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CHAPTER I 

The Ori.gin of the Problen1 

The factors which contribute to child development and 

adjustment have been of great concern to the writer since 

the first year of her teaching. Her interest was aroused when 

a small boy who refus.ed to eat his lunch explained that he 

11as not hungry, and the teacher found he did not have any 

lunch; when another child slept a short time each day, and 

when one child did superior work while another did nothing 

without. a certain amount. of coercion. The follow.ing 

questions aroae: What causes children ta hehave in these 

ways? Vfuat is the teacher's responsibility? \;fuat can be 

done to enable such children to make better adjustment? 

With these ques·tions in mind the writer studied a 

fourth grade in the Hedges School at Mansfield, Ohio, 

with a view to discoYering factors contributi to 

development. and adjustment. 

The PUl'£2!3~~~e Stu9-~ 

The writer. 's purpose was to st:udy each child in bis 

relation to homeJ scbool, and community, to cons.ider the 

factors which contribute to the development of the child, 

and to see how these factors influenc~ the child's adjust-

ment. The child's problems and behavior were analyzed 

v,ri th a view of adjusting the school program to fit his 

needs, interests, and ability, and to find ways of develop-

ing a more adjusted individual. Careful observation was 

made and anecd_otal records were kept for each child.. Tests 

i 
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were given to determine the child's intellectual achieve-

ment. Every means possible was used to seek out the causes 

for the status of the adjusted child,. as well as for the 

mala:djus.ted. child .. 

Related Studies 

Within the past few years much research r.tas been done 

and many investigations have been made in the area of c.hild 

development. In one sense, these studies are all :pertinent 

because they a id in understand.ing the problems of the child 

at each age level. However, in eelecting related studies 

for reference and revie~v, only those which have direct and 

significant implications for the fourth grade were included. 

Baker's study1 in 1942 was concerned with the contribut.-

ions which a child made in elementary school discussions. 

Eis investigations shows that the development of a child's 

ability to express himself helps him to adjust to the 

classroom situations .. These informal discussions are a means 

of finding the childrents interests and aid the teacher in 

meeting the needs of the individual .. 

In 1937 Hinton.2 conducted an experimental study of the 

adjustment behavior of elementary s:.chool children. His invest-

igation arialyzes,l.the importance of learning and conditioning 

Harold v. Baker, ncliildren's'Contributions in Elementary 
School Discussions~ Child Development Monograph, N.i.29,p.150. 

2 Willian M. Hinton,.nAn Experimental Studlf of the Adjustment 
Behavior of Elementary School Children":, p.7, (unpublished 
Doctor's Dissertation, 'l'be Ohio State University, 1937) 

I 
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the adjustment behavior of Elementary school children. 

His investigation analyzes, l. the importance of learn-

i~ and conditioning in mental disorders, 2. the response 

to frustration, and 3. the methods of measuring various 

phases of adjustment. The characteristics which he 

emphasizes are, 1. resistance, 2. persistence, 3. spon-

taneous conversation, and 4. spontaneous activity. 

Gates investigated the relationship between the 

educational achievements of1pupils, their physical 

status, and their mental, physiological, social, and 

emotional maturity. Fifty-seven pupils in the fourth 

grade were used in his study. His conclusions were: 
(l) a child does not mature at a uniform rate 
in all traits or abilities; (2) While physically
inferior children may be able to accomplish as 
much in school as those of sim1lal" mentality who 
are physically superior, such accomplishment may 
not always be best for health and growth; (3) on 
the other hand health can be improved by absorp-
tion in tasks adjusted closely to one's ability; 
(4) classification of pupils according to a single
factor, such as physical status, will not result 
in a satisfactory grouping with relation to other 
factors; and (5) it would seem desirable for any 
group of children chosen on the basis of similar 
interests for meohan1cal work, artistic endeavor,3and physical activities. 

A study by Furfey entitled "Understanding Your School 

Age Chila.," concludes, 0 To understand the child develop-

ment will serve to call attention to some of the changes 

which appear during the elementary school period."4 

3.Arthur I. Gates, "The Nature and Educational Significance
of Physical Status and of Mental, Physiological, Social, 
and Emotional Maturity", Journal or Educational Psychology,
15: pp. 329-59, September, 1924. 

4Paul Hanley Furfey., "Understanding Your School Age Child", 
Child Welfare Pamphlet, No. 18, p. 14., .State University of 
Iowa, July a, 1933. 
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He also says that parents and teachers need to detect 

the differences of children at different chronological ages 

and among children of the same age: "Insight into these 

differences is not easy to acquire but it is worth working 

for because it is one of the secrets of success in manag-

ing children. nS 

In a study of the pattern of needs among elementary 

school children, Metcalt6 gives eight needs which he 

considers as patterns necessary to the Optimum Adjustment 

of the child to his environment. These needs are: 
l.

 The need for be longing 
2.

 The need for achievement 
3.

 The need for an adequate standard of living
4.

 The need for love and affection 
s.

 The need to be free from fear and aggression
s.

 The need to be free from feelings ot guilt 
7.

 The need to share in decisions 
a.

 The need to be personally integrated in attitudes, 

beliefs, and values. 
The report on his findings shows that "the need for 

achievement" and "the need to be free from feelings of 

guilt" were the two greatest needs. 

In this study, as presented in the following chapters, 

the writer is concerned with the child's development and 

adjustmen~, not in relation to subject matter, but to the 

life and living of the child. Subject matter, as important 

as it is, is only a resource .r·or the child I s development. 

The adjustments which the child makes in relation to his 

environment are conditioned by the experiences and 

5 Ibid., P• 14. 
6tawrence Metcalf, "A. Study ot the Pattern Needs Among

Some Elementary School Children," pp. 9-11. Unpublished
Master's thesis, Ohio State University, 1945. 
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relationships 1n which he lives. 

The progress the child makes in subject matter as 

indicated by tests and other bases for evaluation is one 

indication of his intellectual development. His improve-

ment in getting along with others, his participation in 

group activities, his willingness to share, his non-aca-

demic achievements, and his general outlook on life are all 

indications of his social and emotional development. His 

physical development, growth, and health are also impli-

cated. 

This study ia organized as follows: Chapter I gives 

a statement of the problem, the purpose or the study, and 

a summary of studies related to this subject. Chapter II 

gives the basic assumptions on which the study was made 

with references to research which has been made to sub-

stantiate the assumptions. This Chapter has been-di,vided 

into four par~s with assumptions for the child, the school, 

the teacher, and the parents. In Chapter III the descrip-

tion of the situation includes the community, the homes, 

the school and administration, the room and equipment, 

the parent organizations and review of home situationso 

The procedures which were used in directing, guiding, 

and understanding the child, the uses of subject matter 

in the child's development are discussed. The methods 

of oolleoting data and of gaining parent cooperation are 

reported.in Chapter IV. The child as an individual is 

considered in Chapter v. The case studies incorporate 

data from anecdotal records kep~ during the year. Each 
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study gives: l, the data necessary to understand the 

child's situation, 2. his problem, 3. parent conferences, 

4. data on development and adjustment, ands, summary 

and conclusions for eaoh child. The last Chapter gives 

the summary and conclusions for the entire study and 

closes with recommendations for further studies. 



CHAPTER II  

Basic Assum2tions 

The assumptions tor this thesis were formulated on 

the bases of study and experiences in which implications 

were put to the test. Documentation indicates supporting 

readings and findings. In oonsidering the basio assump-

tions, the writer has divided them into tour groups or 

categories. The first deals with the child; the second., 

the school and its program; third., the teacher; and 

fourth, the parents. Although they are divided., they 

should be regarded as a unified basis for the best 

development and adjustment of the child. 

For the child this thesis assumes that: "Life is a 

continuous series of psysiological and psychological 

adjustments of the individual to his environment".l 

The well adjusted child is happy and is able to 

meet the problems of life as they come. 
Zeligs says:

The ultimate aims of education are to 
help the individual adjust to the World 1n 
which he lives and make some worthy contri-
bution through creative self expression. 
Adjustment., the first s~ep, means solving
problems as they occur. 
Morgan says:

The essential task of life is to adjust 
to anything and everything that comes, and 
happiness or unhappiness is merely an index 
of the degree of success or failurs one is 
having in making such adjustments. 

lErnest Tiegs and Barney Katz., Mental Hygiene in Education, 
P• 10. 

2Rose Zeligs, Glimpses into Child Life, p. 114. 
3John J.B. Morgan, Keeping a Sound Mind, P• 7. 

7 
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Shaffer says: 
In defining good adjustment, the influ-

ence of the social group and of the societal 
customs can not be ignored. The individual 
must do his adjusting in an environment con-
sisting ot other individuals who have their 
own personalities, motives, and mechanisms 
of behavior.( ••• ) When the interrelated 
motives of a person are satisfied without 
undue emphasis or slighting of any one motive, 
and when this is achieved with consideration 
for the adjustments of other persons, then a 4state ot good adjustment may be said to exist. 

Woodworth says:
Adjustment, examined psychologically, 

however proves to be a form of activity.( ••• ) 
It is based on understanding and appreciation.
It belongs more on the sensory or receptive side 
ot life than on the motor side. To adjust your-
self to a person is to see him as he is and 
accept him for what he is. To adjust to a sit-
uation 1s to sense the situation and be ready 
to act aooordingly.5 

Every child needs security - security at home, 

school, church, and in the community. He must be given a 

sense of belonging and made to feel that he is an integral 

part of the group. 

Leonal'd says: 
The child must have a sense of belonging. 

· It is the lack of this feeling that makes him 
s~ubborn and uncooperative.6 

Prescott and Committee on the Relation of  
Emotions to the Educative process say:  

The child must feel that he is impor-
tant in his group# that he is well thought 
of, that he is valued. The social valuation 

4Laurenoe Frederic Shaffer,, The Psychology of Adjustment. 
p. 138. 

5Robert s. Woodworth# Adjustment and Mastery, p. 15. 

6Edith M. Leonard 1 et al., The Child at Home and School, 
P• 467. 



9 

that is the basis for this sense of belong-
ing possibly arises from what the individual 
is, and from the contributions which he makes 
to the various groupings - (family, play 
groups, school class, clubs and others}.( ••• ) 
Some psychiatrists term the need for af'fection 
a need for security and it is quite true that 
the absence of love in a child's life is marked 
by the strongest feelings of insecurity.7 

Every child has a right to a good health program. 

Besides class-room consideration, provision should be made 

for medical and dental care. 

The child should have opportunity for "purposeful 

activity". 8 The seats and desks should be movable. The 

child should have freedom to move about the room purpose-

fully. 

Every child should have opportunity for play - play 

which is organized, unorganized, dramatic, or with some 

media of art such as clay, wood, or paint. 

The child should be given time for rest and relax-

at ion. 
Education's task is to raise the growth 

potential. This it can do by insuring good 
physical health.( ••• ) Through the work of 
Leonard Ayers educators were made conscious 
of the child's physical condition. Schools 
began to feed undernourished children in 
recognition of the fact that effective mental 
functioning was dependent upon physical well-
being.9 
Prescott says:

School people will have to recognize the 

7naniel Alfred Prescott, et al., Emotions and the Educative 
Process, p. 117. 

8will1am Heard Kilpatrick, Foundations of Method, p. 200. 
9orville G. Brim, The Foundations of Progressive Education; 

PP• 15, 16. 

/ 



10 

need for children for more activity and for more 
rest.( ••• ) Among growing children, both a great 
amount of muscular activity and a broad gamut 
of affectively vivid experience is indicative. 
The two should give play to the full complement 
of physiological and affective capacities which 
children possess. That activity to be followed 
by rest and that a·proper balance and rhythm
between the two be preserved.10 

The behavior of a child is symptomatic. Desirable 

adjustment can only be made when the remedy is applied 

to the cause and not to the symptom. 

The child can be reasoned with and corrective 

measures can be taken without the use of physical 

punishment. 

Rivlin says: 
The teacher will never be able to change 

the pupils basic behavior pattern until she 
attacks the fundamental conditions operating 
both within and about the child. So long as 
teachers treat the offense as a unit of behavior, 
they will be able to gain only an Armistice, not 
peace. 

The program of readjustment consists of two 
phases: first, the immediate task of eliminating 
the most objectionable symptoms of the child's 
problems; second, thf plan for correcting the1basic maladjustment. 
Shaffer says: 

The remedy of any undesirable social or 
biological condition is most effective when the 
causes of the difficulty are understood. 

Only when all the cause of deviations of 
behavior are thoroughly understood will the 
principles of good adjustment take the form of 

lOPrescott, op. cit., pp. 126, 114. 

11Harry N. Rivlin, Educating for Adjustment, pp. 105, 114. 
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incontrovertible laws.( ••• ) Some of the more ob-
vious and essential conditions of effective 
living may be outlined as follows: ( 1) Mainten-
ance of good physical health, (2) An objective 
attitude, (3) Insight into one 's own conduct, 
(4) A confidential relationship with some other 
l?erson, (5) Attention to the present situation, 
{6) A sense of the ridilculous, (7) Planned activ-
ity( (8) Satisfying work, ,(9) Rest and recreation, 
(lOJ Normal social participation.12 

The aim of obedience ls not compliance  
to the wishes of persons, b~! adjustment to  
the demands of life itself.  

In guiding or directing the child in making adjust-

ment to behavior problems, self- discipline and self-

direction should be the a im. 

The

 following four princip les of democratic 

discipline are suggested by Sheviakov and Redl: 

l.

 We wan'& discipline based on devo'&lon to 
humanitarian principles and ideals such 
as freedom, justloe, 9.Jld equality for all 
rather than d ic ipline 11a4el1t onca;:;narrower, 
more egotistic affiliation of "My group". 

2.

 We want discipline which recognized tbe 
inherent d 1gnity and rights of every human 
being, rather than discipline attained 
through hu.miliatlon of the ~disciplined. 

3.

 We want self-direction, self-disc i pline
rather than discipline based on obedience 
to a Fuhrer. 

4.

 We want discipline based on understanding
of the goa l 1n view rather than discipline 14based on "taking s omeone else's word for it. 

l 2shaffer, op. cit., pp. 464, 535 , 

l 3ouidiog Behavior of Children. The Agricultural Extension 
Service of the Ohio State .University, Bulletin 184, p. 31. 

140eorge v. Sheviakov and Fritz Redl, Discip l ine for Today ' s 
Children and Youth, p. 7. 
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The child should be taught the difference between 

cooperation.and competition through classroom activities 

if the principles of democracy are to survive. The 

Educational Policies Committee of the National Education 

Association say: 
Democracy is a highly cooperative undertaking. 

It can become more effective if children learn to 
cooperate in school. The traditional methods of 
teaching, hoygver, stress competition rather than 
cooperation. 

The child should experience aooompl1shment or success 

to the degree that it challenges him to greater accomplish-

ment. 

The child can gain success by making contribution 

to the group rather than through competition. 
Kilpatrick says:

If he ( the child) succeeds today,: he will 
be readier to attack tomorrow. This new readi-
ness not only makes success likelier but adds to 
it increased satisfaction.16 
The old adage that "nothing succeeds like success, 

and nothing fails like failure" plays an important role 

in the child' a learning. However, the success idea does 

not mean that his work should not be difficult. It should 

be difficult enough. to challenge the beat within the 

individual and to give him confidence in attempting and 

attacking new problems ahead. 

Every child needs adult approval which 1s quite 

different from negative criticism. Too often the adult 

1sThe F.ducau 1onal Polio !es Com.miss ion of the .National 
Association of the United States of America And American 
Association of School Administration, p. 77. 

l6w1ll1am Heard Kilpat.rick, Foundations of Method,, P• 62. 
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expects the child to accept the standards of adults with-

out regard for the developmental needs and tasks of the 

growing child at his own level. 
Zachry says: 

In our society the child has two basic 
emotional needs: the need to achieve and the 
need for affection and social security.( ••• ) If 
the child's emotional needs are satisfied and 
he is well phy~ically, he will mature into a 
healthy, stable member of society. From in-
fancy he will pass into childhood, and from 
childhood into adolescence. We must, however 
be careful to recognize these various stages 
of developments and not push the child's social 
behavio.t> and social interest beyond,, his age. 
We should not ask li1m to face pr-oblems beyond 
his social and emotional level. The social 
level of the child is very important, because 
his social behavior must be fundamentally 
adjusted to it, and at one level we have 
no right to expect behavior in the child 
corresponding to a more mature level. 
Neither have we the right to demand a more 
rapid growth than the child can fundamentally 
man.age. We must not place him in situations 
or under such pressure that he is unable to 
realize to the full each stage of his develop-
ment.17 

The child needs to develop a wholesome attitude toward 

new experiences and new responsibilities. He can gain 

this attitude by eucoessfutiy meeting each experience as 

he comes to it. The judicious use of praise and commenda-

tion by the teacher, other adults, and children of the 

group does much to inspire the child to accept new respon-

sibilities. He should also be instructed in facing his 

weaknesses and failures. When he knows his stren~ths and 

accepted qualities, he can use them in overcoming his 

failures which in turn will lead to progress and adjust-

17caroline B. Zachry, "Emotional Needs and Social Develop-
ment", The National Elementary Principal., Fifteenth 
Yearbook, p. 259. 

lBK:tlpatrick, op. cit., p. 114. 
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ment. Les.rning to share in the responsibilities of. home-

making with parent guidance and understa:iding would be the.. 

first step of meeting successfully the problems which 

arise in the school and in other groups. 

the child will need to see the job through and be 

persistent in every task undertaken in order to understand 

his part in a cooperative effort. What is persistence? 

Kilpatrick helps to explain this by saying: 
Persistence is 'Practice with satisfaction.'· 

If he practices with satisfaction a new persistency, 
this new and stronger persistency will grow to be 
habitual with him.18 

The child needs to be given time for the development 

ot creative potentialities. Materials should be avail-

able for experiences With different media of expression -

wood, paint, clay, crayons, costumes, looms, cloth, paper, 

and many others. 

The child should be guided to interests outside of 

the classroom. For group interest, one or more activities 

may be chosen from the immediate community such as: church 

and Sunday School, Y.M.C.A., or Y.W.O.A., Boy or Girl Scouts, 

and others, through which he can learn to work with children 

in accepted group enterprises. 

The writer wishes to mention these outside activities 

in relation to the edueational_system. She believes that 

through these interests the child can develop initiative, 

I8K1lpatrick, op. cit., p. 114. 
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leadership, followership, cooperation, and form friend-

ships which make for good adjustment of the individual to 

the culture in which he lives. These interests also aid 

the ohild in developing C?reative potentialities. It is 

assumed, however, that these outside activities are ·well 

supervised and that they are planned under the leader-

ship of persons who are competent in child development, 

social group work, or eduoat~on. 

I.n thinking about group activities and the develop-

ment of the individual, Woodworth says: 
To make the world a better plac:e for the 

individual we have to improve the organization of 
group activity. We have to take account of.the 
motives and desires that are common to men and 
also of the differing abilities of men, and so 
organize our social activities in work and play, 
as to provide for his energies. The best hope 
for manking lies in man rs love of teamwork.19 

He uses the term •men' as a general .term, but child 

could well be used. The writer does not wish, however, to 

present the child as a miniature adult, but as a child 

growing and adjusting in his envil:'onment. 
\ 

The ohild should also have some time for developing 

spontaneous leisure time activities. Th.is may be an 

outcome ,of interest in going farther into creative ability. 

Included in this may be: music, dancing, dramatics at 

child theatre, sculpturing, painting, collecting, and other 

hobbies. The viewpoint of the Experimentalist is that all 

of the inventions and worthwhile things in life have come 

from the creative mind. Childs expl:'esses this by saying: 

19woodworth, op. cit., p. 137 
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The experimentalist believes that in this 
intelligent reorganization and reconstruction 
of affairs man is literally a creative agent
remaking his world.20 
What if creativity is. thwarted? 

The future life of the child Will be cared for as he 

learns to meet and adjust to the problems in life.today. 
1 Kilpatriok says:

My aim as I work with children is to  
have them live more richly and success- 
fully right now in the belief that this  
will mean most to them and to others both  
now and hereafter.( ••• ) I should say that a  
child lives successfully when he lives  
happily and makes others happy about him.  
That takes care of the present. As for the  
future I should say that what he does now  
must be the kind that prepares also for the  
future.21  

For The School this thesis assumes: 

"Things are changing.( ••• ) Our times are changi.og 0 .22 

What about our schools? What about education? The child 

was considered in the first part of this chapter. As a· 

teacher wishing to promote the best adjustment for the 

child, the school, its philosophy, its program, and its 

achievements will be viewed in the light of child develop-

ment. What does research say about the schools today? 

In discussing the adjustment of the schools to the 

child: 

20John L. Childs, Education and the Philosophy ot Experi-
mentalism, P• 61. 

21Kilpatrick, op. cit., p. 367. 
22w1111am HeaPd Kilpatrick, Education for a Changing 

Civilization, P• 3. 
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Washburne says : 
It means developing the child ' s origin-

ality, his creative 1rnp·ulses, his i nit iative; 
it means helping him to inner emotional ad-
justment ; and i t means making him into social 
individual with a genuine sense of responsibil-
ity for the welfare not of himself alone nor of 
the smal l group of which he is a part , but 
ultimately of his nation and of hum.anity. 23 
Leonard s a:,s : 

The modern school is striving to discover, 
examine , and eliminate :all f ears by studying the 
child 's worr i es, his thoughts , his hopes , his 
adequacies, and his inadequacies . It believes 
that in developing a healthy emotional lite it 
i s e ssential to know, under stand, and apprec late 
just how the child feel.a about h is experiences 
and what emotional r esponses come to him from 
his dai l y l iving . Then , only, is it possib le 
tor the teacher t o guide him in terma of the 
way he feels rather than by what he doe s or 
saya.24 

The traditional idea of the school was that its 

purpose was expl i citly to teach r e ading, 1r1t1ng, and 

•rithme t 10. 

Modern education goes far ther t o say that these are 

only a part . Lane says, "The elementary school shall be 

so or ganized as to provide f or the continuous growth of 

oh ildren 11 .25 

Therefore , the three RI s are a part of the growth of the 

chi l d . Woodworth s ays: 
We think of the school a s a p l ace where 

the cb1ld 1 s job i s to master certain subjects, 

23c arleton Washburne, Adjusting the School to t he Child, 
p . l. 

24Ed1th M. Leonard et al ., The Child at Home and School, 
p . 467. 

25Robert H. Lane , The Teache r in the Modern Elementary 
School, p . 8. 
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but it is also a place where he has to adjust 
himself to many new conditions of life, to the 
schoolroom with its rules, to the personality
of the teacher, and to the schoolmates.26 

This quotation places adjustment along with the 

subjects. Where does education start? 
Dewey says: 

The child is the starting point, the  
center, and the end. ( ••• ) It is he and not  
subject matter which determines the  
quality and quantity of learning.27  
If the school is to consider the child, every place 

of his development should be considered. The teacher should 

understand the child's background, interests, abilities, 

and attitudes. She should interpret their influences upon 

his present life adjustment, and on his needs as a learner. 

The Curriculum Bulletin of the Ohio State Department of 

Education defines learning as "change 1n the behavior of 

the child which enables him to adjust better to his envi~ 

tonment".28 

Hockett and Jacobsen comment on the 'human value' in 

education as a product of the school, by saying: 
There is a responsible recognition of  
the human values in education, a realization  
of the fact that the product of the school  
is first of, all a modified personality, and  

26 .·Woodworth, op. cit., p. ll. 
27John Dewey, The Child and the Curriculum, p. 13. 

2Bttt1ving and Learning with Children of Ohio" Curriculum 
Bullet in No. 6, p. 38. 
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that therefore its function is the building 
of wholesome, many-sided, yet integrated per-
sonalities who are inspired and impelled to 
action by our highest democratic ideals and 
guided by knowledge of the natural and social 
world' in all its aspeots.29 . 

If the school program is to meet the demands of the 

changing concept of school, of learning, and of teaching, 

the child will be consider~d and teachers will "teach 

children and no't subjects" .30 The"Emot1onal Climate of 

Schools"3l will be eonduo ive to learning and the adjust-

ment of the child. 

Every available resource will be used to facilitate 

an educational program with consideration fo~ the individ-

ual and his needs, his interest,, and his ability. It 

would be impossible for the writer here to mention all the 

individual needs of a group of children within one class-

room. For this immediate pu~pose, it Will suffice to say 

that every child is unique. Special provisions will need 

to be made for every individual, but especially for the 

gifted or superior children end for the slow learners. 

These terms are terms used to speak of those whose Intelli-

gent Quotients are above one hundred twenty or be low 

seventy. 

These groups 1 gi~ted and slow learners, do not oom-

29John A. Hockett and E. w. Jacobsen., Modern Practices in 
'the Elementary School., p. 5. 

3°Kilpatriok, op. o1t • ., P• 253. 
31Laura Zirbes., "The Emotional Climate of Schools", Educa-

tional Method., Vol. XIV January 1935., p. 171-173. 
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pose all the concerns of the teacher. Other so-called 

problem children should also be considered. Who are these? 

The writer prefers to consider these not as problem 

ohildr'en, but as children with problems. What are the 

types to be considered with problems? What are the types 

to be considered that need to make a better adjustment? 

Woodworth says: 
There seem to be two main sorts of 

problem children: Tb.ere is the disorderly, 
quarrelsome, domineering type whose trouble 
may be that he has not adjusted himself; and 
there is the shy, reserved type whose adjust-
ment consists mostly in withdrawal and who is 
often inwardly dissatlsf i!i because he 1s not 
o"twa).'d ly n,.or~ maste.r:ful. 
In conside~!ng ~he c,lassroom with provisions for 

individual differences, the program of work will be in 

terms of the child. However, it Will be assumed that the 

child is doing the best he can, ls working up to his 

capacity, and is making.the best adjustment he can at the 

present time. 

The daily program or schedule will be flexible to 

make allowances for children's thinking and planning. 

Definite understandings will be made regarding response 

to fire alarm and other needed routine matters, and the 

rest of the time will be devoted to children's activities 

and resource materials. The work will, however, be varied 

or changed beforethe child tires of his interest. Blocks 

of time will be long enough to permit progress~ persistent 

effort, and to arouse interest for further study. 

What will the teachers teach? 

°32Woodworth, op. cit., p. 13. 
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From where will the material come? 

The .first question is answered in a previous state-

ment that the teachers will teaoh children. The material 

will come .from their li.f'e situations and .from their interests. 

With this as a starting point, their interests will grow 

and Widen as they gain knowledge in .field of immediate 

interest. 

Starting with the child and planning materials to fit 

his needs and interests., the teacher will be alert to all 

the conditions which make .for better learning and adjust-

ment. 

In the program .for the child thel'e will be need for 

the so called subjects. Kilpatrick again comments on the 

need of arithmetic when considering "school subjects". 

He says: 

Arithmetic we shalt always need and 
shall always teach it openly. The point is 
this. We learn better ..; certainly as a rule -
when we face a situation calling for the use 
of the thing to be learned. Other things being 
equal then, we shall try to teach our arith-
metic as it is needed; that 1s., in connection 
with situation of actual need. The effect of 
this will be to find .Arithmetic in many little 
pieces scattered along the path of 11.fe. These 
we shall teach as we meet them. As we accum-
ulate in this way a store of arithmetic some 
pupils., particularly the more mathematically in-
clined, will from time to time put the pieces 
together and form wholes more or less complete. 
Later some will specialize in the subjeot.33 

From this discuss ion about ar ithmet io, the wrlterP 

assumes the same ,to be true of other school subjects. 

With consideration for the ••climate of the school"., 

the choice of the learning situations, problems., and materials 

33Kilpatrick., op. oit., p. 357. 
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from life and from the interests of the child; with 

attention to the child's emotional, social, and physical 

needs, the writer assumes that there is little doubt 

learning will take precedence in the life of th:e child. 

What is learning? There are many definitions and 

conceptions. 

Lane says: 
Learning is the modification of conduct 

or behavior through experiences in an environ-
ment.34 

Ingram says: 
Conceived in its broadest aspect, learning 

may be thought of as a dynamic process whereby 
the continuous interaction between the organism 
and,environment produces growth and development 
of the total personality. Learning may be thought 
of as a continuous process of adjustment on the 
part of the individual to his environment.( ••• ) 
Learning means that the individual is finding and 
establishing new or better ways of responding or 
behaving in any situation.( ••• ) The individual 
realizes a need for adjustment to the elements 
present in his environment.35 

This realization of need functions as a goal and 

if there is proper guidance and understanding the goal is 

reached, the need is satisfied, and the situation becbmes 

a part of the learned behavior of the individual. 

The Ohio Clll:'riculum. Bulletin give,s some characteristics 

of learning which are assumed for this thesis and have been 

referred to before less directly. A sunnnary of these 

characteristics follows:: 

Lane, op. cit., p. 102 

35christine p. Ingram, Education of the Slow Learning Child, 
P• 37. 
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l .

 Learning cOl!les thr ough experience 
2.

 Learning is related to growth and  

developnent .  
3 .

 Learning is an active process
4 .

 It is creative 
5 .

 Learning is qualitative as well as  

quantitative  
6 .

 Learning is functional 
7 .

 Learning is facilitated when the  

learner's mental , lilysical , and  
emotional health is good .  

The

child and the school have been considered . The 

influences about him whi ch guide and direct hi.a activities 

are

also important . '!he third set of assumptions for this 

thesis are regarding the teacher. 

'IHE

TEACHER ; 

The teacher should have a real interest in children . 
and

faith in their potentialities . Her first concern 

should be in the development of the whole child . The 

teacher will have to understand children and their 

characteristics if she expects to succeed in the educative 

process -vilich aims to develop well adjusted individuals . 

Tiegs and Katz suggest some things a teacher should 

know ;; 
The teacher should know in order to understand 

the urges and drives v.h1cb motivate children, the 
obstacles and frustrations fran Vltlich they suffer , 
and the conflicts which they develop : (l) the 
child's lilysical health and maturity, (2) the child's 
home life and family relationships, (3) the child 's 
emotional experi ences and behavior tendencies , . 
(4) the child's work attitudes and habits·, ( 5) the 
child's social attitudes and habits, (6) the child 's 
mental abilities, capacities, and potentialit1gi , 
(7)

 the child's special interests and talents . 

36Tiegs and Katz , op . cit ., pp . 6, 7 • 

• 
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Prescott and the Commission on Teacher Educ~tion 

state similar characteristics for the teacher who under-

stands children. They s~y: 

We believe, in the first place, that teachers 
who understand children think of their behavior as 
being caused ••••second is that they a.re able to 
accept children emo£ioµally, that they reject no child 
as hopeless or unworthy ••••Third is that teachers 
who understand cilildren invariably fecognize that each 
child ia unique. Every youngster differs from all 
others in the magnitude and patte~n of combination 
of the many factors which determine his characteristics 
and actions at any given moment ••••Fourth, that the 
various sciences concerned with human growth and behavior 
have demonstrated that young people, during the 
several phases of their development, face a series 
of common "developmental tasks" •••••Fifth ia that they 
know 1l:1Lmore important scientific facts that describe 
and explain the forces that regulate human growth, 
development, motivation, learning, and behavior. 
Finally, we believe that the understanding teacher 
habitually uses scientific methods in makin37judgments about any particular boy or girl. 

The teacher will need to know the parents and the home 

environment in order to best understand the child. When 

parents and teacher can plan and work tegether there is 

consistency, with understanding and better adjustment for the 

child. 

For The Parents this thesis assumes: 

The emotional climate of the school has an important 

part in the development of the child, bu;t 

Equally, if not more, important is  
the emotional climate of the home from  
which the individual has come. Some of  

·:, Daniel A. Prescott et al., Helping Teachers Understand 
Children. PP• 8-11. 

37 
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these children have always been loved and  
respected; others have grown up in an atmos- 
phere of dislike or even cruel hatred.38  

For the purpose of this thesis, the writer would like 

to assume th.at the emotional climate of the home should be 

happy, cooperative, understanding, and considerate of the 

child as he develops and adjusts to his environment. 

Bain says as regards parents and the modern school: 

As representatives of modern parents, you 
want your chiid prepared for the great adventure 
of living in the new day; you want him prepared
by a continuous process of living in a·school · 
with higp. standards of stimulating and thor~ugh 
work and high ideals of conduct. The school wants 
reinforcement for its work••••• only by working
together can these two agencies, the home and the 
school, buil'd today for each tomorrow so that a 
new generation may achieve the best ••••• lbe 
future of your child aepends upon your cooBsration 
in the American school of the present day. 

Bain;, in the foregoing quotation, emphasizes the pre-

sent need of cooperation if the future is to be what is 

desired and hoped. 

The parents will have to be made welcome and made to 

feel that they are a part of tb.e education of the child. Too 

often parents believe that their dut~ is to feed, house, and 

clothe the child and with that their responsibili.ty ends. 

They leave to the school and other educational forces the most 

important part of the child's life. 

38:Karl w. Bigelow et al., Teachers for our Times, p. 91. 

39vf1nifred E• Bain, Pa'.r'ents Look at Modern Education, p. 317. 
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Wolf says, when speaking of the modern school: 
Mothers will be made welcome and the educ- 

ation of parents as well as children will be a  
genuine part of the school's business. Both  
mothers and fathers should be given a chance  
to understand the purposes and philosophy of  
the school as a whole and to know what a teacher  
is trying to do for their particular ehild.40  

Saunders says: 
Parents Make Good Partners - They desire  

to becom.e acquainted with modern educational  
theories and practices ••••••• A program of  
school-parent relations tends to make teacher  
more professional ••••••• She realizes that the  
parent has many of the same problems. Neither  
knows all of the answers but, cooperatively,  
they may be able to find some of them. As a  
result of chosen cooperation between school  
and the parent, the objective of education -
to help the child bec~fe a better individual -
is easier to achieve.  

The writer, then, assumes that it is the duty~~. the 

parents to visit the sc·hool, to understand the philosophy of 

tlle school, to know the tea.ell.er and her aims in the education 

of the child. 

It is assumed that when parents meet otne~ parents 

in school, classroom~ and comnmnity, they may be helped to 

gain new ideas which lead to a bettel: understanding of their 

own child's problems. 

Parents who are made welcome and are considered as 

"good partners 11 feel free to bring the problems regarding their 

child rs development and ad juatmenta to the teacher. When 

these are discussed and interpreted in view of the "developmental 

40Anna w. M. Wolf, The Parents Manual, P• 149. 

4lcarleton M. Saunders, "Parents Make Good Partners 11 , Nations 
Schools August, 1941. 
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tasks" of children, it makes for better adjustment. 

The parents should be consistent with children at 

home. The school, the home, and all educational forces 

should unite for the common good of the child. one force 

cannot pull one way while the other pulls the other way and 

expect the result to be an integrated individual. 

In addition to the assumptions regarding the parent 

and the school, the writer has, more or less, taken for 

granted the atmosphere of the home. In the home the child 

experiences and learns his first lessons in democratic 

living. He must be able to share in the responsibilities. 

He must be given a sense of security, of belonging, and 

know he is an integral part •. He must be wanted, and made 

to know that he is, through the parents 1 attitude toward 

him. Although economic security means much to the home, 

the attitudes play a most important part in the life of 

the child. There is nothing greater in its influence than 

a fine home which gives security and love to the child. 

To think of all these assumptions as applied to one 

child, one group of children, or to a school makes one 

wonder what the school is trying to do? The children of 

today are the citizens of tomorrow. The attitudes of the 

future citizens may be shaped by their daily practice 

and attitudes now. What do we want? 
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Hockett and Jacobsen say: 
If we want socially sensitive and 

socially disposed individuals, school ex-
periences must be permeated with the spirit of 
cooperative endeavor, in which pupils share 
responsibilities and successes. If we wish 
poised and integrated personalities, the 
school program must facilitate emotional 
stability, social adjustment, and creative 
achievement in an atmosphere of security and 
of sympathetic understanding. If we aim to 
develop confident, self reliant individuals, 
we must build confidence through a program 
of success, in which the chi1d continually 
grows in ability to assume responsibility for 
his own decisions and behavior. If we value 
int.egrity of character, the school must en-
courage both emotional and intellectual sin~ 
cerity on the part of each child, even though 
he may react differently from the other child-
ren or the teacher. If purposiveness, perser-
vance, and enthusiasm are desirable qualities, 
children must be pel!:mitted and helped to set up 
worthy purposes which they can carl:'y through 
enthusiastically to successful conclusions. 
If open-minded respect for fact and truth is 
a desirable characteristic, many opportunities
for practicing the scientific attitude must be 
provided in children's school experience. If 
appreciation and enjoyment of the beautiful are 
worth while, the school must provide time and 
opportunity for these experiences. If happiness 
and good fellowship ar~ constituents of the good
life, the school must show the children how they 
can be attained. 

42E:ockett and Jacobsen, op. cit., PP• 6, 7. 



CHAPTER.III 

The Situation 

The city of Mansfield is located in the central part 

of the State of Ohio. It has a population of approximately 

forty thousand people. More than one hundred industries pro-

vide employment for parents v.hich gives economic security to 

the homes. 

The school district, where this study was made, com-

prises the territory south and east of the public square 

which brings the business district, churches, theaters, and 

public library within walking distance. The houses are set 

very close together on small lots which allow only the street 

for play space. Of the thirty-eight homes represented, thirty 

of the children lived in single houses, eight lived in Apart-

ments. Nineteen of the homes are occupied by the immediate 

families, and nineteen are shared by one or more other 

occupants. 

The school is located on Hedges Street near the top of 

a hill. From the north side of the building one can view the 

entire business district, and, in a distance, can see the 

airport which is about six miles away. 

The building is in two sections connected by a hallway. 

There are twenty classrooms, a gymnasium with bleachers, a 

large lunchroom and a kitchen, a basement room which is used 

by both boy and girl scouts. 

There are also a health center, principal's office, a 

rest room and lounge for teachers, and two rest ~ooms for 



boys and girls. The large playground provides ample room 

for out door play when the weather permits. 

Many pupils are transported by bus. These children 

renresent two different types of communities; the "boom 

town" area where houses were set up to accommodate war 

workers, and the more rural, residential area. Formerly 

these pupils attended a one room school which has been closed 

to give the children the advantage of the city school system. 

The crowded conditions in the schools nearest these areas 

and the conditions which restrict building, make it neces-

sary to transport the children across the city to the 

Hedges School. 

The school has an enrollment of seven hundred child-

ren. The building is sunervised by the principal. In ad-

dition to the twenty classroom teachers the school has ac-

cess to the services of a psychologist, a primary supervisor, 

a music supervisor.,, an attendance officer, two visiting 

teachers, a doctor and a nurse. 

The school has an excellent health program. The nurse 

is in the building each morning to check all cases where 

the teacher is in doubt or needs extra heln. \Vhen children 

are absent because of illness, they are checked by the nurse 

and return to the room only with her permission. At the 

beginning of the year, the nurse, assisted by the doctor, 

checked all children for physical defects. The Community 

Chest and Red Cross aided at this time by providing glasses 

and dental care for indigent children. 
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The nurse .and doctor are available, on call, at all 

times. The nurse's room and medical supplies are accessible 

to the teachers for minor accidents during the school hours. 

The room, occupied by the fourth grade which was 

selected for this study, is large, but, with forty screwed 

down desks, the floor suace is very limited. Two small 

tables and chairs were added for the two pupils. There were 

tirenty: girls and twenty-two boys in the room. The cupboard 

space is very limited. Supplies had to be kept on the front 

seats. There is a work-bench with a fair supply of tools. 

The piano in the room was used for rhythmic experiences, 

songs, and folk dancing and was also played by individuals 

at appropriate times. 

The library corner included books from the city school, 

school library, the public library, and the room library. 

The children cared for the library. 

The building equipment such as the moving picture pro-

jector, the stereoptican, the reference library, and other 

supnlies aided in enriching the curriculum. 

The School organizations are the Parent-Teacher Assoc-

iation and the Mothers' Club. Both meet monthly with a pro-

gram of entertainment. Little, if any, consideration is given 

to child study or to the problems of the parents and the 

teachers who work with children. 

Once each year the Parent organizations have a social 

or lawn fete for the purpose of making money which in turn is 



used to purchase s pecia l equipment for the building . Last 

year they sp·onsored the noon luncheon orogram . They a lso 

sponsored the Cub and Brownie Scout Troops in the school . 

They ourchased three sets of encyclopedias for the school. 

Factors Which influence children are often more than 

the tangible or material environment . The parent 's relation-

ships with each other, divorce or separation, others besides 

the immediate family living in the same house , foster homes, 

the number of children in a home , and employment of parents 

are pertinent to the understanding of children . The follow-

ing summary of these factors refe rs to the forty- two child-

ren in the classroom. 

Parents and. Home 

Normal family
Parents separated 

20 
l 

Parents divorced- - 8 
Fat her in service - 2 
Child to second 

marriae; e - 2 

Two or more fam-
ilies li.ving in 
the same house . - 2 
Foster home - 1 

Home Maintained 
Mother deceased - l 
Father deceased - l 

Children living in 
County Home • 4 

42 

The f ollowing summaries include only thirty- eight child-

ren. The four children omitted lived in the county children ' s 

home . The ir relationships were not a normal home situation. 



Size of famil:y 

Only child 5  
Two children 6  
Three children 8  
Four children 8  
Five children 0  
Six·children 2  
Seven children 1  
Eight children 3 ·  
Nine children 2  
Ten children 3  

Em_ploY.D!ent in homes. 

Employment of fathers: 

Divorced and whereabouts unknown- 5 
In Army or Navy of United States-. 2 
Deceased (home maintained by . 

mother)- 2 
Westinghouse Electric Company 8 
(during year were on strike for 

110 days)
Mansfield Tire and Rubber Company- 3 
Carpenter or Contractor ·· - 2, 
Steel Mill 3. 
O~r -~ 

(Restaurant, Barnes Electric, Barber, 
Minister, Railway Express, Service. 
Station, Bed Spring Do. Tree Surgeon, 
Janitor at Post Office, Ideal Electric, 
Wine Store, Brick Layer, and one not 
employed because of health}. 

EJnplo:yment of Mothers 38 

Divorced and not vd th family l 
Deceased-

(home maintained by father) l 
Restaurant or Cafeteria 5 
Westinghouse Electric Company 4 
House work by the day 4 
Homemakers - 24 

38 



Having considered the physical properties of the 

Community, the school district., the building., the school pro-

gram., and the room, with a brief sunnnary of the status of 

employment and other home conditions., the next Chapter gives 

the procedures which were used in the presentation of the 

subject matter, the use of trips and first hand experiences., 

and the process of gaining_ and using parent cooperation. 



CHAPTER IV 

The Procedures 

The manner in which the study was made was: using a 

testing program to determine the ~hild 1 s initial and final 

achievement., a carefully planned curriculum adjusted to meet 

his· needs., interests., and ability, and unifying the home and 

school in as many ways as nossible with a view to the inte-

gration of the child and his optimum development and adjust-

ment. 

The curriculum was based. on Dewey's statement "The 

Child is the starting point, the center, the end.( .... ) It 

is he and not subject matter which determines the quality 

and quantity Of learning".l 

The class., with whom this study was made, had a range 

of sixty-six points in the Intelligence Quotients. The 

lowest was fifty-five and the highest was one hundred twenty-

six. The average median score was ninety-seven. These 

figures were the result of the Henmon-Nelson test. 

The chronological age range was six years. The 

average age was nine years. 

In order to better understand the child in his relation 

to the classroom activities., a brief perspective of the pro-

gram for the year proceeds the case data of the class 

members. 

1John Dewey, The Child and the Curriculum, p. 13. 



. The first day of school the children were greeted at 

the door by the teacher. The cumulative records had been 

restacked on three piles. The three fourth grades were each 

assigned forty-two children with no concern of grouping. 

The children's names with·room assignments were placed in 

the hall. The teacher checked her list as she greeted the 

children. The few new children.replaced those who had not 

returned from the prev:l!ous year. For.these few members.who 

were new to the school, the minimum of routine was recalled 

by those who had ureviously been in the building. Soon one 

of the boys asked., "Vfuen are we going to get our books? 11 

The teacher said., "Books., Why do we need books. There 

are books on tne reading table and books on the book shelves. 

What more do you want? 

-Another boy waa quick with an answer, as he said., "I 

want an Arithmetic., I like that". 

A little girl said., 11He can have it if he wants it., 

but I don't like arithmetic". 

This was the actual beginning of the program for the 
,_· 

year. The inforniglity of this beginning carried through 

all subjects. To give more in detail the concepts which 

the children had the discussion continued. 

"Arithmetic$ what do you mean When you say Arithmetic?" 

asked, the teacher. The children volunteered the following 

answers which were recorded verbatim as they were said: 

1. Oh1 that's what you have the first thing 
every morning • 



2 .

 In arithmetic you add numbers . 
3 .

 You have to learn numbers so you  

can get a j ob •  
4 .

 You copy a whole page of numbers  

and then put answers to them .  
5 .

 You have story oroblems and add  

the numbers in tnem .  
6 .

 You set prob lems down so you can  

work them.  
7 .

 You have to learn the time tables . 
8 .

 The teacher times you and you work  

fas t to s ee how much you can do  
until she says stop .  

9 .

 You take away in ari·tbmetic . 
10. You have to divide . 

When the tenth comment was given the teacher said , 

"You are right, but arithmetic is much more than any of 

those things 11 • The chil dren 1.ooked surorised . The y sat 

very quietly . The teacher continued, "How many of you 

have done any arithme t ic t his morning?" 

The silence prevailed; there wns no answer . The teach-
er held up the attendance ahe,et used in checking the names 

and addresses and said , "I know you have all done a 11ttle 

number work because I have it ' here . Do any of you recall 

havi ng used any numbers? 11 

After starting the discussion and giving the leads, 

the children were able to thi·nk of the foll owing ways 

numbers had been used : Counting to find that t here were 

forty- two children and only f orty seats, two s eats were 

needed, the boys were counted , and the girla lfere counted . 

These figures were used to ma·ke problems . The childr en were 

then challenged to see how many places numbers were used . 

The

next morning a very enthusiastic group greeted the 



teacher . A list of thirty ways numbers were used was 

recorded . 

The following day the California Achievement Tes t , 

Form A, was given. The only connnent besides the usual 

d irec tions was, "Do your best . That ls all that a nyone 

wants" • 

When the tests were graded, the scores were transposed 

into grade levels . 

The grade ls represented by the whole number and the 

month, by the decimal . The following is a summary of the 

September test for Ar ithmet ic . 

High Median Low 

Reasoni ng 
Fundamentals 

4 . 5 
4 . 4 

3 . 3 
3 . 4 

0 
2 . 8 

Total 4. 4 3.3 3 . 1 

The

grade nonn was 4. 0 . 

The test was recor ded with s pecial consideration for 

the common errors so that t hey could be subtly woven into 

the i nformal program . 

The school has a definite text which teachers are "sup-

posed" to f ollow because of the many trans ient pupils within 

the ci ty . A few of the orojects carried out as part of the 

Arithmetic proSram were : 

l .

 Numbers used i n daily papers . 
2 .

 A detailed Unit on 'l'ime . 
3 .

 Drawing to scale and oroportion for  

murals and models .  
4.

 Ge.mes involving numbers . 
5 .

 The Story of Money. 
6 .

 Pri ces and going shoppi ng . 



7 .

 Words in Arithmetic 
8 .

 Classroom exneriences which 

included the. col lecting and counting 
of Cafeteria Money, time for r ecess 
and gym, trips and many others too numerous 
to include i n a summary. 

The

Achievement test , Form B, was given in Anril 

with the f ollowing scores : 

High Median Low 

Reasoning 6 . 7 5 . 4 3 . 0  
Fundamentals 5.6 4 . 5 3 . 2  
Total 5.9 4 . 9 3 . 6  

The gain for the total test, in t he median score, 

was one year and six months in a period of six months . 

Other gains in reasoni ng and fundamentals were both 

one year and one month. 

In this part of the school work, the provis ion for 

individual differences was not only considered with vi ew 

of drill and fur ther study, but also with r egard for t he 

child and his develonment . His physical ," social, and 

emotional needs were considered i n challenging him to the 

best of his ab ility. 

Wholehearted c ooperation was g iven as parents began 

t o under s tand the workings of the informal method and many 

joined with the children in their s earch for material and 

information needed to solve some problems which had come 

from the class . 

A chart which summarizes Ari thmetic , Reading , and 

English, will be g iven on the f ollowing page. The scores 



given represent the results of the initial test given in 

September and the finaL test given in April. There were 

thirty-eight tests recorded. Four of the pupils were not 

present for both tests. The thirty-eight are the same thir-

ty-eight for both tests. 
ENG TOTAL 

A R I T H M E T I O R E A D I N G L I · S H TEST 
Sept. 8. Reason-Fundamen-Tot- Vocabul-Oompre-Tot- Total 
Grade ing tals als ary hension al 
Level 

6.0-6.5 1 1 
5.6-6.0 1 

, 5.1-5.5 l 1 1 
4.6-5.0 5 2 3 3 1 
4.1-4.5 3 3 2 2 6 2 3 4  
3.6-4.0 10 9 12 5 12 10 6 9  
3.1-3.0 11 22 15 6 8 10 8 11  
2.6-3.0 6 4 8 8 2 2 7 5  

0-2.5 8 1 12 7 10 9 12  
Median 3.3 3.4 3.3 3.0 3.7 3.3 3.1 3.3  
Standard Norm for Test - 4.0  

April 1.  
7.0-8.0 2 7  
6.6-7.0 1 6 3 5 1  
6.1-6.5 8 1 4 7 8 9  
5.6-6.0 7 1 5 9 7 5 5 5  

85.1-5.5 8 7 9 3 7 5 2 
4.6-5.0 8 10 12 6 7 6 0 6  
4.1-4.5 2 12 7 7 1 6 3 5  
3.6-4.0 7 5 3 2 2 4 3  
3.1-3.5 3 1 4 1 1  
0.6-3.0 1 2 l 2 1  

0-2.5 3 1  
Median 5.4 4.5 4.9 4.8 5.~5 5.3 6.2 5.4  
Standard Norm for Test  
Gain in  
Median 2.1 1.1 1.6 1.8 1.8 2.0 3.1 2.1  

The first column of figures give the grade levels at which 

the children were working. The other columns give the number 

of children whose tests placed them at the various levels in 



- each subject. In the median scores, the grade is represented 

by the whole number and the month in the grade, by the dee-

imal. 

The range of the scores in reading as compared to the 

arithmetic is indicative of an individualized program. The 

wider range in the April test than in the September test is 

also due to the consideration for individual differences. 



English 

Before giving the children the prescribed texts for 

English, the teacher asked the children What is English? 

What do you do in English class? The children gave the fol-

lowing comments: 

1.

 In English Class you're not supposed to  
say ain ' t .  

2 .

 You're not supposed to say: canya for can 
you or gi mmie for give me or nope for no . 

J.

 You copy sentences from a book and put in 
capitals , periods , and question marks . 

4 .

 You learn to write letters . 
5. You read stories about Brownies and fairies . 
6 . You learn poems about butterflies and brownies. 
7.

 You tel l stories to the class . 
8.

 During English per iod you watch for mistakes 

the children make and tell them what to say. 

At the beginning of the year there was a r ange of 

three years and nine months in the abilities of the children 

in English . The wide scattering of the class showed need 

for an individualized program of work so t hat all could 

travel at their own rate of speed . 

An informal program was begun by asking the children 

to write a few sentences about "Who I am" . Leads were 

given by saying that the teacher would like to know her 

pupils , where they lived , what they l i ked to do , the games 

they liked to play, and anything else they wished to write 

about themselves . The teacher read the papers careful ly, 

noted the errors and 't hen put them in the file for child ' e 

own comparison and correction later . 



The informal program was carried out all year. Spelling 

and writing were correlated with English. 

The children's own papers were often compared to see if 

they could find improvement and to see where further improve-

ment was needed. 

Having written, read, corrected, and copied several 

interesting stories, a brief review followed. The children 

listed the things which they had learned and considered as 

important to good story writing. Some of the children mention-

ed particularly the mechanics of the writing: Capitals and 

where they are needed, punctuation, spelling, and writing. 

Others thought about content of the story. For permanent 

record the children copied the list from the board and were 

then to see what. other things might be included in their 

notebooks. The notebooks became a source book, a reference 

book, and a fun book. No one in the class had a negative 

attitude toward the English notebooks. 

The writer would like to give in detail the entire pro-

gram for the year, but English is only a part of the total 

program. As the children learned to connnunicate and to 

express their ideas, both in writing and speaking, they made 

a better adjustment to the group and began to understand 

that English was more ;han the things mentioned at the begin-

ning· of this discussion on English. 



Reading 

Reading, the most important of all subjects, is here 

considered separately from the language arts. 

The basic text was not introduced until several weeks 

after school began. The first weeks were spent in a free 

reading program. Many books which had been selected for wide 

range of reading abilities and for variety of interests were 

on the reading table and book shelves for the children to 

use. The first observations were made as to the children's 

choices. Each was given the opportunity to read a part of 

his book to the teacher. This gave some idea of each child's 

ability. 

A period was set aside each Tuesday and Friday as a 

free reading period. The readings were reported briefly 

during a sharing period. Each time the type of oral report 

varied. Sometimes the best part of the story, the most 

interesting person, ·or the first part of the story were 

told, other times someone started the story and others help-

ed to finisp it. 

More than four hundred books were used in the classroom 

as a part of the reading class. 

The reading vocabulary median for class, according to 

the achievement tests, was for low third grade in September 

and high fourth grade in April. The standard norm had been 

exceeded by two months, and the gain was one year and five 

months. 

The comprehension median for September was third grade 



of fourth month; the score in April was the fifth grade of 

the fifth month. A gain of two years and one month was made 

in the six months period. 

The writer ascribes these scores to (1) the amount of 

reading done in library books, (2) the individualized pro-

gram of reading, (3) the amount of reading done to find some 

particular fact for solving an immediate problem such as to 

find some detail for drawing on frieze, to find which wau to 

travel came next and why, to notice the progress in establish-

ing a village like Hastings Mills, (See page lbS- for repro-

duction of two murals drawn in relation to Reading and Art.) 

(4) the release of pressure from word calling and more stress 

on content, (5) the stress placed upon child development 

instead of. the techniques of reading which were made easy 

when the child became adjusted and had the assurance that he 

could read. 

Since the achie.:1rement tests did ,not directly test the 

other areas - music, art, social studies, health, physical 

education, and science - no comparison can be made nor 

improvement shown. To show that they were not neglected they 

are referred to in the appendix. 
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Sharing Day 

This is the name of a day which was the outcome of the 

children bringing many interesting things from their home. 

Most of the things were from the members of the families 

serving overseas with the Armed forces. Each day numerous 

interesting articles were brought. One morning in the dis--

cussion the children recalled the things that had been shared 

where they were from, and who had brought them. It was 

ai11azing to watch the interest and emphasis placed on the many 

places from which the things were sent. The discussion 

continued and the decisions were reached to: (1) have every-

body bring something to share; {2) to set a time to bring 

the things; ( 3) those who share are to be prepared to find 

the places on the map and tell about the article they wish 

to share; {4) if anyone does not have something to share, 

he can tell a story, sing a song, tap dance, or do something 

to share with the group. 

Before many weeks passed, even the most timid children 

were looking forward to this as a time when everyone enjoyed 

what the others shared; they, too, were ready to share. The 

children called Friday "Sharing Dayn. This is mentioned 

throughtout the case studies. 

Trips as part of the Activity Program 
-

Anything outside of the classroom is often not con-

sidered part of learning. This was not true of this 
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particular group. The trips were planned and were purpose-

ful. 

The first trip was to the nurse's room where she 

talked to children about the care of the teeth. 

The second trip was to the Public Library. The librar-

ian had planned the time by making small mimeographed sheets 

with numbers from one to ten. The children were to examine 

each table of books and then to rate the artists who had 

illustrated the books. Each table had only one artist's 

work but had several books. After this the librarian ex-

plained how to find books when one did not know where they 

were. 

The third trip, in connection with the "Old Fashioned 

Days" Unit of Study, was to the blacksmith shop. The 

blacksmith, the only one in Mansfield, showed and explained 

the tools he used. He explained the old fashioned bellows 

and compared them to the electric bellows. After all had 

been explained, he made the children a horseshoe to take 

back to school. 

The fourth trip was to the City Museum. Much could 

be said about the children's comments and the new under-

standings which came out of this experience. Some of these 

are mentioned in the case studies. 

The trips meant more than going somewhere. They were 

purposeful. They involved crossing streets and using the best 
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of safety rules. Group cooperation and following directions 

were necessary. 

Parent Cooperation 

At all times parents were made welcome in this class-

room. However, there are always a few who need a special 

invitation or special reason for coming to school. 

The Mothers' Club met regularly the fourth Tuesday 

of each month at two o'clock. Besides the regular announce-

ment regarding the meeting a note was added for the mother to 

come early and visit the classroom. No special work was 

planned as the teacher wished the mothers to see the children 

in an ordinary class situation. In order to give variety, 

however, the areas of int.erest were rearranged. The children 

chose what they wanted to be doing when parents were there. 

Their first selection was social s~dies. M:any rnothers 

responded to these invitations. During this time the teach-

er did not visit with the mothers. Later in the afternoon, 

the teacher joined the mothers for the social hour and 

lunch. This gave opportunity to visit and to discuss many 

things which had been noticed in the room during the previous 

hour of observation. 
' 

An afternoon in October was set aside for parents to 

visit the classroom, to see the children's work on display, 

and to examine the achievement test. Twenty-four of the 

thirty-eight (not counting children who live in the County 

Home) responded to the invitation. The children's work was 
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planned so they worked very well without the teacher. The 

teacher explained to the mothers how the tests were set up, 

the purpose, and how they were given. Each part of the test 

was explained in general. The mothers could see their child~ 

achievements as well as his failings. Later each parent was 

given the opportunity to ask questions regarding his child 

and the teacher was prepared to offer suggestions. 

After the April testing program was over a similar 

Mother's meeting was held. At this time the children's 

scores were charted on a large chart. Each mother was given 

the key number to.her child's scores and teacher explained 

in detail. The children at this time climaxed their unit 

on Old Fashioned Days and while the teacher visited with the 

parents and children retired to the luchroom where cook was 

ready to serve them ice cream and cookes, and to supervise 

them so that parents and teacher could have open discussion 

on the children and their accomplishments. The parents were 

served ice cream by the second cook and the informal discus~ 

sion took place. 

These meetings with the mothers meant much to the child-

ren and their attitudes. During the entire year only three 

parents of the forty-two children did not visit the class-

room. 

Many times the teacher was invited to the homes of the 

children. A few times as guest to dinner, a few time to spend 

an evening, and toher times as one of a comrnittee to work on 
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a group project for Parent-Teacher Association or other 

organizations. 

Working together for the bond issue which passed with 

more than eighty per cent was another way of meeting parents. 

Other ways in which the parents cooperated are found in the 

case studies. 



CHAPTER V 

THE DATA 

The sourees of the data collected for this study were: 

home visita,i0n; observation, conference, and part1c1patien 

or the parents in the classroom; eonversat1on with parents 

at Parent-Teaeher Association or Mothers• Olu~ meetings; an-
ecdotal records of classroom activities; the school testing 

program of achievement, intelligent, and personality tests 

and conferences with the psychologist; also the cumulative 

records and comments or former teacherso 

NOLAN 

Oase D§ta 

Nolan was an average boyo His school work was average 

er aboveo His reading was n@t done with great speed, but 

with understandingo His mother was a very nervous pereono 

She talks very loudly. The father, an empl0yee of the Mans-

field Rubber Oompanyt had always worked the night shift. He 

was gone when the ehild came home from sehoolo The only 

time he could spend with the child was in the morning. This 

time was spent getting his lunch bucket packed, getting 

aressed, breakfast, and finally to sehool leaving little, it 

anl) time for conversat1ono Soon after the beginning of ech0ol, 

the father became 111 and was at home all the timeo 

The Problem 

The child was having a new adjustment to make. The 

father was not 111 enough t0 remain in bed but eoula not re-

51 
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turn to warko Since the time the chila had started to 

school, hie mother was the one to give the attention to 

his school work. The father being at home, the ehila finds 
~ 

two who are interested in him, two to scold, two, who be-

cause of nervous conditions and health, were not coneistent 

with the ideas of a growing boy. For a short time there 

was conflict. Then the school and its activity program 

became a part of the home. 

Parent Conferences 

The parents visited the school, called the teacher, 

attended Parent-Teaeher Association or other school tune-

tian so that they could talk over the problems of their 

child and eould see him in his relation to the other child-

ren of his age. The parents, because of health, were in-

secure and had an over anxious feeling for the child. 

Data on develepment and adJustmen~ 

Nolan came home from school and told about his elass-

worko HTransportation of Very Early Times" had been the 

subJeot and the children were finding pictures or, if they 

wished, were drawing pictures. Nolan said, 11 ! wish I ceulcl 

make a covered wagono We call it a eonestoga at school." 

The father was thoroughly interested and at once he e~cl 

Nolan went to the basement where the father had a complete 

woedwork shop. They leoked at the supplies on hand and then 

took a trip to the city library where they found a book on 

models. The father and son drew their plane and then, piece 

by piece, they proceeded. When the frame was ready for the 

cloth top, the mother was asked to help. She too was eager 



ta have some part. 

The child learned the necessity ef each piece being 

exact. He learned the need of a plan and the reason for 

following the plan. Upon the completion of the eovered 

wagon, a stagecoach was made. The building of this was 

a real experience for Nolan as three-fourths of an inch 

was used to represent a foot. Nolan 1 s understanding of 

this scaling to size was surprising. The same procedure 

was used: the trip to the library, the drawing of the 

plans, and the working together. Nolan and hie father 

had something in commono This meant many learning faets 

for Nolan,· but most of all it meant a common interest for 

the whole family. 

Nolan brought each finished model to school. He ex-

plained in detail t0 the class how each was made. He 

trie4 to show how the plans were drawn·, but, although he 

understood, the idea was too complicated for the class 

without the working understanding. 

When it erune t0 carving the horses and the oxen, Nolan's 

first lesson was done with s0ap. Then they were made from 

wood. 

The little horse and buggy, which was the third and· 

last @f the series as the father was able te ret;urn to his 

work, was used as the centerpiece on the tea table for the 

elimax of the "Old Fashioned Days• Unit~ 

The family had been helped greatly and the class had 

alee benefited in having the models from which to study. 

The chili received the attention he had needed sinee the 



arrival ot the baby brother. Nolan had gained the home 

security he needed. Hie classwork showed evidence ot a 

more stable , lees nervous, and very intereeted child. The 

following summary ot the two Achievement Tests tell what 

happened to hie school work. 

Cal1torn1a Achievement Testa 

Sept. Apr. Gain 

Reasoning 3.8 5.9 2.1 
Arithmetic

Fundamental 4.0 5.1 1.1 

Total 3.9 5.4 1.5 

Vocabulary 3.7 5.0 1.3 
Reading

 Comprehension 3.9 5.4 1.5 

Total 3.8 5.2 1.4 

English 3.6 6 . 2 2 .6 

Total ot Teet 3.8 5.6 1 . 0 

Summary and Conclusion 

This case shows the need ot security a t home and at 

school and ·the need tor two parents who are consistent 

and interested in the weltare or the child. There wa1 

need tor common goals within the home with which to unite 

the toroes or interest and ability t or a better adjustment 

ot the child, as well as or the family, to the environment. 

The child who is adjusted to hie home and its many intlu-

ences is also adjusted to the school and classroom activ-

ities. According to California Achievement test, he was 

doing low sixth grade work at the close ot the fourth grade. 

The following page gives three photographs to illus-

trate the family and the new interest: 1. Nolan and the 

rather are working on the carving and the construction.· 
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2. Nolan and his mother are e•w1ng the ~op tor the covered 

wagon, and 3. the family with the finished set of models. 

CAROLYN AND JERRY 

Case Data 

Carolyn, an above a.verage child, was the youngest of 

her family. Her older brother and sister are both married 

and each has two children. T:w:e l!>'ther children between Car-

olyn and the brother had died. The one passing away at the 

same age that Carolyn is now. 

Problem 

Carolyn was a domineering child. She often told the 

children their work was wrong and would attempt to tell 

them what to do. Her parents were also aware of this atti~ 

tude at home. Her classwork was good but she lac~ed interest 

and worked only with a certain amount of coercion. Her most 

prevalent need was to gain better rapport at home and at 

school with her playmates. She gained attention by her un-

social beb.avior. 

Paren'l.:.Sonferences. 

Many times cluri:ng the yea,r the pa;t"ents. spen'\; tim~ 

visiting with the tea~her regarding the development and ad"."" 

justment of th~ child. One very profi:l!able evei;iing which 

b,~ough~ many u,nderstandings between tlle pa!'ent,s, the school, 

and ~he teacher was spe~t.1nformally a1i the teacher's apart-

ment. P,age57 ~ Plate B, photograph f9ur, shows the p~rents 

with the teacher d+scussing the prob~ems of.wh~t is really 

best for the child. Photograph five, of the same page shows 
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the frame with Carolyn's collection of lapel pins. This 

hobby established a common basis for interest between the 

father and Carolyn and· led to other hobbies as well as 

many happy hours for the father and daughter. 

Data on Development and. Ad.J,q,etment, 

Carolyn was given a share of the responsibilities in 

the home and in the school. Every effort wae made toward 

interesting the child in group activities and in gaining 

better status among playmate~o She was encouraged to join 

Saturday Club at thf:! Y.W.C.A. and to attend the Story hour 

at the City Library. She met one of her playmates on Sat-

urday morning at the Y.W.C.Ao where they spent two hours. 

Then they went to the library for an hour and ate lunch at 

a restaurant. If there were no other pls.ns for the afternqon, 

they would visit the dime stores and. attend a picture show. 

These associations and purposeful activities at Y.W.C.A. and 

the library were beginning to show in her attitude toward 

others at school. She later became interested in Girl.Scouts. 

About this time the mother saw an advertisement in the 

paper by a working mother, whose hus~and was in the .Army, who 

needed help with the care of a child. The child was also a 

fourth grader. 

Having considered the home life of Jerry and the effect 

upon their own child, the parents decided to talk the situ-

ation over with Carolyn and to accept her wish. It was de-

cided to take the child for a few weeks to see how things 

would go. She was paying board and room but was to assume 

some of the responsibilities of homemaking so that she too 



could become a part of the home. 

The parents soon appreciated the intelligence and 

thoughtfullness of th~ir own child and did much to show 

their interest in her. 

Jerry, too, was a member ef the fourth grade class. 

The teacher knew her home conditions and intellectual abil-

ity and was anxious to help her gain the security and the 

other needs which are.important to the growth and develop-

ment of an individual. 

The two girls learned to play together, to give and 

take, and to share what they had. The parents divided 

their time and e~eh child showed great improvement in their 

school attitudes. Carolyn became very cooperative. She 

was not so do.mineering. Jerry seemed to sense her Mother's 

rejection of her. For a while she spent her noon hour with 

her mother. This was making divided loyalt1~s and the child 

was restless and dissatisfied at both places. She began 

eating her mealt;i at the home with Carolyn a.nd epent Sundays 

with her mother. 

Summary and Conclusion 

Carolyn, an intelligent child, had not had the security 

and love she needed. The parents were living in memory of 

another child who had died. They realized Carolyn needed 

more of their time s_nd more time to be with others her own 

age. 

Plans were made for her to attena Saturday Club at Y.W.C.A. 

Story Hour at Library, eat lunch with a little girl friend, 

,. ;. 



The difference between taese two girls helped the 

parents to realize the intelligence and emotional attitude of 

their own child. 

The following summa.ries will give evidence of the 

scholastic achievement which was made possible only by the 

change in the children 1 s home conditions, the parent8,l co-

operation, and the understanding of each child.. 
~California Achievement Tes.ti 

CAROLYN 
Sept. Apr. Gain 

Reasoning 4.2 6.4 2~2 
Arithmetic Fundamentals 4~1 5~4 1.3 

Total 4.2 5,7 1.5 

Vocabulary 4~6 5~5 ~9 
Reading Comprehension 5.0 6~9 1~9 

Total 4.8 6.1 1,3 

English 5.3 7.5 1.8 

Total of Test 4.8 6.3 1.5 

JERRY 

Reasoning 3,3 4.7 1.4 
Arithmetic Fundamentals 3.4 4.0 .6 

Total 3.4 4.3 .9 

Vocabulary 2~9 3:9 1.0 
Reading Comprehension 3~9 4.7 .a 

Total 3.2 4,2 1.0 

English 3,1 4,7 1.6 

Total for Test 3.3 4.4 1.1 

Gains were made over a period of six months of school. 
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and attend a picture show. She joined a girl scout troop 0 

The bringing of the other child into the home taught her to 

share and to respect the rights of otherso 

The parents planned more time to be with the child and 

showed interest in her accomplishments. She spent the morning 

with her mother, a part of 1ihe evening with her father, and 

some time with both parents. She and her father made a frame 

for her collection of lapel pins, attended movies, went for 

walks and auto rides, read stories, and did many other things 

of interest together. She and her mother spent many houre 

at the piano, baked cookies and cake, sewed for her dolls, 

and went places' outside of home. 

The parents.also planned things together which also 

included Carolyn. 

She was given the encouragement and sympathetic under-

standing she needed along with the security of knowing she 

was an integral part of the.home, the school, an~one who 

was wanted by her playmates. 

The parents found much pleasure in readjusting their 

living to establish better rapport between them and the child, 

to accept the child as she was and to give he~ the home 

environment necessary for emotiona1 stability. 

As for J~rry, they gave her a good home environment, 

encouragement, home attitudes of love and security she had 

never known. Her growing emotional stability in this home 
\ 

and careful supervision and understanding at school aided her 

to achieve the factors necessary for development and good 

adjustmento 
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JUNE  

An interesting situation with child, parent, and teacher. 

As the teacher checked the daily attendanee she observed 

that June had been absent for three successive WednesdEtys. 

She was at school in the morning of this particular Wednesday. 

Apparently she was all right physically. She had played hard 

during the physical education class and had been active in 

all other classwork. Where was June? 

The teacher appointed a child to read to the class as 

was the custom immediately following the noon hour, and then 

left the room to call the home of June. The mother answered 

the telephone and very politely informed the teacher that 

June did not feel good and could_not eat her lunch because 

she felt 111 and had gone to bed. A courteous 11 thailk-you11 

was returned and the teacher went back to her classo 

About a half hour later, the teacher was called to the 

telephone. The father of June was calling. The teacher 

answered and became a target for many discourteou~ remarks. 

He informed her that he was a respectful citizen and was 

bringing up his children in the way he thought best and, if 

they were sick, they had a right to be in bed. He said that 

he always had his children in Sunday School e.Q.d as for her 

absence it was not the concern of the teacher. 

By this time he had slowed up enough for a response 

from the other end of the line. The response was calm and 

slow, "I'm sorry, Mr. O., but I am certain you have mis-

understood. June was at school this morning and her 

activity in her classes led me to believe that she was not 

itt. Today makes the third Wednesday she had been absent 
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and knowing that the stor'?s are closed, she mj,,ght hav~ been 

molested on way to school. You never know these days." 

The father changed his tone immediately. He said,. 
11 You mean you are interested in my June 9 You are right. 

I Just had not thought about this. I am the one that is 

sorry and thanks ever so much for callingo 11 

From this time on the parents of June were very cooper-

ative in all class and other school activities. When we 

climaxed our 8 01d Fashioned Days 11 unit with a program of 

songs and speeches, June's mother helped her with her old 

fashioned dress and the day of the program found both her 

mother and father as ob~ervers who were thoroughly interest-

ed in all that was doneo 

Another significant observation is that June was not 

absent anymore the rest of the year. 

California Achievement Test 

JUNE 
S~pt. Apr. Gain 

Reasoning 2.4 5.7 3~3 
Arithmetic Fundamentals 3.3 &.2 ~9 

Total 3.0 4.8 1,8 

Vocabulary 2.4 4~8 2~4 
Reading Comprehension 3.8 4~7 ~9 

Tote.l 2.9 4.8 1.,9 

English 3,6 6.6 3.0 

Total for Test 3.1 5.3 2.2 

The percent of gain 1s accredited to t~e parents 

cooperation with the school and the teacher. There was 

better understanding of the teacher's interest in their 

child 1n working for a common goal not of pouring in subJ~ct 

matter but interest in the child's growth and development. 
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Photograph numb~r 6 on page 57 is June and her.mother 

with the costume made for the Old Fashioned Playlet. The 

umbrella is a door curtain rod. The third ruffle was 

slightly damaged, but the picture illustrates the parent_ 

cooperation. 

ANN 
· Ann could not be still a minute. She was moving con-

stantly. She was an only child. At birth she weighed four 

and one-half pounds. The father delights telling how he fed 

her for fourteen days with an eye dropper. The mother was,, 
forty years of age when Ann was born. The father was 

several years older! Ann made a real struggle for lite, 

but gained normally. 

Her firet two years of school were in a small central-

ized school. There were two grades in one room and ehe 

received only the minimum of attention and help. Her work 

would be considered low average. In the summer following 

her second grade, a tor~ad9 and storm swept through the 

community where they lived. Their house waa lifted from its 

f0undation and moved several feet fDom the origina.l location. 

The family was in the house at the time. From this time on 

when it looks li~e rain or dark clouds appear, she becomes 

auite hysterioalo 

Her third grade was spent in the city school. The 

family moved to Mansfield from the small rural community. 

A complete adjustment had to be made. The timid child stood 

the first day of school determined not to leave her mother. 

Ann was p~rsuaded by the teacher to enter the room while the 

mother waited in the hall. A few tears were shed, but she 
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The next day ann was very much at home in her new school. 

She progressed both socially and physically. 

The teacher enoouraged her to go to the library often. 

At first she did not go. She was afraid of the big town. 

Her mother took her several times. Then she began taking 

her part of the way as she had shopping to do and would 

go to meet her. Before long, Ann was going herself and 

was not afraid. She would take tw0 books home. One of her 

evening pleasures was to read to her mother. She needed the 

large amount of reading. Her school work improved greatly 

as her reading improve«. S:t;i.e ofte11 g<>'t boo~s recommenq.ed 

by the teacher on thfJ subjed'tij of discuss1,on"a't sQhool. 

After school hours Ann plays with the neighborhood 

; children. Their favorite games are 1 house0 and "school 11 • 

The dolls are the class for which two or three children do 

the talking. 

During the Christmas Vacation the family was to spend 

about ten days with relatives in Georgia.. Ann was very 

interested.. She spent many hours studying time tables, 

(see Page 57 Plate B. Photograph 7) train and pus schedules, 

and also got books and read them to her mother. (see page67 

plate B, Photograph 8. ) 

The trip was made. On her return the little timid girl 

who was so afra.id, gave an excellent oral report to 'tihe class 

about the things she saw. She gave 1n ~eta11 the train time 

and what she saw from the train windows. 
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After the arrival at the relatives, several short trips 

by car were taken so that Ann could see more of the country 

or to answer one of her <!Jlllestions as she wanted to know if 

what her books said was really true. 

Ann has gained confidence in herself. She still fears 

a storm but has a better oontro+ of her feelings. She gets 

along well with others. 

Summary and C_onclusio! 

This oase shows how a child, who_is given love and 

affection cm the part of both _f)arents, ce..n adjust. to new 

situations, ean ove~come fears, and oan learn to get along 

with other children. 

This child had serious ear aches and was_ not physi9ally 

strong. She needs understanding and encouragement. She 

needed praise and help in knowing that what she does is 

satisfactory or what to do to make her work satisfactory. 

The fact that she could not sit sti11 or that she seemed 

nervous and excited was never mentioned. Thie child made 

excellent progress during the year. 

PETE 

Case Data, 

Pete is an only child. He is four feet eight inches 

tall and weighs seventy-six pounds. He is a child who ~s 

loved by all the children and by everyone who khows him. 
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His parents were married when the mother was seventeen 

and the father nineteen. Pete was born a. year after this 

marriage. For a short time they lived in one side of a 

large duplex, then they bought their own home. The house is 

located on a new street with all new houses. The shrubbery 

and pretty.lawns are how beginning to make the street very 

attractive. 

From March fifteenth of nineteen hundred and torty-five 

to the same date of forty-six the father was in the Navy. 

Most of the time that he was away from home, he was going 

from island to island in the Pacific Ocean. On July fourth 

of last year his boat was torpedoed. He escaped unharmed•. 

The mother found very few interests while he was gone. 

She kept the home e.s it was when Pete Sr. was there. 

The Problem., 

Pete's class work could be considered superior. His 

work needed special guidance in order that he could work 

up his ability. He had many activities in which he took 

special interest and was fast becoming a leader of these 

groups. His particular needs were to have work suitable 

to hie ability, to have time to carry out his own ideas of 

creativity - writing, sketching, story telling and others. 

He also needed many group experiences. He needed to work with 

others. 

The conferences regarding_Pete will be mentioned in 

his adjustment and developmento 
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Data

on Development and AdJustment  

When the need arose for a new cook in the school lunch-

. room, the mother became interested and thought of this as an 

opportunity for her. In conversation with her about the Job 

she said,• (1) I can be at home after school, although Pete 

is usually out playing, I believe the mother 1 s place is at 

home. Boyi do not get into so much trouble when they know 

mother is there , , (2) I can always be home on Saturday, (3 ) 

like

to oook. • 

She accept ed the Job as second cook. She was an excellent 

worker. She attended the Mother' s Club and Parent•Teacher 

Association. She became a part of . the groups and shared much 

in the work of the se organizations . 

Her .atti tude ot interest could be !een 1n Pete's  

attitude .  

She commented many times about children who had gone 

through the Cafeteri a line - the courtesy ot some the dis-

courtesy of others , the neatness of some and the opposite of 

others . With this she began to r eali ze tha t lite was not so 

pleasant tor all the chlld.ren .as it wa s tor her .son , that 

Pete's short comings in number work were nothing towards 

others, and, that his home security and parents .a t titudes 

were a stabilizing influence in his adjustment and develop-

ment . 
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Pete is an excellent pupil. His Intelligence 

Quotient (117) does not do him justice. His vocabulary 

is superior. His comment is, "I learn my words from 

the radio and from the books I read. I find some new words 

every day. It is fun to use new words". He likes reading 

and reads with understanding ll:Dooks which are years above 

his grade level. He is especially interested in histroy. 

He likes to trace events of long ago to the present time. 

He also likes, to turn this sentence around, to start 

with something such as airplane and trace its history to 

the souroe. Other interests were: writing and telling 

original stories, sketching, basket ball, track, club 

work, woodworking, and attend~ng movies. 

He had a great curiosity. Whenever he heard or saw 

something new, he wanted to know more about it. One of 

his commendable and unusual interests was to hear radio 

commentators and then to follow the daily news to see if 

what they said was true or was as they had said it. He 

followed the war news in detail. He knew where certain 

ships were, what the difference was in the types of planes, 

and where the army and navy troops were from day to day. 

At the beginning of the year, Pete's mother was most 

concerned about his Al'ithmetic. She had a pleasant talk 

with ~im and challenged him to have a better report to 

show his father. The first six weeks found him going along 

at a slow rate of speed hardly doing what could be con-

sidered fourth grade work. The teacher assumed much of the 
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responsibility, changed her method entirely and started 

making arithmetic meaningful. The arithmetic program 

was discussed in Chapter r.v. It took several days ot 

talking together before the class could put any oonneo-

tion with common everyday numbers and arithmetic. These 

days of conversation instead of bookwork took root. 

The second six weeks showed a remarkable change. 

Besides making the regular grade card, a second card was 

made to be sent overseas to the father. Pete was so 

pleased that he made a persistent effort to improve his 

work. 

Other classwork was of equal interest. After one of 

the story writing periods, the discussion of using plural 

and s 1ngular words was brought up for special attention. 

Each child was to write a sentence using "is" and one 

using "are". They were then read to the class. One 

comment was as follows: 

Charles• sentence, •There are a lot of icicles hang-

ing from the root". It was a very warm winter day and 

there were no icicles. 

Pete said,. "Well, that is a good sentence but it is a 

bit exaggerated." 

Barbara, "Where does Pete get those big words he 

alwaus used?" 

The teacher referred her question to Pete who 

answered, "I heard that one on Ozzie Nelson's radio 
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program. I like to hear him. I learn a new word every-

time I listen to the radio." 

When asked about his favorite programs he named many. 

Once when the word "predict" was used in the reading and 

came up for discussion., Pete responded., "Predict, that 

means to tell wha.t is going to happen. That is what Drew 

Pearson does on Sunday Nights. I like to listen to him 

and then see if the things he says come true." 

In a conference with his mother in January, it was 

learned that she was having a little difficulty with Pete. 

She would find it necessary to oall him many times. He 

was alwi1s late for dinner. He was careless about ooming 

1n at the assigned time at night. The writer must stop 

to comment here - Pete received a watch for his birthday 

and since then has been told to come to dinner at a def-

inite time and when he goes out again he is given the 

definite hour. No threat was ever made if he did not 

come in, but as yet he has failed only once to come in 

and could prove that the watch had stopped. His parents 

often compliment him for the progress he has made. 

Another d 1:ff ioulty he was having to conquer was 

hanging his clothes on hangers. He was always in a big 

hurry and usually could not take time to hang them up 

c orl:'ec t ly. 

The first step in this solution was to make him coat 

hall inspector at school so that he could see that the 
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careful pupils always hung up their coats without 
I

being 

told. He took a lot of' pride in seeing that every coat 

was hung up correctly. His mother often talked to him 

about neatness and instead of forcing him left him to 

decide f'or himself whether to hang up his clothes. Con-

sequently they were hung up without further comment. 

He was a leader and no matter what he says or does 

he always has a group following. Care has to be taken to 

see that the group of followers does not influence him. 

At election time muoh discussion in the classroom led to 

a very interesting unit on the officers in the city, 

county, state, and national governments. Pete showed 

unusual interest and did much to find out why and how 

these officers were elected. Other questions came up 

such as: How do the policemen or firemen get their 

jobs? 

One day one of' the boys suggested that we pretend 

our room is a city and that Pete would be the Mayor. 

The children approved the suggestion, but said that was 

not the way a mayor was elected. A campaign followed 

and the election was held. Pete was elected. A coun-

cilman from each row or ward was elected and his assigned 

duties given to him when he went into office. The police 

and patrol men were assigned hall and room duties, firemen 

cared for windows, doors, and reoord book in ease of' 

fire-drills. The room was to the point of being over-

organized. Pete took his seat at a table in front of the 
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room and held the town meetings. The secretary kept 

excellent minutes. The motions made were well thought 

out and did much to give the children the necessary poise 

in go!ng before a group. These meetings were held once 

a week and any resignations and new appointments were 

, made at this time. Pete proved to be an excellent Mayor 

and was always well prepared tor his meetings. He often 

called his councilmen together to remind them re~arding 

some item of business whioh they were neglecting. No 

other child in the room could have led the entire group 

as Pete did. When he made suggestions, he did so as a 

duty or responsibility, not in a sarcastic "you do this 

or that". 

Pete's school work was so well done and his home 

life well planned that it seemed his one need was to 

have more interest outside of the school and home. Gradu-

ally he was interested in several groups. He assumed,the 

responsibilities readily and was an outstandipg follower 

as well as leader. 

His mother often had him invite boys for dinner 

because she realized he need companship. 

Other Interests 

Pete is a member of the Cub Scouts. At first he did 

not like it, but soon gained interest and is now a very 

active member. 

He is a member of Y.M.O.A. Very recently he passed 

the swimming test. He took the certificate as just another 
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piece of paper and can not see why his parents should be 

elated. "It really was not anything, I went down there 

and had a lot of fun, 11 he said. However, while his 

father was gone he would not go to the Y.M.C.A. His 

mother could not understand why he had suoh a negative 

attitude. His unusual interest now without any force 

or suggestion of going leads one to the idea that he did 

not wish to be away from his mother. 

The father has a very complete woodwork shop in the 

basement. Pete understands that he is at liberty to use 

the hammers and other tools, but that he is not to touoh 

the power machin~n1 when the father is not there. There 

is a small work bench for Pete. Many hours are spent 

hel'e together. 

Since his father's return from the Navy, Pete spends 

Saturday morning at the Y.M.C.A, meets· his father and 

goes to dinner at a restaurant, and then spends a part 

of the afternoon at the picture show. 

Bicyo le riding is one of Pete's special interests. 

All of the boys in his immediate community have bicycles 

and have many good times together. 

The wintertime brought ice skating, skiing, and sled 

riding for which Pete was very well equipped. 

Pete's present desire is to have a dog. He has had 

two, but both have been killed • 

. The f am.ily usually spend the evening at home together. 

The previously me.nt1oned woodworking consumes some of the 
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time. Table games of various kinds, popping corn, listen-

ing to the radio, and reading are some of the interests 

of the family. 

For the Sharing Day experiences, Pete was always 

prepared to share. Some of the things he shared were: 

Navy Pennant from his father, scrapbook of cartoons, tad-

poles from the creek, out-outs made into three dimension-

al pictures, several riddles, chop sticks, photographs 

of his father's Navy ship, pictures from China, handker-

chief from Hawaii, Chinese money, set of colored pictures 

from Hawaii, and, at other times, gave reviews of shows 

he had seen or books he had l'es.d or told an ol'iginal 

story. 

Interesting Comments 

Pete very often left the room before time for recess. 

When questioned as to why such was necessary so often, he 

said, "I am always so thirsty .and I can not drink the 

water in the rest room. It just does not taste right ao 

I go to the hall and get a drink. We are not allowed in 

the center hall at recess so I have to get my drink ahead 

of time." 

His admiration of his father and mother brought an 

interesting comment. After he had listened to his parents 

visiting while the little family was spending a qu1~t 

evening in the living room, he said, "Say, dad, just how 

long were you and mother ma~ried before you got me!" 
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The father's response, "One year, son, why?" Pete in a 

satisfied manner said., "Oh, well., then., I did not miss so 

much., did I?" The parents were quite amused. This com-

ment brought understanding to a discussion earlier in the 

evening. The parents wanted Pete to attend the scout 

camp. His only comment was, "I do not want to. Thel'e are 

many interestings things around hel'e. I might miss some-

thing. n 

Pete participated 1n two programs given over the 

local radio station, WMAN, this school year. 

When asked to give the most interesting things which 

happened in classroom this year, he wrote a lengthy report 

about the programs 1n the room and at the Radio Station, 

the trips to the library, to the museum, and to the black-

smith shop, and also the making of ~ur own movie which 

was.shown by means of a comic-scope. 

Pete's progress and outstanding achievement lies in 

the interest and cooperation of tbe parents. His hal'monious 

home environment and the many opportunities and privileges 

which he has. All these go together to make him a well 

adjusted child. 

Summary and Conclusions 

The California Achievement test was given in September. 

Pete's score rated him a third grader of the eighth month. 

With the informal program and special attention to his 

superior ability, and with a planned program of outside 

activities, Pete's April test gave him the rating of 
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sixth grader and sixth month. Thus he made a gain of two 

years and eight months in a perios of six months of school. 

His biggest gains were in Arithmetic l'easoning and reading 

vocabulary. 

California Achievement Test 

Sept. Apr. Ge.in 
Reasoning 3.8 6.9 3.1 

Arithmetic Fundamentals 3.7 5.6 1.9 
Total 3.8 5.9 2.1 

Vocabulary 6.2 8.2 2.0  
Reading C omp:rehens ion 5.5 6~2 .7  

Total 5.9 7.0 1.1  

English 6.1 7.3 1~2 
Total for test 5.2 6.6 1.4 

Photograph 10 of plate C on page 67 : Pete with his 

mother on the left and Pete with his father on the right. 

Both photographs were taken in school clothes and are 

good examples of the parents' interest in the child. 

A comparison of Pete's handwriting is on page 
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SANDY  

Case Data 

Sandra, an only child who recieved much attention from 

both parents, had the misfortune of losing her father by 

death. The mother maintained the home, but soon found it 

necess_ary to go to work. Sandra spent much of her time 

alone. Both the mother and Sandy were in need of each 

other's companionship and also more contact with communtiy 

and social relationships. 

Problem 

Sandy was alone due to the necessity of the 

mother working in order to maintain the home. She had not 

been able to keep up with regular classwork. She had a 

fear of meeting people, of being asked a question, and of 

having to complete a task in a give~ amount of time. When-

ever sh~ was able to accomplish whatever she set out to do 

it was because she was working alone at her own speed. She 

was a very slow reader. She read by pointing to each word 

and pronouncing it on her lips. She had no method by which 

she could attack a new word. Her reading was a process 

of pronouncing meaningless words. At the beginning of the 

year the California Achievefuent Test rated her as a low 

third grader. She was excellent in Arithmetic and very good 

in oral conversation which showed a good speaking vocabulary. 
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Conferenee wita mother: 

After the first six weeks of school the regular grade 

cards were sent homeo The parents were invited to come to 

the school. Mrs. H. wan pleased with the invitation to come 

when others were coming. She said, 1 I guess I have never 

had to come to school. Sandy always got along all right eo 

did not have to come.• 

The teacher immediately assured this mother and all 

others that she much preferred their visits when there waa 

no difficulty and welcomed them tG the room whenever they 

could eome. Mrs. H. went over the test carefully with the 

teacher at the teacher'g desk while the others observed the 

child.reno 

Data on Adjustment and Development 

Upon seeing the low rating, the mother asked for sug-

gestions of things she could do at home. Several euggestione 

were made such as: giving her many reading situations, leav-

ing a note t~ tell her of things to do, letting her get the 

canned vegetables and having to read beans or peas etc.; 

letting her write the grocery list with he help while her 

mother wae busy cooking or ironing, writing letters to grand-

parents, reading recipes to her mother and helping her with 

the cook1ngo 

The mother went home with a new idea of readingo She 

had thought of reading only from the viewpoint of a booko 

In examining the scores made by Sandy in the April test as 

eompared to the September test, a gain of three years and 
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same amount ot gain in reasoning in arithmetic. She enJoy1.1- · 

baking cakes. She had her mother help her and with the 

assistance of measuring cupe and spgons, learned what the 

fractions meanto The experienee was very valuable. It made 

reading and some number work meaningful and gave her a pur-

pose tor knowing the :f'aeteo (See Photograph 9 on page 67 ) 

Sandy 1 8 claeero~m achievement in reading wae learning 

to attack words in such a way that she could pronounce them 

and use them in sentences. Many approaches were made, but 

all were made slowly and purpoeetullYo One daJ", Sandy said8 

•oh, look, there are parts to this woNl, it is easy.• She 

realized what a syllable was and also what the word was trem 

the content ot the sentenoeo She alBo maid, 1 A sentence 

tells you something. Now I know what the words say when I 
read the rest of the sentenceo• 

Sandy had a new idea about readinga She always wanted 

to read orally when the opportunity arose. She likei to 

read various eonversational parts in the steries, to read 

parts that answer questions, parts in story to deseribe peo-

ple or places, ete. She especially liked history now. Up 

to this time it had been Just words and an unpleasant task. 

She Joined the Brownie Sceutso Her mother assisted the 

regular scout leader and alse enjoyed working with the girls 

ot Sanciy 1 s age. 

Sandy looked forward to Sharing Day and never miesed 

being prepared. Some of the things she shared were: A grass 

skirt and picturee from Hawaii which an uncle had sent her, 
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peep show which she made a souvenir from Niagra Falla, 

handkerchief from Canada, Christmas cara from Japan, eome 

crocheted doilies made by her mother, map ot Hawaii on 

silk, shoes from Phillipines, pipe from France, ana many 

pieces of foreign money. The idea of sharing helped to im-

prove her vocabulary and enriched her knowledge of geogra-

PhYo 

~~ 

Sandy needed a renewed senee of security. Her mother 

having te work and the child being alone, she needed com-

panionship, affection, and somebody to care for hero She 

was a very capable and responsible child, but at the age of 

nine, she needed someone with whom tc talk, to share her ex-

periences, interests, and prablemso She began to want to 

read. She found that learning was not always done in the 

classroom with books, but was everywhere, all the time, in 

life. She became very observant. She found purposes for 

reading and for numbers as she was guided to new experiences. 

The gain in the achievement tests shows what oan be done 

when the school and the home eooperate te relieve frustration 

and obstacles which do not make tor development and good ad-

Justment. 

Tae improvement in her handwriting is also an indication 

of emotional stab1lity0 A eomparieon ef her handwriting is 

on page 

Sandy was the only ohild in the class ts have one hunnred 

per cent attendance for the yearo Her health is very goodo 
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JANE 

Jane is the younger of the two children in her family. 

Her brother is eight years her senior. She is large for 

her age. 

The home is located on a lot adjoining the school 

grounds. It is moderately furnished. The father has a 

good position with adequate pay to supply the family with 

material needs. 

Jane's first and second years of school were very 

happy years. She did satisfactory work in all of the 

subjects and received honorable mention in writing, lan-

guage, and spelling. Her work in third grade was quite 

the opposite from the two previous years. Each morning she 

became nauseated and was ill to go to school. She would 

cry incessantly. A physical check-up with a physician showed 

no evidence of any organic difficulty. She was forced to 

go to school and often had to be taken by her mother. 

During her class work, she would cry and say that her head 

or her stomach hurt. These spells ca.me quite often. Ob-

servation by the teacher showed that this was particularly 

common when new work was presented or when there was someE, 

thing which she did not 'like to do. 

The psychologist's test and comment regarding Jane at 

the close of the third grade is as follows: 

Jane is mentally retarded; she is two years re-
tarded in mental age, and has an I.~. of 77.( ••• )
The examiner believes that this girl's emotional 
upset is caused by and continued by the mother. 
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She wants the girl to be better than her mentality will 
allow. The mother has come to the school and "laid 
down the law" about the girl's work, and there is every 
reason to believe that she continues this railing 
at the school at home. Since the girl cannot do so 
well as a normal pupi+ in the school, the result is 
the present emotional difficulty, inability to eat, 
headaches, and the like •••• She should have more pef!Ce 
at home and not hear so much about "her nerves", school 
troubles, poor health, and the like. They should also 
realize that she cannot be an outstanding scholar 
and should be satisfied with her efforts and praise 
her for what she can do. She should be graded on this 
same basis in school. · 
(By Dr. Edwin Edwin A. French, Psychologist) 

Problem 

Jane's emotional instability and her insecurity at 

home and at school was very much in evidence at the begin- 

ning of the fourth grade. She was timid and seemed afraid  

of her own voice. She did not volunteer to help with dis-·  

cussion and planning periods. If she tried an arithmetic  

problem and did not get it correct the first time she would  

give up and cry. However, her main difficulty was in  

spelling. Whenever the word spelling was mentioned she  

began to feel ill. She was unable to do other classwork of  

fourth grade level.  

Records of Parent-Teacher Conferences:  

The mother, w.p.o was active in Mothers' Club and 

Parent-Teachers Association, came to school often on busi-

ness and usually stopped for a few words with the teacher. 

Her general question was, ttWell, how is Jane getting along?" 

The teacher was ready to compliment Jane for some 

small thing she had done. This pleased the mother and the 
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conversation :proceeded. The teacher, during the first con-

ference, explained to the mother that she should not expect 

so much from Jane as she forgets she is only nine years old. 

The second c6nference with the parents included con-

versation about Jane's health. 

The third conference seemed to reveal the source of 

the difficulty for Jane's emotional upsets. The conversation 

was as follows: 

The mother said, ttI do not understand why teachers do 

not teach spelling at school. Anyone can get up and pro-

nounce a list of words. It surely is a snap way to draw 

a pay check • 

.At this the teacher interrupted and said, "You said, 

teachers and I would question that as that includes me. I 

do not understand what you mean when you say 'teach spell-

ing'.n 

The teacher called Jane and asked. her to help explain 

to her mother what some of the things are that can be done 

with words. The ten words which were being used as the 

study list for the week were explained to the mother. Jane 

imparted this bit of information to her mother as an honor, 

and, 1;vithout hesitation, recalled the following: (l} "The 

words were copied from the board, (2} Another list was 

:made next to them as the words were put in alphabetical 

order, (3) the syllables in each word were counted, (4) 

the syllables were marked on the papers, ( 5} r11he little 
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words in the big wo1·ds •.'Jere underscored," and six other 

things were given. 1:rhen the vmrds were written. 

Jane was asked, "How many did you get right?" Her 
' countenance fell as she answered, "Only one". 

The teacher assured her that was all right. Tomor-

row would be plenty of time to study the words and the 

other children had words to sutdy too. Jane returned to her 

room and the mother ·went into deti..:-il telling how her own 

school life had been so disliked, especially spelling. She 

also told hmv she helped Jane at night but whenever spelling 

was mentioned they both became cross and finally Jane was 

sent to bed crying. 

The teacher asked a special favor of these parents 

in that they were not to mention spelling at home. The 

teacher was going to assume the entire responsibility for 

Jan's school work and promised to notify the parents if 

there was any unusual change. At first the mother was 

reluctant about the idea, but agr·eed to try. 

Many conferences were held with the mother regard-

ing Jane and in each there was usually a complimentary 

remark about the change of attitude. Jane did not fight 

coming to school, the headaches and stomach aches stopped, 

she was not nauseated in the morning, did not cry when 

things did not go her way, and made much progress in 

getting along with other children, in all of her classwork, 

and in adjusting to the home and school environments. Other 
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conversation with the parents will be included in the summary 

of this case study. 

Data on Development and Adjustment 

Jane had sho¥m a particular interest in her English 

notebook which included a list of new words nad the original 

stori.es which had been written. With this interest on which 

to capitalize, the teacher helped Jane to write more stories. 

As new words 1Nere neededJ they were added to the English list 

of words. At no time was she asked to spell or told to put 

the new words on her spelling list. Her words were English 

words. The entire class was keeping a similar list so it 

was not a new thing for Jane. She was praised for each 

sign of progress, for each new word on her list, and was 

constantly assured that her work was improving. She was 

gaining security by knovdng her work was satisfacto;t"Y. 

It was now that her health condition seemed to improveJ 

and she began to be more happy and to associate with other 

children on playground. She took more interest in group 

work. 

Jane was a poor reader. However, one day during a 

"Read to Find" lesson, Jane was ready with every question. 

She had accomplished something and from this day on she 

put forth more effort in reading. For oral reading she th 

thoroughly enjoyed reading conversational parts where two 

children could take parts as a dialoguej She liked also 

to act out parts of stories. She seemed to forget herself 
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in her attempt to portray the character she represented. 

Other classwork was equ,lly as interesting in observing 
i

Jane's progress and change ¢f attitude. She was doing more 

spelling than she ever did before. She kept her diary regu-

larly and made many interesting entries about her work and 

play. She was always prepared to share some item of interest 

and to tell about it to the class on "Sharing Day". She did 

not hesitate and at no time seemed to be afraid of the group. 

Summary and Conclusions 

What about her scholastic ratings? 1hey are very un-

usual. The Intelligence test at the beginning of the first 

grade resulted in Intelligence Q,uotient of one hundred. The 

psychologist gave the Stanford-Binet when Jane was in third 

grade with result of 77 I.Q. The Henmon-Nelson test given 

in fourth grade gives result of eight-one I.Q. These tests 

show the emotional instability of the child. The gain of 

a few points leads one to believe that the adjustment being 

made in classroom security, home security, and physical 

well-being will in time relieve the frustrations and make 

a better adjustment for the child. As for Achievement tests-

In September the total for the California Achievement test 

form A classified Jane as a second grader ~f the fifth month. 

In April the form B of the same test reclassified her 

as a fourth grader of the seventh month. She progressed two 

years and two months in a period of six months of school. 
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In considering the totals, she gained one year and six months 

in Arithmetic, one year and nine months in reading, and three 

years and one month in English. In spelling for the first 

test she had one word correct out of thirty and for the sec-

ond test she had eighteen correct out of thirty. 

In talking again to the mother, the teacher was compli-

menting Jane's progress made on the second test and then she 

asked, "What would you say was the biggest factor in bringing 

about this much improvement?'' 

The mother's response was, «I guess she had to find her-

self in the classroom again. When she stopped her crying and 

really got interested in the activities &hat were carried out 

this year, there was no more trouble at honie. Really, though, 

I do think it all lies in that spelling business because I 

hated it so myself, I guess I made her miserable too. I hope 

we never go through that again." 

At this particular time the conversation was quite leng-

thy. The final conclusion was that education was a two way 

street. It took both the home and the school to help this 

child to make a good adjustment to her environment. 

A comparison of her writing is found on page 90. 
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ROBERT (Bebby) 

Oase Data 

Bobby hae ·felt rejected since early eh11ahood. His 

parents were separated in 1938, an~ he was placed in the 

Oesterlen Children's Home along with his brother Dale who 

is Gne year his eenioro His older brother and younger sis-

ter remained with the mothero 

Apparently, the mother would'have been only too gladl 

to have all of her children placed in the Home an4 to have 

been relieved of all the responsibility tor their care 0 

Bobby was at the Children's Home from the time he wan 

three until he was eight. He and De.le never maae a satis-

factory adJustmento The children were always conseious of 

the tact that their mother had rejected them and was ne-

glecting them. This made them over-eager for attention and 

affect1on1 and they were always getting into trouble. They 

seemed t0 have great need to take th1ngs 9 and this may be 

explained in terms of a need to possess love. They had te 

be watched all the time and everything had to be locked up 

while Dale and Bobby were at the Romeo 

Bobby referred frequently to the faet that his mother 

never did come to visit him and never found time to write 

to him. He seems to have built up a strong resentment to 

hero 

In the Spring of 1943, the Home had to close one Gf its 

clepartment1 because of the laek of he1p. Bobby an« Dale were 

returnecl to their mother. She resented. this because she was 



having much difficulty earing for the two she already had 

at home. 
He had only been home a few months when he was taken 

to court along with Dale and the little sister tor breaking 

sixteen windows in the Hedges school, being involved in two 

thefts amounting to twenty-seven dollars and several small 

articles taken from the school building and a storeo 

He was returned te school and soon was playing truant. 

He spent a few days in the detention home and again returnea 

homeo Finally, because of so much difficulty the mother was 

asked by court officials to move to a different house where 

the children could have more play room and a bett~r communi-

ty environment. They moved to a big house which ie about 

a block from the school. 

The mother worked in the shop of the Westinghouee 

Electric Oompany. Her hours were arranged so that she could 

be home whenever the children were not in sehoel. 

Bobby's difficulty continued. He was taken to The Bu-

reau of Juvenile Research at Columbus for six weekeo The 

recommendations made were for a· toster home. No special com-

ments are recorded as to further findings regarding him. 

His health and.mental examinations are average and show no 

marked defect. 

The Problem 

Due t0 the home conditions, Bobby was unable to make a 

good adjustment. In the local school he did as he pleasedo 

·He was restless. He annoyed all of the ehildren in the hoam.o 

He seldom did any school worko He was a serious behavior 
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problem. The causes of what he did were never consiiered0 

An Intelligence test given at the Oesterlen Home at 

age of eight showed him to be capable of doing second grade 

work. The same rating was given after he had been at home 

for a year. He spent two years in the third grade and was 

promoted to fourth grade because the school only permits a 

child to remain in one grade f6r two yeareo 

Parent Conference 

A~ the beginning of the year the California Achieve-

ment test wae given. Bobby made a score whieh when trans-

ferred te grade achievement, rated him as fourth month of 
' 

second grade. The two years he had spent in third grade 

had raised his score four months. Bobby's mother came to 

school. The mother and the teacher spent two hours in eon-

ferenee regarding this child and deciding upon the first 

steps each would take toward finding an accepted interest 

for Bobby which would lead to better aaJustment. 

!he mother gave a brief review of her marital life 

and 0t her diverce. She toll that she went home to live 

with her parents. Both parents had died, leaving an elaer-

ly uncle, who had always lived in the home, to her care. 

She felt responsible for him because of moving into the 

homeo He was now making his home with this family. The 

boys resented his being around. He punished them often and 

would not let them do the things boys like to do. Ir they 

were pounding, they were making too much noise. No matter 

what they did, the old man did not like ito The boys belan 
staying away from home and hence their trouble tStarted. -'-···-



She told that life had been so hard and that she too 

was starting againo She had quit her jQb and waa trying 

to make a better home tor her family. 

She had always been interested in going to echool. At 

the time of this eonversation, she was attending the Mans-

field Business Osllege. She and the children vere enjoying 

their evenings studying together0 

Data on Development and AdJustment 

The first attempt was made to show Bobby that he wa1 

wanted and that the school and the teaohera really cared 

about him. One day when casked to do something his response 

was, "What is the use it won't be right anyway.• Another re-

mark was, 11 I might as well do it, I 111 get the blame anyhow11 o 

With these two statements the teacher proceeded and 

used every opportunity to show him how important he really 

was. He was a good looking child. He was clean and, if 

understood, eould be likeable0 

One of the accomplishments in the home was to have the 

Old Man taken to a boarding house. The mother and teacher 

planned tor consistent guidance and each tried to carry out 

her part. 

Bobby11 first accomplishment came about by the teacher 

asking him to go to the hall to eee what time it was se that 
she could set her watch. He sat still a few minutes and then 

saicl, 11 ! ean•t tell time.• 

The teacher asked if he knew that one hand was longer 

than the other. He dide Finall7 he w~nt to the hall and re-

turned with a report of where the hands were. This incident 



led into lengthy discussion about clocks, time telling, and, 

in fact, to a unit on 1 t1me". Bobby made sketches ot the 

ways people have told time through the ages. He found pons 

and stories about timeo In order that others might share in 

his new interest, they too round poems and stories tor him. 

He kept a bulletin board constantly changing with new sketch-

es and poemso He had to go to the library tor further in-

formation. Be became very observant and, after several weeks, 

he put all the material together in a complete unito He wae 

eonstantly praised by the children. His final exhibit which 

included all of his work brought spectators from many rooms 

who also complimented him on his achievement. 

He Joined the Boy Soout8 and was becoming interested 

in the work of scouting. 

The other teachers cooperated and, although no great 

scholastic gain was made, many comments were "What is haP-

pened to Bob?" 1 Who has cast the magic spell on that boy? 0 

"You would not know he was the trouble maker of last year.'" 

"I want to know what method you use to put him in his place," 

and many others. 

The teacher had used nothing but kindness. Hie entire 

history showed negativism and corporal punishment. What he 

needed was a sense ot belonging, ot achievement, and most ot 

all someone who understood himo 

The following summary of the achievement test showm the 

gain made over a period of six months. 
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California Achievement Test 

Sept. Apr. Gain 

Reasoning fJOo 3o3 3.3 
Arithmetic

 Fundamentals 3o2 4.2 1.0 

T0tal 2.1 :s.a lo7 

Vocabulary 2.4 4.1 lo'? 
Reading Comprehenelon 1.9 2.15 .6 

Total 2.4 3.6 1,2 

English 2.2 3.7 le6 

Total of test 2,4 3.8 1.4 

Hin adjustment to home and school environment through 

love, security, and understanding was helping him to change 

his former attitudes and mueh development was seen in the 

period of one year. 

A specimen of his writing showing comparison of work 

d.one in September and April ls given on page 97. The writer 

believes that this shows definite improvement in emotional 

status. 

It would take.. a whole book to record the methods used 

to gain his interest and the steps,.wh1ch led to the accom-

plishments that were made, to record the conferences with 

the mother and the former teachers, to give the court rec-

ords, and to tell the history of this child. Only enough 

has been given to show his needs in order to make the ad-

justment desired for himself and the society in which he 

lives. 
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I 

EMILIE 

Oase Data 

Emilie is a small blonde haired s:irl. She lives in an 

average home. She has two brothers who are younger than she. 

The father is a contractor. During this year the mother was 

the President of the Hedges Mothers• Club. 

When Emilie was very young she had several attacks of 

what was later called Asthma. At the time she was treat-

ed for pneumonia. From the hard breathing she would go into 

coughing and cough until she became weak and would lay for 

hours as though unconscious. Now her Parents tell how they 

almost lost her, how they·walked the floor, and how they 

are so afraid she will get that way again. Whenever Emilie 

wants something she gets it by having a tar:itrum. 

The ,Pr,oble,m 

In school Emilie sits with her arm on the back of the 

seat or with her elbow on the desk with her head rea~ting on 

her hand. When Rn assignment is given she makes no attempt 

to do anything until she is told indiviaually by the teacher. 

She then moves slowly to the extent of changing position. 
I 

For several days the teacher let her sit. She was no 

discipline problem excep:t;''that there was something definitely 

wrong with the child. 

Conference ~1,th ,tpe ,R.arent._s, 

A conference with the mother revealed that Emilie was 
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often an hour getting ss in the morning, she did not 

eat any breakfast and was always tired. In the evening 

she would romo awile with the boys and then dress up in 

Mother's clothes and want to sit. 

Data on Development and. Acljustment 

The examinations made by the school nurse and a 

child ph~,1sican could find nothlng physically wrong except 

a slight cold. The patch test was given which proved neg-

ative. 

Her school \«:Ork and her attitude remained unchanged. 

The California Achievement test i.ras given which rated her as 

a third grade pupil of the seventh month. She was very 

interested in finding out about the test but acted disappoint-

ed when she was told the result. The test was carefully ex-

plained to her and each part was gone over for her under-

standing. At this time some suggesttons were given on how 

she could improve. 

The teacher and the mother he.cl several conferences about 

the child. One eveni the mother overheard the child 

tnlking to her self. She said, 11 Nobody likes me. Nobody 

wants to play with me. The girls think I 1 m funny." She 

also said, "The teacher never lets ille do anything, I haven't 

gone on an errand nor had a room d.uty this year. 11 (This 

was in November). As soon as this statement was reported 

to the teacher, Emilie with two other rls were made in-

spectors for the coat hall. Emilie was also sent on an 
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errand daily. Emilie did not seem to be making any pro-

ss. 

A conference with mother, principal, and teacher 

1..,esulted in a change of doctors and another physical exe.rn-

ination for which the arrangements were made by the prin-

cipal who stated position of the school with the case. 

This brought results. The child's blooet pressure was 

found to be seventy-two. She was anemic and thoroughly 
11 run down. 11 She was given a blood tonic, vitamins, and 

put on a diet which parents followed_ explicitly. Dur-

ing the first month of the trer1.tment, the blood presaure went 

up to ninety and she gained four pounds in weight. The 

secona. month she gained_ two pounds. Her school work showed 

marked signs of improvement. She began playing with other 

children, participating in playground. activities and her 

general attitude was better. The test results of the April 

test show a gain of one year and nine months in a period of 

six months of which she had worked about four months. 

TL!s child's problem was a health problem nnd, as the 

child improved physically, she improved intellectually. 

Patience and persistence are needed in helping the child. 

The many conferences with thP. parents and their cooperation 

have meant much in und.erstanding this child. 
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EVELYN 
CASE DATA 

A few days after the beginning of the school year, a little 

girl came into the hall, walked to the teacher, and announced 

that she was to be in her room. There were two other fourth 

grades. The custom was to keep the same number of children 

in each room. It was not this teacher's turn to receive the new 

pupil. The other fourth grade teachers joined the conversation 

which resulted in an interesting discussion. The child was 

asked her name, where she lived, and other questions of ,, 

interest to the teachers. 

She was late entering school because she had an appendectomy 

and now had the doctor's permission to return to school. She 

laughed and giggled throughout the discussion. When asked 

if there were any brothers or sisters in school she giggled and 

said, "11.here is now, because,! brought brother. He is in the 

first grade, but he could not come until I could bring him." 

She went on at length to explain that her mother was in the 

hospital and that now they had a new sister. 

Evelyn's home conditions are very unsettled. She knows 

nothing about her own father. Her step-father is in the army. 

At present, there is another man living with the mother. 

Evelyn said, "It made my army daddy mad when he heard we had a 

new baby. He said that he was never coming back so mother and 

my new daddy are going to get married. 

Problem 

The child was never quiet a minute and could not sit still. 

Whenever the room was very quiet she would go into hysterical 
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laughter. An intelligence test was given at the beginning of 

the school year which gave the result as chronological age9-7 

mental age 8-10, and Intelligence Quota of 92. The psychologist's 

report stated, "Evelyn is normal in intelligence, but she has a 

rather poor memory and was quite nervous. Her personality test 

showed a poor adjustment both in self-adjustment and in social 

adjustment. Both areas gave an average score at the twenty-fifth 

percentile. She was low in sense of personal freedom and in 

all phases of the social scale. Her family relationships were m 

much poorer than her school and community relationships. Her 

score in self-reliance was very high compared wit~ the others. 

The examiner believes that the dhild's troubles arise at home, n 

not in the achoo, and until her home conditions are improved, she 

will not be able to show a personality improvement or school 

achievement improvement." 

Evelyn was often late for school. The first few times 

she was not asked why. She always entered the room, quickly 

took her coat and scarf to the coat hall, and hurried toher 

seat. She vrould look about to see what the others were doing 

and would start to work. As soon as she was adjusted she would 

give a big sigh and rest her head on her hand with her elbow 

on the desk. Visiting with her later it was found that she 

had to get her brother ready for schoo, give him his breakfast 

and practically drag him to school. 

In talking to her brother's teacher, similar conditions  

such as nervousness, instability, and persistence were found.  



The psychological test for the brother gave his mental 

age as four years. He was excluded from school. On the day 

of his exclusion Evelyn asked to go to his room. Whenshe 

returned, she had his books. She put them on her desk, as she 

said, "Oh, that is a relief." 

Evelyn ate her noon lunch at school. Tb.is gave her a 

balanced meal and time to play with the other children. She 

always played hard and was ready to settle down for the story 

hour. Nearly every day she would say, "Read a little more, 

please. I like to hear a story.ff 

Conference~~ Mother. 

In a visit to Evelyn's home, the teacher found a poorly 

furnished house. Congoleum rugs were used on the floors in 

all the rooms. The rooms were large and had only three or 

four pieces of furniture in each room. The floors were dusty 

and dirty. The mother apologized for the untidy house by 

saying that she had to spend so much time with the baby. 

~ .2!!. development~ adjustment. 

One of the first original stories which Evelyn wrote 

gave insight into her personal life. Her story was about a 

little girl that was lonely. It is given here as she wrote it. 

"There was once upon a time a little girl who 
did not have any mother nor any father. She 
did not know what to do. She did not have 
any one to live with. She was very lonely.
She was sitting on some steps crying when a 
man and woman came walking down the street. 
They were looking for a place to live. The 
little lonely girl ran to them and said, "Do 
you have a place to live?" When they said, 
"No," she said, "I don't have no mother or no 
father and I'm all alone. I know where there 
is a cottage in the woods. Will you come and 
we can all live there together?n And sure 
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enough they did and all lived happy ever after.rt 

This story seems most interesting:-the child was lonely. 

After this her work was planned so that she would never be 

alone. Evelyn made a greater progress in her emotional and 

social development than in her intellectual development. 

The following chart will give the results of her achievement 

tests. 

S~pt. Apr. Gain  
Reasoning 3.8 4.7 .9  

Airthmetic Fundamentals 3.4 4.1 .7  
Total 3.6 4.4 .8  

Vocabulary 2.:9 5.5 2.6  
Reading Comprehension 3.7 5.3 1.6  

Total 3.1 5.4 2.3  

English 3.7 4.6 .9 

Total Test 3.5 4.9 1.4 
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A.LICE  

Case Data 

Alice is sixth in a family of' seven children. The 

youngest child will start to school next year. Three older 

than Alice are in the sixth gracte, junior, and senior high 

school and the other two are working. The father works 

in a small ham.berger shop. t·he children who are working 

help to maintain the home. Yor a part of the year the 

mother workea away from the home. The home is located 

in a small settlement near Mansfield. rhe children are 

brought to school by bus. 

rroblem 

Alice is a very shy child. ~he lacks confidence 

and nas no initiative. She lacks personal freedom and 

is very low in her sense of social standards. Her clothes 

indicate tl1at or a very strict ctisciplined home - long 

sleeves in her print dresses, skirts longer than for a 

child of her age and size, long stockings, and her hair 

in long breias with ribbons. 

In visiting with the child she said that she liked 

picture shows • .::ihe said, "We get to go to the funny ones 

that are in technicolor•i. ln response to the shows she 

ha<1 attended this year she said, ttI saw ttLassie Comes 

uome", ttSon of Lassie", and "Snow White and the Seven 

Dwarf's". 
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Data on Development and Adjustment 

During the first month of school, the children 

wrote stories about their dreams or tbair day dreams. 

Aliee•s story is as follows! 

"r dreamed that I was a movie star and I was sing-

ing and daneing. I was dressed up real pretty. I dreamed 

I was Betty Grable." This little story tells definitely 

the cbild•s attitude toward clothes and tbe privileges 

which seem to be withheld from her. 

When asking her with whom she played, she gave the 

names of two neighbor children and her younger sister who 

are two five year olds and one six year old. Alice is nine. 

These playmates a re signif !cant as the psychologist' a test 

gave her mental age as seven years. The cbiJdren play 

house most of the time. They heve three dolls. Alice men-

tioned a pair of roller skates - ttthe kind you wear so you 

can't fall down" and a tricycle aa her only playthings. 

She said she only went to town when she had to have 

shoes. Her mother does all the other buying for the family. 

She said, "Sometimes we go for a ride. We go out to the 

lake or up to the graveyard to my little bro~her's and my 

grandma's greves. 0 After completing this sentence she said, 

"r mean up to the cemetery instead of g:i\aveyara.n 

Alice attends church regularly at a small church 

near her home. She describeo the church building aa, "one 

room with a lot of green curtains that slide together so 
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that there are lots of little reoms for Sunday School 

classes. We have programs at Christmas time and on Child-

ren's day. I generally speak a piece all by my self."' 

When any written work was being done, Alice would 

come to the teacher after every couple words or problems 

ana say, ttra that right?tt When assurance waa given she 

would go a little farther. If, however, the teacher was 

busy and could not be asked the question., Alice would sit 

and wait without trying. The teacher gave her much encouragement. 

By the snd of the year she was able to write a story of as 

much as two pages in length without having any beip. Alice 

liked to read. Whenever her work was finished she quietly 

secured a library book from the shelf and started to read. 

Her 1'eading improved greatly. She said, '"I ltve books but 

I don't have any and we cannot go to the ~ibrary because 

we live too far away.• 

At first the Sharing Day held no interest for her. 

'I'hen one day in January she brought some Mexican Money. 

She hold it tightly in her hand as she told about it and 

showed it to the other children.· From this time on she was 

prepared to share something with the class. 

The parents wer.e interested in the welfare of the 

child, but were always too busy to come to school. Con-

versations over the telephone were the only personal contact 

with the parents. 

After the books were collec~ed at the close of the 
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school year, the children were asked to think over all the 

activities of the past year, to choose the tbinga they en-

joyed most, and to write a short paper for the teacher. 

Alice's sbory is as follows: 

The moat interesting things this year 
in our room were sharing day because we got 
to bring things to school, spelling because 
some of the girls and boys got to go ahead, 
and another was the parties we bad, at some 
of the parties we bad ice cream and cookies. 
I also liked the shows we bad on Thursday. 
Another thing was the trip we took to the 
Library and we got to read some, books. We 
went to the Blacksmith Shop. :.i:he Blacksmith 
made a horseshoe for us to take back to our 
room. We went to the museUJj. and we saw some 
snakes that were dead and we saw an old bieycle 
that was the first bicycle in Mansfield. For 
Easter we made a little chicken. '..L'he teacher 
put some grass in it and then some candy in it. 

I liked the party that Jo Ann, Pete, and 
Jane mad for their birthdays. Jo Ann brought 
five-cent candy bars. Pete brought ice cEeam 
bars. Jane brought cupcakes. We played some 
games. 

On Valentine's Day we bad ice cream, too. 
The other things I like best were writing and 
reading. Ana the best thing was the teacher. 
She was nice all throughtthe year.u 

The writer wished to omit the last sentence but 

find, it is significant for this child's achievement. 

She gained in confidence of herself and made many friends 

among the pupils in the room. She tbriveG on praisenand 

a feeling of security. ~his child needs encouragement 

ofr what she is doing and understanding of her home back-

ground in view of her present needs. 
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TER.?.Y  

Case Dat··a 

Terry is an only child in en average home. The 

parents, both h,:tving educ&.tion beyond high school, have many 

plans for the child and make every att$mpt to realize their 

plans. The child is very immature. He is affected with 

hc:y fever and asthma, he,,s protruding teeth, and very poor 

,G;yesight. 

The father maintains a position of importa.nce at 

the Westinghouse plant in Mansfield. Aft er 1·Torking hours, 

he raises chickens as a hobby. He enjoys gardening and has 

much pride in the landscaping of the home. During the bas-

k.et ball season he referees high scho ge.mes in near-by 

towns and so finds time to help the local elementary 

school by coaching its team. Terry practiced regularly 

with the team. 

The rnother for severe.l yeRrs was bookkeeper for a 

lai-·ge ctty garage. She he,s grP;at interest in her husband's 

chicken hobby .. 

Terry 1 s own room is a typioel boy's r-oom. The floor 

covering is squares which are game boards and ffi.:'Jps. His 

furniture is maple. He has a record pl~yer with a large 

supply of records, a radio, and a book case with many books 

for boys. There are open shelves for gagets such as small 
~air1'.>lanss, cars, toy animals, ana souvenirs. 
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Problem 

Te:cry is e, very small, irnma'c.ure child. Re has ha.y-

fever and asthme., his teeth hnve been gr·owing fast er than 

his jaw, causing teeth to protru<le. He is being given ex-

cellent dental care anfi is wearing braces to correct the 

shape of his mouth. The teeth, hayfever, and asthma c:.::tUSe 

a health condition which requires understa.nding and con-

sidere,t ion. 

The parents are over-anxious about the progress of 

Terry. They are very cooperative, Rnd often call the 

teacher and come to the clas :sroOm. 

Conference with parents and former teacher. 

In a visit to the home, the conversation revealed 

that Terry 1 s first two years in-''school were in R .. small one 

room county school. Terry was the only child in his grade. 

Being the youngest and smallest in the room, he was "babieD' 

and permitted to do as he pleased. This did not help the 

situation as he was an only child at honie with no close 

playmates. 

During his third grade the family moved to another 

farm into a district where the children were transported 

by bus to the Hedges School. This third grade proved very 

difficult for Terry. Ha had to adjust to living with others 

of the same age. His physical resistance was very limited. 

He did little to keep in group work. He was speechless 

when he was called on. However, the child did not show 
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he was promoted to the fourth grade. In several conferences  

with the parents the child's health wes discusBed and im- 

provements were recognized. 1.rhe child's emotional stabil- 

ity was also discussed • .!:iis attitudes toward other dhild- 

ren, toward school, and home responsibilities were consider- 

ed as a part of the home-school program.  

Data on Development and Adjustment.  

Terry was with other children on the school bus and 

learned to get along in classroom group activities. He 

leRrned to assume small responsibilities such as taking 

attendance slips to the door, acted as monitor for his row~ 

helped the librarian, and helped to keep the tools and workbench 

in order. These tasks were not to keep him busy, but for 

purposeful moving about the room. As he became adjusted 

to the group, he did not have the need for so r,uch walking. 

As his rsading progressed he advanced in all other school 

work. In spelling he would seem to know the word, could 

use it orally, but could not write it. This caused his dif-

ficulty with written work. His writing lsee Page 109) shows 

a nervous condition but progress was seen as he gained 

physically and emotiDnally. 

The parents called frequently upon the teacher for 

suggestions regarding classwork And kept her informed of 

any unusual physic2l condition. Tb.is was helpful. The child 

needed understanding and not punishment when he could not sit 
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still or when he became over excited about his classwork. 

This year he ate regularly at the school lunohroom. 

This gave him a warm noon lunch. He ined socially as 

well as physically. He had more time for play and learned 

to play with others. 

The parents have become rtore concerned with the child's 

general attitude and, through their cooperation with the 

teacher, have gained insight into the effect of health 

upon learning. rrhey are giving the child as many exper-

iences as they can, short trips, library, farm interest, 

opportunity for associations with other children, end others 

as they can. 

The factors which have contributed most to this child's 

development and adjustment are: a good home which provides 

security, affection, and gives the child a sense of 

being wanted and belonging; parents who are very inter-

ested in the child's physical, social, and emotional needs; 

a shcool that has rd for the child and his development 

above the teaching of subject matter; and a teacher who 

believes in considering the child's needs, interests, and 

ability. 

The scholastic achievement depended upon the child's 

adjustment to his environment and his abi.lity to meet each 

task as he c?me to. it in a better way. 



Chapter Vl  

SUMMARY AND CONCLUSION  

This study deals with the facto.rs which contributed 

to child development and adjustment in a fourth grade. The 

grade was composed of forty-two children, twenty girls and 

twenty-two boys. The chronological age .range in the group 

was from eight years and nine months to thirteen years and 

seven months. The intelligence quotients as determined by 

the Hemnon-Nelson tests ranged from fifty-five to one 

hundred twenty-six. The children represented homes of 

varied economic and social levels. 

The needs, interests, and abilities of the children 

were considered in view of the situation in which they 

lived. The location of the school district, the economic 

status of the home, the conununity, the school, the room 

and equipment·, the administration of the school, and the 

pa.rent organizations were recognized as pertinent factors 

bearing on problems of adjustment. 

The procedures which were used as resources to child 

development and adjustment were teacher guidance, subject 

matter, a program of testing, parent cooperation, and 

anecdotal" records. 

The case studies incorporate data on these matte.rs and 

on particular problems with which adjustment was concerned. 

While the period covered by the study was only one 

year, evidences of progress toward better adjustment could 

be noted within that period. 

The study warrants the conclusion that adjus.tment 

is facilitated when: 1. The home, the school, and the 
114  
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other social agencies cooperated to develop an integrated 

child; 2. the school curriculum respected the needs, interests, 

and capacities of the children; 3. children are given a 

sense of belonging which gave them security; 4. children 

participated in many non-academic activities; 5 the child's 

emotions were considered and when guidance was concerned 

for the affect upon him; 6. judicious praise or recognition 

was given to the child's accomplishments; 7. behavior was 

treated as a symptom and the remedy was applied to the 

cause; 8. opportunities were given for the child to use his 

initiative in purposeful activities; 9. the child who was 

shy or unsocial was considered as much of a problem as the 

aggressive child; 10. the school promoted factors which were 

conducive to good adjustment and gave the ~hil±l opportunities 

for integrative behavior; 11. the parents took time to share 

in the interests of the child; 12. the parents live in 

harmony at home; 13. health was given a primary place in 

a study of the child's needs; 1.4. learning was no'.b limited 

to text books, but was given the broader meaning which includes 

the factors essential to improvement of living. 

Implications £2! Further Studz 

Observations and experiences in the course of this 

study have implications which suggest other problems 

for investigation and research. Among these are the 

following:: 

1. A study of the developmental tasks and 
their ~lation to the emotional behavior of school 
children. 

•  
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2. Guidance, its functions and its importance in 
the elementary school. 

3. The non-academic interests of children and 
their influence upon the academic. 

4. The adjustment of the children w:io transfer 
from private or parochial schools into the public 
schools. 

5. Handwriting and its relation to the child's 
emotional adjustment. 

6. A study of cases in which the adjustment 
problems of school children were complicated 
or accentuated by specific factors or circumstances. 
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APPENDIX A 

Additional Procedures - Chapter IV 

Iitealth and Physical Education 

The health and physical education program was under 

the direction of a specialized teacher. 

The teacher in charge gave the homeroom teacher re-

ports of the Children's attitudes, any signs of physical de-

fects, social maladjustments, and other factors which would 

aid in building a unified program for child development. 

For health a study was made of teeth. The children, as 

a group, visited the nurse's room. The nurse gave a brief talk 

about the care of the teeth. She used large wall charts to 

illustrate her talk. She challenged the children to care for 

their teeth. The children who could not afford to have their 

teeth cared for were sent to the dental clinick others went 

to thei.r own dentists. A check up a few weeks la.ter found 

everyone brushing his teeth and almost all had been to a 

dentist. 

The nurse also checked the children's eyes and a similar 

study was carried out. 

The children were weighed regularly. The chart shows 

an average gain of weight for the thirty-seven pupils who were 

registered the entire year as four pounds. 

Other interesting studies were;"Clothes to suit the 

weather", "Foods for each meal", "Why the Body Needs to Sleep", 

"Why We Need to Play", and "Health Rules for Everybody". 

1.22 
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Music  

Music had a very important place in the curriculum.  

During the first part of the year much time was given to learn- 

ing songs which were short and could be learned easily  

Music was correlated with the Units of Study. At the  

end of the year the children climaxed the Old Fashioned Days  

Unit by singing many old songs.  

For variety there were solos, duets, quartet, and  

small group numbers besides the chorus which was composed  

of all the children.  

Twice during the year, groups from the class partici- 

pated in radio broadcasts from the local station, WM AN.  

As a part of the sharing day experiences someone usually  

played a piano solo.  

Records were used for appreciation lessons.  

Folk dances furnished activities for rhythm.. several  

were learned. "0 Susanna" and "Pig in the Parlor" were used  

in the Unit Program at the end of the Year.  

Art 

Art was considered as an integral part of the activities 

in the classroom. Reading and other areas were made more meaning-

ful by using pictures as illustrations, by making pictures or 

· murals, and in using crafts and other phases of the arts. Many 

of the things made were referred to in the case studies. 

The work bench and tools provided some interesting exper-
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ienoes for the children to learn to work together, to share, 

and to plan before they act so as to avoid waste. 

Originality and Creativity were especially encouraged. 

Social Studies 

The s.ocial studies included geography, history, and 

current events. The children were always eager to share 

news from the radio or the newspaper. The text for history 

included stories about the early beginnings of our country. 

The history and geography texts were used as reference books 

to find out more about our country and the countries from 

which the early settlers. came. 

The children had never had history, as such, and were 

eager to explore in this book. This was the beginning of a 

Unit of Study. As the settlers started a westward movement 

the Reading text was introduced, "Singing Wheels". The child-

ren began to realize that history was reading and geography 

was reading. A new concept of subject matter was developed. 

In planning the first part of the study, the children 

thought of things they wanted to know about Early America. 

Their thoughts were then shared with class and recorded on 

board for further consideration. A few of their questions 

were; 
1. How did the first people come to America? 
2. Where did they come from? 
3. Why did they come to America? 
4. What did the people do? 
5. Did they live in log cabins? 
6. Did they make wagons and buggies? 



7. How did they dress? 
8. How did they travel? 
9. Did they have jewelry?

10. What were their clothes made of? 
11. How were they made? 
12. Did they have stores? 

For this first experience the teacher selected forty-

two books from the city library which included :materials which 

would help to answer these questions. Some of the children 

brought material from home. The first step in sharing books, 

in breaking from formal school program, in considering individ-

ual differences, was successful. The interest and child's at-

titudes were indicative of the ki.nd of program which best fitted 

their needs. 

This is only one of the many things done during the year. 

The whole program was equally as interesting. 

Science 

Science also had a place in the classroom. The first of 

the year the room fairly glowed with Autumn beauty and crawled 

with bugs and worms of every description. Little tadpoles who 

grew legs and lost their taisl were constantly watched. In 

March, Robert, who had brought the tadpoles, put a runall turtle 

in the bowl. When children looked to see if tadpoles had 

changed he laughed and laughed, he had fooled them all. The 

case study of Robert will show significance of this bit of 

humor. 

The moth that came from the cocoon, the moss from a 

tree, a collection of stones, and a study made about time are 

only a few of the ways that science was incorporated into the 

daily interests of children. 



Throughout the year the emphasis was upon the develop-

ment and adjustment of the child. SUbject matter, which was 

referred to as a resource to development and adjustment, is 

briefly given to show that it was in no way neglec~ed. 

Non-Academic Interests 

Some of the group interests represented in this fourth 

grade were Y.W.C.A. Saturday Club for Girls; Y.M.C.A. wood-

working, gym, and swimming classes for boys on Wednesdays and 

Saturdays; and the Story Hour at the City Library on Saturday. 

Other organizations included; Girl Scouts, Brownie ~couts, 

Pioneer Club, and Sarah Lewis Club for Girls, and Boy Scouts 

and Cub Scouts for boys. 

Individual interests included tap, toe, and ballet 

dancing and piano, accordian, and trombone lessons. 

Hobbies to which much time was given at home were; 

fishing, caring for chickens, rabbits, and other pets, and 

constructive work such as; woodworking, cooking, baking, 

embroidering, knitting, piecing quilts, and weaving. 

Most of the children were regular in borrowing books 

from the city library. 

At least three-fourths of the class attended one 

picture show some time each week-end. 

Allowances for Children 

The Mansfield News Journal carried an article entitled 

"An Allowance Teaches Child How to Budget" by Garry c. Myers. 



This was used as a lead during the morning discussion period. 

Each child told about his allowance. How mu.oh he received, 

what, if anything, he did to get the money, and how he used it. 

Twenty-six of the forty-two children reported definite allow-

ances. Only ten reported that they had to coax for money for 

the things they wanted. 

Individual Needs 

What are some of the ways of determining the needs of 

the child? If the things a child does are symptoms of behavior, 

the causes shoul~ be sought so as to alleviate the cause and 

not the symptom which is the immediate concern. It was by close 

observation and anecodotal records that the following symptoms 

were found. Using these symptoms as leads for study of the 

child, it was possible to notice the child's improvement in 

intellectual, physical, and emotional development. 

The child who-
always told about horrible dreams 

would start to talk and then seemingly forget what he was going 
to say 

cringed each time a teacher or administrator walked near him, 

was excellent in subject matter but was unable to participate 
in games, lacked coordination of muscles. 

was excellent in reading, was unable to understand even the 
simplest of number combinations. 

had a twitching of shoulder and back muscles which became 
extremely nervous when strangers came into room or any 
pressure was placed upon completion of work. 

was very shy and blushed when called on until her face and 
meek were nearly purple. 

was shy in classroom but very loud and even rude on the 
playground. 

wrote spelling on her desk or on a small sheet of paper
and put it on her seat to copy. 
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the child who-

didn't want to do number work becaus e, as he said , it is hard. 

did excellent classwork even when done in groups but could 
not get along with other children in the halls or on 
the playgrounds . 

lost

as much as five pounds in weight between time that 
weight was charted . Had been present at school the 
entire time with no a pparent sign of 111 health . 

walked close to the teacher every recess1 noon, and at 
other times and pu t hand on teachers dress 
(this child was an inmate ot the children ' s home) 

talked much about his baby sister . He was most obsetvant 
ot every move the baby made . 

said

her parents didn' t know anything so was doing her best 
to learn so that she could teach them. (Parents had no 
educational opportunities because ot home conditions 
and were trying hard to learn) 

was absent because of illness , seemed unable to adjust when 
returned to class . (weak , ha d been pampered , had had 
own way , was given everything s he asked f or 1wu ..o..· 
expected to get same at s chool ) 

was always late· for school , yet was up very early in the 
mor ning. 

had a hit tor everyone Who passed him. 

who preferred just doing arithmetic to everything else that 
could be done . (Be sa id that a former teacher had told 
him he ' d never be able to do arithmetic and he was out to 
show her he could learn if he tried . ) 

was involved in many fights on the way to and from school 
but never fought tor his own rights . 

who worked at least two years beyond his mental age and was 
good in all classwork but was very destructive end 
accused of several thefts , and , when at play wou l d use 
foul language. 

sat and looked out into space and apparent ly heard nothing 
nor saw anyt hing that went on in the room. 

wanted to trace history of everything to find out what the 
first of everything was like and why tniu~~ are like 
they are today. 

l iked to use big and new words and sa id t hat was on the radio 



the child who-

had many interests outside of the classroom which kept her 
busy most of t he time and was one of the best i n the grade. 
(She found nothins too hard for her to try and was a very
integrated child , ) 

was afraid of storms end got extremely nervous whenever 
clouds appeared in t he sky . 

was selfish with the use of school supplies . 

wouldn ' t try but would say , "She can do it better than I" , 

actually laughed at his achievements and said , "'lhat' s 
nothing; I had fun doing it". 

had to be called to dinner as many as five times when he was 
only in the next room. 

refused to hang coa t on hanger but had to be reminded daily
end hung it up after much scolding , 

confessed to breaking sixteen windows of the school building , 
steeling fifteen dollars, and playing truant from school , 

at the age of ten, said he took his teddy bear to bed because 
he was afraid alone . 

had the highest I , Q, in the room and wasn ' t the highest in 
achievement tests . 

CRITERIA USED BY TEACHER IN VISITING WITH PARENTS: 
Places of Conference and Conversation 

L. The Classroom 

2 , 'lhe P,T,A 

3 . Mother ' s Club 

4 , In Home 

5. Teacher ' s Apartment 

6 . Visiting When meeting on street 

'lhe Conversation 

l ,

 Put the parents at ease with some complimentary comment 
regarding the child ' s classwork or improvement , 

2,

 State some definite i mprovement the child has made , (if 
not in subject matter in some character trait such as 



(cooperativeness, courtesy, persistence , getting 
along with others , )  

3 .

 Tell a few things which the class and the groups .were 
working on at present , 

4 ,

 Invite parents to school and attempt to make them welcome , 

5 ,

 Ask about a member of the family , hobby , or some fact of 
interest to the parent , 

6,

 Visit in general about hobbies , pets, trips , books , etc. 

? ,

 Give specific facts about the child and his school work , 

INTERESTING ARTICLES USED IN CONVERSATIONS 
Wi'111  PARENTS A't TBEA[AY NiEE'i'ING 

"What Kind of Discipline" by Douglas E , Lawson , Parents  
Magazine, November, 1943. p. 25  
" 'lhe Safe Way in Discipline", by Gertrude P , Driscoll  
Parents Magazine , March , 1945. p . 28  

"Education is a Two Way Street" , by Helen Van Pelt Wilson,  
Parents Magazine, February , 1945. p . 20  

"What a Report Card Can Tell You" by Victor Johnson, p . 26  
"If Children are Afraid" , by Alice Murdock, p . 28  
"Sex Education at Different Ages", by Frances Bruce Strain;  
Parents Magazine , April , 1945  

"Is it True that Parents Do Not Care?" by Emily Seaber Parcher 
p . 19 , 'lhe American Home , April, 1946 

"Back Talk from Our Children", by May Reynolds Sherwin , p. 90  
'!he American Home, May, 1946  

"Are you 'lhrottling a Future Fresident? by Harvey Zorbaugh , p . 46 
-American , December , 1945 



APPENDIX B 

Case Data 

KENNETH 

Kenneth was nine years of age. He was four feet and 

two inches tall and weighed fifty eight pounds. His class 

work, according to the california achievement test was equal 

to the standard normal for fourth grade. He lived in a 

suburb where the children were transported by bus to the 

Hedges school. Kenneth was very quiet and talked only in 

answer to a question. He had peculiar muscular twitchings 

which were particularly noticable in shoulders, arms, and 

back. He was the oldest of four children. The two young-

est children were not yet in school. 

The first Mother's Club meeting of the year is a time 

when all mothers make a special effort to come to the school. 

Kenneth's mothe:r was present with the two children who are 

not in school. She did not come to Kenneth's class room 

because it was time for the meeting to begin. After the 

meeting she left the building. Kenneth reported the next 

day that his mother hadn't come to the room because she 

did not know where it was and did not want to ask anyone. 

So far as the writer knows, this was the only time she was 

in the building during the year. Kenneth was absent two 

days during the school year. 

1.31. 
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This absence was used as a reason for communication with 

the parents. The teacher called by telephone to inquire 

about him and then visited, with the mother. 

The firat things which were considered by teacher aa the 

most indicative of needed adjustment were his timidity and 

quietness. He liked to read and could be found in his seat, 

after the first bell at noon and at many other times, with 

a book. He did not wish to be with a group. At noon he 

walked around by himself. 

Careful planning put him into several work groups. He 

was asked, nwould you like to help the games Committee today. 

This Committee wants your help." 

He willingly met with the group. At first, when with 

others, he was very silent, but, with time and encourage-

ment, he began to help, to offer suggestions, and to carry 

out the plans. He was asked to help several groups so as 

to hawe associations with more children and to see how they 

worked together. 

He began to gain confidence in himself and moved more 

freely about the room. He was often seen visiting with 

small groups of children. He began playing various table 

games and putting puzzles together. He was slowly gaining 

a sense of belonging, as he found that the room and equip-

ment belonged to him too, he was free to use the games and 

books and was always willing to share what he had with 

others. 
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He was never a discipline problem because of over activity, 

but it was definitely a problem to get him to work with the 

group. He made a good gradual adjustment in this respect 

in the course of the year. His formal home where the father 

exercises unquestioned authority is, without doubt the basis 

for his school attitude. 

Kenneth was interested in sharing day. The first few 

weeks he did not respond but about the fourth week he had 

an Indian head penny dated 1883. From this time on he had 

something every time. The most interesting of his sharing 

ventures to the writer as well as to the class was his 

pictures and descriptions of the spring fl,~ods in North 

Dakota. He told that he had lived in that state. What 

he had to say was real to him and his presentation was ex-

cellent. 

One of his favorite interests was for someone to start 

a story and then for several to add to it until all of 

story or book has been told. This was often done in giving 

reviews of books as a panel discussion. 

His scholastic achievement scores are also evidence of 

his adjustment. 

During the six month period he made a total gain of 

two years in the achievement tests. 
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JOAN 

Joan is the oldest of three children. The second child 

was in second grade. The baby, age two years, had a cleft 

palate. During the year he was taken to Chicago twice for 

opera_tion. He required ao much of the parent's time that 

very little time was left for the other children. 

The home was located near the business section of the 

city, was moderately furnished, and was kept neat and clean. 

The father had a good job and the mother was vvb.o planned 

well for the beat of everything at least cost. 

Joan was a very restless child. She moved about in 

her seat constantly. She could not st~y at one thing more 

than a few minutes. When the class was having discussion, 

she did not volunteer. She was afraid to talk out loud. 

The California achievement test at the beginning of the 

year gave her a low third grade rating. 

Soon after the first achievement teats were given, 

the parents were invited to come to the room.and find 

out about the child's achievement. The child was not 

compared to the other children in the :room. The parents 

were given the opportunity to see the child 1 s progress 

and weaknesses. Joan6s mother was present and carefully 

examined her test paper. Later she had a conference at 



which time suggestions were made some were~ 1. Joan should 

have some outside interest, 2. She should have an abundance 

of easy reading material, 3. She should visit the city 

library and choose her own books, 4. She should have more 

time with her parents. 

The parents gave Joan a choice of any instrument and 

found that she was interested in an A:ccordian. A'.n Accordion 

was purchased and arrangements were made for her to take 

lessons. She practiced without being told~ This was the 

first real achievement. 

She went to the library often. The records show that 

she read fifteen books and gave reports on each of them. 

The parents began putting the younger children to bed 

early ~nd spending the evenings with Joan. 

Joan became very interested in learning new words. 

one day she said, "I have to learn new words everyday 

so that I can tell them to my mother and father at night. 

We often play school and they do not know all the words. 

They did not get to go to a school like this where they 

have nice books and radio and everything so I am helping 

them at night. we take turns pronouncing wo:rds to each 

other_ and we a:re all learning." 

A check-up an her statement :revealed that the parents 

had not been given early educational opportunities. Both 

had quit school and gone to work to help support the large 

families at home. 

/ 
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The parents took turns coming to Parent-Teacher 

Association and the mother usually attended tne Mother's 

Club. 

Joan was especially interested in group activities. 

She worked well with a group but liked definite assignments 

of what she was to do. If the children were to read to find 

about some one thing, she would wait until given explicit 

direction about where to find it, which book, and so forth. 

She was very dependent but it became clear that this was 

her way of getting attention. 

She was always prepared for sharing day. Each time 

she had entirely different type of material to share. 

One day, however, she had forgotten. about this being 

Friday. She did not want to be left out. ~hen her turn 

came she walked slowly to the front of the room and sai9 

"This is my new blouse. Mother bought it for me. I 

think it is pretty. It cost as much as a dress would 

cost too. 11 

W.ith that she returned to her seat. Several of the 

children one after another made special comment on the 

prices of clothes and shoes. One child said she heard 

over the radio that men 1 a suits would be one hundred 

dollars a suit. Other children commented on styles of 

clothes and the idea of being able to aew so as to make 

your own clothes. The interest Joan aroused was unusual 
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and proved to be very satisfying to her and others. 
JThe parent cooperation with the school, Joans ,.., 

renewed sense of belonging, of home and school, her  

interest in an instrument and in scouting all worked  

together for better adjustment.  

She gained two years in a period of six months. 

Her personality gain in being able to adjust to various 

situations was probably her biggest achievement. Tb.e 

accordion and scouting gave her something to do and  

something to talk about.  

Ray 

Ray was thirteen years of age. He was very tall. 

He lived in the .school district where children were t 

transnorted by bus, across the city to the Hedges school. 

He had come to this suburb from Kentucky. His father 

worked at the steelmill. Ray was one of eight children. 

One of the older boys was married and he and his family 

lived in the home ·too. The house had no modern conveniences. 

His health was not good. He was undernourished and 

was growing very rapidly. He was getting very round 

shouldered. He ate come of his meals in the lunchroom 

but often complained that he didnot like the food. 

~nen he carried his lunch it consisted of not more than 

tv.ro sandwiches. 



The father was ill. It was never nossible to 

communicate with the parents. Ray did the best that he 

possibly could do. li&eoften assumed a negative attitude 

toward school but this was understood. He was so much 

out of place for size, intelligence, and personal 

interest. He was not a discipline problem in any way. 

He was always willing to try to do his part in group 

work. He was liked by the children and thus got along 

nicely. At the end of the year he was transferred to 

the Boys Vocational School where he will have opportunity 

to work with his hands and to learn a trade. 

Ray made a fair adjustment and showed progress in 

his achievement tests. In September he would not even 

try to do the reading part. When questioned he said., 

"I didn't know what the words were.tt In Anril his 

score was that of a second grades of the fifth month. 

Ray had really achieved. It took patience and 

understanding to keephim happy during the year, to 

help him make as good adu.ustment as possible., and to 

develop acceptable attitudes and habits so that he could J.:l:1.:c 

make his way in life. 

His achievement tests show a gain of one year 

and four months. His intelligence grade nlacement 

was third grade of second month and his achievement 

result showed the same figure. He is working up to his 

capacity. 



ROBERT 

The f1rst day of school Robert was accompanied by hia 

mother. He bad not been at this school before and did not 

know where to go. He was assigned to the room which is 

being discussed. He entered the room looked both ways and 

actually sneaked up tbe aisle to a vacart seat. He looked 

around and then sat with eyes fixed on hia desk. The 

mother's only comment was, "He isn•t so dumb when you make 

him wc:>rk. ff 

:tater, the teacher walked up the aisle. Tbe child 

cringed as though he were going to be hit. 

The children were exploring the books wh1ch were 

around the room. The teacher took one to Robert. ts she 

walked toward h1m, be dodged and was more than half' way out 

of b1s seat. 

The conclusion from these two incidents was that th1s 

child bas been somewhere where be bad been constantly bit. 

From this tbe teacher used every opportunity'to put her 

band on h1a shoulder to show him that a hand was not to 

be used to hit b.1m. It took three weeks to get a word 

above a whisper from tbis child. It took six weeks to get 

a sentence. 

In health class where food.a were d1seussed, the child• 

ren were talking about breakfasts. The teacher asked him 

what ha ate for breakfast. He shrugged h1s ahoulrlers. 

When asked 1f he had had milk he said, "I don't get milk. 



Jll we can get has to be for the babies." 

Adjustment to the food situation came by giving him 

and his sister who was in second grade free meals at noon 

1n the lunchroom, paid for by Community Chest Fund. 

Robert gained four pounds that first month, two the second, 

and four the third. With the gain of weight also came a 

spark of ambition. 

Another observation was as he entered the room one day. 

He walked sideways. When the class left the room for recess, 

he remained in his seat. The teacher went back to talk 

witb him. She took him by the hand and asked that he go 

to the hall with her. He said, "Nope, my pants are ripped 

and I dontt have any others." 

The teacher let him sit and went immediately to the 

principal who made arrangements and took Robert to the store 

where he was fitted with two shirts, two pairs of trousers, 

and a pair of shoes. When he returned to the room, bis 

eyes fairly danced with delight. He sat tall and was 

very proud. He told about hie trip to twon with the prin-

cipal who was good to him. Goodness and kindness were two 

things about which he knew little. 

Soon after the food and clothes adjustment, Robert 

volunteered to partieipate in Sharing Day. He stood in 

front of tbe class ana said, "Thia book has Indian signs, 

You make them with your hands. This means ••••. He proceeded 

to make the motions and to explain tne words. When he 

finished the children applauded and asked if he could do 
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them again so that they could do them too. Robert now 

assumed tne role of a teacher. The children spent several 

minutes learning the signs. Robert had gained the class 

approval, bad experienced success, and found he had 

achieved status in the group. 

Sometime later 1n conversation he referred to the 

parochial school where they slapped him'often. Ha told that 

they had taken his little brother to a bad boy•s sehool in 

Philadelphia and told how he liked his little brother. He 

shqok nervously and tears ran down his cheeks. He said that 

the priest was so angry because they came to public school 

and he was so afraid. He cried so hard that the teacher 

did what she could to asaure him that everything would be all 

right here. From this time on Robert was a, different child. 

These pent up fears had been released. 

The Achievement tests show, in part, what happened to 

him. He gained one year and one month in Arithmetic, three 

years in reading, and one year and three months, in English. 

His total test shows gain of two years and one month.in the 

six month interval. His r. Q. was determined as 70 in a 

given test while he was still fearbound. 

This child needed food, clothes, security, emotional 

stability, release from pent up fears, and someone to be 

a friend to him. 
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-Joe 

Joe's real name is Leroy. ue was called. tfoe because 

of being named for his father. tte was the middle child 

in a family of seven children. '!'here was difficulty in the 

home which led to sizns of anxiety on the part of tne 

child. vuring the school year the parE?nts were divorced. 

The mother got the custody 01' the children. 

Joe haa had a broken arm which was not set properly. 

uis arm was bent and his elbow was stifr. tte had serious 

troucle trying to ~rite. tle wa.s learning to use his hand 

all -0ver again. tte was absent because or illness several 

times during the year. ttis achievement test, with all 

his absence and home envioronment, shows a gain of nine 

months in the six months period.. The uenmon-Nelson test 

determinea his I. Q. at seventy-three according to the 

testing program he was working one year and sic months 

beyond his capacity. rte was repeating the fourth grade. 

J'oe needed. to achieve; ~J; had met failure. tie needed 

encouragement, security at home and at school, and most 

of all understanding. lie was well liked by the 
, 

boys of 

the class. He always had children with him. ae was mak-

ing a good adjustment if one considers his home, intelli-

gence and health. 
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ALBERT  

Albert 1.:Jas second younc;est in a far:1ily of eie;ht 

children. Tl1e raother YJOl"ked in ordeI· to maintain the 

economic standa1",:i of ho:ne that she desired. Tb.e father 

had a good position but s salary was not sufficient 

to keep the home. 

The child:een all had their own :r•esponsibilies at 

home. '::.'hey v.Jel"e not to play with other children and 

we1"e expected to stay in their ovm yard. 1I1he mother 

said, 11 '.I1hey 1mow hov1 to mind and do a good job VJhen they 

a1"e alone. The trouble v1ith them alv1ays sta~rts 'JJhen they 

get mixed up with others.!! 

Albe:c·t did not have any trouble: with the children 

at school but very often y;ould fight r1i th others on the 

way to or from school .. 

Albe1'"'t asl-::ed for permission to ·wear a clean shirt 

to school on HotherJ s club day. His m.othe:e said, 11 '.No. 11 

He accepted the no for' a while and then decided he was 

just too dirty come to school. vn1j_le mothe1"" ·was busy., 

he hv~riedly changed his shirt. ·was starting to 

school ·when his mother saYJ him. She called him back and 

slapped him across the face so ha:i."d that the prints of 

her fingers were still on s face he returned to 

school. His face remained red for some time. Albert had 



,..,on his c, :aost apole tic voice he 

11 I !tsaid, to clean this is vJhat I .. He 

pointed to s face and tears in his s told t11e 

preceeding story. 

IJ:1his child I s home life needs to be :(:ore concerned 

fo1~ the ional status for the economic s tus. 

.Albe made a good adjustment when home conditions . 

were cons red. With undex•standing and encouraGement 

he doubled his score, a of tvJO years and seven 

,,10nths in six months period. 



Jo Ann 

Jo Ann was the older of two children. The father was 

in the army. The family had. liv ·with the tnother 1 s grand-

father who wes quite elderly ancl wes past enjoying children. 

He WRS constnntly at odds with them. The mother was quite 

unsettled and much time was spent looking for a hourrn. Jo 

Ann said, 11 We like nice things and everyt ime we wa.nt to fix 

anything or even clei-;i.n house Grana_pa says we I re tearing up. 11 

This unrest was intensified by the father being away. 

He seldom came home cause of the distance. 

One da.y Jo Ann we,s noticebly restless. When the teacher 

was t h er d 1 J o ' ca.me quicK1 1y '1 • _.1n· ·a. esE ann · a.nri sa ia.,• 11 I tb k my 

daddy 't'vill get to come home now I cause mother's going to have 

a baby. I am going to help her e.11 I c.<O,n 1 ct:=i.use I wa.nt a 

nice baby just like Harvey's little sister. 11 

The teacher complimented hel"' for helping her mother and 

said th&,t she too hoped tha.t her cla.dd.y could come home. 

Jo Ann had an IQ of one hundred twenty. She excelled 

in r classwork. The final score of the v,chievement test 

showa e grade classification of sixth grade of the first 

month. Jo Ann read thirty-three books during the year. 

She adjusted to e,lrnost any situa'c ion in a very acceptable 

manner. 

With her intelligence, a.chievement, and ability to 

adjust .to present circumstances, there nre gre&t possibilities 

of e.chievement for this child if home conditions improve. 
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MARLENE  

Marlene comes from a complicated home situation. Her 

parents are divorced. Her mother deserted soon after birth. 

The father• s parents have cared for her. In the same home 

lives an Aunt with her three children. Marlene's mother 

writes to her and sends many gifts, addressing the 

correspondence to the school to make sure she gets it. 

'.lhis child's intelligence carries her through class 

assignments. In achievement tests her score places her in 

the seventh month of the fifth grade. 

The home conditions, her lack of security, her divided 

loyalty to her mother who sends gifts and he~ father who 

supports her, all make for emotional instability and 

maladjustment. She turns nearly purple if called on in 

class or asked to do something. 

Much needs to be done to help this child to a better 

adjustment. 
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HARVEY  

Harvey was from a home of five children. The parents 

live with their children not for them. Each child has his 

home responsibilities and performs his duties without a 

question. The three oldest children take piano lessons and 

are all able to play well. Harvey's lessons were stopped 

this year as a result of a broken arm. He often spoke about 

getting to play piano again and spoke of it as a pleasure. 

Harvey was very good in Arithmetic. In conversation 

with the father he told how he and the boys spent evenings 

playing games which involved numbers. Another game they all 

especially like involves counting points while riding. The 

boys were enjoying the game without realizing that it was 

excellent practice in arithmetic. 

Harvey's I.Q. was determined as ninety-nine. His final 

score on the achievement test rated him as a fifth grader of 

the fifth month. Parental interest, home security, his 

emotional stability, interest in his piano and scouting, ame 
the factors which determine his adjustment and development. 



Wayne 

Wayne was an oversized child for his age. He 

had spent two years in the third grade. He was the 

oldest child of four. His behavior difficulty lay 

in his always fighting and seeking to get even. 

He was in constant trouble with Patrol boys and with 

parents of the children with whom he fought either 

coming too; going from~RR~t. As for the class-

room, 1);.\i6dconduct was excellent. He worked well 

in groups and was extremely interested in drawing. 

He read twenty books during the year and was always 

ready to tell about. them orally to the class. His 

achievement records show gains of one year and seven 

months in arithmetic, two years and two months in 

reading, four years and three months in ~nglish and· 

tow years and sile months for the total test. 

The fighting is his way of gaining recognition 

among playmates. In the classroom he gains recogni-

tion through his ability to draw, his ability to 

spell, and by carrying responsibility. Last year 

it was his duty to care for the windows. He was 

tall and could do this without much effort. As 

significant as it may seem, this was an important 

step in helping Wayne to make a better ad~ustment. 
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BARBARA 

Barbara is a foster child in her home situation. 

The foster parents have two ehmldren who are twenty-five 

years older than Barbara. Both are married and live 

away from home. 

Barbara gives up very quickly in everything she 

tties to do. The parents do not have much patience 

with her. They expect perfection in her work. The 

father told how he "'drills her on her numbers, but she 

does not remember them until after dinner."· The mother 

drills on spemling words, with the same result. 

Data _£!! Development ~ Adjustment 

The excessive drill work at home was stopped. The 

child was given more time for play and for association 

with children of her own age. She went to the 1 ibrary 

regularly for books and began to enjoy reading. 

Tb.a sharing day experiences meant a lot to Barbara. 

She was very timid. At first she would only say a few 

words. AS time went on she gained confidence. and was 

able to give interesting talks about the ariole she wished 

to share. 
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Near the end of the school year, these parents opened 

their home to another orphan child, a girl a little older 

than Barbara. They believed that part of Barbara•a problem 

was because of their ages and because she needed association 

with others. She was making an good adjustment to the new 

"aister.u 

Summary t ~he cooperation of the parents with the teacher, 

the interest of the parents in the child, and the child's 

change in attitude toward her school work are given as 

some of the factors which contributed to her development 

and adjustment. 

The first Little program the class had found Barbara 

with a very mino:crpart.. Aa the class left th.e room Barbara 

said, ••rm so scared shaking all over. 11 Every opportunity 

was used to have Barbara meet people and to participate 

in audience situations. The program, which climaxed the 

Old Fashioned Daya Unit of Study, included Barbara in a 

very important role. 

Barbara's achievement tests show a progress of two 

years made in a period of six months. 
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JIM 

Jim and the following four children come from average 

home situations. The parents and the children compose those 

living in the home. The achievement scores referred to are 

those for the April test. 

At the beginning of the year Jim was not much interested 

in what was to be done and did nothing to help. If there 

was any writing, he just sat. In a personal talk with him 

and a conference with parents, he was given to understand 

that he was capable but that he would have to do hia part. 

Time went on. Much progress was noticed and, with each 

accomplishment, he was complimented and challenged to do 

better. When a gain of two years was made in his achieve-

ment test he said, "I sure thank you for scolding me that 

day a long time ago. I was lazy wasn't I? I like to work 

now • 11 

Perhaps the personal talk was considered a scolding. 

In any case it brought results. 
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ELIZABETH 

Elizabeth was one of the pupils who came to school by 

bueo She had a good home and cooperative parents. Her 

mother came to school for the explanation of the first 

achievement tests. She sa.id, after examining Elizabeth's 

test, "I can't understand why she is so law. She has al-

ways received honorable mention in spelling and here she has 

only one word spelled correctly.u 

Very close observation was made of Elizabeth's work 

t0 find that she copied the spelling words on little sheets 

of paper, put them under the hem of her dress and then 

copied them as they were pronounced. She was not censored 

for this, but the teacher began standing beside her desk as 

the spelling words were pronounced. The first time she did 

get any of the words righto She tried writing words on her 
0~ 

desk. When she was all set and it was time for spelling, 

it was decided to spell in groups. Children traded seats 

and again Elizabeth was lost. After doing such unsatisfac-

tory work for several weeks, she decided on her own accord 

that the honest way was the way to take. She worked hard 

and went through a period of readjusting herself which took 

much patience, much encouragement, and understandingo 

In the meantime a conference was held with the mother 

who was informed of the situation and cooperated in the 

effort to help the ohildo 

The teacher and the child had a conference. Elizabeth 

was pr.aised for her effort, and together she and her teacher 



ieeided that the honest way was best after all. When tests 

were again given Elizabeth was four months above the standard 

norm and had gained a year and eight months in the six months 

period. or the thirty words in the test Elizabeth had spelled 
twenty correctlyf> 

Elizabeth needs to be included in home eooperation, 

she needed and still needs experiences which stabilize her 

efforts toward honesty, and needs understanding to keep her 

from deviating. It took praise and approval of her efferts 

te help her adjust scholastically. 
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Lee 1Nas a most unusual child. had a bad speech 

defect. This, hovrnver, did not effect his singin0 • 

Ee 1me1:1 :,iost of tb:c; popula:e songs. He not only aang 

them but liked to act or sture as sang .. He said 

he was 6 oing to be a jitterbug in a shov.J sone day. He 

danced every time he had a chance. ·was a most lov-

able child and \'las well liJ.red by _everyone in the :roo::1. 

s I. Q. was seventy-two. H achievement \Vas five 

:non ths beyond v1hat ths t<3'st deteJ:>mined as his capacity. 

One eveninc when re was a dance at _.C,,merican 
. 

Legion 1, e joined the group., ente:-etained. between 

dances, and collected t dollars and fifty cents f 01" 

his 11 shov1s.u 

Ee spent some r,:ioney which v1asn't his and, 1Jein6 given 

until noon the nest day to replace the 11:oney, he f 

up a shoe 1::it in an ()ld c:inner bucket! established a 

place of busines s for• shining shoes in a theat ex' lobby., 

o.nd earnea. tYJO dollars in a few hours o 

Ile v!as a aost itious child and, thoush on the street 

a c1"ea t deal, he was never in any difficulty. II is pleasure 

was in doing constructive, enterots.ininr;, and rrtoney-making 

things. 
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loved to tell "w talesu and have a 

group ar> hi~n constantly. His stoi-•ies always were 

told by giving the conversation of' each per•son the 

s tor;/. s first w:c"itten stOI'Y '."las entitled, 11 The Show 

Go On.n 

s intellicence test ~as ven under' pressure when 

the chi first entered school, does not seem to have 

his mea.sux-e. 

Attention f:-eom teacher, a sense of belonging, 

of be an inte 1 part of his gl"'oup, of achieve-

account for justment e was able to 

make. 
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BECKY 

This child is an excellent example of the need for 

bodily health. She wears glasses with very thick lenses 

and bifocals. She cannot see without her glasses. Her 

teeth protrude. She is under the best dental care possible 

and slowly is having mouth and teeth adjusted to each other 

by use of braces. She is very small for her age. She is 

under medical care. She tt)es easily and has no resistence. 

She cannot stay at one thing very long without becoming 

extremely restless and nervous. She is neat about her work 

and everything she does is very satisfactory. 

Her parents were d:ivoroed, and she has experienced 

some effects of the broken home. The mother was remarried 

and the children, two girls, were making a good adjustment 

to the new "daddy" • 

Becky's adjustment to her home and health were not 

a problem. Her achievement test shows gain of one year 

and eight months in a period of six months. Her score 

placed her in the first month of a sixth grade distribution. 

She especially liked to read. She read more than 

forty books this year. She carried on interesting 

correspondence with several movie stars and shared their 

letters with the class on Sharing Day. She had a large 

collection of photographs of stars vhich she had received 

by sending a letter of request. She was a member of the 

girl scouts. 



PEGGY 

Last but not least is Peggy who had the highest IoQo 

of the group. Her aohievement was that of a sixth grader 

of the second montho She liked to use big words and did 

so very capably. 

She had good home relationships. She was the second 

in a family ot three girls. Her mother says, "She 1e al-

most a direct oppoeite of the other two in everything she 

does. She likes to help at home, she likes to go to school, 

to read, to listen te the radio and ever so many other 

things that the other other girls don't likeo And tor her 

intelligenoe ~he's away ahead of the other two and keeps 

her parents hopping tooon 

In planning the Unit Study on "Old Fashioned Days• 

Peggy said, dWe won't just talk about old things, will we? 

I want to know how people used the old things and then re-

placed them with other things until people had the things 

like we have now." She went on to give an example of what 

she meant by using the wamhing machine and the ways people 

have washed clothes through the ages. Her idea aroused so 

mueh interest that a history was traced tor many things in 

common usage today. 
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CHILDREN LIVING AT COUNTY HOME 

For the tour children who lived at the county home 

certain peculiar home conditions cannot be given in de-

tail. Their work showed muoh·progress. They did the 

very beet they knew how. Their home experiences had been 

most unsatisfactory and they were placed in the County 

Children's home. Three were still in the period or get-

ting adjusted to being 1n the home. The Superintendent 

ot the home was very 111 and the children had to be quiet. 

Death came to the home and was followed by a new Superin-

tendent. Many changes were made in the hours ot getting 

up, retiring, time for meals, play periods, and assigned 

duties. The changes were needed and in time the adjust-

ment will be made with consideration for the children 

instead of the time for scheduled duty. The child's abil-

ity and capacity will also be considered.. Cooperation was 

keenly felt with the Home in the short time that the new 

Superintendent had been there. 

The children in this classroom were two boys and two 

girlso The one boy and one girl were brothers and sister. 

She was thirteen years of age. When admitted ta the home 

when in the third grade the Stanford -Binet psychologist 

test shows I.Q. to be forty-seven. At the beginning of 

the fourth grade the Herman Nelson test determined her 

I.Qo as fifty-three. In April the Herman Nelson test was 

again given to show a gain which now made her I.Qe sixtyo 

This 1a one of the evidences of what environment can do 
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to raise the intelligence rating ot a child. 

A glance at Marilyn's last paper gives a few interest-

ing comments when explained. Once during Sharing Hour 

Marilyn walked to the front of the room, faced the class 

and Just stood. She finally turned to the teacher and said, 

"I forgot 0 ' I was going to sing but I can 1 t think how the 

song etarted. 11 

She was asked what it was about, but she had abso-

lutely no remembrance of the song. 

When asked where ah.e learned it she said, 11 At home. 11 

The teacher sent her to the fifth grade room to get one 

of the girls who ·also lived in the home. The girls returned 

hand in hand; walked to the front of the class and then in 

the sweetest harmony sny children ever sang these girls sang 

three selections. Each time the class applauded at great 

length and asked for another song• .At recess the girls were 

seen with arms around Marilyn. She had gained her first and 
most coveted recognition. The girls sang several times after 

this. 

Because of low intelligence very little scholastic 

achievement was won by Marilyn. The Art teacher recognized 

this and in drawing often complimented her on her effort. 

As reward she was given Honorable Mention for her •stick-to-

it-ivenese" and from then on her special interest was art. 

The last week of school when asked to write down the 

things she liked best this year she wrote as follows: 
11 F1rst of all the things I like is I love music be-

cause it is fun. I love art also. I got HM in a.rt.• 



The brother, age te~, was small tor his age and 

showed more ability in everything he dido His general 

attitude toward children was to hit them, to tight back, 

to kick and to slap. He was always "getting even•, as he 

said. His problem throughout the year was learning to 

cooperate, to share in the responsibilities, and to get 

along with others. His Intelligence Quotient was ninety. 

He could be appealed to and showed progress in his work 

as well as attitudea. 

!he other girl was more intelligent than the average. 

Her home too had been very unsatisfactory. Her father had 

been placed in a tuberculosis sanitorium. !he mother was 

working. She soon was in trouble and ~ent to Marysville 

leaving the two children to be cared .for by the county. 

!hie all happened in a very short time. All reports give 

evidence of a good home while the father was able to work. 

During the year, ihe tather died, the mother was returned 

home and put into the custody of her parents. A home was 

established again and near the end of the school year she 

took the children and things were working well for all eon-

cernedo 

The fourth eh1ld, a boy, was thirteen years of age. He 

had spent three years 1n first grade, two years ineeeond 

grade, two years 1n third grade and had at last arrived in 

fourth grade. He was unusually small. His head was m1-

erocephal1e. He was able to come to the room, to care for 

personal needs such as toilet and teed1ng, and to sit and 

listen. He was no bother so far as discipline was concerned. 



l.6-1. 

Hi1 Intelligence Quotient according to the Herman Nelson 

Teet was titty tive. .He was a non-reader. When achieve-

ment tests were given he sat and marked tests and came 

through with average ot first grade work. His mental de-

ficiency wa s acknowledged by all. class memeers . He tound 

pleasure in copying stories trom a book and did so in a 

commendable manner . He learned to add by counting. He 

learned how to use the multiplication square and no matter 

what combination was needed he could soon give the an'swer. 

However, not without the square in tront ot him. 

At the olose ot the year he wa s assigned to the Boy ' s 

Vocational School where he will be given work with his 

h.ands and work which will lead d!ireotly to some means ot 

providing for himself. 
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The comparison of hand-writing for each child shows 

a gain in emotional stabilitye 



TRANSFERS 

Jane~, Ray~ond, and Jimmie were three to withdraw 

cluring the.year. They were soon replaced by Patsy., George, 

and Jelvin. rfh~ number of boys and the numper. of girls .ln 

the room remained the .same throughout the year. ,'Howeyer, 

for.purpos~s of showing achievement a.nd progress,.only 

briefly shall the three who entered be considered. Me:;tvin 

has peen considered with the group who lived at Children's 

Home. · 

Patel came from Mt. Vernon. Her father and mother 

had been divorced. At this time her father was with the 

army in Germany. He often wrote to h.er and sent her small 

gifts. She lived with her mother in a small apartment. 

Patsy was.large for.her age and took the position of mother-

ing all the 11.ttle girls. She alwayi, had. a gr.oup hanging 

on to her•.. She. was an av~rag~ pupil. The Herman Nelson 

Intelligence Test gave her I.Q. as 117. She had not llad 

background experiences as had others in th~ class eo was 

handicapped in being able to go ahead. She was very back-

ward at first but soon was t~k1ng her place along with the 

others. Patsy's Intelligence Grade placement was 5.8 and 

her achievement was 5.8. 

George was brought. to sehoolby his mother. She handed 

the teacher his grade. ca.rd and transfer slip and hasten~d ., 

to tell that his grades were low becaus~ he couid not. hear, 

that he had trouble hearing her even when she yelled at him 

and that he never could hear the teacher at the other school. 
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Tbe · prj:ngipa1 wa.e summoned 
-··· 

and
" 

asked about
• 

a test 
. 

the
• ~ 

on
. " J 

audiometer. Th:E9 nurse being present, the child, mother:, 

and princ1pal:went to talk ove:;- the h~aring difficulty 

with the nur~e. With.the test, hie hearing was pronounced 

sattsfactory. ·The. idea being under control the child was 

given.tl;le Herip.an Nelson.Intelligence Test 'Which determined 

his.I.Q;~ as seventy-one. The child was eleven years of, 

age. As soon as he was given.consideration of his menta1 

capaci,tyhe began to achieve. He became acquainted wi~h 

thegro\lP and·found a plact, of distinction when it came to 

draliing. Especially did he like chalk and charcoal draw~ 

ing. He would work ruµ-d at other things so as to be able 

to spend time dra~ing. Although he only scored for .th~ 

third grade of the fifth month in th~ Achievement test. 

His Intelligence gi;-e.de placement rated him as second grade 

ot the eight month•. Therefore he was working seven months 

beyond his capacity. 
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