand
the urges and drives which motivate children, the
obataclea and fruatrationa from which they suffer,
and the conflicta which they develop: (1) the
child's physical health and maturity, (2) the child's
home 1ife and family relationships, (3) the child's
emotional experiences and behavior tendenclea
(4) the child's work attitudes and habits, (5] the
child's social attitudes and habits, (6) the child's
mental abilitiea, capacitiea, and potantialitigg,
(7) the child's apecial intereats and talents.

Tiegs and Katz, op. clt., pp. 6, 7.



Prescott and the Commission on Teacher Education
atate similar characteristics for the teacher who under-
stands children. They say:

We believe, in the first place, that teachers
who understand chilldren think of thelr behavior as
being caused....Second ls that they are able to
accept children emotionally, that they reject no child
as hopeless or unworthye....Third is that teachers
who understand children invariably recognize that each
child is unique. Every youngster differs from all
others in the magnitude and pattern of combination
of the many factors which determine his characteristics
and actions at any given moment....Fourth, that the
various sciences concerned with human growth and behavior
have demonstrated that young people, during the
several phases of thelr development, face a series
of common "developmental tasks".....Fifth is that they
know fe-more important scientific facts that describe
and explain the forces that regulate human growth,
development, motlvation, learning, and behavior.
Finally, we believe that the understanding teacher
habitually uses scientific methods in making
judgmenta about any particular boy or girl. 7

The teacher will need to know the parents and the home
enviroment in order to best understand the child. When
parenta and teacher can plan and work tegether there is
consistency, with understanding and better adjustment for the
c¢hild.

For The Parents this thesis assumes;

- The emotionsl climate of the school has an important
part in the development of the child, bu§
Equally, if not more, important is

the emotional climate of the home from
which the individual hgs come. Some of

Y )
. Daniel A. Prescott et al., Helping Teachers Understand
Chil d:’eno ppo 8“11 o -
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theae children have al@ays been loved and
respected; others have grown up in an gtmoa-
phere of dislike or even cruel hatred.oS

For the purpose of this thesis, the writer would like
to assume that the emotional climate of the home should be
happy, cooperative, understanding, and considerate of the
child as he develops and adjuats to his enviromment.

Bain says as.fegards parents and the modern school:

-

As representatives of modern parents, you
want your child prepared for the great adventure
of 1ilving in the new day; you want him prepared
by a continuous process of living in a school
with high standards of stimulating and thorough
work and high idesls of conduct. The school wants
reinforcement for its work..... only by working
together can these two agencies, the home and the
school, build today for each tomorrow so that a
new generation may achieve the best..... The
future of your child depends upon your cooggration
in the American school of the present day.

Bain:;in the foregoling quotation, emphasizea the pre-
SQQt need of cooperation if the future 1s to be what ls
desired and hoped.,

The parents will have to be made welcome and made t§
feel that they are a part of the education of‘the child. Too
often parents believe that their duty is to feed, house, and
clothe tbé child and with that their responsibility ends.
They leave to the school and other educational forces the most

important part of the child's life.

58Kari W. Bigelow et al., Teachers for Cur Times, p. ©l.

3% inifred E. Bain, Parents Look at Modern Education, p. 317,
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Wolf says, when speaking of the modern school;
Mothers will be made welcome and the sduc-

ation of parents as well as children will be a

genuine part of the school's business. Both

mothers and fathers should be given a chance

to understand the purposes and philosophy of

the school as a whole and to know what a teacher

is trying to do for their particular child.40

Saunders saysgi

Parents Make Good Partners - They desire
to become acqualnted with modern educatlional
theories and practiceseecssees A program of
school-parent relations tends to make teacher
more professional....c.o She reallizesa that the
parent has many of the same problems. Neither
knows all of the answera but, cooperatively,
they may be able to find some of them. As a
result of chosen cooperation between achool
and the parent, the objective of education -
to help the child heche a better individual =
is easler to achievs,

‘The writer, then, assumes that it is the duty of the
parents to visit the achool, to understand the phileosophy of
the school, to know the teacher and her aims in the education
of the child. |

It is assumed that when parents meet other parents
in schﬁol; clagsroom, and community, they may be helped to
gain new ideas which lead to a better understanding of their
own child's problems.

Parents who are made welcome and are considered as
"good partners" feel free to bring the problems regarding their

child's development and adjustments to the teacher. When

these are discussed and interpreted in view of the "developmental

404nne W. M. Wolf, The Parents Manual, p. 149.

4laarleton M. Saunders, "Parents Make Good Partners", Nations
Schools August, 1941.
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tasks® of children, it makes for better adjustment.

The parents should be consistent with children at
home. The school, the home, and all educational forces
should unite for the common good of the child. One force
cannot pull one way while the other pulls the other way and
expect the result to be an integrated individual.

In addition to the assumptions regarding the parent
and the school, the writer has, more or less, taken for
granted the atmosphere of the home. In the home the child
experiences and learns his first lessons in democratic
living. He must be able to share in the responsibilities.
He’must be glven a sense of securlty, of belonging, and
know he 1s an integral part. He must be wanted, and made
to know that he is, through the parents' attitude toward
him. Although economiec securlty means mach to the home,
the attitudes play a most important part in the life of
the child. There is nbthing greater in its infiuence than
a fine home which gives security and love to the child.

To think of all these assumptions as applied to one
child, one group of children, or to a school makes one
wonder what the school 1s trying to do? Fhe children of
today are the citizens of tomorrow. The attitudes of the
future citizens may be shaped by their daily practice

and attitudes now, What do we want?®



Hockett and Jacobsen says

If we want socially sensitive and
soclally disposed individuals, school ex=-
periences must be permeated with the spirit of
cooperative endeavor, in wnich pupils share
responsibilities and successes. If we wish
poised and integrated personalities, the
school program must facilltate emotional
stabllity, soclal adjustment, and creative
achlievement in an atmosphere of security aend
of sympathetic understanding. If we aim to
develop confident, self reliant individualas,
we must bulld confidence through a program
of success, in which the child continually
grows in ablility to assume reaponsibility for
his own decisions and behavior. If we value
integrity of character, the school must en-
courage both emotional and intellectual sin=-
cerity on the part of each child, even though
he may react differently from the other child-
ren or the teacher., TIf purposiveness, perser-
vance, and enthusiasm are desirable qualities,
children must be permitted and helped to set up
worthy purposes which they can carry through
enthuslastically to successful conclusions.
If open-minded reapect for fact gnd truth is
& desirgble characteristic, many opportunities
for practicing the scientific attitude must be
provided in chilldren's school experience. If
sppreclation and enjoyment of the beautiful are
worth while, the school must provide time and
opportunity for these experiences. If happiness
and good fellowship are conatituents of the good
life, the school must show the children how they
can be attained. ‘

43Hockett and Jacobsen, op. cit., ppe. 6, 7.



CHAPTER ITI
The Situstion

The city of Mansfield 1s located in the central part
of the State of Chio. It has a pOpulation of spproximately
forty thousand people. More than one hundred industries Dro=
vide employment for parents which gives economic security to
the homes. |

The school district, where this study was madé, ¢com=
rrises the territory soﬁth and east of the public square
which brings the business district, churches, theaters, and
public library within welking distance, The houses are set
very close together on small lots which allow only the streetk
for play space. Of the thirty-eight homes represented, thirty
of the children lived in single houses, eight lived in Apart-
ments. Nineteen of the homes are occupied by the immediate
families, and nineteen are shared by one or more other
ocoupantse. | )

The school is located on Hedges Street near the top of
a hill; From the north side of the bullding one can view the
entirg business district, and, in a distance, can see the
alrport which 1is about six miles away. | B

The bullding is in two sections connected by a hallway.
There are twenty classrooms, a gymnasium with bleachers, a |
large ldnehrOOm and a kitchen, a basement room which is used
by both boy and girl scouts, _ ) '

There are also a hgalthwc§nter{/principal's office, a

rest room and lounge for teachers, and two rest rooms for

29



boys and girls. The large playground provides ample room
for out door play whén the weather permits.

Many pupils are transported by bus. These children
represent two different types of communities; the "boom
town" area where houses were set up to accommodate war
workérs, and the more rural, residential area. Formerly
these pupils attended a one room school which has been closed
to give the children the advantage of the city school system.
The crowded conditions in the schools nearest these areas
and the conditions which restrict building, make it neces-
sary to transport the children across the city to the
Hedges School.

The school has an enrollment of seven hundred child-
ren., The building 1s supervised by the principal. In ad~-
dition to the twenty classroom teachers the school has ac-
cess to the services of a psychologlst, a primary supervisor,
a music supervisor, an attendance officer, two visiting
teachers, a doctor and a nurse.

The school has an excellent health program. The nurse
is in the building each morning to check all cases where
the teacher is in doubt orvneeds extra heln. When children
are absent because of illness, they are checked by the nurse
and feturn to the room only with her permission. At the
beginning of the year, the nurse, assisted by the doctor,
checked all children for physical defects. The Community
Chest and Red Cross ailded at this time by providing glasses
and dental care for indigent children,
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The nurse and doctor are available, on call, at all
times. The nurse's room and medical supplies are accessible
to the teachers for minor accidents during the school hours.

The room, occupied by the fourth grade &hich was
selected for this study, is large, but, with forty screwed
down desks, the floor space 1s very limited. Two small
tables and chairs were added for the two pupils. There were
twenty girls and twenty-twb boys in the room. The cupboard
épace is very limited. Supplies had to be kept on the front
seata. There is a Wofk-bench with a fair supply of tools.
The piano in the room was used for rhythmic experiences,
songs; and folk dancing and was also played by individuals
at approrriate times,

The library corner included books from the city séhool,
échodl library, the public library, end the room 1ibrary.
The children cared for the library.

The building equipment such as the moving picture pro-
jector, the stereOptican, the reference library, and other
supnlies aided in enriching the curriculum.

The School organizations are the Parent-Teacher‘Aaapc~
lation and the Mothers! Club. Both meet monthly with a pro=-
gram of entertaimment. ZLittle, if any, conéidération is given
to child study or to the problems of the parents and the
teachers who work with children.

Once each year the Parent organizations have a social

or lawn fete for the purpose of making money which in turn is



used to purchase snecial egquipment for the bullding. Last
year they sponsored the noon luncheon orogram. They also
sponsored the Cub and Brownle Scout Troops in the school.
They purchased three sets of encyclopedias for the school.
Factors which influence children are often more than
the tangible or material environment. The narent's relation-
ships with each other, divorce or senarstion, others besides
the immedlate family living in the same house, foster homes,
the number of children in a home, and employment of parents
are nertinent to the understanding of children. The follow-
-ing summary of these factors refers to the forty-two child-
ren in the classroom.
Parents and Home

Normal family - - 20

Parents separated - 1
Parents divorced- - 8
Father in service - 2
Child to second
marriage = 2
Two or more fam=-
ilies living in
the same house. -
Foster home - 1

Home Maintalned
Mother deceased -1
Pather deceased -1

Children living in
County Home - 4

432
The followlng summaries include only thirty-eight child-
fen; The four children omitted lived in the county children's

home. Thelr relationshins were not a normal home situation.



Size of famlly

Only child -
Two children =
Three children
Four children
Five children
8ix children
Seven children
Eight children
Nine children
Ten chlldren

ROV ODO I,

(I 2 D I A

BEmployment in homes.

Employment of fathers:

Divorced and whereabouts unknown- 5 .
In Army or Navy of United States- 2
Deceased (home maintained by

mother)- 2
Westinghouse Electric Company = 8
(during year were on strike for

110 days) .

Mansfield Tire and Rubber Comnany- 3
Carpenter or Contractor . -2,
Steel Mill ' - 3.
Other - 13

(Restaurant, Barnes Electric, Barber,
‘Minister, Railway Express, Service-
Station, Bed Spring Do. Tree Surgeon,
Janitor at Post Office, Ideal Electric,
Wine Store, Brlck Layer, and one not
emnloyed because of health).

Employment of Mothers Sé

Divorced and not vi th family -
Deceased- ,

(home maintained by father)
Restaurant or Cafeteris
Westinghouse Electric Company
House work by the day
Homemakers

BRI



Having considered the physical properties of the
Commmnity, the school district, the building, the school pro-
gram,'and the room, with a brief summary of the status of
employment and other home condlitions, the next Chapter gives
the procedures whiéh were used in the presentation of the
subject matter, the use of trips and first hand eXpefiences,

and the process of gaining and using parent cooperation.



CHAPTER 1V

The Procedures

The manner in which the sﬁudy was made wass: using a
testing program to determine the chlld's initlal and final
aéhievémeht, a carefully planned curriculum adjusted to meet
his needs, interests, and ability, and unifying the home and
school in as many ways as pnossible with a view to the inte-
gration of tﬁé child and his optimum development and adjust-
ment.

The curriculum was based. on Dewey's Statement "The
Child is the starting noint, the center, the end.(...) It
is he and not subject matter Which determines the quality
and quantity of 1earning“.1

The class, with whom this study was made, had a range
of sixty-six points in the Intelligence Quotients. The
lowest was fifty~five and the highest was one hundred twenty-
six. The average median score was ninety-~seven. These
figures were the result of the Henmon-Nelson test.

The chronological age range was six years. The
average age was nipe years e

In order to better understand the child in his relation
to the classroom activities, a brief perspective of the pro-
gram for the year proceeds the case data of the class |

members.

Lyohn Dewey, The Child and the Curriculum, p. 13.

35
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The first day of school the c¢children were greeted at
the door by the teacher. The cumulative records had been
‘ resfacked on three piles., The three fourth grades were each
assignéd forty=-two children with no concern of grouping.

The children's names with room assigmnments were placed in
the hall. The teacher checked her list as she greeted the
children. The few new children replaced those who had not
returned from the orevﬁous year. For . these few members who
were new to the school, the minimum of routine”was recalled
by those who had previously been in the building. Soon one
of the boys asked, "When are we going to get our books?"

The teacher said, "Books, Why do we need books. There
are books on the reading table and books on the book shelves.
‘What more do you want?

" Another boy was quick with an answer, as he said, "I
want an Arithmetic, I 1ike that".

A little girl saild, "He can have it if he wants it,
but I don't like arithmetic".

This was the actual beginning of the program for the
year. The inforﬁﬁiity of this beginning carried through
all subjects. To give more in detail the concepts which
the children had the discussion continued.

"Arithmetic, what do you méan when you say Arithmetic?"
asked the teacher. The children volunteered the following ”
answers which were recorded verbatim as they were said:

1. an, that's what you have the first thing
every mornlng.



2. In arithmetic you add numbers.

3« You have to learn numbers so you

can get a job.

4. You copy a whole page of numbers

and then put answers to them.

5. You have story oroblems and add

the numbers in them.

6« You set problems down so you can

work them.

7« You have to learn the time tables.
8. The teacher times you and you work
fast to see how much you can do

until she says stop.

9. You take away in arithmetic.

10. You have to divide.

When the tenth comment was given the teacher said,
"You are right, but arithmetic 1s much more than any of
those things". The children looked surnrised. They sat
very quietly. The teacher continued, "How many of you
have done any arithmetic this morning?"

The sillence nrevalled; there was no answer. The teach-
er held ur the attendance sheet used in checking the names
and addresses and said, "I know you have all done a little
number work because I have it here. Do any of you recall
having used any numbers?"

After starting the discussion and giving the leads,
the children were able to think of the following ways
numbers had been usad} Countlng to find that there were
forty~-two children and only forty seats, two seats were
needed, the boys were counted, and the girls were counted.
These figures were used to make problems. The children were
then challenged to see how many nlaces numbers were used.

The next morning a very enthusilastic group greeted the



teacher. A list of thirty ways numbers were used was
recorded.

The following day the California Achievement Test,
Form A, was given. The only comment besides the usual
directions was, "Do your best. That 1s all that anyone
wants",

When the tests were graded, the scores were transposed
into grade levels.

The grade 1s represented by the whole number and the
month, by the decimal. The following is a summary of the
September test for Arithmetic. |

High Medlan Low
Reasoning 4.5 3 ed 0
Fundamentals 4.4 Sl 2.8
Total 4.4 Sed 3.1

The grade norm was 4,0.

The test was recorded with svecial consideration for
the common errors so that they could be subtly woven into
the informal program.

The school has a definite text which teachers are "sun-
posed" to follow because of the many transient pupils within
the city. A few of the projects carried out as part of the
Arithmetic program were:

l. Numbers used in daily papers.

2. A detailed Unit on Time.

S« Drawing to scale and nronortion for

murals and models.
4, Games involving numbers.

5. The Story of Money.
6« Prices and going shoppning.



7« Words in Arithmetic
8. Classroom experiences which
included the collecting and counting
of Cafeteria Money, time for recess
and gym, trips and many others too numerous
to include in & summary.

The Achievement feat, Form B, was gilven in April

with the following scores:

High Median Low
Rﬂ&ﬂcning E-rl,l 5-4 E-D
F‘undamaﬂt&lﬂ 516 4-5 3‘-2
Total 5.9 4.9 3.6

The galn for the total test, in the median score,
was one year and six months in a reriod of six months.

Other gains in reasoning end fundamentals were both
one year and one month.

In this part of the school work, the nrovision for
individusl differences was not only considered with view
of drill and further study, but also wlth regard for the
chlld and his develorment. His vhysical, soclal, and
emotional needs were considered in challenging him to the
beat of his abilitj.

Wholehearted cooneration was given as parents began
to understand the workings of the informel method and many
joined with the children in their search for material and
information needed to solve some vproblems which had come
from the class. =

A chart which summarizes Arlthmetic, Reading, and

English, will be glven on the following page. The scores



given represent the results of the initial test given in

September and the final test given in April.

There were

thirty-eight tests recorded. Four of the pupils were not

present for both tests.

The thirty-eight are the same thir-

ty-eight for both tests.

Sept. 8.
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ARITHMETIC READING

ENG TOTAL
LIS H TEST

Reason-Fundamen~Tot- Vocabul-Compre-Tot- Total

ing tals
3 3
10 9
11 22
6 L
8
3.3 3.k

10
12
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Sl s
Norm for Test

2.1 1.1

als ary hension al
1 1
1
1 1 1
5 2 3 3 1
2 2 6 2 3 L
12 5 12 10 6 9
15 6 8 10 8 11
8 8 2 2 7 2
1 12 7 10 9 12
3.3 3.0 3.7 3.3 3.1 3.3
4.0
2 7
6 3 5 1
1 b 7 8 9
5 9 7 2 5 5
9 3 7 2 2 8
12 6 7 6 0 6
7 7 1 6 3 b
5 3 2 2 L 3
L 1 1
2 1 2 1
3 1
L9 L.8 5.5 5.3 6.2 5.4
1.6 1.8 1.8 2.0 3.1 2.1

" The first column of figures give the grade levels at which

the children were working.

The other columns give the number

of children whose tests placed them at the various levels in
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each subject. In the median scores, the grade i1s represented
by the whole number and the month in the grade, by the dec-
imal. o

The range of the scores in reéding as compared to fhe
arithmetic is indicative of an individualized program. The
_wider range in the April test than in the September test is

also due to the consideration for individual differences.



English

Before giving the children the prescribed texts for
English, the teacher asked the children What is English?
What do you do in English class? The children gave the fol-
lowing comments:

1. In English Class you're not supposed to

say ain't.

2. You're not supposed to say: canya for can

you or gimmie for give me or nope for no.

3. You copy sentences from a book and put in

capitals, perlods, and guestion marks,

L. You learn to write letters.

5. You read stories about Brownies and fairies.

6. You learn poems about butterflies and brownies,

7. You tell stories to the class.

8. During English period you watch for mistakes

. the children make and tell them what to say.

At the beginning of the year there was a range of
three years and nine months in the abilities of the children
in English. The wide scattering of the class showed need
for an individualized program of work so that all could
travel at their own rate of speed.

An informal program was begun by asking the children
to write a few sentences about "Who I am™. Leads were
given by saying that the teacher would like to know her
pupils, where they lived, what they liked to do, the games
they liked to play, eand anything else they wished to write
about themselves., The teacher read the papers carefully,
noted the errors and then put them in the file for child's

own comparison and correction later.
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The informal program was carried out all year. Spelling
and writing were correlated with English. |

The children's own papers were often compared to see if
they could find improvement and to see where further improve-
ment was needed.

Having written, read, corrected, and copied several
interesting stories, a brief review followed. The children
listed the things which they had learned and considered as
important to good story writing. ©Some of the children mention-
ed particularly the mechanics of the writing: Capitals and
where they are needed, punctuation, spelling, and writing.
Others thought about content of the story. For permanent
record the children copied the list from the board and were
then to see what other things might be included in their
notebooks. The notebooks became a source book, & reference
book, and a fun book. No one in the class had a negative
attitude toward the English notebooks.

The writer would like to give in detail the entire pro-
gram for the year, but English 1s only a part of the total
progrem. As the children learned to communicate and to
express their ideas, both in writing and speaking, they made
a better adjustment to the group and began to understand
‘that English was more than the things mentioned at the begin-

ning of this discussion on English.



Reading

Reading, the most important of all subjects, is here
considered separatély from the language arts.

- The basic text was not introduced until several weeks
after school began., The first weeks were spent in a free
reading program. Many books which had been selected for wide
range of reading abilities and for variety of interests were
on the reading table and book shelves for the children to
use, The first observations were made as to the children's
choices. Xach was given the opportunity to read a part of
his book to the teacher. This gave some idea of easch child's
ability.

A period was set aside each Tuesdey and Friday as a
free reading period. The readings were reported briefly
during a sharing period. Eééh time the type of oral report
varied.' Sometimes the best part of the story, the most
interesting persomn, ‘or the first part of the story were
told, other times someone started the story and others help-
ed to finish it. |

More thap four hundred books were used in the classroom
as a part of the reading class,

The reading vocabulary median for class, according to
‘the achievement tests, was for low third grade in September
ahd high fourth grede in April. The standard norm had been
exceeded by two months, and the gain was one year and five

months.

The comprehension median for September was third grade



of fourth month; thé score in April was the fifth grade of
the fifth month. A gain of two years and one month was made
in the six months period.

The writer ascribes these scores to (1) the amount of
reading done in library books, (2) the individualized pro-
gram of reading, (3) the amount of reading done to find some
particular fact for solving an immediate problem such as to
find some detail for drawing on ffieze, to find which way to
travel came next and why, to notice the progress in establish-
ing a village like Hastings Mills, (See page /65 for repro-
duction of two murals drawn in relation to Reading and Art.)
(4) the release of pressure from word calling and more stress’
on content, (5) the stress placed upon child development
instead of the techniques of reading which were made easy
when the child became adjusted and had the assurance that he
could read. |

Since the achievemént tests did,not(directly test the
other areas - music; art, social studies, healtn, physical
education, and science - no comparison can be made nor
improvement shown. To show that they were not neglected they

are referred to in the appendix.
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Sharing Day

This is the name of a day which was the outcome of the
children bringing many interesting things from their Home.
Most of the things were from the members of the families
serving overseas with the Armed forces. Each day numeroué
interesting articles were brought. One morning in the dis—
cussion the children recalled the things that had been shared
where they were from, and who had brought them. It was
amazing to watch the interest and emphasis placed on the many
places from which the things were sent. The discussion
continued and the decisions were reached to: (1) have every-
body bring something to share; (2) to set a time to bring
the things; (3) those whé share are to be prepared to find
the places on the map and tell about the article they wish
to share; (4) if anyone does not have something to share,
he can tell a story, sing a song, tap dance, or do something
to share with the group.

Before many weeks passed, even the most timid children
were looking forward to this as a time when everyone enjoyed
what the others shared; they, too, were ready to share. The
children called Friday "Sharing Day™. This is mentioned
throughtout the case studies.

Trips as part of the Activity Program

Aﬁything outside of the classroom is often not con-

sidered part of learning. This was not true of this
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particular group. The trips were planned and were purpose-
ful.

The first trip was to the nurse's room where she
talked to children about the care of the teeth.

The second trip was to the Public Library. The librar-
ian had plenned the time by making small mimeographed sheets
with numbers from one to ten. The children were to examine
each table of books and then to rate the artists who had
illustrated the books, ¥ach table had only one artist's
work but had several books, After this the librarian éx—
plained how té find books when one did not know where they
were.,

The third trip, in connection with the "0ld Fashioned
Days" Unit of Study, was to the blacksmith shop. The
blacksmith, the only one in Mansfield, showed and explained
the tbols he used. He explained thé 0ld fashioned bellows
and compared them to the electric bellows. After all had
been explained, he made the children a horseshoe to take
back to school.

The fourth trip was to the City Museum. thp could
be said about the children's comments and the new under-
standings which came out of this experience. Some of these
are mentioned in the case studies.

The trips meant more than going somewWhere, They were

purposeful. They involved crossing streets and using the best
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of safety rules., Group cooperation and following directions
were Inecessary.

Parent Cooperation

At all times parents were made welcome in this class-
room. However, there are always a few who need a special
invitation or special reason for éoming to school.

The Mothers' Club met regularly the fourth Tuesday
of easch month at'two o'clock. DBesides the regular announce-
ment regarding the meeﬁing a note was added for the mother to
come early and visit the classroom. No special work was
planned as the teacher wished the mothers to see the children
in an ordinary class situation. In order to give variety,
however, the areas of interest were rearranged. The children
" chose what they wanted to be doing ﬁhén parents were there.
Their first selection was social sufdies. Many rothers
responded to these invitations., During this time the teach-
er did not Qisit with the mothers. Later in the afternoon,
the teagher joined the mothers for the social hour and
lunch. This gave opportunity to visit and to discuss many
things Which had been noticed in the room during the previous
hour of observation.

An afternoon in October was set aside for parents to
visit the classroom, to see the children's work on display,
and to examine the achievement test. Twénty~four of the
thirty-eight (not counting children who live in the County

Home) responded to the invifation. The children's work was
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planned so they worked very well without the teacher, The
teacher explained to the mothers how the tests were set up,
the purpose, and how they were given., Xach part of the test
was explained in general. The mothers could see their child's
achievements as well as his failings. Later each parent was
given the opportunity to ask queétions regarding hié child
and the teacper was prepared to offer suggestions; ’

After the April testing progrem wes over a similar
Mother's meeting was held, At this time the children's
scores'were charted on a large chart. Each mother was given
the key number to her child's scores and teacher explained
in detail. The children at this time climaxed their unit
on 0ld Fashioned Days and while the teacher visited with the
parents and children retired to the luchroom where cook was
ready to serve them ice cream and cookes, and to supervise
them so that parents and teacher could have open discussion
on the children and their accomplishments. The parents were
served ice cream by the second cook and the informal discus-
sion took place.

These meetings with the mothers meant much to the child-
ren and their attitudes. During the entire year only three
parents of the forty-two children did not tisit the class-

T OOom.

Many times the teacher was invited to the homes of the

children. A few times as guest to dinner, a few time to spend

an evening, and toher times as one of a committee to work on
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& group project for Parent-Teacher Association or other
organizations,

Working together for the bond issue which passed with
more than eighty per cent was another way of meeting parents.
Other ways in which the parents cooperated are found in the

case studies,



CHAPTER V
THE DATA

The sources of the déta collected for thié study were:
home visitatlon; observation, conference, and partiecipastion
of the parents in the classroom; conversation with parents
at Parent-Teacher Assoclation or Mothers!' Club meetings; an-
ecdotal records of classroom activities; the school testing
program of achievement, intelligent, and personality tests
and conferences with thevpsychologist; also the cumulative

records and comments of former teachers,

NOLAN

Case Data |

Nelan waé an average boy. Hls school work was average
or gbove, His reading was not done with great speed, but
with understanding, His mother was a very nervous person,
She talks very loudly, The father, an employee of the Mans-
field Bubbef Company, had always worked the night shift, He
was gone when the child came home from school, The only
" $ime he could spend with the child was in the morning, This
time was spent getting hls lunch bucket packed, getting
dressed, breakfast, and finslly to school leaving little, 1f
any time for conversation. Soon after the beginning of school,
the father became 111 and was at home gll the time,
The Problem

The child was having a new adjustment to meke, The

father was not 111 enough te remain in bed but could not re-

51
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turn to work, Bince the time the child had started to
school, his mother was the one to give the attention %o
his school work, The father being at home, the c¢hild finds
two who are interested in him, two to sc%ld, two, who be-
cause of nervous conditions and health, were not consistent
with the ideas of g growing boy. For a short time there
was conflict, Then the school and 1ts actlvity program
became a part of the hone, |

Parent Conferences

The parents visited the school, called the teacher,
attended Parent-Teacher Assoclation or other school fune-
tlon so that they could talk over the problems of their
child and eould see him in his relation to the other child-
ren of hls age., The parents, because of health, were in-
secure and had an over anxlous feeling for the child,

Data on development and sdjustment

Nolan came home from school and told about his class-
work, "Transportation of Very Early Times" had been the
gsubject and the chlildren were finding pictures or, 1f they
wished, were drawing plctures. Nolan said, "I wish I could
make a covered wagon, We call it a conestoga at school."

The father was thoroughly interested and at once he and
Nolan went to the basement where the father had s complete
woodwork shop., They leoked at the supplies on hand and then
took a trip to the city library where they found a book on
models, The father and son drew thelr plans and then, piece
by pleece, they proceeded, When the frame was ready for the
cloth top, the mother was asked to help., She too was eager



to ha?e some part,

The chlld learned the necessity of each piece belng
exac;. He learned the need of & plan and the reason for
following the plan, Upon the completion of the covered
wagon, & stagecoach was made, The bullding of this was
a2 real experlence for Nolan as three-fourths of an inch
was used to represent a foot, Nolan'e understanding of
this scaling to slze was surprisging. The same procedure
was used: the trip to the library, the drawing of the
plans, and the working together, Nolan and his father
had eomething in common, This meant many learning facts
for Nolsn, but most of 3ll it meant a common interest for
the whole family, | |

Nolan brought each finished model to school, He ex-
plained in detall to the class how each was made, He
tried to show how the plans were drawn, but, although he
understood, the idea was too eempliéated for the clasg
without the working understanding,

When 1% came to carving the horses and the oxen, Nolan's
first lesson was done with soap., Then they were made from
wood,

The 1little horse and buggy, which was the third and -
lgst of the series as the fother was able te return to his
work, was used as the centerplece on the tea taﬁle for the
elimax of the "0ld Fashioned Days" Unit,

The family had been helped greatly and the clasgs had
also benefited in having the models from which to study.

The child received the attention he had needed since the



arrival of the baby brother, Nolan had galned the home
security he needed, His classwork showed evidence of a
more stable, less nervous, and very intercsted child., The
following summary of the two Achlievement Tests tell what
happened to his school work.

1 eve Test

Sept. Apr. Gain

Reasoning 3.8 5,9 2,1

Arithmetic Fundamental 4,0 5.1 1,1
Total 3.9 5.4 1.5
Vocabulary 3.7 5.0 1,3

Reading Comprehension 39 5.4 1.5
Total 3.8 5,2 1,4

English 3.6 6.2 2,6
Total of Test 3.8 5.6 1,8

Summary and Coneclusion

This case shows the need of security at home and at
school and the need for two parents who are conslstent
and intereeted in the welfare of tha child, There was
need for common goals within the home with which to unite
the forces of interest and ability for a better adjustment
of the child, as well as of the family, to the environment,
The child who 1s adjusted to his home and its many influ-
ences 1s slso adjusted to the aschool and classroom activ-
ities, According to California Achievement test, he was
doing low sixth grade work at the close of the fourth grade,

The following page gilves three photographes to illus-
trate the famlly and the new interest: 1., Nolan and the

father are working on the carving and the construction,
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2, Nolan and his mother are sewing the top for the covered

wagon, and 3. the family wlth the finished set of models,

CAROLYN AND JERRY

Case Data

Carolyn, an above average chlld, was the youngest of
her family. Her older brother and sister are both married
and each has two children, Twe ofther children between Car-
olyn and the brother had died. The one passing away at the
same age that Carolyn is now.
Problem ,

Gérolyn was a domineering child, She often told the
children thelr work was wrong and would attempt to tell
them what to do. Her parents were also aware of this atti-
tude at home, Her classwork was good but she lacked interest
and worked only with a certain amount of coercion. Her most
prevalent need was to galn better rapport at home and at
school with her playmates. 8he gained attentlion by her un-
soclal behavior.

Paren$ Conferences

. Many times during the year the parents spent time
visliting wlth the teacher regarding the development and ad-
Justment Qfﬁthg»ohilﬁ,,_One very profipableveveging_which,
brought many understandings between the parents, the school,
and the teacher was spent informally at the teacher's apart-
ment. Page57 , Plate B, photogravh four, shows the parents
with the teaehér discussing the problems oiwwhatAis rea1ly

best for the child., Photograph five, of the same page shows
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the frame with Carolyn's collection of lapel pins. This
hobby established a common basis for interest between the
father and Carolyn and led to other hobbles as well as

many happy hours for the father and daughter.

Data on Development and Adjustment

Carolyn was glven a share of the responsibilities in
the home and in the school. Every effort wes made toward
interesting the child in group activities and in galning
better status among playmates, She was encouraged to Joln
8aturday Club at the Y.W.C.A., and to attend the Story hour
at the City Library. She met one of her playmétes on Sat-
urday morning at the Y, W.C.A. where they spent two hours.
Then they went to the library for an hour and ate lunch at
a restaurant, If there were nb other plsns for the afterngoh,
.they would visit the dime stores and attend a plcture show,
These associafions and purposeful activities at Y.W,C.A, and
the libreary were beginning to show in her attitude tqward
others at school. 8She later became interested in Girl.Scouts.

About this time the mother saw an advertlsement in the
paper by a working mother, whose husband was 1ﬁ the Army, who
needed help with thé care of a chlld, The chlld was also a
fourth grader, |

Hgving considered the home life of Jerry and the effect
upon their own child, the parents declded to talk the gltu-
ation over with Carolyn and to accept her wish., It was de-
eided to take the child for a few weeks to see how things
would go. 8he wae paylng board and room but was to assume

some of the reasponsibilities of homemaking so that she too
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could become & part of the home,

The parents soon appreclated the 1ntel;igsnce and
thoughtfullness of their own child and did much to show
their interest in her, '

Jerry, too, was a member of the fourth grade class,
The teacher knew her home conditions and intellectual abil-
ity and was snxlous to help her gain the security and the
other needs which are important to the growth and develop-
ment of an individual,

The two girls learned to play together, to glve and
take, and to share what they had, The parents divided
thelr time and each child showed great improvement in thelr
school attitudes., Carolyn became very cooperative, She
was not so domineering, Jerry secemed to sense her Mother's
rejection of her, For s while she spént her noon hour with
her mother, This was maeking divided loyalties and the child
was restless and dissstisflied at both places, BShe began
eating her meals at the home with Carolyn snd spent Sundays

with her mother,

‘ Summary and Conclusion -

Garolyn, an intelligent child, had not had the securlty
and love she needed, AThe parents were living in memory of
another child who had died, They realized Carolyn needed
more of their time and more time to be with othérs her own
age, |

Plans were made for her to attend Ssturday Club at Y.W.C.A,
Story Hour at Library, eat lunch with a 1little girl friend,



- The difference between these two girls helped the
parents to realize the intelligence and emotional gttitude of
their own child, _

The following summsries will give evidence of the
scholastic achlevement which was made possible only by the
chenge in the children's home condltions, the parentsl co-

opergtion, and the understahéing,of each chlld,

California Achievement Tests

CAROLYN

Sept., Apr, (Gain

Reasoning 4.2 6.4 2,2

Arithmetic Fundamentals 4.1 5.4 1.8
Total 4.2 57 1.6

Vocabulary 4,6 5.6 .9

- Reading Comprehension 5.0 6.9 1.9
Total 4,8 6.1 1.3

English 5.3 7.5 1.8
Total of Test 4.8 6.3 1.5

JERRY o

Reasoning 3.3 4,7 1,4

Arithmetic  Fundamentals 3.4 4,0 .8
Total 3.4 4.3 .9

Vocabulary 2.9 3.9 1.0

Reading Comprehengion 3.9 4,7 .8
Totsl 3.2 4,2 1.0

English 3.1 4,7 1.6
Total for Test 3e3 4.4 1.1

Gains were made over z period of six months of school,
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and attend s picture éhow. She Jolned a girl scout troop.
The bringing of the other child into the home tzught her to
share and to respect the rights of others,

The parents planned more time to be with the cehild and
showed interest in her accomplishments, She spent the morning
with her mother, s part of the evening with her father, and
some time with both parents. She and her father made a frame
for her collection of lapel plns, attended movies, went for
walks and auto rides, read stories, and did many other things
of interest together. She and her mother spent many hours
at the plano, baked cookies and cake, sewed for her dolls,
and went places outslde of home,

The parents also planned things together which also
included Carolyn,

She was glven the encouragement and sympathetic under-
étanding she needed along with the security of knowing she
~.was an integral part of the home, the school, andpne who
was wanted by her playmates.

The parents found much pleasure in readjusting thelr
1iving to establish better rapport between them and the child,
to accept the child 2s she was and to give her the home
environment necessary for emotional gtabllity.

Ag for Jerry, they gave her a good home environment,
encouragement, home attitudes of love and securlty she had
never'knowq. Her growing emotlional stabillity in this home
and eareful supervision and understanding at school aided her
to achieve the factors necessary for development and good

ad Justment,
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JUNE ‘

An interesting situation with child, parent, and teacher.

As the teacher checked the dally attendanee she observed
that June had been absent for three successive ﬁednesdays.
She was at school in the morning of this particular Wednesday.
Apparently ahe was all right physically., She had played hard
during the physical education clase and had been active in
all other classwork,., Where was June?

The teacher appolnted a child to read to the class as
was the custom immediately following the noon hour, and then
left the room to call the home of June. The mother answered
.the telephone and very politely informed the teacher that
June d1d not feel good and could not eat her lunch because
she felt 111 and had gone to bed. A courteous "thank-you'
was returned and the teacher went back to her class.

About a haif hour later, the teacher was called to the
telephone, The father of June Wwas calling, The teacher
answered and became & target for many discourteous remarks,
He informed her that he was a respectful cltizen gnd was
bringing up his children in the way he thought best and, if
they were sick, they had a right to be in bed. He said that
he always had his children in Sunéaﬁ School and as fof her
absence 1t was not the concern of the teacher,

By this time he had slowed up enough for a response
from the other end of the line, The response was calm and
slow, "I'm sorry, Mr., €., but I am certain you have mis-
understood. June was at school this morning and her
activity in her classes led me to believe that she was not

itt. Today mskes the third Wednesday she had been absent
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and knowing that the stores are closed, she might have been
molested on way to school. You never know these days.?

The father)changed his tone immedlately. He s2id,
"You mean you are interested in my June, You are right,
I just had not thought about this., I am the one that is
sorry and thanks ever so much for calling,® |

From this time on the parents of June were very cooper-
ative in all class and other school activities, When we
climexed our "0ld Fashioned Days" unit with a program of
songs and speeches, June's mother helped her with her old
fashioned dress and the day of the program found both her
mother and father as observers who were thoroughly interest-
ed in 211 that was done,

Another significant observation i1g that June was not
absent anymore the rest of the year, |

California Achlevement Test

JUNE ,

Sept, Apr, Gain

Reasoning 2.4 5.7 3.3

Arithmetiec Fundamentsls 3.3 4.2 .9
Total 3.0 4.8 1.8

Voeabulary 2.4 4,8 2.4

Reading Comprehension 3.8 4,7 9
Total 2,9 4.8 1.9

English 3.6 6.6 3.0
Total for Test 3.1 5.3 2.2

The percént of galn is accredited to the parents
cooperation with the school and the teacher, There was
better understanding of the teacher's interest in their
child in working for a common goal not of pourlng in subject

matter but interest in the child's growth and development,
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Photograph number 6 on page 57 is June and her mother
ﬁith the costume made for the 0ld Fashioned Playlet. The
umbrella is a door curtaln rod, The third ruffle wase
slightly damaged, but the picturse 111ustrétes the parent .
cooperation, |

ANN

“Ann could not be still a minute. She was moving con-
stantly. She was an only child. At birth she weighed four
and one~half pounds, The father delights telling how he fed
her for fqprteen days with an eye dropper. The mother was
forty years of age when Ann was born. The father was
gseveral yearsg older, Ann made g real struggle for life,
but gained normally.

Her firat two years of school were in a sméll central-
ized school. There were two grades in one room and she
receilved only the minimum of attention agnd help. Her work
would be considered low average. In the summer following
her second grade, a tornado and storm gwept through the
community where they lived. Thelr house was lifted from its
foundation and moved several feet from the originsl location.
The femily was in the house at the time., From this time on
when 1t looks like rain or dark clouds appear, she becomes
quilte hysterical.

Her third grade was spent in the city school. The
family moved to Mansfield from the small rural community.

A complete adjustment had to be made. The timid child stood
the first day of school determined not to leave her mother,

Ann was persuaded by the teacher to enter the room while the

mother walted in the hall, A few tears were shed, but she
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The next day ann was very much at home 1n'her new school.
She progressed both sociglly and physically.

The teacher encouraged her to go to the library often.
At first she did not go. She was afrald of the big town.
Her mother took her several times. Then she began taking
her part of the way as she had shopping to do and would
go to meet her, Before long, Ann was going herself and
was not afra;d. She would tske two books home, One of her
evening pleasures was to read to her mother, 8She needed the
large amount of reading. Her school work improved greatly
as her reading improved. She often got books recommended
by the teacher on the subjeéts of dlscussion at school.

After school hours Ann plays with the neighborhood
i'children, Their favorite games are "house' and "school'.
The dolls are the class for which two or three children do
the talking. | ;

During the Christmas Vacation the famlly was to spend
about ten days with relatives 1n Georgla. Ann was very
interested. ©She spent many hours studying time tables, |
(see Page 57 Plate B, Photograph 7) train and bus schedules,
and slso got books and read them to her mother., (see page 67
plate B, Photograph 8.)

The trip was made, On her return the 1little timid girl
who was so afrgid, gave an execellent oral report to the class
about the things she saw. She gave in detall the train timé

and what she saw from the train windows.
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N

After the arrival at the relatives, several short trips
by car were taken so that Ann could see more of the country
or to answer one of her gquestions as she wanted to know if
" what her books saild was reglly true, ‘

Ann has galned confidence in herself. She still fears
a storm but has a better control} of her feelings. She gets

along well with others,

Summary end Conclusion

This case shows how a child, who is glven love and
affection on the part of both parents, can adjust to new
sltuations, can'overcome fears, and ocan learn to get along
wlth other children,

Thie child hgd serious ear aches and was not physically
strong. She needs understanding and encouragement, She
needed prailse and help in knowing that what she does 1s
satisfactory or what to do to make her work satisfactory.

The fact that she could not sit still or that she seemed
nervous and exclted was never mentioned, This child made

excellent progress during the year,

PETE
Cage Datg
Pete is an only child, He 1is four feet eight inches
tall and weilghs seventy-slx pounds. He 1s 2 child who 1s
Joved by all the children and by everyone who khows him,
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His parents were married when the mother was seventeen
and the father nineteen., Pete was born a year after this
marriage. For a short time they lived in one side of a
large duplex, then they bought their own home, The house 1s
located on a new street with all new houses., The shrubbery
and pretty lawns are how beginning to make the street very
attractive,

From March fifteenth of nineteen hundred and'forty-five
to the same date of forty-six the father was in the»Navy.
Most of the time that he was away from home, he was golng
from 1sland to island in the Pacific Ocean. On July fourth
of last year his boat was torpedoed. He escaped unharmed,

The mother found very few 1nterests,whiie he was gone,
She kept the home as 1t was when Pete Sr. was there.

The Problem

Pete's class work could be considered superior, His
work needed special guildance in order that he could work
up his ability. He had many activities in which he took
speclal interest and was fast becoming a leader of these
groupe. His particular needs were to have work sultable
to his abllity, to have time to carry out his own ideas of
creativity - writing, skétching, story telling and others,
He also needed many group experiences, He needed to work with
others.

The conferences regarding Pete will be mentioned in

his adjustment and development,
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Data on Development and Adjustment

When the need arose for a new cook in the school lunch-
‘room, the mother became interested and thought of this as an
opportunity for her. In conversation with her about the Jjob
she said, " (1) I cen be at home after school, although Pete
18 usually out playing, I believe the mother's place is at
home., Boy& do not get into so much trouble when they know
mother 1s there,, (2) I can always be home on Saturday, (3)
I 1like to cook."

She accepted the Job as second cook. 5She was an excellent
worker, She attended the Mother's Club and Parent#Teacher
Assoclation, She became a part of the groups and shared much
in the work of these organizations,

Her attitude of interest could be seen in Pete's
attitude,

She commented many times about children who had gone
through the Cafeterla line - the courtesy of some the dis-
courtesy of others, the neatness of some and the opposite of
others., With this she began to realize that life was not so
pleasant for all the children as it wass for her son, that
Pete's short comings in number work were nothing towards
others, and, that his home securlty and parents attitudes
were a stabllizing influence in his adjustment and develop-

ment.
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Pete 1s an excellent pupil. His Intelligence

Quotient (117) does not do him justice., His vocabulary
is superior. His comment 1is, “I‘learn my words from
the radlo and from the books I read. I find some new words
every day. It is fun to use new words™., He likes reading
and reads with understanding books which are years above
his grade level. He 1s especially interested in histroy,
He likes to trace events of long ago to the present time.
He also 1ikes; to turn this sentence around; to start
with something such as airplane and trace its history to
the source. Other Interests were: writing and telling
original stories, sketching, basket bal;; track; club
work, woédworking,_and attending movies, -

~ He had a great curiosity. Whenever he heard or saw
gomething new, he wanted to know more ebout it. One of
his commendable and unusual Interests was to hear radio
commentators and then to follow the daily news to see if
what they sald was true or was as they had said it. He
followed the war news in detall. He knew where certain
ships were, what the difference was In the types of planes,
and where the army apd'navy trocps were from day to day.

At the beginning of the year, Pete's mother was most
concerned sbout his Arithmetlic. She had a pleasant talk
with him and challenged him to have a better report .to
show his father. The first six weeks found him going along |
at a slow rate of speed hardly doing what could be con-

sidered fourth grade work. The teacher assumed much of the
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responsibility, changed her method entirely and started
meking erithmetic mesningful. The arithmetic program
was discussed in Chapter IV, It took several days of
talking together before the class could put any connece
tion with common everyday numbers and arithmetic. These
days of conversation instead of bookwork took root.

The second six weeks showed a remarkable change .
Besides maklng the regular grade card, a second card was
made to be sent overseas to the father., Pete Was so
pleased that he made a persistent effort to improve his
worke. 7

Other classwork was of equal interest. After one of
the story writing perlods, the discussion of using plural
and singular words was brought up for special attention.
Each child was to write a sentence using "is™ and one
using "are". They were then read to the class. One
comment was as,followa:

Charles' sentence, "There are a lot of lolcles hang-
ing from the roof"., It was a very Warm'ﬁinter day and
there were no icicles. 7

Pete said, "Well, that 1s a good sentence but it is a
bit exaggerated."” o -

 Barbara, "Where does Pete get those big.woras he
alwaus usedt" o o
The teacher referred her question to Pete who

answered, "I heard that one on Ozzle Nelson's radio



program. I like to hear him. I learn a new word every-
time L listen to the radio."

When asked about hls favorlte programs he named many.
Once when the word "predlct" was used in the reading and
came up for discussion, Pete responded; "Predict, that '

means to tell what 1s going to happen. That is what Drew
Pearson does on Sunday Nights, I like to listen to him
and then ses If the things he says come true."

In a conference with his mother in January, it was
learned that she was having a little difficulty with Pete,
She would find 1t necessary to call him many times. He
was always late for dinner. He was careless about coming
in at the assigned time at night. The writer must stop
to comment here - Pete received a watch for his birthday
and since then has been told to come to dinner at a def-
inite time and when heigoés out sgain he 1is given the
definite hour. ‘No ﬁhreat«was evér‘made if he did not
come 1n, but as yet he has failed only once to come in
and could prove that the watoh had stopped. His parents
often compiiment him for the progress he has'made.

Another difficulty he was having to conquer Was
hangihg his clothes on hangers. He was always in a big
hurry and usually could not take time to hang them up
correctly. B ' ,

The first step in this solution was to make him coat
hall inspector at school so that he could see that the

(¢t



careful puplls always hung up their coats without Being
told. He took a lot of pride in seeing that every coat
was hung up correctly., His mother often talked to him
about neatness and instead of foreing him left him to
decide for himself whether to hang up his clothes., Con-
sequently they were hung up without furthér commént.

He was a leader and no matter what he says or does
he always has a group following. Care has to be taken to
ses that the group of followers does not influence him.
At election time much discusslon in the classroom led to
a very lnteresting unilt on the officersvin the city;
county, state, and natlional governments, Pete showed
unusual interest and did much to find out why and how
these offlcers were elected. Other questions came up
such as: How do the policemen or firemen get thelir
jobs?

One dgyrone of the boys suggested that we pretend
our room 1s & city and that Pete would be the Mayor.

The children approved the suggestion, but sald that was
‘not the way a mayor was elected. A oémpaignAfollowed

and the election was held. Pete was electeds A coun-
cilman from each row or ward was elected and his aésigned
duties given to him when he went into office. The police
and patrol men were assigned hall and room duties, firemen
cared for windows, dqors, and record book in case of
firefdril;s. The room was to‘tha poipt of belng over-

organized. Pete took his seat at a table in front of the



room and held the town meetings. The secretary kept
excellent minutes, The motions made were well thought
out and did much to give the children the necessary poise
in godng before a group. These meetings were held once
a Week and any resignations and new appointments were
made at this time. Pete proved to be an excellent Mayor
and was always well prepared for his meetings. He often
called his councilmen together to remind them regarding
soms item of business which they were neglecting. No
other child in the room could have led the entire group
as Pete did., When he mede suggestions, he did so as a
duty or responsibility, not in a sarcastic "you do this
or that'".

Pete's school work was so well done and his home
life well planned that it seemed hils one need was to
have more 1nte:est outside of the school and home. Gradu-
ally he was interested 1n several groups. He assumed the
responsibilities readily and was an outstanding follower
as welt as‘;eader. , , ,

His mother often had him invite boys for dinner
because she reallzed he need companship.

Other Interests

Pete is a member of the Cub Scouts. At first he 4id
not like 1t, but soon galned interest and 1s now a very

act lve member,

He is a member of Y.M.C.A. Very recently he passed

the awimming test. He took the certificate as just another
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plece of paper and can not see why his parents should be
elated. "It really was hot anything, I went down there
and had a lot of fun, " he sald., However, while his
father was gone he would not go to the Y.M.C.A. His
mother could not understand why he had such a negative
attitude. His unusual interest now without any force

or suggestion of going leads one to:the idea that he did
not wish to be away from hils mother,

The father has a very complete woodwork shop in the
basement. Pete understands that he 1s at liberty to use
the hammers and other tools, but that he ia not to touch
the power machlnery when the father is not there. There
is a small work bench for Pete. Many hours are apent
here together. ‘ '

Since his father's return from the Navy, Pete spends
Saturdey morning at the Y.M.C.A, meets his father and
goes to dinner at a restaurant, and then spends a part
of the afternoon at the‘pictgre show,

Bloycle riding is one of Pete's speclal interests.
All of the boys in his immediate community have bicycles
and have mané‘good times together.

The wintertime brought ice skating, skiing, and sled
riding for which Pete was very well equipped.

o Pete's present desire 1s to have a dog. He has had
two; but both have been killed. _ _
. The family usually spend the evening at home together.

The previously mentioned woodworlkzing consumes some of the
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‘time. Table games of various kinds, popping corn, listen-
ing to the radio, and readlng are some of the interests
of the family.

For the Sharing Day experiences, Pete was always
prepared to share. Some of the things he shared were:
Navy Pennant from his father, serapbook of cartoons, tad-
poles from the ecreek, cut-outs made into three dimension-
al pictures, several riddles, chop stiecks, photographs
of his father's Navy ship, pictures from China, handker-
chief from Hawall, Chinese money, set of colored pictures
from Hawail, and, at other times, gave reviews of shows
he had seen or books he had resd or told an original
story,.

Interest ing Gommenta

Pete very often left the room before time for recess.
Wpen qQuestioned as to why such #Was necessary so often, he
sald, "I am always so thirsty and I can not drink the
water in the rest room. It just does not taste right so
I go to the hall and get a drink. We are not allowed in
the center hall at recess so I have to get my drink ahead
of time." | |

- His admiration of his father and mother brought an
1nteresting\éomment. After he had listened to his parents
visiting while the little famlly was spending a qulet
evening in the living room, he said, "Say, dad, just how

long were you and mother married before you got me?"



The father's response, "One year, son; why?" Pete in a
satisfied manner said, "Oh, well, then, I did not miss so
much, did’I?“ The parents were qulte amused. This com-
ment brought understanding to avdiscuasion earlier in the
evening. The parents wanted Pete to attend the scout
camp., His only comment was, "I do not want to. There are
many interestings things around hers. I mightkmiss some-
thing.™ |

Pete participated in two programs glven over the
local radio station, WMAN, this school year.

When asked to glve the most Interesting things which
happened in classroom this year, he wrote a lengthy report
about the programs in the room and at the Radio Station;
the trips to the library, to the museum, and to the black-
smith shop, and also the meking of our own movie which
was shown by means of a cqmic-seope.

~ Pete's progress and outstanding achlevement lles in
the interest and cooperation of the parents. His harmonious
home environment and the many opportunities and privileges
which he has. All these go together to make him a well
adjusted child.

Summary and Conclusions

| The Callfornia Achievement test was given in September.
Pete's score rated him a third grader of the eighth month.
With the informal program and special attention to his
superior ability, and with a planned program of outside

activities, Pete's April test gave him the rating of
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sixth grader snd sixth month. Thus he made a gain of two
years and elight months in a perios of six months of school.
His blggest galns were in Arithmetic reasoning and reading

vocabulary.

Californla Achlevement Test

Reasoning 3.8 6.9 3.1

Arithmetic Fundsmentals 3.7 5.6 1.9
' Total 3.8 5.9 2.1
Vocabulary 6.2 B.2 2.0

Read ing Comprehenslon 5.5 6.2 o7
, Total 5.9 7.0 l.1
English 6.1 7e3 1.2
Total for test / 5-2 606 1.4

Photograph 10 of plate C on page €73 Pete with his
mother on the left and Pete with his father on the right.
Both photographs were taken in school clothes and are
good examples of the parents' interest in the child.

A comparison of Pete's handwriting is on page
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SANDY

Case Data

Sandra, an only child who recieved much aﬁtention from
both parents, had the misfortune of losing her father by
death., The mother maintained the home, but soon found it
necessary to go to work. Sandra spent much of her time
alone. Both the mother and Sandy were in need of each
other's companionship and also more contact with communtiy
and social relationships.
Problem

Sandy was alone due to the necessity of the
mother working in order to maintain the home. She had not
been able to keep up with regular classwork. She had a
fear of meeting people, of being asked a guestion, and of
having to complete a task in a giveq amount of time., When-
ever she was able to accomplish whatever she set out to do
it was because she was working alone at her own speed. She
was a very slow reader. She read by pointing to each word
and pronouncing it on her lips. She had no method by which
she could attack a new word. Her reading was a process
of pronouncing meaningless words. At the beginning of the
year the California Achievement Test ratéd her as a low .
third grader. She was excellent in Arithmetic and very good

in oral conversation which showed a good speaking vocabulary.
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Conference wlth mether:

After the first six weeks of school the regular grade
cards were sent home., The parents were invited to come to
the school., Mrs. H, was pleased with the invitztion to come
when others were coming. She sgid, "I guess I have never
had to come to school, Sandy always got along all right so
I 414 not have to come,"

The teacher immedistely assured this mother and all
others that ehe much preferred their visité when there was
no difflculty and welcomed them to the room whenever they
could eome, Mrs, H, went over'the.teet carefully with the
teacher at the teacher's desk while the others observed the
children,

Data on Adjustment and Development

Upon seeing the low rating, the mother asked for sug-
gestions of things'she could do at home, Several suggestions
were made such as: giving her many reading situations, leav-
ing a note to tell her of things to do, letting her get the
canned vegetables and having to read beans or peas ete,,
letting her write the grocery list with he help whlle her
mother was busy eookingror ironing, writing letters to grand-
parents, reading recipes to her mother and helping her wlth
the cooking.

The mother went home with a new idea of reading. She
had thought of regding only from the viewpoint of a book,

In examining the scores mede by Sandy in the April test as

compered to the September test, a galn of three years and

- e
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three months was made in comprehension in reading and the
same amount of galn in reasoning in arithmetic. She enjoys
baking cakes, Bhe had her mother help her and with the |
asslstance of measuring cups and spoons, learned what the
fractions megnt, The experience was very velusble, It made
reading and some number work meaningful and gave her a pur-
pose for knowing the facts., (See Photograph 9 on page 67 )
Sandy's classroom achlievement in reaéing.was learning
to attack worde in such a way that she could pronounce them
and use them in sentences, Many approasches were made, but
all were made slowly and purposefully. One day, Sandy sald,
"Oh, look, there are parts to this word, 1§ 1s easy.' She
reeclized what a syllable was and also what the word was from
the content of the sentence, She also =31d, "A sentence
tells you something, Now I know what the words say when I
read the rest of the sentence,® |
Sanéj had a new 1dea about reading., She always wanted
to read orally when the opportunity arose. She liked to
read various conversational parts in the stories, to read
parts that answer questions, parts in story to deseribe peo-
ple or places, ete, She especlally liked history now. Up
to this time 1t had been Juet words and an unpleasant task,
She Joined the Brownle Scouts, Her mother asslisted the
regular scout leader and alse enjoyed working with the girls
of Sandy's age.
Sandy looked forward to Sharing Day and never missed
being prepared, Some of the things she shared were: A grass

gkirt and pictures from Hawall which an uncle had sent her, —



peep show which she made a souvenir from Nliagra Falls,
handkerchief from Canada, Christmes card from Japan, some
erocheted doilies made by her mother, map of Hawaii on
silk, shoes from Phillipines, pipe from France, and many
pleces of foreign money, The idea of sharing helped to im-
prove her vocabulary and enriched her knowledge of geogra-
phy.
Summary

Sandy needed a renewed sense of security., Her mother
having to work and the child being alone, she needed com-
panionship, affection, and somebody to care for her, She
was g #ery capable and responelble child, but at the age of
nine, she needed someone with whom te talk, to share her ex-
perlences, interests, and problems. She began to want to |
read, BShe found that learning was not glwayse done in the
classroom with books, but was everywhere, all the time, in
life., She became very observant, She found purposes for
reading and for numbers as'she was gulded to new experiences,

The gain in the achlevement teste shows what can be done
when the school and the home cooperate te relleve frustration
and obstacles which do not mgke for development and good ad-
Justmanﬁn

The improvement in her handwriting is also an 1ndication
of emotionsl stability., A comparison of her handwriting is
on page .

Sandy was the only ehild in the class to have one hundred

per cent attendance for the year, Her health 1is very good, -
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JANE

Jane is the youlniger of the two children in her family.
Her brother is eight years her senior. She is large for
her age.

The home is locéted on a lot adjoining the school
grounds. It is moderately furnished. The father has a
good poéition with adequate pay to supply the family with
material needs.

Jane's first and second years of school were very
happy years. She did satisfactory work in ali of the
subjects and received honorable menﬁion in writing, lan-
guage, and spelling. Her work in‘third grade was quite
the opposite from the two previous years{ Each morning she
became nauseated and was ill to g0 to school. Bhe would
cry incessently. A physical check-up with a physicién~showed
no evidence of any organic difficulty. She was forced to -
go to school and often had to be taken by her mother,
During her class work, she would cry and say that her head
or her stomach hurt. These spells came quite often, Ob-
servation by the teacher showed that this was particularly
common when new work was presented or when there was some= .
thing which she did not like to do.
| The psychologist's test and comment regarding Jene at
the close of the third grade is as follows:

Jane is mentally retarded; she is two years re-

tarded in mental age, and has an I1.Q. of 77.(...)

The examiner believes that this girl's emotional
upset is caused by and continued by the mother.
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She wants the girl to be better than her mentality will
allow. The mother has come to the school and "laid
down the law" about the girl's work, and there is every
reason to believe that she continues this railing

at the school at home. Since the girl cannot do so
well as a normal pupil in the school, the result is -
the present emotional Gifficulty, inability to eat,
headaches, and the like.... She should have more peace
at home and not hear so much about "her nerves", school
troubles, poor health, and the like. They should also
realize that she cannot be an outstanding scholar

and should be satisfied with her efforts and praise

her for what she can do. She should be graded on this
same basis in school. ‘

(By Dr. Edwin Edwin A. French, Psychologist)

Problem

dane's emotional instability and her insecurity at
hoﬁe and at school was very much in evidence atﬁthe begin-
ning of the fourth grade. ©She was timid and seemed afraid
of her own voice. She did not volunteer to help with dis--
cussion and planning periods. If she tried an arithmetic
problem and did not get it correct the first time she would
give up and‘gry.' However, her main difficulty was in
spelling. Whenever the word spelling was mentioned she
began to feel ill. She was unable to do other classwork of
fourth grade level.

Records of Parent-Teacher Conferences:

The mother, who was active in Mbthersf Club and
Parent-Teachers Association, came to schooi often on busi-
ness and usually stopped for a few words with the teacher.
Her general question was, "Well, how is Jane getting along?"

The teacher was ready to compliment Jane for some

small thing she hed done. This pleased the mother and the
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conversation proceeded. The teacher, during the first con-~
ference, explained to the mother that she should not expect
so much from Jane as she forgets she is only nine years old.

The second conference with the parents included con-
versation about Jane's health.

The third conference seemed to reveal the source of
the difficulty for Jane's emotional upsets. The conversation
was as follows:

The mother said, "I do not understand why teachers do
not teach spelling at school. Anyone can get up and.prOF
nounce a list of words., It surely 1s a snap way to draw
a pay check.

kAt this the teacher interrupted and said, "You said,
teachers and I would question that as that includes me. I
do nét understand what you mean when you say ;teach spell-
ing'.™

The tescher dalled Jane and asked her to help explain
to her mother what some of the things are that can be done
with words, The ten words which were being used as the
study list for the week were explained to the mother. Jane
inparted this bit of information to her mother as an honor,
and, without hesitation, recalled the following: (1) "The
words were copied from the board,1(2) Another list was
nade next to them as the words were put in alphabetical
order, (3) the syllables in each word were counted, (4)

the syllables were marked on the papers, (5) The little
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words in the big words were underscored," and six other
things were given. Then the words were written.

Jane was asked, "How many did you get right?" Her
countenance fell as she answered, "Only one™,.

The teacher assured her that was all right. Tomor-
row would be plenty of time to study.thé words and the
other children had words to sutdy too. Jane returned to her
room and the mother went into deteil telling how her own
school 1life had been so disliked, especially spelling. She
also told how she helped Jane at night but whenever spelling
was mentioned they both becamé cross and finally Jane was
sent to bed crying.

The teacher asked a special favor of these parents
in that they were not to.mention spelling at home. The
teacher was going to assume the entire responsibility for
Jan's school work and promised to notify the parents if
there was any unusual changé. At first the mother was
reluctant about the idea, but agreed to try.

Many conférénces WereAheld with the mother regard-
ing Jane and in each there was usually a complimentary
remark about the change of attitude. Jane did not fight
cominé to school,Athe headaches and stomach aches stopped,
she was not nauseated in the morning, did not cfy when
things did not go her way, and made much progress in
getting along with other children, in all of her classwork,

and in adjusting to the home and school environments. Other



conversation with the parents will be included in the swummary

of this case study.

Data on Development and Adjustment

Jane had shown a particular interest in her English
notebook which included a list of new words nad the original
stories which had been written. With this inteﬁest on which
to capitalize, the teacher helped Jane to write more stories.
As new words were needed, they were added to the English list
of words. At no time was she asked to spell or told to put
the new words on her spelling list. Her words were English
words. The entire class was keeping a similar list so it
was not & new thing for Jane. She was praised for each
sign of progress, for each new word on her list, and was
constantly assured that her work WaS»improvigg. She was.
gaining security by Rnowing her work was satisfactor'.'

It was now that her health condition seemed to improve,
and she began to be more happy and to associate with other
children on playground. She took more interest in group
work.

Jane was a poor reader. However, one day during a
"Read to Find" lesson, Jane was ready with every question.
She had accomplished something and from this day on she
put forth more effort in reading. For oral reading she th
thoreugﬁly enjoyed remding conversational parts where two
children could take parts as a dialogues She liked also

to act out parts of stories. ©She seemed to forget herself
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in her attempt to portray the character she represented.

Other classwork was equqliy as interesting in observing
Jane's progress and change ﬁ% attitude. She was doing more
spelling than she ever did before. She kept her diary regu-
larly and made many interesting entries about her work and
play. ©She was always prepared to share some item of interest
and té tell about it to the class on "Sharing Day%". ©She did

not hesitate and at no time seemed to be afraid of the group.

Summary and Conclusions

What about her scholastic ratings? hey are very un-
usual. The Intelligence test at the béginning of the first
grade resulted in Intelligeﬁce Quotient of one hundred. The
psychologist gave the Stanford-Binet when Jane was in third
grade with result of 77 I.Q. The Henmon-Nelson test given
in fourth grade gives result of eight-one I.Q. These tests
show the emotional instability of the child. The gain of
a few points leads one to believe that the adjustment being
made in classroom security, home security, and physical
well-being will in time relieve the frustrations and make
a better adjustment for the child. As for Achievement tests-
In September the total for the California Achievement test
form A classified Jane as a second grader 8f the fifth month.

In April the form B of the same test reclassified her
as a fourth grader of the seventh month. ©She progressed two

years and two months in a period of six months of school.
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In considering the totals, she gained omne yeai and six months
in Arithmetic, one year and nine months in reading, and three
years and one month in English, In spelling for the first
test she had one word borrect out of thirty and for the sec-
ond test she had eighteen correct out of thirty.

In talking again to the mother, the teacher was compli-
menting Jane's progress made on the second test and then she
asked; "What‘would you say was the biggest factor in bringing
about this much improvement?"

The mother's response Was, "I guess she had to find her-
self in the claésroom again. When she stopped her crying and
really got interested in the activities &hat were carried out
this year, there was no more trouble at home., .Really, though,
I do think it all lies in that spelling business because I
hated it so myself, I guess I made her miserable too. I hope
we never go through that again."

At this particular time the conversation was quite leng-
thy. The final conclusion was that educatioh was a two way
street. It took both the home and the school to help this
child to make a good adjustment»to her environment.

A comparison of her writing is found on page 90.
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ROBERT (Bobby)

Cgse Data _

Bobby has felt rejected since early childhood, His
parents were separated in 1938, and he was placed in the
Oesterlen Children's Home slong with his brother Dale who
1s'9ne year his senior, His older brother and younger sis-
ter remained with the mother,

Apparently, the mother would have been only too glad
to have all of her children placed in the Home and to have
been relieved of all the responsibility for thelr care.

Bobby was at the Children's Home from the time he was
three until he was eight; He and Dgle never made a satis-
factory adjuatméntc The children were slways eonseious'of
the fact that thelr mother hed rejlected them and was ne-
glecting them, Thls made them over-eager for attention and
affeetlon, and they were always getting into trouble. They
seemed to have great need to take things, and this may be
explained in terms of a need to possess love, They had te
be watched all the time and everything had to be locked up
while Dale andé Bobby were at the Home,

Bobby referred frequently to the faet that his mother
never d1d come to visit him snd never found time to writé
to him, He seems to have bullt up a strong resentment to
her, ‘

In the Spring of 1943, the Home had to close one of its
departments because of the lack of help, Bobby and Dsle were

returned to thelr mother, She resented this because she was



having much difficulty caring for the two she alreasdy had
at home, |

He had only been home a few months when he was tsken
to ecourt along with Dale and the 1little sister for breaking
slxteen windows in the Hedges school, being involved in two
thefts amounting to twenty-seven dollars and several small
articles taken from the school bullding and a store,

He wgs returned to school and soon was playing truant,
He spent a few @ays 1n the detention home and again returned
home. Finglly, because of so much difficulty the mother was
asked by court officlales to move to a different house where
the children could have more play room and a better communi-
ty environment, They moved to s big house which is about
a block from the school,

The mother worked in the shop of the Westinghouse
Electric Company. Her hours wefe arranged so that she could
be home whenever the children were not in sahé@l;

Bobby's difficulty continued, He was teken to The Bu-
regu of Juvenile Research at Columbus for six weeks, The
reconméendations made were for a'fostef home, No special com-
mente are recorded as to further findings regarding him,

His health and mental examinations are average and shcwvno
marked defect,

The Problem

Due to the home conditions, Bobby was unable to make a
good adjustment, In the local school he 414 as he pleased,
‘He was restless, He annoyed all of the children in the room,

He seldom did any school work, He was & serious behavior

28



problemo‘ The causes of what he did were never considered,

An Intelligence test given at the Oesterlen Home at
ege of elght showed him to be capable of doing second grade
work. The same rating was glven aftér he had been at home
for g year., He spent two years in the third greade and was
promoted to fourth grade becsuse the school only permits a
child to remein in one grade fer two years,
Parent Conference

At the beginning of the year the Californla Achleve=-
nment test was given, Bobby made a score whieh when trans-
Tferred to grade achlevement, rated him as fourth month of
second grade, The two years he had spent in third grade
had raised his score four months, Bobby's mother came to
school, The mother and the teaehe? spent two hours in con-
ference regarding this child and deciding upon the firet
steps each would take toward finding an secepted interest
for Bobby which would lead to better adjustment,

The mother gave a brief review of her morital 1life
gnd of her divorce, ©She told that she went home to live
with her parents, Both parents had died, leaving an elder-
ly uncle, who had always lived in the home, to her care,
Bhe felt responsible for him because of moving into the
home, He was now meking his home with this family, The
boys resented his being around. He punishe& them often and
would not let them do the things boys like to de, If they
were pounding, they were making too much noise, No matter
what they did, the old man did not 1like it, The boys began

stayilng away from home and hence their trouble started,

93



She told that 1life had been so hard and that she too
was starting again, 8She had quilt her job and was trylng
to make a better home for her family. |

8he had alwaye been interested in going to school, At

the time of this conversation, she was attending the Mans-

field Business College, She and the children were enJoying"

their evenings studying together,

Date on Development gnd Adjustment
The first aﬁtempt was made to show Bobby that he was

wanted and that the school and the teachers really cered
about him, One day when asked to do something his response
wes, "What is the use it won't be right anyway.” Another re-
mark was, "I might as well do it, I'll get the blame anyhow,

With these two étatements the teacher proceeded and
used every opportunity to show him how important he really
was, He was a good looking child, He was clesn and, if
understood, could be likeagble,

One of the accomplishments in the home was to have the
01&@ Man taken to a boarding house, The mother and teacher
‘plannéé for consistent guldance and each tried to carry out
her part,

Bobby!s first accomplishment came about by the teacher
asking him to go to the hgll to see what timeyit was g0 that
she could set her watch, He sat still a few minutes and then
said, "I can't tell time," |

The teacher asked if he knew that one hand was longer
than the other, He did, Finally he went to the hall and re-
turne@ with a report of where the hands were, Thils ineldent
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led into lengthy discussion gbout clocks, time telling, and,
in feet, to a unit on "time", Bobby made skefehes of the
ways people have told time through the ages. He found poéms
and stories about time. In order that others might share in
his new interest, they too found poems and stories for him.,
He kept a bulletin board constantly changing with n;w sketch-
és gnd poems, He had to go to the library for further in-
formation. He became very observant and, after several weeks,
he put all the material together in a complete unit. He was
constantly pralsed by the children, His final exhibit which
included gll of his work brought spectatores from many rooms
who 2lso complimented him on his achievement,

He Jolned the Boy Scouts and was becoming interested
in the work of scouting,

The other teachers cooperated and, although no greét
scholastic ga1n>was made, many comments were "What is hap-
pened to Bob?" "Who has cast the magic spell on that boy?®
"You would not know he was the trouble maker of last year,"
"I want to know what method you use to put him in his place,"
and many others,. |

The teacher had used nothing but kindness, Hls entire
history showed negativiem and corporal punishment, What he
needed was & sense of belonging, of achlievement, and most of
all someone who understood him,

The following summary of the achievement test shows the

gain made over a period of six months,



N California Achievement Test
Sept, Apr, Galn

Reasoning 0 8.3 3,3
Arithmetic Fundamentals 3.2 4.2 1,0
Total 2.1 3.8 1.7
Vocabulary 2.4 4,1 1,7
Reading Comprehension 1.9 2,5 o6
Total 204 306 19
English 2.2 3.7 1,56
Total of test 2,4 3.8 1.4

His sdjustment to home and school environment through
love, seeuriﬁy, and understanding was helping him to change
his former attitudes and mueh development was seen in the
period of one year,

A specimen of his writing showing compariscn of work
done in Beptember and April is given on page 97, The writer
believes that this shows definite imprevement in emotional
status, |

It would take a whole book to record the methods used
to gain his interest and the steps:which led to the accom-
plishments that were made, to record the conferences with
-the mother and the former teachers, to‘glve the court rec-
ords, and to tell the history of thie child, Only enough
has been given to show hlis needs in order to make the ad-
Justment desired for himself and the society in which he

lives,
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EMILIE

Cage Data

Emilie is a small blonde haired girl. She lives in an
a&erage home. She has two brothers who are younger than she.
The father is a contractor. During this year the mother was
the President of the Hedges Mothers' Club.

When Emilie was very young she had several attacks of
what was later called Asthma. At the time she was treat-
ed for pneumonia. From the hard breathing she would go into
- coughing and cough untlil she became weak and would lay for
hours as though unconscious. Now her parents tell how they
almost lost her, how they walked the floor, and how they
are so afraid she will get that way again. Whenever Emilie
wants gomething she gets i1t by having a tantrum.

The “Problem

In school Emilie sits with her arm on the back of the
seat or with her elbow on the desk Witthef'head_reasting onv
her hand. When an assignment is given she msokes no attempt
to do anything until she 1is told individually by the teacher.
She then moves slowly to the extent of changing poéitibn.

For several days the teacher let he} sit. She was no
digeipline broblem except that there was something definitely
wrong with the child.

Conference with the\pafentg

A conference with the mother revealed that Emilie was
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often an hour getting dresscsed in the morning, she did not
eat any breakfast and was always tired. 1In the evening
gshe would romn awile with the boys and then dress un in
Mother's clothes and want to sit.

Data on Development and Adjustment

The examinations made by the school nurese and a
child physican could find nothing physically wrong except
a s8light cold. The patch test was given which proved neg-
ative.

Her school work and her attitude remained unchanged.

The Californiaz Achievement test was glven which rated her as

& third grade pupil of the ceventh month. She was very
interested in finding out about the test but acted disappoint-
ed when she was told the result. The test wasg carefully ex-
plained to her and each part waes gone over for her under-
standing. At this time some suggestions were given on how

she could improve.

The teacher and the mother had several conferences about
the child. One evening the mother overheard the child
talking to her self. She said, "Hobody likes me. Nobody
wants to play with me. The girls think I‘m‘funny." She
also said, "The teacher never lets we dc anything, I haven't
gone on an errand nor had a room duty this year." (This
was in November). As soon as this statement was reported
to the teacher, Emilie with two other girls were made in-~

spectors for the coat hall. Emilie waeg zlso sent on an
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errand daily. Emilie did not seem to be making any pro-
grees.

A conference with mother, principal, and teacher
regulted in a change of doctors and another physical exam-
ination for which the arrangements'were made by the prin-
cipal who stated the position of the school with the case.
Thie brought results. The child's blood precsure was
found tvo be seventy-itwo. She was anemic and thoroughly
"run down.“‘ She wasvgiven a blood tonic, vitamins, and
put on a diet which the parents followed explicitly. Dur-
ing the first month of the treatment, the blood pressure went
vp to ninety and she gained four pounds in weight. The
second month she gained two pounds. Her schéol work showed
marked signs of improvement. «Shé began playing with other
children, participating in playground activities and her
general attlitude was better. The test results bf the Apfil,
test show a gain of one year and nine months in a pericd éf
gix months of which she had worked asbout four months.

This child's problem was a health problem and, as the
. c¢hild improved physically, she improved intellectually.
Patience and persistence are needed in helping the child.
The many conferences with the parents and thelr cooperation

have meant much in understanding this child.
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EVELYN
CASE DATA

A few days after the beginning of the school year, a little
girl came into the'hall, walked to the teacher, and announced
that she was to be in her room. There were two other fourth
grades. The custom was to keep the same number of children
in each room. It was not this teacher's turn to receive the new
pupll. The other fourth grade teachers joined the conversation
which resulted in an interesting discussion. The child was
asked her name, where she lived, and other questions of
interest to the teachers.

She was late entering school because she had an appendectonmy
and now had the doctor's permissioﬁ to return to school. She
laughed and giggled throughout the discussion. When asked
if there were any brothers or sisters in school she giggled and
said, "There is now, because I brought brother. He is in the
first grade, but he could not come until I ce¢ould dbring him."

She went on at length to explain that her mother was in the
hospital and that now they had a new sister;

Evelyn's home conditions are very unsettled. She knows
nothing about her own father. Her step-father is in the army.
At present, there is another man living with the mofher.

Evelyn said, "It made my army daddy mad when he heard we had a
new badby. He said that he was never coming back so mother and

my new daddy are going to get married.

Problenm

The child was never quiet a minute and could not sit still.

Whenever the room was very quiet she would go into hysterical
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laughter. An intelligence test was given at the beginning of
the school year which gave the result as chronological age9-7
mental age 8-10, and Intelligence Quoﬁa of 92. The psychologist's
report stated, "Evelyn is normsl in intelligence, but she has a
rather poor memory and was quite nervous. Her perscnality test
showed a poor adjustment both in self-adjustment and in social
adjustment. Both areas gave an average score at the twenty-fifth
percentile., ©She was low in sense of personal freedom snd in
all phases of‘the social scale. Her family relationships were m
much poorer than her school and community relationships. Her
score in self-reliance was very high compared with the others.
The examiner believes that the dhild's troubles arise at home, n
not in the schoo, and until her home conditions are improved, she
will not be able to show a personality improvement or school
achievement improvement."” |

Evelyn was often late for school. The first few times
'she was not asked why. She always entered the room, quickly
took her coat and scarf to the coat hall, and hurried toher
seat. She would look about to see what the others were doing’
and would start to work. As soon as she was adjusted she would
give a big sigh‘and rest her head on her hand with her elbow
on the desk. 7Visliting with her later it was found that she
had to get her brother ready for schoo, give him his breakfast
and practically drag him to school.

In talking to her brother's teacher, similar conditions

such as nsrvousness, instability, and persistence were found.
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The psychological test for the brother gave his mental
age as four years. He was excluded from school. On the day
of his exclusion Evelyn asked to go to his room. Whe“she
returned, she had his books. She put them on her desk, as she
said, "Oh, that is a relief."

Eﬁelyn ate her noon lunch at school. This gave her a
balanced meal and time to play with the other children. She
always glayed hard snd was ready to settle down for the story
hour. Nearly every day she would say, "Read a little more,

please. I like to hear a story."

Conference with the Mother.

In a visit to Evelyn's home, the teacher found a poorly
furnished house. Congoleum rugs were used on the floors in
all the rooms. The rooms were large and had only three or
four pieces of furniture in each room. The floors were dusty
and dirty. The mother apologized for the untidy house by
saying that she had to spend so much time with the baby.

Data on development and adjustment.

One of the first original stories which Evelyn wrote
gave insight into her personal life. Her story wasg about a
little girl that was lonely. It is given here as she wrote it.

“Mere was once upon a time a little girl who
did not have any mother nor any father. She
did not know what to do. She did not have
any one to live with. She was very lonely.
She was sitting on some steps crying when a
man and woman came walking down the street,
They were looking for a place to live. The
1ittle lonely girl ran to them and said, "Bo
you have a place to live?" When they said,
"No," she said, "I don't have no mother or no
father and I'm all alone. I know where there
is a cottage in the woods. Will you come and
we can all live there together?" And sure
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enough they did and all lived happy ever after.™

This story seems most interestings:-the child was lonely.
After this her work was planned so that she would never bé
alone. Evelyn made a greaster progress in her emotional and
social development than in her intellectual development.

The following chart will give the results of her achievement

testse.

Sept. Apr. Gain

Reasoning 3.8 4.7 9

Airthmetic Fundamentals 3.4 4.1 o7
Total 3.6 4.4 «8

Vocabulary 2.2 5.5 2.6

Reading Comprehension 3.7 D3 1.6
Total 3.1 5.4 23

English 3.7 4.6 .9
Total Test 3.5 4.9 l.4
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ALICE

Case Data

Allce is sixth in a family of seven children. <the
youngest child will staft to school next year. Three older
than Alice are in the sixth gra&e, junior, and senior high
school and the other two are working. ‘he father works
in a small hemberger shop. <The children who are working
help %0 maintain the home. Fror a part of the year the
mother worked away from the home. ‘the home is located
in a small settlement near Mansfield. ‘whe children are
brought to school by bus.
rroblenm

Alice is a very shy child. wshe lacks confidence
and has no initiative. She laéks personal freedom and
is very low in her sense of social standards. Her clothes
indicaté that of a very strict disciplined home - long
sleeves in her print dresses, skirts longer than for a
child of her age and size, long stockings, and her hair
in long braias with ridbous.

In visiting with the child she said that she liked
picture shows. she said, "We get to go to the funny ones
that are in teennicolor". ’ln response to tihe shows she
had attended this year éhe said, "I saw "Lassie Comes
rome¥, "Son of Lassie™, and "Snow white and the Seven

Dwarfsh,
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Date on Development and Adjustment

During the first month of school, the children
wrote storles sbout thelr dreams or their day dreams.
Alicets story is as follows: |

"I dreamed thaet I was a movie star and I was sing-
ing and danelng. I was dressed up real pretty. I dreamed
I was Betty Grable." This little story tells definitely
the child's attituds toward clothes and the prlvileges
which seem to be withheld f rom her.

When asking her with whom she played, she gave the
names of two neighbor children snd her younger sister who

re two five year olds and one six year old. Allce 1s nine.
These playmetes a re significant as the psychologlst's test
gave her mental age as seven years. The children play
house moat of the time. They have three dolls. Allice memn~
tioned a pair of roller skates - "the kind you wear s0 you
can't fall down" and a tricycle as her only playthings.

She sald she only went to town when she had to have
shoes. Her mother does all the other buying for the family.
She said, "Sometimes we go for a ride. We go out to the
lake or up to the graveyard to my little brogher's and my
grandma's graves.' After completing this sentence she said,
" "I mean up to the cemetery instesd of gPaveyard.®

Alice attends church regularly at a small church
near her home. She described the church building =s, Yone

room with a lot of green curtelns that slide together so
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fhat there are lots of little reoms for Sunday School
classes. We have programs at Christmes time and on Child-
rents day. I generally speak a piece all by my self."

When any written work was being done, Alice would
come to the teacher after svery couple words or problems
and say, "Is that right?" When assurance was given she
would go a little farther. If, however, the teacher was
busy and could not be asked the question, Alice would sit
and wait without trying. <The teacher gave her much encouragement.
By the end of the year she was able to write 2 story of as
much as two pages in length without having any hedp. Allce
liked to read. Whénever her work was finished she quistly
secured a library book from the shelf and atarted to resad.
Her peading improved greatly. She said, "I léve books but
T don't have any and we cannot go to the hibrary because
we live too far sway."

At first the Sharing Day held no interest for her.

Then one day in January she brought some Mexicen Money.

She hold 1t tightly in her hand as she told about 1t and
showed it to the other children. From this time on she was
prepared to shars something with the class.

The parents were interested in the welfare of the
child, but were always too busy to come to school. Con-
vergétions over the telephone were the only personal contact
with the parents.

After the books were collected at the close of the



gchool yesar, the ehildren were asked to think over all the
activities of the past year, to choose the things they en-
Joyed most, and to write & short paper for the teacher.
Alice's sbory 1is as follows:

The moat interesting things this year
in our room were sharing day because we got
to bring things to school, spelling because
some of the girls and boys got to go ahead,
and another was the parties we had, at some
of the partiss we had ice cream and cookies.
I also liked the shows we had on Thursday.
Another thing was the trip we took to the
Library and we got toread some books. We
went to the Blacksmith Shop. +he Blacksmith
made & horseshoe for us to take back to our
room. We went to the museuwph and we saw soms
snakes that were dead and we saw an old bieycle
that wes the first bieycle in Mansfield. For
Faster we made a little chicken. *hs teacher
put some grass in it and then some candy in it.

I liked the party thet Jo Ann, Pete, and
Jene had for their birthdays. Jo Ann brought
five-cent candy bars. Pete brought ics cream
bars. dJane brought cupcekes. We played some
games .

On Valentine's Day we had 1ce cream, too.
The other things I 1llke best were writing and
reading. Anpd the best thing was the teacher.
She was nice all throughtthe yesar."

The writer wighed to omit the last sentence but
find, 1t is significant for this child's achievement.
She gained 1n confidence of herself and made meny friends
amohg the pupils in the room. She thrived on praise:and
a feeling of gecurity. *his child needs encouragement
ofr what she 1s doing and understanding of her home back-

ground in view of her present needs.
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TERRY

Case Daba

Terry is an only child in en éverage home, The
parents, both having education beyond high school, have many
nlans for the child and make every attempt to realize their
plans, The child is very immature, He is affected with
hey fever and asthma, hes protruding testh, and very poor
eyesight,

The father maintains a position of importance at
the Westinghouss plant in Mansfield, After working hours,
he raises chickens as hobby, He enjoys gardening and has
much pride in the landscaping of the home, During the bas-
ket ball season he referees high school geames in near-by
towns and also finds time to helyn the local slementary
school by coaching its team, Terry practiced regularly
with the team,

The mother for seversl years was bookkeeper for a
large city garage. She has great interest in her husband's
chicken hebby, |

Terry's own room is & typlcal boy's room, Thé floor
covering 1s squares which are game bhoards and maps, His
furnlture is maple, He has & record player with a large
supply of records, a radio, and a book cass wlth many books
for boys, There are open shelves for gagsts such as small

airplanes, cars, toy animals, and souvenlrs,



Problen

Terry is & very small, immature child, He has hay-
fever and asthme, his teeth have been growing faster than
his jaw, causing teeth to protrude, He 1s being given ex-
cellent dental care and is wearing bracss to correct the
shape of his mouth, The teeth, hayfever, and asthma csuse
a health condition which reguires understanding and con-
sideratioh.

The parents are over-anxious about the progress of
Terry, They are very cooperative, end often call the
teacher and come to the clagsroon,

Conference with parents and former teacher,

In a vigit to the home, the conversation revealed
thet Terry's first two years in school were in & small one
room county school. Terry was the only child in his grade.
Being the youngest and smsllest in the room, he was "babielY
and permitted to do as he pleased. This did not help the
situation as he was an only child at home with no close
Playmates.

During his third grade the family moved to another
farm into a district where the children were transpofted
by bus to the Hedges School. This third grade proved very
difficult for Terry. He hag td adjust to living with others
of the same age. His physical resistance was very limited.
He did little to keep in group work. He was speechless

when he was called on. However, the child did not show



signs of laziness or listlessness. At the end of the year,
he was promoted to the fourth grade. 1In several conferences
with the parents the child's health was discussed and im-
provements were recognized. The child's emotional stabil-
ity was also discussed. His attitudes toward other éhild-
ren, toward school, and home responsibilities were consider-
ed as a part of the home-school progran.

Data on Development and Adjustment.

Terry wag with other children on the school bus and
learned to get along in classroom group activities. He
learned to assume small responsibilities such as taking

attendance slips to the door, acted as monitor for his row,
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helped the librarian, and helped to keep the tools and workbench

in order. These tasks were not to keep him busy, but for
purposeful moving about the room. AS he became adjusted
to the group, he did not have the need for so much walking.
As his reading progressed he advanced in all other school
work. In spelling he would seem to know the word, could
use it orally, but could not write it. This caused his dif-
Ticulty with written work. His writing (see Page 109 ) shows
a nervous cordition but progress was seen as he gained
physically and emotionally.

The parents called frequently upon the teacher for
suggestions regarding classwork and kept her informed of
any unusual physicasl condition. This was helpful. The child

needed understanding and not punishment when he could not sit



still or when he became over excited about his classwork.

This year hevate regularly at the school lundéhroom.
This gave him a warm noon lunch. He gained socially as
well as physically. He had more time for play and learned
to play with others.

The parents have become riore concerned with the child's
general attitude and, through their cooperation with the
teacher, have gained insight into the effect of health
upon 1earning. They are giving the child as meny exper-
iences as they cen, short trips, library, farm interest,
opportunity for associations with other children, snd others
as they can,

The factors which have contributed most to this child's
development and adjustment are: a good home which provides
sacurity, affection, and gived the child a sense of
being wanted and belonging; parents who are very inter-
ested in the child's physieasl, social, and emotional needs;
a shcool that has regard for the child and his development
above the teaching of subject matter; and a teacher who
believes in considering the chiid's needs, interests, and
ability.

The scholastic achisvement depended upon the child's
adjustment €o his environment and his ability to meet emch

task as he ceme to it in a better WY .
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Chapter V1
SUMMARY AND CONCLUSION

This study deals with the factors which contributed
to child development and adjustment in a fourth grade. The
grade was composed of forty-twe children, twenty girls and
twenty-twe boys. The chronological age range in the group
was from eight years and nine months to thirteen years and
seven months. The intellligence quotients as determined by
the Henmon-Nelson tests ranged from fifty-five to one
hundred twenty-six. The children represented homes of
varied economic and social levels.

The needs, interests, and abilities of the children
were considered in view of the situation in which they
liveds The location of the school district, the economic
status of the home, the community, the school, the room
and equipment, the administration of the school, and the
parent organizgtions were recognized as pertinent factors
bearing on problems of adjustment.

The procedureé which were used as resources to child
development/and ad justment were teacher guidance, subject
matter, a program of testing, parent cooperation, and
anecdotal'record;. |

The ca;ewstudies incorporate data on these matters and
on particular problems with which adjustment was concerned.

While the period covered by the study was only one
year, evidences of progress toward better adjustment could
be noted within that period.

The study warrants the conclusion that adjustment

is facilitated wheny 1. The home, the school, and the
114



other socigsl agencies cooperated to develop an integrated
child; 2. the school curriculum respected the needs, interests,
and capacities of the children; 3. children are gilven a

sense of belonging Which‘gave them security; 4. children
participated in many non-ascademic actlivities; 5 the child's
emotions were considered and when guldance was concerned

for the affect upon him; 6. Jjudicious praise or recognition
was given to the child's accomplishments; 7. behavior was
treated as a symptom and the remedy was applied to the

cause; 8, opportunities were given for the child to use his
initiative in purposeful activities; 2. the child who was

shy or unsaocial was considered as much of a problem as the
aggressive child; 10, the school promoted factors which were
conducive to good adjustment and gave the chilkd opportunities
for integrative behavior; ll. the parents took time to share
in the interests of the child; 12. the parents live in

harmony at home; 13. health was given a primery place in

a dtudy of theq@hild!s needs; 14, learning wes nob limited

to text books, but was given the broader meaning Whiéh includesd

the factors essential to improvement of liviﬁg.

Implications for Purther Study

Observations and experiences in the course of this
study have implications which snggest other problems
for investigation and research. Among these are the
folliowings

1. A study of the developmental tasks and

their r&lation to the emotional behavior of school
childrene.
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2. Guidance, its functions and its importance in
the elementary school.

3. The non-aceademic interesta of children and
their influence upon the academic.

4, The adjustment of the children vho transfer
from private or parochial schools into the public
schools.

5. Handwriting and its relation to the child'as
emotional adjustment. .
6. A study of cases in which the adjustment

problems of school children were complicated
or accentuated by specific factors or circumstances.
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APPENDIX A
‘ Additional Procedures - Chapter IV

Health and Physical Education

The health and physical education program was under
the direction of a specialized teacher. |

The teacher in charge gave the homeroom teacher re-
ports of the Children's attitudes, any signs of physical de-
fects, social méladjustments, and other factors which would
aid in building a unified program for child development.

For health a study was made of teeth. The children, as
a group, visited the nurse's room. The nurse gave a brief talk
about the care of the teeth. 8She used large wall charts to
illustrate her talk. She challenged the children to care for
their teeth. The children who could not afford to have their
teeth cared for were sent to the dental clinick others went
to their own dentists. A check up a few weeks later found
everyoné brushing his teeth and almost all had been to a
dentist.

The nurse also checked the children's eyes and a similar
study was carried out.

The children were weighed regularly. The chart shows
an average gain of weight for the thirty-seven pupils who were
registered the entire year as four pounds.

Other interesting studies were;"Clothes to suit the

weather", "Foods for each meal"™, "Why the Body Needs to Sleep",

"Why We Need to Play", and "Health Rules for Everybody".
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Music

Music had a very important place in the curriculum.
During the first part of the year much time was given to learn-
ing songs which were short and could be learned esasily

Music was correlated with the Unitg of Study. At the
end of the year the children climaxed the 0ld Fashioned Déys
Unit by singing many old songs. '

For variety there Weré solos, duets, quartet, and
small group numbers besides the chorus which was composed
of all the children.

Twice during the year, groups from the class partici-
pated in radio broadcasts from the local station, W M A N.

As a part of the sharing day experiences someone usually
played a piano solo.

Records were used for appreciation lessons.

Folk dances furnished asctivities for rhythm. Several
were learned. "0 Susanna™ and "Pig in the Parlor" were used

in the Unit Program at the end of the Year.

Art
Art was considered as an’integral part of theractivities
in the classroom. Reading and other areas wére made more meaning-
ful by using pletures as illustrations, by making plctures or
"murals, and in using crafts andAother phases of the arts. Many

of the things made were referred to in the case studies.

The work bench and tools provided some interesting exper-
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tences for the children to learn to work together, to share,
and to plan before they act so as to avoid waste.

Originality and Creativity were especially encouraged.

Social Studies

The social studies included geography, history, and
current events. The children were always eager to share
news from the radio or the newspaper. The text for history
included stories about the early beginnings of our country.
The history and geography texts were used as reference books
to find out more about our country and the countries from
which the early settlers. came.

The c¢hildren had never had history, as such, and were
eager to explore in this book. This was the beginning of a
Unit of Study. As the settlers started a westward movement
the Reading text was introduced, "Singing Wheels"™. The child-
ren began to realize that history was reading and geography
Wés reading. A new concept of subject matter was developed.

In planning the first part of the study, the children
thought of things they wanted to know about Early America.
Their thoughts were then shared with c¢lass and recorded on
board for further consideration. A few of their questions
were; |

1. How did the first people come to America?
2. Where 4id they come from?

3. Why did they come to America?

4, What did the people do?

5. Did they live in log cabins?
6. Did they make wagons and buggies?
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7. How did they dress?
8. How did they travel?
9. Did they have Jewelry?
10. What were their clothes made of?
11. How were they made?
12. Did they have stores?
For this first experience the teacher selected forty-
two books from the eity library which included meterials which
would help to answer these questions. Some of the children
brought material from home. The first step in sharing books,
in bresking from formal school program, in considering individ-
ual differences, was successful. The interest and child's at-
titudes were indicative of the kind of program which best fitted
their needs.
This is only one of the many things done during the year.

The whole program was equally as interesting.

Science

Science also had a place in the classroom. The first of
the year the room fairly glowed with Autumn beauty and crawled
with bugs and worms of every description. Little tadpoles who
grew legs and lost their taisl were constantly watched. In
March, Robert, who had brought the tadpoles, put a small turtle
in the bowl. When children looked to see if tadpoles had
changed he laughed and laughed, he had fooled them all. The
case study of Robert will shoﬁ significance of this bit of
humor. "

The moth that ceme from the cocoon, the moss from a
tree, a collection of stones, and a study made about time are
only a few of the ways that sclence was incorporated into the

daily interests of children.



126

Throughout the year the emphasis was upon the develop-
ment and adjustment of the child. Subject matter, which was
referred to as a resource to developuent and adjustment, is

briefly given to show that it was in no way neglected.

Non-Academic Interests

Some of the group interests represented in this fourth
grade were Y.W.C.A. Satufday Club for Girls; Y.M.C.A. wood-
working, gym, snd swimming classes for boys on Wednesdays and
" Saturdays; and the Story Hour at the City Library on Saturday.
Other orzanizations included; Girl Scouts, Brownie Scouts,
Pioneer Club, and Sarah Lewis Club for Girls, and Boy Scouts
and Cub Scouts for boys.

Individual interests inclpded tap, toe, and ballet
dancing and piano, accordian, and trombone lessons.

Hobbies to which much time was given at home were;
fishing, caring for chickens, rabbits, and other pets, and
constructive work such as; woodworking, cooking, baking,
embroidering, knitting, piecing quilts, and weaving.

Most of the children were regular in borrowing books
from the city library.

At least three-fourths of the class attendsed one

picture show some time each week-end.

Allowsnces for Children

The Mansfield News Journal carried an article entitled .

?an Allowance Teaches Child How to Budget™ by Garry C. Myers.



This was used as a lead during the morning discussion period.
BEach child told about his allowance. How much he received,
what, if anything, he did to get the money, and how he used it.
Twenty-six of the forty-two children reported definite allow-
ances. Only ten reported that they had to céax for money for

the things they wanted.

Individual Needs

What aré some of the ways of determining the needs of
the child? If the things & child does are symptoms of behavior,
the causes should be sought so as to alleviate the cause and
not the‘symptom.which-is the immediate concern. 1t was by ciose
observation and anecodotal records that the following symptoms
were found. Using these gymptoms as leads for study of the
child, it was possible to nofice the child's improvement in
intellectual, physical, and emotional development.,

The c¢hild who-
always told about horrible dreams

would start to talk and then seemingly forget what he was going
to say

eringed each time a teacher or administrator walked near him,

was excellent in subject matter but was unable to participate .
in games, lacked coordination of muscles.

was excellent in reading, was unable to understand even the
simplest of number combinations.

had a twitching of shoulder and back muscles which became
extremely nervous when strangers came into room or any
pressure was placed upon completion of work.

was very shy and blushed when called on until her face and
meck were nearly purple.

was shy in classroom but very loud and even rude on the
playground.

wrote spelling on her desk or on a small sheet of paper
and put it on her seat to copy.
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the child who-
didn't want to do number work because, as he said, it is hard.

did excellent classwork even when done in groups but could
not get along with other children in the halls or on
the playgrounds.

lost as much as five pounds in weight between time that
weight was charted. Had been present at school the
entire time with no apparent sign of ill health.

walked close to the teacher every'rsﬂaasi noon, and at
other times and put hand on teacher's dress
(this child was an inmate of the children's home)

talked much about his baby sister. He was most obsefwvant
of every move the baby made.

said her parents didn't kmow anything so was doing her best
to learn so that she could teach them. (Parents had no
educational opportunities because of home conditions
and were trying hard to learn)

was absent because of illness, seemed unable to adjust when
returned to cless. (weak, had been pampered, had had
own wey, was given everything she asked for auu wow
sxpected to get seme at school)

was always late for school, yet was up very early in the
morning.

had a hit for everyone who passed him.

who preferred just doing arithmetic to everything else that
eould be done. (He said that a former teacher had told
him he'd never be able to do arithmetic and he was out to
show her he could learn if he tried.)

was involved in meny fights on the way to and from school
but never fought for his own rights.

who worked at least two years beyond his mental age and was
good in all classwork but was very destructive and
accused of several thefts, and, when at play would use

foul language.

sat and looked out into space and apparently heard nothing
nor saw anything that went on in the room.

wanted to trace history of everything to find out what the
first of everything was like and why thiugs are like

they are today.
1iked to use big and new words and saild that was on the radio
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the child who-
had many interests outside of the classroom which kept her
busy most of the time and was one of the best in the grade.

(She found nothing too hard for her to try and was a very
integrated child??

was afraid of storms end got extremely nervous whenever
clouds sppeared in the sky.

was selfish with the use of school supplies.
wouldn't try but would say,"She can do it better than I,

actually laughed at his achievements and said, "That's
nothing; I had fun doing it".

had to be called to dinner as many as five times when he was
only in the next room.

refused to hang coat on hanger but had to be reminded daily
and hung it up after much scolding.

confessed to breaking sixteen windows of the school building,
steallng fifteen dollars, and playing truant from school.

at the age of ten, said he took his teddy bear to bed beceuse
he was afraid alone.

had the highest I.Q. in the room and wasn't the highest in
achlevenent tests.

CRITERIA USED BY TEACHER IN VISITING WITH PAKENTS:
Places of Conference and Conversation

I. The Classroom

2. 'The P.T.A

3. QMother's Club

4, In Home

5. Teacher's Apartment

6. Visiting when meeting on street

The Conversation

1. Put the parents at esse with some complimentary comment
regarding the child's classwork or improvement.

2. State some definite improvement the child has made. (if
not in subject matter in some character trait such as
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(cooperativeness, courtesy, persistence, getting
along with others.)

3. Tell a few things which the class and the groups were
working on at present.

4. Invite parents to school and attempt to make them welcome.

5. Ask about a member of the family, hobby, or some fact of
interest to the parent.

6 Viasit in general about hobbies, pets, trips, books, etec.
7. Give specific facts about the child and his school work.

INTERESTING ARTICLES USED IN CONVERSATIONS
— WITH PARENTS AT THE MAY NEETING

"What Kind of Discipline"™ by Douglas E. Lawgon Parents
Magazine, November, 1943. p. 25

"The Safe Way in Discipline", by Gertrude F. Driscoll
Perents Magazine, March, 1945. p. 28

"Education i1s a Two Way Street"™, by Helen Van Felt Wilson,
Parents Magazine, February, 1945. p. 20

"What a Report Card Can Tell You™ by Vietor Johnson, p. 26
"If Children sre Afraid®™, by Alice Murdock, p.28

"Sex Education at Different Ages", by Frances Bruce Strain;
Parents Magazine, April, 1945

"Is it True that Parents Do Not Care?" by Emlly Seaber Parcher
P« 19, The American Home, April, 1946

"Back Talk from Our Children", by May Reynolds Sherwin, p. 90
The Americen Home, May, 1946

"Are you Throttling a Future President? by Harvey Zorbaugh, p. 46

-American, December, 1945



APPENDIX B

Case Data

KENNETH

Kenneth was nine years of age. He was four feet and
two inches tall and weighed fifty eight pounds. His class
work, according to the california achievement test was equal
to the standard normal for fourth grade. He lived in a
suburb where the children were transported by bus to the
Hedges school. Kenneth was very.quiet and talked only in
answer to a question. He had pecullar muscular twitchings
which were particularly noticable in shoulders, arms, and
back. He was the oldest of four children. The two young=-

est children were not yet in school.

The first Mother's Club meeting of the year is a time
when all mothers make a speclal effort to come to the school.
Kenneth's mother was present with the two children who are
not in school. 8She did not come to Kenneth's class room
because it was time for the meeting to begih. After the
meeting she left the building; Kenneth reported the next
day that his mother hadn't come to the room because she
did not know where it was and did not want to ask anyone.
So far as the writer knows, thils was the only time she was
in the building during the year. KXenneth was absent two
days during the school yeare

13k
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This absence was used as a reason for communication with
the parents. The teacher called by telephone to inquire
sbout him and then visited, with the mother.

The first things which were considered by teacher as the
most indicative of needed adjustment were his timidity and
guietness. He liked to read and could be found in his seat,
after the first bell at noon and at many other times, with
a book. He did not wish to be with a group. At noon he

walked around by himself.

Careful planning put him into several work groups. He
was asked, "Would you like to help the games Committee today.

This Committee wants your help."

He willingly met with the group. At first, when with
others, he was very ailent, but, with time and encourage-
ment, he began to help, to offer suggestions, and to carry
out the plans. He was asked to help several groups so as
to have assoclations with more children and to see how they °

worked together.

He began to gein confidencse in himself and moved more
freely about the room. He was often seen visiting with
small groups of children. He began playing varlous table
games and putting puzzles together. He was slowly gaining
a sense of balonging,’as he found that the room and equip-
ment belonged to him too, he was free to use the games and
books and was always willing to share what he had with

otherse.
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He was never a discipline problem because of over activity,
but it was definitely a2 problem to get him to work with the
group. He made a good gradual adjustment in this respect

in the course of the year. Hls formal home where the father
exercises ungquestioned authority is, without doubt the basis

for his school attitude.

Kenneth was interested in sharing day. The first few
weeks he did not respond but about the fourth week he had
an Indian head penny dated 1883. From this time on he had
s&mething every time. The most interesting of his sharing
ventures to the writer as well as to the class was his
pictures and descriptions of the spring flbods in North
Dakota. He told that he had lived in that state. What
he had to say was real to him and his presentation was ex-

cellent.

One of his favorite interests was for someone to start
a story and then for several to add to it until all of
story or book has been told. This wgs often done in giving

reviews of books as a panel discussion.
His scholastic echievement scores are also evidence of

his adjustment.

During the saix month period he made a total gain of

two years in the achievement tests.
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JOAN

Joan is the oldest of three children. The second c¢hild
was in second grade. The baby, age two years, had a cleft
palate. During the year he was taken to Chicago twice for
operation. He required so much of the parent's time that
very little time was left for the other children.

The home was located near the business section of the
city, was moderately furnished, andeas kept neat and clean.
The father had a good job and the mother was who planned
well for the best of everything at leasat cost.

Joan was g very restless child. She moved about in
her seat constantly. She could not stay at one thing more
than a few minutes. When the class was having discussion,
she did not volunteer. She was afrald to talk out loud.
The California achievement test at the beginning of the
year gave her a low third grade rating.

Soon after the first achlevement tests were given,
the parents were invited to come to the room.and find
out about the child's achievement. The caild was not
compared to the other‘childreﬁ in the room. The parents
were given the opportunity to see the child's progreas

and weaknesses. Joan)s mother was present and carsefully

examined her test paper. Later she had a conference at
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whalch time suggestions were made some were: 1, Joan should
heve some outside interest, 2. She should have an abundance
of easy reading material, 3. She should visit the city
library and choose her own books, 4, She should have more
time with her parents.

The parents gave Joan a cholce of any instrument and
found that she was interested in an Accordisn. An Accordion
was purchased and arrangements were made for her to take
lessons. She practiced without being told. This was the
first real achievement. v

She went to the library often. The records show that
she read fifteen books and gave reports on each of them.

The parents began putting the younger children to bed
éarly and spending the evenings with Joan.

Joan became very interested in learning new words.
One day she said, "I have to learn new words everyday
80 that I can tell them to my mother and father at night.
We often play sdhoél and they do not know all the words,
They did not get to go to a school 1like this where they
have nice books and radio and everything so I am helping
them at night. We take turns pronouncing words to each
other and we are all learning."

A check~up an her statement revsealed that the parents
had not besen given early educatlional opportunities. Both
had quit school and gone to work to help support the large

families at home,
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The parents took turns coming to Parent-Teacher
Association and the mother usually attended tne Mother's
Club. v

Joan was eapeclally interesated in group activities.
She worked well with a group but liked definite assignments
of what she was to do., If the children were to read to find
about some one thing, she would wait until given explicit
direction about where to find it, which book, and so forth.
She was very dependent but 1t became clear‘that this was
her way of getting attention.

~She was always prépared for sharing day. EXach time
she had entirely different type of material to share,

One day, however, she had forgotten about this being
Friday. She did not want to be left out. When‘her turn
came she walked slowly to the front of the room and saig
"Phis is my new blouse. Mother bought it for me, I
think it is pretty. It cost as much as a dress would
cost too."

With that she returned to her seat. Several of the
children one after another made special comment on the
prices of clothes and shoes. One child said she heard
over’the radio that men's suits would be one hundred
dollars a suit. Other children commented on styles of
clothes and the idea of being able to sew sao as to make

your own clothes. The interest Joan aroused was unusual



and ﬁfuved to be very satisfying to her and others.

The parent cooperation with the school, Joanis
renewsed sensae Sf belonging, of home and school, her
interest in an instrument and in scouting all worked
together for better adjustment.

She gained two years in a period of six months.
Her personality gain in being able to adjust to various
situations was probably her biggest achievement., The

accordion and scouting gave her something to do and

something to talk about.

Ray
Ray was thirteen years of age. He was very tall,

H e lived in the school district where childreﬁ were %

transported by bus, across the city to the Hedges school.

He had come to this suburb from Kentucky. His father

worked at the steelmill., Ray was one of eight children.

One of the older boys was married and he and his family

lived in the home too. The house had no modern conveniences.
His health was not good. He was undernourished and

was growing very rapidly. He was getting very round

shouldered. He ate come of his meals in the lunchroom

but often complained that he didnot like the food.

When he carried his lunch it consisted of not more than

two sandwiches,

137
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The father was ille It was never possible to
communicate with the parentse. Ray did the best that he
possibly could do. Heeoften assumed a negative attitude
toward school but this was understood. He was so much
out of place for‘size, intelligence, and nersonal
interest. He was not a discipline problem in any way.'
He was always willing to try to do his part in group
work., He was liked by the children and thus got along
nicely. At the end of the year he was transferred to
the Boys Vocational School where he will have opportunity
to work with his hands and to learn a trade.

Ray made & fair adjustment and showed progress in
his achievement tests. In September he would not even
try to do the reading part. When questioned he said,

"I didn't know what the words were." 1In April his

score was that of a second grades of the fifth month.

Ray had really achieved., It took patience and

understanding to keephim happy during the year, to

help him make as good adjustment as possible, and to

develop acceptable attitudes and habits s8¢ that he could mal:
make his way in life.

His achievement tests show a gain of one year
and four months. His intelligence grade placement
was third grade of second month snd his achlevement
result showed the same figure. He is working up to his

capacity.
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ROBERT

The first day of school Robert was accompanied by his
mother. He had not been at this school before and 4id not
know where to go. He was asaigned to the room which is
being discussed. He entered the room looked both ways and
actually sneaked up the alsle to a vecart seat. He looked
around and then sat with eyes fixed on his desk. The
motherts only comment was, "He 1sn't so dumb when you make
hiﬁ,work.“

Iater, the teacher walked up the aisle. The child
cringed as though he were going to be hit.

The children were exploring the books which wers
around the room. The teacher took one to Robert. As she
walked toward him, he dodged and was more than half way out
of his asest. i

The conclusion from these two incldents was that this
child haes bsen somewhers where he had been constantly hit.
From this the teacher used every opportupity}to put her
hand on his shoulder to show him that a hand was not to
be uged to hit him. It took three weeks to get a word
above & whisper from this child. It took six weeks to get
a sentence.

Tn health class where foods were discusssed, the childe
ren were talking about breakfasts. The teacher asked him
what he ate for breakfast. He shrugged his shoulders.

When asked i1f he had had milk he ssid, T don't gét milke
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All we can get has to be for the babies."

AdJustment to'the food situation came by gilving him
and his sister who was 1n‘second grade free meals at noon
in the lunchroom, peld for by Community Chest Fund. |
Robsrt gained four poﬁnds that first month, two thne sscond,
and four the third. With the galn of welight also came a
spark of ambition.

Another observation was as he entered the room ons day.
He walked sideways. When the class left the room for recess,
he remsined in his seat. The teacher went back to talk
with him. She took him by the hand and asked that he go
to the hall with her. He sald, "Nope, my pants are ripped
and T don't have any others.”

The teacher let him sit and went lmmediately to the
principal who made arrangements and took Robert to the store
where he was fitted with two shirts, two pairs of trousers,
and a pair of shoes. When he returned to the room, his
ayes fairly danced with delight. He sat tall and was
very proud. He told about hils trip to twon with the prin-
cipal who was good to him. Goodness and kindness were two
things about which he knew 1little.

Soon after the food and clothes adjJustment, Robert
volunteersd to particlpate 1n’8nar1ng Day. He stood in
front of the class and sald, "This book has Indian signs,
You make them with your hands. This meansg..... He proceeded
to make tne motlons &nd to éxplain the words. When he

finished the children applauded and asked 1f he could de
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them again so that they could do them too. Robert now
assumed the role of a2 teacher. Thse children spsnt several
minutes learning the signs. Robert had gained the class
approval, had experienced success, and found he had
echleved status in the group.

Sometime later in conwversation he referred to the
parochial school where they slapped him often. He told that
they had taken his 1ittle brother to & bad boy's school in
Philadelphia and told how he 1liksed his 11ittle brother. He
shook nervously and teafs ran down his chéeks. He sald that
the priest was so angry beéause they came to publie school
and he was so afrald. He cried so hard that the teacher
did what she could to assure him that everything would be all
right hers. From this’tima on Robert was @ different child.
These pent up fears had been released.

The Achlevement tests show, 1n part, what happened te
‘him, He galned one ysar and one month in Arithmetic, three
years in reading, and one year and three montha, in English.
His total test shows gain of two years and one month.in the
81x month interval. His TI. Q. was determined &8s 70 in a
glven test while he was still fearbound.

This c¢hild needed food, clothes, sscurity, emotional
stability, release from pent up fears, and someone to be

a friend to him.



Joe

Joe's real name is Leroy. He was called Joe because

of being named for his father. He was the middle chila

in a femily of seven children. ‘there was difficulty in the

home which led to sizns of anxiety on the part of the
child. wvuring the school year the parents wére divorced.
rhe mother got the custody of the children.

Joe had nad a broken arm which wes not set properly.
His arm was bent and his elbow was stiff. He had serious
trouvle trying to write. He was learning to use his hand
all over again. He was absent because o illness several
times during the year. #is achievement test, with all
‘his absence and home envioronment, shows a gain of nine
monthse in the six months period. The Henmon-Nelson test
determined his I. Q. at seventy-three according to the
testing program he was working one year and sic months
beyond his capacity. e was repeating the fourth grade.
Joé needed to achieve; B& had met feilure. He needed
encouragement, security at home and at school, and most
of all understanding. He was well liked by thé'boys of
the class. He always had children with him. ne was mak-
ing a good adjustment if one comnsiders his home, intelli-~

gence and heealth.
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ALBERT

Llbert was second youngest in a fanily of elght
children. The nmother worked in order to maintain the

“

sconoinic standard of houne that she desired. The father
had a good position but his salary was not sufficient
to keep the home.

The children all had their own res@onsibilies at
home., They were nobt to play with other children and
were expected to stay in their own yard. The mother
said, "They wnow how to mind and do a good job when they
are alone. The trouble with then always Qtarts when they
i

get mixed up with others.'

Llbert did not have any trouble with the ghildren

e

s obthers on the

<

at school but very often would fight wi
way to or from school.

Albert csked for permlission to wear a clean shirt
to school on Mother!s club éaj. His mother gaid, "Ho."
He accepted the no for a while and then decided he was
just too dirty to come Lo school. @hile mother was busy,
he hurriedly changed his shirt. Hde was starting to
gchool when his wother saw him. She célled him baclk and
slapped him across the face so hard that the prints of

ingers were still on his face when he returned to

g
®
"
s

school. His face remalined red for some time., Albsrt had
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on his dirty shirt and with o wost apolegebtic voice he
sald, "I tried to clean up but this iz whet I zot." He

pointed to his face and with tears in his eyes told the

preceeding story.

T™his child'!'s home lif'e needs to be more concerned
for the emobional statue than for the economic status.

Albert made a good adjus tment when home conditions .
were considered. With understanding and encouragement
he doubled hils score, a gain of two years and seven

months in the six months period.
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JOo Ann

Jo Ann wae the older of two children, The father was
in the army, The familly had lived with the mother's grand-
father who wes quite elderly and wes past enjoying children,
He was consgtantly st odds with them, The mother was quite
unsettled and mach time was gpent looking for a house, Jo
Ann salid, "We like nice things and everytime we want to fix
anything or even clean house Grandpa says we're tearing up,®

This unrest was intengified by the father being away.

He s&laon c(;mv home because of the dlstance,

One day Jo Ann was noticably restless, When the tescher
was at her desk Jo Ann ceme quickly end said, "I think my
deddy will get to come home now 'couse mother!'s going to have
& baby, I am going %o hslp her 211 I csn ‘causs I want a
nice baby just like Harvey's 1ittle sister,"”

The teacher complimented her for helping her mother and
gaid that she too hoped that hsr dszddy could come home,

Jo Ann had an I @ of one hundred twenty, Bhes excelled
in her classwork, The final score of the achlevement test
showa & grade classification of sixth grade of the first
month, Jo Ann read thirty-three books during the year,

She adjusted to slmost any situation in a very acceptable
manner, |

With her intelligence, achlevement, and abllity to
adjust to present circumstances, there are grest possibilities

of schievement for this child if howme conditions improve,



MARLENE

Mariene comes from a complicated home situation., Her
parents are divorced. Her mother deserted soon after birthe.
The fatherts parents have cared for her. In the same home
lives an Aunt with her three children., Marlene's mother
writes to her and sends many gifts, addressing the
correspondence to the school to make sure she gets it.

This child's intelligence carries her through class
assignments. 1In achlevement teats her score places her in
the seventh month of the fifth grade.

The home conditions, her lack of security, her divided
loyalty to her mother who sends gifts and her father who
supports her, all make for emotional instability and
maladjustment. She turns nearly purple if called on in
class or asked to do something.

Much needs to be done to help this child to a better

adjustment.,
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HARVEY

Harvey was from a home of five children. The parents
live with their children not for them. ZXach child has his
home responsibilities and performs his duties without a
questioh. The three oldest children take piano le;sons and
are all able to play well. Harvey's lessons were stopped
this year as a result of a broken érm, He often spoke about
getting to play piano again and spoke of it as a pleasure.

Harvey was very good in Arithmetic. In conversation
with the father he told how he and the boys spent evenings
playing games which involved numbers. Another game théy all
especially like involves counting points while riding. The
boys were enjoying the game without realizing that it was
excellent practice in arithmetic.

Harvey's I.§. was determined as ninety-nine. His final
gcore on thé achievement test rasted him as a fifth grader of
the fifth month., Parental interest, home security, his
emotional stability, interest in his piano end scouting, amé

the factors which determine his adjustment and development.
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Wayne

Wayne was an oversized child for his age. He
had spent two years in the third grade. He was the
oldest child of four. His behavior difficulty lay \
in his always fighting and seeking to get even.

He was in constant trouble with Patrol boys and with
parents of the children with whom he fought either
coming to of going from.%&ﬁﬁQ%%. Ag for the class-
roam,}§i§sconduet was exéellent. He worked well

in groups and was extremely interested in'drawing.
He resad twenty books during the year and was always
ready to tell about them orally to the class., His
achievement records show gains of one year and seven
months in arithmetic, two years and two months in
reading, four years and three months in English and -
tow years and siE months for the total test.

The fighting is his way of gaining recognition
among playmates. In the classroom he gains recogni-
tion through his ability to draw, his ability to
spell, and by carrying responsibility. Last year
it Waé his duty to care for the windows. He was
tall aﬁa could do this without much effort. As
significant as it may seem, this was an important

step in helping Wayne to make a better adgjustment.
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BARBARA

Barbara 1s a foster child in her home situation.
The foster parents have two chidldren who are twenty-five
years older than Barbara. Both are married and live
away from home,

Barbara gives up very quickly in everything she
thies to do, The parenta do not have much patience
with her. They expect perfection in her work. The
father told how he "drills her on her numbers, but she
does not remember them until after dinner."™ The mother

drills on spetling words, with the same result.

Data on Development and Adjustment

) The excessive drlll work at home was stopped. The
child was given more time for play and for association
with children of her own age. 3he went to the library
regularly for books and began to enjoy reading.

The sharing day experiences meant a lot to Barbara.
She was very timid. At first she would only say a few
words. AS time went on she gained confidence and was

able to give interesting talks about the aricle she wished

to share.



Near the end of the school year, these parents opened
thelr home to another orphan child, & girl a little older

than Barbara. They believed that part of Barbara's problem

was because of thelr ages and because she needed assoclation

with others. She was making an good adjustment to the new

"sister."

Summarg:tﬁhe cooperation of the parents with the teacher,
the interest of the parents in the child, and the child's
change in attitude toward her school work are given as
aome of the factors which contributed to hsrvdevelopment
and adjustment. »

| The first little piogram the class had found Barbara
with & very minorrpart. As‘the ¢clasgs left the room Barbara
said, "Im so scared shaking all ovgf." Bvery opportunity
wag used to have Barbara meet peopie aﬁd to participate
in audience asituations. The program, which climaxed the
0ld Fashioned Days Unit of Study, iﬁcluded 3arbara in a
very important role.

Barbara's achlevement tests show a pfogress of two

years made 1n a period of gix months.
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JIM

Jim and the following four children come from average
homs situations. The barents and the children compose those
living in the home. The achlevement scores referred to arse
those for the April test.

At the beginning of the year Jim was not much interssted
in what was to be dome and did noﬁhing to help. If there
was any writing, he just sat., 1In a personal talk with him
and a conference with parents, he was given to understand
that he was capable but that he would have to do his part.
Time went on. Much progress was noticed and, with each
sccompl ishment, he was complimented and challenged to do
better. When a gain of two years was mesde in his achieve-
ment test he said, "I sure thank you for scolding me that
day a long time ago. I was lazy waan't I? I llke to work
now," |

Perhaps the personal talk was consldered a scolding.

In any case it brought results.
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ELIZABETH

Elizabeth was one of the puplls who came to school by
bus, She had a good home and cooperstive parents, Her
mother came to school for the explanation of the first
achlievement tests, She sald, after examining Elizgbeth's
test, "I can't understand why she 1s so low. She has al-
ways recelved honorable mention in spelling and here she has
only one word spelled correctly.”

Very close observation was made of Elizabeth's work
to find that she copied the spelling words on little sheets
of paper, put them under the hem of her dress and then
copled them as they were pronounced, She was not censored
for this, but the teacher began standing beside her desk as
the spelling words were pronounced., The flrst time she did
get any of the words right, She(gried writing words on her
desk. When she was gll set and i1t was time for spelling,
i1t was decided to spell in groups., Children traded seats
and again Elilzabeth was lost, After dolng such unsatisfac-
tory work for several weeks, she decided on her own accord
that the honest way was the way to take., She worked hard
end went through s period of readjusting herself which took
much patiende, much encouragement, and undersgtanding,

In the meantime a eonference was held with the mother
who was 1lnformed of the situation and cooperated in the
- effort to help the child,

The teacher and the chlld had a conference, Ellzabeth

was pralsed for her effort, and together she and her teacher
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decided that the honest way was best after all, When tests
were again given Elizabeth wae four months above the standard
norm and had gained a year and eight months in the six months
period, Of the thirty words in the test Elizabeth had spdlled
twenty correctly,

Elizabeth needsyto be included in home eooperation,
she needed and stlll needs experiences whieh stablllize her
efforts toward honeaty, and needs understanding to keep her
from deviating. It took pralse and approvsl of her efforts

to help her adjust scholastically.
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LEL
Lee was a most unusual child.,  Es had a bad speech

N 2

defect, Thils, however, dld not effect his singing.
e Ymew most of th:z popular songs. He not only sang
them but liked to act or gesture as he sang. He sald
he was golng to Lo a jiéteroug in a show gome day. He
danced every time he had a chance., He was a wmost lbvu
able chlld and was well lilted bjﬁﬁveryone in the room.
His T. Q. was seventy-two. His«éohiévement was fivé
months veyond what the Test determined as his capaclty.
Cnec evening when there was a Gance at the American

S

Iegion iall, Lee

dances, and collected eight dollars and fifty cents fo

his "ghows.!

He spent some wmoney which wasn't his and, being glven
until noon the nest day to replace the woney, he fixed
up<a shoe it in an old dinner bucket, established a

ace of businesgs for shining shoes in a theater lobby,
and earned two dollarg in a few hours.
lle was a most ambltious child and, though on the street
a greant deal, he was never in any difficulty. IHis pleasure

was in dolng constructive, entertsining, and money~-maliing

things,.



He loved to tell "wild tales® and would have 2
T

group arvound him congtantly. His stories always were

told by gi

<

ing the conversation of each person in the
story. His first written story was entitled, "The Show
lust Go On.

Fis intelligence test was given under pressure when
the child first sentered school, and does not seem to have
talken his measure.

Attention from the bLeacher, a gense of belonging,

i

of being an Integral part of his group, and of achisve-

ment account for tine good adjustment Lee was able to
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BECKY

This child is an excellent example of the need for
bodily health. She wears glasses with very thick lenses
and bifocals. She cannot see without her glasses. Her
teeth protrude. She 13 under the best dental care possible
and slowly is having mouth and teeth adjusted to each other
by use of braces. She 1a very amall for her age. She is
under medical care. She tfies easily and has no resistence,
She cannot stay at one thing very long without becoming
extremely restless and nervous. She is neat about her work
and everything she does is very satisfactory.

Her‘parents‘were divorced, and she has experienced
some effects of the broken home. The mother was remarried
and the children, two girls, were making a good adjustment
to the new "daddy".

Beoky*s ad justment to her home and health were not
a problem. Her achievement test shows gain of one year
and eight months In a period of six months. Her scors
placed her in the first month of a sixth grade distribution.

She eapecially liked to read. She read mobe than
forty books this year. she carried on interesting
correspondence with several movie stars and shared their
letters with the class on Sharing Day. She had a largse
collection of photographs of Stars which she had received
bywsending a letter of request. She was a member of the

girl scouts.
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PEGGY

Last but not least is Peggy who had the highest I.Q,
of the group, Her achievement was that of a sixth grader
of the second month, BShe liked to use blg words and did
80 very capably,.

S8he had good home relationships, She was the second
in a family of three girls, Her mother says, "She 1s 3l-
most a direct opposite of the other two in everything she

does., BShe likes to help at home, she llkea to go to sechool,

to read, to listen to the radio and ever so many other

things that the other other girls don't like, And for her

intelligenee she's away ahead of the other two and keeps
her parents hopping too,"

In planning the Unit Study on "014 Pashloned Day;“
Peggy sald, "We won't just talk about o0ld things, will we?
I want to know how people used the old things and then reé-
placed them with other things until people had the things
like we have now," She went on to give an example of what
she meant by using the washing machine and the ways people
ha#e washed eclothes through the‘ages. Her 1dea aroused so
much interest that a history was traced for many things in

common usage today.
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CHILDREN LIVING AT COUNTY HOME

For the four children who lived at the county home
certain peculiar home conditions cannot be given in de-
$a2i1l., Thelr work showed much progress. They did the
very best they knew how, Their home experiences had been
most unsatisfasctory and they were placed in the County
Children's home, Three were still in the period of get-
ting sdjusted to being in the home, The Superintendent
of the home was'very 111 snd the children had to be quiet,
Death came to the home gnd wss followed by a new Superine
tendent., Many changes were made in the hours of getting
up, retiring, time for meale, play periods, and assigned
duties, The changes were needed and in time the adjust-
ment will be made with consideration for the children
instead of the time for scheduled duty, The child's abil-
ity and capacity will also be considered, Cooperation was
keenly felt with the Home in the ghort ;ima that the new
Superintendent had been there, |

The chlildren in this classroom were two boys and two
girls, The one boy and one girl were brother: and sister,
She was thirteen years of age, When admltted to the home
when in the third grade the Stanford Binet psychologist
test shows I.Q. to be forty-seven, At the beginning of
the fourth grade the Herman Nelson test determined her
I1.Q. as fifty-three, In April the Hermén Nelson test was
again given to show & gein which now made her I1.Q. sixty,

Thie 18 one of the evidences of what environment can do
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to ralse the intelligence rating of a child,

A glance at Marilyn's last paper givee a few interest-
ing comments when explained, Once during Sharing Hour
Marilyn walked to the front of the room, faced the class
and Jjust stood, She finaglly turned to the teacher and sald,
"I forgot,” I was going to sing but I can't think how the
song started,® ’

She wes asked what 1t was about, but she had abso-
lutely no remembrance of the song,

When asked where she learned it she sald, "At home,"

The teacher sent her to the fifth grade room %o get one
of the girls who also lived in the homs. The girls returned
hand in hand, walked to the front of the class and then in
the sweetest harmony any children ever sang these girls sang
three selections, Each time the elass applauded at great
length and asked for snother song, A%t recess the girls were
seen with arms around Marilyn, She had gained her first and
most coveted recognition, The girls sang several times after
this,

Because of low intelligence very little scholastic
achlevement was won by Marilyn, The Art teacher recognized
this and in drawing often complimented her on her effort,

As rgward she was given Honorable Mention for her "stick-to-
1t-iveness® and from then on her speclazl interest was art,

The last week of school when asked to write down the
things she liked best thls yesr she wrote as follows:

"First of all the things I like ig I love music be-

cause it is fun, I love art also, I got HM in art.*
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The brother, age ten, was small for hils age and
showed more abllity in everything he did, His general
ettitude toward children wae to hit them, to fight back,
to kick and to slep, He was always "getting even', as he
sald, Hils problem throughout the year was learning to
cooperate, to share in the responsibilities, and to get
along with others. Hie Intelligence Quotient was ninety,
He could be appealed to and showed progress in his work
as well as attitudes,

The other g;rl waeg more intelligent than the averéga‘
Her home too had beén very unsatisfactory., Her father had
béen placed in a tuberculosls sanitorium, The mother was
working., She soon was in trouble and ment to Marysville
leaving the two chlildren to‘be cared for by the county.
Thieg all happened in a very short timp. All reports give
eviaenpe of a good home while the father was able to work,
During the yesr, the father dled, the mother was returned
homé and put into the custody of her parents, A home was
established agein and near the end of the school yegr she
took the children end things were working well for all con-
derned, '

The fourth child, a boy, was thirteen years of‘age, He
had spent tl:;;ee years in first grede, two years in scond
grade, two years in third grade and had at last arrived in
fourth grade. He was unusually small, His head was mi-
eroceprhalle, He was able to come to the roém, to care for

personal needs such as tollet and feeding, and to sit and

listen. He was no bother so far as discipline was concerned,
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Hie Intelligence Quotlient according to the Herman Nelson
Test was fifty five, He was a non-resder, When achleve-
ment testes were given he sat gnd marked teste and came
through with average of first grade work, His mental de-
ficlency was acknowledged by all clase members, He found
pleasure in copying storlies from a book and did so in a
commeéndable manner, He laarned to add by counting, He
learned how to use the multiplication square and no matter
what combinatlion was needed he could soon give the answer,
However, not without the square in front of him,

At the close of the year he was assigned to the Boy'se
Vocatlional School where he will be glven work with his
hands and work Hhi&h will lead directly to some means of
providing for himself,
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The comparisen of hand-writing for each child shows

a gain in emotional stability.
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TRANSFERS

Janet, Raymond, and Jimmie were three to withdraw ’
during the year, They were goon replaced by Patsy, George,
end Melvin. 'The number of boys and the number of girls in
the room remained the same throughout the yesr. However,
for purposes of showling achievemenp and progress, only
briefly shall the three who entered be considered, Melvin
has been considered with the group who lived at Children's
Home,

Fatsy came from Mt. Vernon., Her father and mother
had been divorced, At this time her father was with the
army in Germany. He often wrote to her and sent her small
gifts, She lived with her mother in a smsll apartment,
Patgy was large for her agge and took the position of mother-
ing all the little girls. 8She always had a group hanging
on to her, She was an average pupil, The Herman Nelson
Intelligence Test gave her I.8. as 117, She had not had
background experiences as had others in the class so was
handicapped in being gble to go ahead., She was very back-
Ward;at first but soon wes taking her place slong with the
others. Patsy's Intelligence Grade placement was 5.8 and
her achievement was 5,8,

George was brought to school by his mother. She handed
the teacher his grade oard and tranefer slip and hastened .
to tell that his grades were low because he could not hear,
that he‘had trouble hearing her even when she yelled at him

and that he never could hezr the teacher at the other school,



The principel was summoned and asked about a tegt on the
auvdiometer, The nurse being present, the chlld, mother,
and principal went to talk over the hearing difficulty
with the nurse, With the test, his hearing was pronounced
satisfactory. The idea belng under control the child was
given the Herman Nelson Intellligence Test which determined
his I.Q. as seventy-one. The child was eleven years of
age. As soon & he was given consideration of his mental
capacity he began to achieve, He became zacgusinted with
the group and found g place of dlstinction when it came to
drawing. Especlally did he 1like chalk and charcoal draw-
ing. He would work hard at other things so as to be able
to spend time drawing., Although he only scored for the
third grade of the fifth month in the Achlevement test,
His Intelligence graée placement rated him as second,gfade
of the elght month. Therefore he was working seven months

beyond his capacity.
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