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FOREWARD

For some time now the literature about Black Education has been
growing to giant proportions. Books on the history of Black Education
have kept pace with the hundreds of books on Disadvantaged Youth, Inner
City Schools and White Racism, seemingly to either rationalize or
abstract the educational plight of Black Americans, Most of the
literature has been written by whites and the tendency has been to
treat the cducational plight of Blacks in a pathological frame of
rcference, i.e., Blacks are deficient becaus¢ of cognitive or
pyscho~social defecits, Consequently, this :. . led many educators, and
laymen o3 well, to ask, "Why are they underprivileged?" rather than
why i1s a particular pgroup privileged., " The wave of thougihit in the
licerature also has characterincd the lack of educational gains in
ter:s of analegy; that is Lt has compared Blacks with other iwmigrants,
hence the lack of prosress is duc to inadequate organizational skills
or intellectual leadership, rather than racial prejudice, Such thinking
has led to the crnclusion that the victim is responsihle for his
condition, and thai the plight of the Black man is a Black problem,
not a vhite problcm.

This dissirtation will test the thesis that the Black man's
failure in the struggle for human dignity through education has had
less to do with cognitive or psycho-social deficits than with white

racism, and that jin terms 6f where. America finds itself today on the
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progress continuum, Blacks are essentically no hetter off relative
to their white counterparts than they were im 1875. °

Using mainly Black sources, the investigator will compare and
contrast, from a Black perspective, what Black educators
Booker T, Washington, W,E.B. DuBois, and Frederilck Douglass
experienced and said with what contemporary Black figures in education
are experiencing and saying., No attempt will be made herein to give an
in depth historical account of a particular period in history or an in
depth view of historical figures highlighted. The approach will be
mainly descriptive, concerning itself with the two major themes
throughout Black history — integration versus separation as seen by
Blacks, and white reactions to these positions,

As a variation on the centr:] theme of this dissertation,
the investigator will attempt to show that cthical principles and
the fundamental values of loyalty and decency did not and do not

apply to Blacks. The grave consequences this has had and will have

for Black and white America will also be examined,

vii



CHAPTER I

INTRODUCTION: THE CHOICES OPEN
TO BLACK AMERICANS

As the oppressive state of the Black American is viewed both
from an historical and contemporary perspective, both moderates and
militants can be found, This despite their idealogical persuasion in
agreement on the goual of liberation from the psychologically and
physically debilitating forces of racism., Historical and contemporary
literature reveal tvwo major themes emerging from Blacks' attempts to
deal with the dehumanizing forccs of racism =--- Integration and
separation, For example, as will be shown later in this work, during
the Post-Bellum period there were some Black sentiments favoring a policy
of self-sytled segregation culminating under the leadership of
Booker T, Washington., In the rame perlod was another trend of
thought favoring intcgration and higher cducation under the leader-
ship of W,E.B. DuBoin. Though neither concept exists in its purest
form today, almost a century later Black leaders cre struggling with
the same question, echbing the sentiments of pre- and post-Bellum
Black Americans,

Though there have been many analyses of Black thought, little
attention has been given to it in terms of the '"choices" that have been

and are presently open to thn Black man, Julius Lester, in an article



"The Necessity For Separation," outlines the only three choices that
have been open to the Black man:

(1) Try to assimilate by adopting the customs, mores,
culture values, etc, of the majority as European
immigrant groups to America did successfully, and as
blacks tried to doj;

(2) try to be as unobatrusive und separate as possible, while
remaining a part of and being governed by the political
apparatus of the majority, as the Chinese have done in
America and Southeast Asia, and as the Indians have done
in Africa;

(3) or separate geographically from the majority and become
an independent political and economic unit as in the cas
of Pakistan, a Moslem state, and Isarel, a Jewish state.

To these choices, a fourth one will be added here, militant integrationism,
represented by the struggle of revolutionary minority groups such as

the Black Panthers who are attempting to legitimatize Black American
cultural values within the existing cociocultural matrix of Awerieca.
This matrix can be viewed as encompassing American economic life,
American political life, American social life, and lately A: arican
educational life. That is, how to integrate, or separate, oy assimilate,
or militantly integrate the Black American has been the core of the
continuing controversy engaged in by significant Blaecks throughout
history. These currents were present even immediately after the

African was brought ap:inst his will to America's shores in 1619 as a
menial slave, For exanple, Ante-Bellum American history shows the

Black man struggling with the controversy of integration and separation.
Many Blacks chose to die rather than submit to the inhuman forces of a

slavocracy, others escaped to other territories, some to Canada, South

America, and many even made it back to the African continemnt, Yet, others

lJuluia Lester, 'The Necessity fo.: Separation,' Ebony,
Augusc, 1970, p. 107.



chose to remain rather than struggle against what seemed to be insur-
mountable odds., Thus, the historical roots of the contemporary
controversy over integration and separation unfold deep in the
seventeenth century and continue into the twentieth century. Today
there can he found such organizations as the National Association for
the Advancement of Colored People (NAACP), the Urban Leggue, and
the Southern Christian Leadership Conference (SCLC), advancing the cause of
integration as a means for liberation. On the other hand there are such
organizations as the Republic of New Africa (RNA), the Black Muslims,
the Congress of Racial Equality (CORE), and the Student Nonviclent
Coordinating Committee (SKCC), who advocate elther full or partial
separatism, 1f not geonvaphically at least in political, economic,
and educational matters related to Black people.

The late twentieth century has seen the emergence of such
groups as the Black Panthezrs, The Panthers contend that integration
and gsegregaticn per se of Black nd white are nebulous concepts and that
greedy, exploitative systems such as capitalism keep men, both Black
and white, from the realization of their humanity. For them, coalition
politics between Blacks and whites on practical goals to achieve
liberation of all men is an inevitable cunsequence if Black people,
or any oppressed people,are to realize their human potential. Though
the Black Panthers or similar groups may appear as a relatively new
phenomenon to Black thought, the writings of such great men u5 DuBois,
Walker, and Douglass anticipated these '"new" Black sentiments,

Within this presentation, there will be no attempt to analyze,

at least not intricately, the political structure of any particular



Black group except in cases where such analysis would promote or
give clarity to the central thesis of the work itself. Based on reading
and. experience, it ia the contention here that political participation
has to do with the group's underlying philosophy. This philos;phy
usnally is determined by many factors, among which are self-awareness,
political educational level (not necessarily formal), economic level,
and religious affiliation, For example, Martin Luther King's theistic
approach to liberation was undergirded by the philosophy of nonviolence,
the basic tenants of which came from Mahatma Gandhi, Consequently, SCIC,
the organization Martin Luther King headed before his assassination,
attracted people of similar religious or philosophic o;ientation.
The key point here is that SCIC's goal was "liberation" through
"{ntegration,” and it utilized a kind of religiously oriented methodology
to achieve its cnds. A second point of significance is that there were
many people who joined King or symp;thized with him, but disagreed with
his philosophy. However, they did agrec on the goal of liberation
through integration, The major opposition to King's wovement by other
groups was nd:.to his philosophy of nonviolence, but.to his goal of
liberation through integration. This opposition is inherent in the
many and varied philosophies of the separatist, It is the history
of these two opposing philosophical positions that will be of concern
in this work,

The focus heré will be on Black American thought from 1875 to the
present date as it relates to the controversy of integration and
separation. The historical traditiom of contemporary thought

will be traced, dealing mainly with the Ychoices" that have been open




to the Black American,either to integrate the mainstream of American
life or to separate and function independently of the American
government, It is recognized that these two poaitions of controversy
do not stand in isolation of the philosophies and opinions of America
in the larger sense and that there are many intricate sociopolitico
forces constantly at work that mold and change the thoughts, mood,
and acctions of persons involved in the past and present, However,
the major factor that has been a constant though America's history

has been the factor of racism. The U.S5. Riot Cammission Report included

the following comment on the rebellions of 1967:

The events of the summer of 1967 are in large part the
culmination of 300 years of racicl prejudice, Host

Americans know little of the oriyins of the racial schism
separating our white and Negro citizens, Few appreciate

how central the problem of the Negro has heen to our

social policy. TFewer still understand that today's

problems cen be soilved only if white Aszericans comprehend the

rigid soclal, economic and educ:tional barriers that have
prevented Negroes from participziing in the mainstream of

American life, Only a handful rcalize that Negro Accomnodation
to the pattern of prejudice in Aisarican culture has been one
side of the coin for as slaves and as frece men, Negroes

have protested against oppression ang have persistently

sought equality in American society,

It Zs precisely the "...rigid (racist) social, economic, and educational
barriers that have prevented Negroes from the mainstream of American

life. ...“3 What 18 found is mnot a cirecular argument among Blacks over
integration and separation; rather, what is found is that each generation

of Blacks is forced to ask the same questions as it grapples for the

Enepprt of the National Advisory Cormiasion on Civil Disorders
to the President of the United States, Otto Kermer, chairman (New York:
Bantam Books, Inc., 1968), pp. 206-207.

3rbid,
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best means to escape the dehumanizing forces of racism. In the early
1gth century Hollis R. Lynch reported that, "Deabite the growing
discrimination against them, however, many American Negroes continued
to assert their righta as American citizens.'# Here can be found the
burgeoning roots of integrationism and the perennial civil rights
struggle of many Black Americans, Concurrently, according to Lynch:

While many Negroes in the United States sought to achieve

integration within American society, others became pan-

Negro Nationalists. Desparing of becoming first class

citizens in their own country, they became advocates of

Negro emigration to Africa and elsewhere, and held visions

of new states on the continent regencrated by their efforts.

Prominent among them were Daniel Coker, Lott Cary, and .

John Russwarm.
During this period of powerlessncss and confusion, Black people found
themselves a manipulated population subject to the whims and caprices
of an unsympathetic whitr majority—- legislative acts sanctioning
slavery and segregation vwere the norm of the day. During this period
are also found more overt expressicns of varying views about the best
course of action against the hostile envirounment in which Blacks
found themselveé, especlally among free Blacks. Paul Cuffe, for
example, disparing over the future of the Black man in America carried
thirty-eight Blacks to Africa at his own expenee.6 Following this

dramatic demonstration of repatriation, the American Colonization Society,

for its own selfish exploitative reasons, began making plans for the

hHollis R. Lynch, "Pan-Negro Nationalism in the New World,
Before 1862," in Blaclk Brotherhood, ed. by Okon Edet Uya (Lexington:
D.C. Heath and Company, 1971), p. 4.

21bid.
6

John H, Franklin, From Slavery to Freedom, (3rd ed.; New York:
Vintage Books, 1959), p. 159.




establishment of a Negro Colony in Africa, Although many Blacks
wanted repatriation, many did not and they found the motives of
white colonizationists' suspect. Louis Mehlinger's research states;

A public meeting of colored citizens of New York, with
Samuel Ennols and Phillip Bell as promoters, referred

to the Colonizationists as men of 'mistaken views' with
respect to the welfare and wishes of the colored people.
The meeting solemnly protested against the address of the
colonization of the people of color on the ground that it
was ‘'unjust, illiberal and u?founded, tending to excilte
prejudice of the community,'

To further substantiate their desires to be recognized as full citizens

of America, Mehlinger continues:
At 2 meeting of the free colored people of Brooklyn,
promoted by Henry C, Thompson and George Hogarth, it
was resolved that they knew of no other country in
which they could justly claim or demand their rights as
citizens, whether civil or political, but in the United
States of America, their native soil; and that they
would be active in their endeavors to convince the
membexrs of the Colonization Society, and the public
generally, that being men, brethren, and fellow
citizens, they were, like other citizens, entitled to ang
equal share of protection from the federal government,

Frederick Douglass, an avid civil rights fighter, became an
articulate spolesaan against the Colonization Society. While he favored
the amalgamation of the races, he felt repatriation should be the choice
of Black men desiring to leave the United States, Douglass was accused
of vascillating in terms of his ideological position on ceparatism and
integration. The more consistent theme that emerges through the
research of Franklin and Bennett i{s that Douglass represented the many

and varied sentiments of Black people, past and present, Bennett writes:

TLouis Hehlinger, '"The Attitude of the Free Negro Toward
African Colonization," Black Brotherhood, ed. by Uya, p. 30.

8Ibid.




The hard-boiled New Yorkers (Ward, Garnet and after 1851,
Douglass) favored ballots, if possible, and bullets

if necessary. The New Yorkers were opportunists on the
issue of 'complexional institution™., They were in

favor of complete integration, but if circumstances made
this Impossible they unhesitatingly recommended

special institutions. Douglass, for example, anticipated
Booker T9 Washington with his plan for a manual training
college.

The above quote feveals that historically it is difficult
if not impossible to trace or delineate definite modes of Black
thought or to identify in a true way Black personalities by specific
characteristics. Categorization of Black leaders or Black thought
more often leads to stexeotyping and mere analysis based on certain
a pricri assumptions, The attempt of many historians and contemporary
wrlters to categorize certain Blacl. leaders as integrationists,
separatists, or assimilationists can be misleading. Students of
history are fond of gathering empirical evidence to support certain
hypotheses rather than giving the insight necessary to understand
the transitionzl nature of individual or cultural dynamics. A more
appropriate means to understanding Black thought and its leaders
would be to vi~w it as an unfolding, multi-dimensional panorama of
actions and rcactions of far reaching implications within a general
framework of racism. Consequently, the only thing that we can find
that has functioned with any degree of uniformity and regularity
relative to the Black American is racism,

History 1s more than the recording of facts and events;

logical cohcrence to establish historicity has more to do with certain

methodological stances and hidden agssumptions than it has to do with

9Lerone Bennett, Jr., Before the Mayflower, (rev. ed.;
Baltimore; Penguin Books, 1566), p. 148.




the struggle of a people to survive spiritually and physically.

Many students of Black thought tend to give superficial treatment to
racism and focus in depth on certain Black leaders and their actions.
Such narrow focusing shifts the burden of responsibility to the Black
man rather than dealing with the pathology of white American thought —-
Black thought is treated and experimented with in a pathological fashion,
The most objective students of Black thought have not escaped their
chavinism. For them, Blaick thought is an object of study, not a means

of undesstanding the cultural dynamics of America in order to move

Blacks or whites toward liberation from white racism. An example is

Edwin Redkey's book Black Exodus, which is an attempt to study Black
Nationalism and back-to-Africa movements.on the basis of a 'rejection

of white American society."lo

Such thinking leads to a defense of
a particular thesis rather than a sclentific study of the dy..umics of
a human struggle. The concept of nationalism is looscly def: .-d by
Redkey. The term does not lead to easy conceptual agreement, Therefore,
Redkey sets forth a stipulative definition of Black Nationalism in
order to escape an impasse., He contends Black Nationalism is re~
jection of white American society. However, he turns to John Stuart
Mill to legitimatize his definition of Black Nationlism and comes up
with this twist:

Afro-Americans had a political part of slavery, oppression,

and isolation by whites who took special pains to exclude

them from American life., As a result blacks had overflowing

recollections of humiliation and regret. It inay have been
harder to find the pnsitive aspects of that heritage, but

loﬂdwin Redkey, Black Exodus (New Haven: Yale University Press,

1969): p. 6.
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bl -k nationalists stressed the glories of their African

ancestors and the iferican rhetoric which claimed chat

all men are equal,

This quote reveals quite clearly that Redkey is setting up a model
based on white nationalism, not Black nationalism.

Redkey construes slavery and oppression in order to defend the real
thesis of his book, the failure of Black Nationalism. In the preface of
his bnok, Redkey asks several questions,one of which is 'What conditions
in the past had spawned back-to-Africa movements, and why had they never
succeeded?' This initial question explains why Redkey has to analyze
Black nationalism by analogy. The hidden assumption here is that
Black nationalism would have succeeded if it had followed or had the
characteristics of a successful model, As revealed later in the book,
he compares and contrasts Black nationalism with Zioniswm, the Jews'
return to Israel, Redkey also states ",,.black nationalists stressed
the glories of their African zs.nc:es.:t:ox:t;.":La Here again Redkey is
isolating certain characteristics in defense of a thesis to determine
the failure of Black nationalism. Any Black interepted in repatriation
who does not stress the glories of his ancestor cannot be a nationalist
or, more correctly stated, any successful attempts at repatriation are
uniquely and intellectually dispelled by categorization and definition.
For example, Redkey deals with Paul Cuffe in the following way:

Among the Americans who watched the Sierra Leone experiment

with interest was Paul Cuffe, a Black ship captain from

Massachusetts, Cuffe, a devout Quaker, decideiSto open trade
between the new colony and the United States.

Viypid., 11,

12 b1d,

Ybia., p. 18,
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The experiment to which Redkey refers was "first carried out" by the
British when they set up the colony of Sierra Leone, The British
began transporting Negroes to what is now known as Sierra Leone in
1787. To make his analogies fit to defend his real thesis regarding
the failure of Black nationalism, Redkey begins isolating Paul Cuffe.
Though Cuffe was the first American to trangsport Blacks back to Africa,
Redkey asserts he had to get the idea from white men - the British.
Blacks lacked the intellectual leadership and a culture of their ownm,
according to Redkey, of course Guffe not-withstanding. Therefore,
Redkey continues to define and categorize Cuffe right out of the
nationalist picture and characteristically shows him as white by
asserting that:

Cuffe wanted emigration for the purpose of opening trade

with Africa, enriching the settlers and spreading

Christianity. Although these goals were also affirmed by

the society, the difference was that Cuffe was Biack and his

efforts could be considered sel{~help. In no way did he °

insinuate that bleoek men were inhereantly inferior to whites,

nor did he suggest that they could not achieve success in the

United Statealﬁ- he was himself an exemplary and successful

business man,

The truth of the matter is'that where Cuffe got the idea of
repatriation is not clear, however, it is not unique to white people.
Redkey's attempt to show nationalism as peculiarly Western is not
historically sound. It 1s obvious that it has been on earth as long
as men have been dislocated from their native lands., In the above
quote, Redkey states that Cuffe does not insinuate Blacks were inferior

hat he really means is that Cuffe did not "glorify" his African

ancestors as many so-called Black nationalists did., The association of

Ibid.
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repatriation with nationalist sentiments makes it possible for Redkey
to carve out a facet of a dynamlic human struggle and make it stand
still for an intellectual operation,

According to Redkey, the Sierra Leone experiment was started in
1787 by the British, and Cuffe was watching this experiment for
commerclal reasons, According to Franklin, Guffe's reasons were
not limited to commercialization, He writes:
Among the Negroes who were searching for economic
independence and self-respect during the post revolutionary
period, Paul Cuffe was one of the most outstanding. Very
early in his life he developed an interest in commerce, and
at sixteen years of age, in 1775, he secured employment on a
whaling vessel, In the following year, during his second
voyage, he was captured bylghe British and detained in New
York for three months. ...
Franklin continues:
In 1811 he went to Sierra Leone in his own vessel to
investigate the possibilities of taking free Negroes
back to Africa. The war with England in the following
year prevented his carrying out his plans., In 1815,
however, he took thirty-cight Negroes to Africa at an
expense of three or four thousand dollars to himself., He
learned, as colonizationists of a later day were to learn,
that the expense of taking Negroes back to Africa was so
great as to be prohibitive.16
Franklin's picture of Cuffe portrays a totul human being,
Cuffe is many things: American, businessman, nationalist, Iintegrationist,
militant == in short any Black man, past or present, struggling against
oppression. To isolate specific characteristics for thematic
development, as Redkey has done,is to fragment the basis out of
which the struggle for human dignity grew and to shift the burden to

the Black man,

15

lélbid.

Franklin, From Slavery to Freedom, p. 159.
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Blacks throughout American history have been the recipients
of oppression. The struggle to deal with their oppression has manifested
itself in political, educational, social, and economical forms. However,
to look at these manifestations as an end rather than a means has
led to confusion, rather than clarity of Black thought. The thoughts,
moods, and actions of various Black groups and individuals who have
concerned themselves with their plight do not emerge from the natural
creative forces of a free people in a viable and flourishing free
culture. What is found at the basis of the struggle is a search
for the formula that will make the quest for manhood realized. There
are no parallels or analogies to juxtapose; the look is inward to
understand how the unique form of American racism has affected its
Black population and given rise to certain forms of thought.

What the investigator has shown in this chapter is that the
delineation of Black thought into neat packages to f£fit an intellectual
schema distorts or gives too narrow a view of a person in history, as”
was demonstrated in the cases of Frederick Douglass and Paul Cuffe,
Douglass was sometimes an integrationist and at other times a sepératist.
Cuffe was more than a business man., He was a separatist, integrationist,
and sailor as well. Both men, however, displayed their total humaness
in their struggles with integration and separation as viable solutions
for the gaining of human dignity for Black people.

In the following chapter the investigator will look more im depth
at Booker T. Washington who adopted a quasi-separatist position labeled

“accomrodationism,'" Washington assumed that Blacks were rejected because

they had not acquired the skills necessary for total national development.
Therefore, the position of "accommodationism' was a formula adopted by

Washington,



CHAPTER IX

BOOKER T. WASHINGION: THE STRUGGLE
AND ACCOMMODATIONISM
Booker T. Washington thought he had the formula-= liberation

through "accommodation." It should be made clear that to label
Washington simply an accommodationist would be inaccurate. Such think-
ing leads to sterotyping and oversimplification of American oppression
in general, For example, C, Vann Woodward views accommodation as
submission, He writes:

The resistance of the Negro himself had long ceased to be

an important deterrent to white oppression. But a new and

popular spokesman of the race, its acknowledged leader by the

late 'nineties', came forward with a submissive philosophy

for the Uegro that to some whitcs must have appeared an

invitaticn to further aggression. ...

That Black vasistance has ever been a deterrent to white racism

is a false assumption on the part nf Woodward. History shows the
- revolts of Turner, Prosser, and Vesey led to greater resistance on the
part of whites., The calling up of the militia at the slightest sign
of resistance to oppression and all kinds of legislative enactments
followed these revélts. Paralleled rebellions of Newark, New Jersey;

Detroit, Michigan; Watts, California and other cities have brought about

the white cry for "law and order' — repressive legislation of the late

IC. Vann Woodward, The Strange Career of Jim Crow (2nd rev,

ed,; New York: Oxfofd University Press, 1966}, p. 82,

ik
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What is found in Washington's social, educational, and
political views is not submissiveness or the choosing of slavery over
extinction, as Preston Wilcox calls it, but the adoption of an
aggressive bourgeois economic-education policy as a means of liberation
for Black people ~= a mode of thinking among many Blacks long before
Washington's birth. A resolution adopted by the Colored National
Convention in Rochester, New York in 1848 expressed some of the senti-
ments later to he popularized by Booker T. Washington through the
white media:

Try to get your sons into mechanical trades; press them into

the blacksmith's shop, the machine shop, the joiner's shop,

the cooper's shop. Every blow of the sledge-hammer, wielded

by a sable arm, is a powerful blow in support of our cause,

Every colored mechanic is by virtue of circumstances, an

eleavtor of his race, Every house built by bilack men, is a

strong tower against the allied host of prejudice. 3

In viewing Booker T. Washington many students of Negro

thought have concerned themselves more with pragmatics than with the
pragmatism of Black leaders. More often than analysis, what is found
in many writings on Booker T, Washington aimed at undevstanding the
evolvement of a2 Black consciousness viciously assailed by inhuman
conditions in America, are labels ranging from '"accommodationist'
to '"Uncle Tom". In criticizing the radical students of Negro thought,
Harold Cruse writes of Frank Kofsky and Herbert Aptheker:

The trouble with our current breed of American radicals
(on the Negro) is that they use their method of analysis

See John Hope Pranklin's description of repressive legislation
against Blacks to prevent insurrection, From Slavery to Freedom,
Chapter XIII, 'That Peculiar Institution,"

Howard H. Bell, "“Expressions of Negro Militancy in the North-
1840-1860," Journal of Negro History XLV (January, 1960), 1k,
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not to understand the Negro but to make some outstanding
black leadership sthol fit the political line of their
own preconceptions,”

Black thought cannot be limited to particular men. The ideas
are and have always been present, Certain human experiences may
lead one to adopt one ideological or philosophical position over another.
To divorce Washington's bellef from his life history secms unreasonable
to this investigator, For example, Booker T. Washington and W.E.B.
DuBois had racial oppression in common, However, Booker T, Washington
was born into physical slavery and DuBois was not. As a matter of
fact, DuBois, in relating one of his boyhood experiences, wrote:
In a wee, wooden schoolhouse, something put it into boys'
and girla' heads to buy gorgeous visiting cards =~ ten cents
a package — and exchange, The exchange was merry, till
one girl, a tall newcomer, refused my card, —- refused it
peremptorily, with a certain suddenness that I was
different from the others; or alike, mayhap, in heart and life 5
and longing, but shut out from their world by a vast veil. ...
Booker T. Washington had no such illusion; he knew he was Black and a
slave. He wrote:
I hzd no schooling whncever while I was a slave, though I o
remenber on several occasions I went as far as the
schoolhouce door-with one of my young mistresses to carry
hexr hbooks. The picture of several dozen boys and girls in a
schoolroom engaged in study made a deep impression o me,
and I had the feeliung that to get into a schoolhouse and
study in this way would be the same as getting into paradiae.6

The above quotes are not meant to rationalize the position of

either man. Each man found his social condition offensive. However,

Harold Cruse, Rebellion and Revolution (New York: William
Morrow and Company, Inc,, 1958), p. 213.

2 W.E.B. DuBois, Soul of Black Folks, Signet Classic, (New York:
New American Library, 1969), p. k.

6Booker T. Washington, yﬁ From_Slavery (New York: Dell
Publishing Company, 1965), p. 18,
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to some extent, the quotes do provide a basis for determining how two
men agreed philosophically, but disagréed ideologically. Any attempt
to divorce any Black leader from his life's experiences seems
unreasonable to this investigator. Even today we hear the phrases
"Black Experience" or "Black Power" and upon close scrutiny we find they
have as many meanings as there are people to define them. For Booker
T. Washington economics came first and for W.E.B, DuBois it was political
action, However, as one looks at Washington's life he -can readily see
why his emphases were primary, not secondary. Every moment of his life

was spent overcoming concrete obstacles —— getting enough to eat,

7

working hard and doing a job well.' Washington, as most Blacks of

the South in the late nineteenth century, was to inherit the awesome
political, eccnomic and racial pressures of the Post Bellum South.
Donald J, Calista writes of this period:

By the mid 1890's hollowness and despair gripped the

nation., Economic collapse cut deeply into all classes.
Businesswen, as well as starving immigrants and desitute
Negro sharecroppers searchrd for a way out of the great
depression of 1893, Hoke Smith'’s propaganda sheet glumly
reported 'famine and pestilence are making worse ravages

than among the serfs of Russia', The conservative :
Manufacturer's Record moaned that it was a ‘eritical time,'
The entire natlon was torn by everything short of

anarchism -~ more peculiar to the South, bitter race conflict.
Lynchings soared to all-time highs in the mid-1890's. At

the very bottom of the economic heap Negroes suffered most and
nmiserably. Dependent largely on cotton and tobacco in the
South, their incomes agnroached starvation as farm prices
dropped precipitously.

As for the political future of the southern Black man, Calista writes:

Politics for Negroes reflected this confused economic

TIbid.

6Donald J. Calista, "Booker T. Washington: Another Look,"
Journal of Negro History XLIX (October, 1964), 242-243, °
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situation, Still, many looked to politics as a cure-all
especlally as attempts at agitation through the Alliances
were hopefully transformed to populism in the early 1850's.
Unfortunately, Populism's short identification with silver,
Democrats-~ and Negroes - helped bring on its agonizing
death in 1895. Vain attempts by & handful of Negroes to
revive Populism failed, Reflecting the confused conditions
of the mid-1890's, the Negro who seconded Tom Watson's
vice presidential nomination in 1896 asserted: 'He made it
possible for the black man to vote according to his own
conscience in Georgia'. How soon that changed! Populism's
sudden collapse replaced Southern Negro hopes for equality
and political leadership with despair and fear of the worst,
If direct political agitation in an economic crisis proved
awfully painful and costly to Negroes in the mid- 1890°'s,
perhaps a new doctrine or leader — if found - could
avoid painful political panaceas and, at the same tame
lead Negroes out of their depressed economic state.

Though the economic and political future looked very bleak
for the Black man this by no means meant the ceasesation of political
aglitation, UTPrederick Douglass remained an avid civil rights fighter
up to his death in 1895, Charles H, Wesley wrote of Frederic. Douglass:

Frederick Douglass sugpested in his newépaper, "The

North Star", in 1848, that on the next Sabbath the colored
members of their churches should leave the churches and

's0 in and taoke seats, without regard to their complexions,
and allow themselves to be dragged out by the ministers,
elders, and Jeacons. Such a course would soon settle the
question, and in the right way'. This was the first record
of a proposal for a Negriosit-in, but there is no record
that this was attempted.

Washington, on the other hand, saw conditions in the South
that were no worse than his boyhood days of slavery. There were
fundamental problems to deal with in a period of physical despair.

Washington emphasized his more hasic concerns when he stated:

There is still doubt in many quarters as to the ability
of the Negro, unguided, and unsupported, to hew out his own

Ibid.

:Uaharles Wesley, W.E.B, DuBoig «= The Historican, The Journal of
Negro History, L {July, 1965), 150.




19

path, and put inte visible, tangible, indisputable forms

the products and signs of civilization. This doubt cannot

be extinquished by mere abstract arguments, no matter

how ingeniously and convincingly advanced, Quitely, patiently,
doggedly, through summer and winter, sunshine and shadow,

by self-sacrifice, by foresight, by honestfland industry, we
must reinforce arguments with results. ...

E.L, Thornbrough wrote of Booker T. Washington:

His lifetime spanned the period from the Civil War to the
First World War. It was an era of unparalleled material
growth and change during which the United States emerged as
the leading industrial nation in the world. It was the age
of 'big business', in which men like Rockefeller and
Carnegie were free to exercise their entrepreneurial and
acquistive talents without interference from government,
It was the age of the Social Darwinism which defended unfettered
competition as indespensable to economic progress. It was the
age of the Gospel of Wealth, which preached the God-given
right of men of ability to amass as much wealth as they could
but also stressed thelr obligation to give to philaunthropic
enterprises, 1t was the age of the Horatio Alger novels,
which told the story of poor boys who made good and reiterated
the moral that opportunities for success-—~ considered
synonymous with material gain -~ wers available to all who
were virtuous and hard working. ...

This, of course, was mainly in the North, nevertheless the
idea was present throughout American culture,
Thornbrough also wrote of the time of Booker T. Washington:

With few exceptions white Americans assumed that Negroes

_were inferior, This assumption was constantly reinforced
by a voluminous literature —— both scholarly and popular -
by newspapers, by political speeches, and by sermons,
Scientists concerned with problems of evolution and genetics
asgumed or claimed to demonstrate the existence of innate
racial differences and capacities, Both scientists and
social scientists Egrned of the deletereous effects of
racial mixing. ...

11Emma Lou Thornbrough, Great lLives Observed: Booker T,
Washingtén (Englewood Cliffs: Prentice Hall, 1969), p. 78.

Y2rbid., p. 1.

lSIbid. » P 2.
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AS t; whether the ideas in America, save those practiced and
implemented against Black people, directly influenced Booker T.
Washington's philosophy is hard to say. However, there are those who
contend that General Samuel Armstroung did have an influence on him at
Tuskegee., John Hope Frankiin wrote of Hampton Institute and Booker
T. Washington:

In 1872 Washington, a lad about sixteen years old, arrived
at Hampton Institute, a school molded from the ideas of
practical education of its founder, General Samuel

Chapman Armstrong. Armstrong taught his students that

labor was a 'spiritual force, that physical work not only
increased wage earning capacity but promoted fidelity,
accuracy, honesty, persistence, and intelligence’. He
emphasized the value of acquiring land and homes, vocations
and skills. Washington drank deeply of Armatrong's teaching
and, in time became the most elogquent exponent of the ideals
he enunciated., By the time that Washington graduated he
was convinced that in order for Negroes to achieve success
they must do some useful service that the world wanted,

It was his great preoccupation from that point on to find
out the.ways in which his people could be most useful to the

wor!.d.,l'L

If we compared Washington's early childhood experiences with
those at Hampton, it would be difficult to determine the greater influence
in his life. Franklin contends that, '"Washington drank deeply of
Armstrong's teachings and, in time, became the most eloquent exponent
of the ideals he enunciated”.l® Researchstows that most of the so-called
virtues of hard wrk persistence, accuracy, and honesty had already
been throughly imbibed by Washington. He gought out Hampton to
fulfill an already developed philosophy., Washington writes of himself:

During the pexiod of time I spent in slavery I was not

large enough to be of much service, still I was occupied
most of the time in cleaning the yards, carrying water to

thranklin, From Slavery to Freedom, p. 190.

Lo1bid,
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the men in the fields or going to the mill, to which IG
used to take the corn, once a week, to be ground. ...

«++ Besides, when I was late in getting hogf I knew I would
always get a severe scolding or a flogging. {

+«« Though I was a mere child, my stepfather put me and my
brother at work in one of the furnaces, Oftefbl began
work as early as four o'clock in the morning,

From the time I can remember having any thoughts about
anything, I recall that I had an intense longing to learn
to read. I determined, when quite a small child, that,

if I accomplished nothing else in life, I would in some way
get enough education to enable me to read common books and
newapéggrs... I induced my mother to get hold of a book
for me.

Benjamin Brawley writes of Washington:

One day while he was at work in the mine, Booker heard

two men tallkiug about a school, Hampton Institute, that had
been founded in Virginia, He gleaned that this was not only
for Negro youths but that poor and worthy students could
work out all or at least a part of the cost of board and at
the same time lcarn a trade, Inspired by a new hope, he
worked a few months longer in the mine; then he was employed
in the home of General Lewis Ruffner, owner of the related
inductrices. The wage was only five dollars a month, and
Mrs., Ruffner had a reputation of being hard to please, but
Booker soon g&flized she simply wanted promptness and
cleaitliness,

The point here 1s not to argue that Washington did not reflect
some of his training at Hampton Institute., However, what cannot go
unrecognized is the fact that his prior experiences had a great deal

to do with the molding of his perceptions on social, political, and

1.6 .
Washington, Up From Slavery, p. 18.

17Ibid.

lBIbid.

1
9Ibid.

2
oBenjamin Brawley, Negro Builders and Heroes (New York: The
University of North Carolina Press, 1937), p. 1l48.
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educational thought. Washington did achieve certain goals through
hard workand intelligence. Though these early childhood goals were
limited, they played an important part in the formation of his strong
character. 'Cast down your buckets where you are' does not belong to
General Samuel Armstrong. As was shown earlier in this study, such
thinking was prevalent among Blacks long before Washington and Arm-
strong, For Franklin to argue that Washington was an exponent of
Armstrong's ideals is not only a distortion of history, but an obvious
attempt to root Black thought in white concepts.

When we look at Washington's life we look for an account of
social antecedents == an enviromental description of the conditions,
of family and community involvement, We look for signal struggles and
achievements not only to establish historicity but also a continuity of
life. These social antecedents give clarity to the actual choices
that were open to Black people of Washington's time, For example, the
choice to integrate was not open to Washington — white econcmic, political,
and physical opposition prevented integration as a tactic for liberation.
The choice to separate was not open to Washington. The lack of land,
capital, and an organized political structure denled separatism as a
viable alternative. What was open to Washington, something he has
been unduly criticized for, was political agitation in the Frederick
Douglass tradition -— agitation fbr civil rights. It should be
remembered that the phenomenon of political agitation existed mainly
in the North. In describing the social condition of Washington's

environmont Harold Cruse writes:
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Does it make any sense to look back into history and
expect to find Negroes involved in trade unionism and
political action in the most lynch-ridden decade the South
has ever known? Anyone reading about the South at the turn
of the century must wonder how Negroes managed to survive
at all, let alone become involved in political aftivity when
politics was dominated by the Ku Klux Klan, ...

Whether it makes any sense or not, the choice to politically
agitate was there. In worse times such men as Turner, Prosser, and
Vessey went beyond agitation into actual violence in the South. Though
these men paid the highest price— their 1ife— .for their beliefs, this
historical view affords no real judgement as to the folly or wisdom of
their attempts at liberation. If anything, the varying differences in
attempts at liberation show corresponding differences in social
perceptions by Black people. Booker T. Washington's perception and
choice" reflected more of a total life style than anything else. From
early childhood Booker T, Washington learned how to work within a

framework of racism, The object lesson for him was to understand

what the master was willing to yield and how to take advantage of it.

Booker T, Washington's autobiography, Up From Slavery, is full of the
signal achievements he made as an individual. What‘emerges as a
theme in his book 1s a strong belief in self, a belief that nothing
is impossible if the individual himself is worth something. Washington
wrote:

Every persecuted individual and race should get much

consolation out of the great human law, which is universal

and eternal, that merit, no matter under what skin found, is

in the long run, recognized and rewarded. This I have said

here, not to call attention to myself as agzindividual, but
to the race to which I am proud to belong.™™

21Cruse, Rebellion or Revolution, p. 85.

22John Hope Franklin and Isadore Starr, The Negro In Twentieth
Century America (New York: Vintage Books, 196T7), p. 18.
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At the basis of Booker T. Washington's philosophy on politics,
economics, and education a strong feeling is found for the fdea of
rugged individualism - a step by step approach to the liberation of
Blacks from servitude. Washington deliberately avoided politics
publicly, not because of fear or accommodation, but due to emphases
in the primary order of needs according to his philosophy. Should
one proffer a description of Washington's philosophy 1t would fall in
the realm of pragmatism., He had little concern for metaphysical
speculation that did not bring practical value, Theories or instruments
for Washington were to be employed in order to solve problems within
the realm of the Blacks man's experiences —those experiences he
could control or on which he could capitalize., As he wrote when
speaking of the practical value of education:
In our industrial teaching we keep three things in mind:
first, that the student shall be so educated that he ghall
be enabled to meet conditions as they exist now, in the part
of the south where he lives - in a word, to be able to do the
thing which the world wants done: second, that every student
who graduates from the school shall have enough skill,
coupled with intelligence and moral character, to enable
him to make a living for himself and others; third, to
send every graduate out feeling and knowing that labour is
dignified and beautiful - - to gake each one love labour
ingstead of trying to escape it, 3
More than anything, Booker T. Washington's educational views as -
his other, views were an outgrowth of his conception of the Black race,
In the main he did not view the relationship between Blacks and whites
as oppressor and oppressed, as did many of his critics, He believed the
horrible conditions wrought by racism were due to ignorance rather

than to any conscious malice on the part of whites against Blacks,

"Priction between the races will pass away", Washington felt, '"in

“3Thornbrough, Great Lives Observed, p. 38.
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proportion as the black man, by reason of his skill, intelligence,
and character, can produce something that the whiﬁe man wants or
respects in the ocommercial world."21+ Washington's philosophy 1is
based on two major premises, reason and materialism, Progress of the
mind would lead to the social and gconomic amenities in accordance
to its development, Washington felt that the removal of mass
ignorance would not take place through agitation for integration or
alteration of existing white institutions, but by learaning through doing =-=-
Building one's own institutions.25 Washington learned early that in
America the pillars of freedom rest on an economic foundation. Thus,
for Washington, everything began at the bottom., In his last address
to the National Negro Business League, of which he was president,
he stated;

The price of success means beginning at the bottom; it

means hunger, it means planning and sacrificing today that

you may possess and cnjoy tomorrow; and if you sit idly

by and let the other fellow think and plan and lie awake

at night, you can rest assure that the oéger fellow

is golng to control business everywhere,

The realization of Washington's materialistic dream was sought'

through a materialistically based educational program which would
lead to a sound economic program for the race. Im his ideology (ome
might almost say his theology) Washington's conception of the Black

man was economie. In other words, he believed that the satisfaction

of economic desires was primal and, L{f achieved, the good life would

2”11;1&. T 1

i———

25Waohington meant by ignorance the lack of educational skills
necessaxry for becoming self-reli nt not the innate inferilority assumed
by many students of Black history.

26Thornbrough, Great Lives Observed, p. 48,
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come a8 a result, Harold Cruse writes of that: 'Washington's
position was that the ﬁegro had to achleve economic self-sufficiency
before demanding his_political rights.“27 This brings us to the
crux of Washington's economic-educational philosophy ~= which has
largely been misunderstood or unnoticed by students of Negro thought.

The educational policies of Washington and his economic
philosophy are inseparable, For Washington, the school was the center
of economic activity. When one looks at what Tuskegee meant to Wash-
ington, it is found that it meant the basis of self-sufficiency = a means
of racial "uplift'. Contrary to the thinking of many authors,
Washington's educational philosophy did not contﬁin the long range
goal of integration, but rather racial cooperation., There is a fundamental
difference between the two goals in térms of how he organized the
curricula at Tuskegee Institute., First, the long range goal of
integration means p}eparation of the students to enter existing white
institutions— it has little to do with "self-help"., Close review
of Washington's educational policies shows that (though he was influenced
by the tenor of the times - the age of industrialism) he was not directed
by the goal of integration, that is, soclal intermingling., His famous
speech at the Cotton States qnd International Exposition in Atlanta
in 1895 made this ciear when he said ",.,. In all that are purely social
we can be as geparate as the fingers, yet one as the hands in all things

essential to mutual progress, ..."28 Throughout this particular speech

27Cruse, Rebellion or Revolution, pp. 81-82.

: 2BBooker T. Washington, "The Atlanta Exposition Address,' Booker
T. Washington and His Critics, ed. by Hugh Hawkins (Boston: D,C, Heath
and Company, 1952), p. 16.
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we find references that lead more toward the concept of
imperium in imperio, rather than notfons of integration. For example,
Washington talked of "interlacing our industrial, commercial, civil,
and religious 1ife...'£9 and of purchasing "surplus land", tenats
found in the present day Black Muslim philosophy, Also, when one
hear Jesse Jackson, leader of Operation Bread Basket, an economic
wing of the Southern Christian Leadership Conference, demand more
jobs faor Blacks in the skilled trades and at the same time say to
Black audiences, “Itlé Nation Time", we cannot help but think of Booker
T. Washington,

Racial cooperation denotes interdependence rather than integra-

tion. In the Atlantic Monthly, Washington was quoted as saying,

This is another reacon why at Tuskegee we push the industrial
training. We find that as every year we put into a Southern
comrunity colored men who can start a brickyard, a sawmill,

a tin-shop, or a printing office, =~-men who produce something
that makes the white min partly dependent upon the negro,
instead of all the dependence being on the other side, ~30

a change takes place in the relations of the races., ...

Therefore, in the organization of Tuskegee Institute's curricula
we find major emphasis on those skills aimed at making Blacks
producers and skilled laborers; it is an education that would lead to a
Black economy interrelated with a white economy, of course; this was
not the total basis of the curricula organization. According to
Washington himself, based on a survey he had taken:
We found thaﬁ most of our students came from the country
districts, where agriculture in some form or other was the

main dependence of the people. We learned that about
eighty-five per cent of the colored people in the Gulf

®rbid,

n—

30Thornbrough, Great Lives Observed, p. Wk,
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states depended upon agriculture for their living. Since
this was true, we wanted to be careful not to educate our
students out of sympathy with agricultural 1life, so that
they would be attracted from the country to the cities, and
yield to the temptation of trying to live by their wits.
We wanted to give them such an education as would fit a
large proportion of them to be teachers, and at the same
time cause them to return to the plantation districts
and show the people there how to put new energy and new
ideas into farming, as well as into the_intellectual and
moral and religious life of the people.

Though other motives existed, one cannot help but feel that
Washington had visions of producing a solid group of middle class
Blacks, made invaluable through their learned skills, Harold Cruse
writes ",,, Washington sought to develop a Negro Bourgeoiaie..."32
Thus, Washington rarely spoke publicly about integration; his major
goal was establishihg a strong Black economy that would make the
white race dependent, to some extent, on the Black race. From this
would emerge a kind of cooperative interdependence or '"mutual: progress.'

After witnessing several examples of" the change of racial
attitudes of whites toward Blacks who had "learned to do a common thing
in an uncommon manner,' Washington began pushing industrial education
more strongly. Though he was criticized by many for not emphasizing
higher education, on a few occasions he did state that he was not
opposed to it, However, for Washington Tuskegee Institute was not to
be something for mere abstraction. It was to be the training ground
for the development of a Black economy, Contemporary Black

educational philosophers such as Preston Wilcox and others talk

of the development of a communiversity, where the school and

31Braw1ey. ¥V rro Builders and Heros, p. 151,

320ruse, Rebellion or Revolution, p. 8%,
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community form integral parts of a whole, which the people can
control. As early as the late 1800's we find Washington
coming to grips with the same problem., He wrote in his autobiography:

From the first I resolved to make the school a real part

of the community in which it was located. I was determined

that no one should have the feeling that it was a foréign

institution, dropped down in the midst of the people, for

which they had no responsibility and in which they had no

interest. I noticed that the very fact that they had

been asked to contribute toward the purchase of the land .

made them begin to feel as if it was going to be their '

school, to a large degree,
Thus, the school for Washington was to be intricately woven into a
total Black economic network, providing well trainecd tradesmen who
would form the backbone of a Black middle-class. This group, because
of its technical strength and moral character, would, in Washington's
eyes, achleve a kind of quasi-autonomy within the larger white society.
This position forced Wagshington to avoid political agitation and higher
education, at least publicly. Therefore, his major interest was in
industrial education for Blacks, Many critics of Washington found
this position narrow, delimiting, and above all a position of bermanent
subservience to the larger white society. With the benefit of hind-
sight, and more than likely with an integrationist philosophy, Saunders
Redding criticizes Washington's position on industrial education as being:

e+« nNaive thinking, giving no evidence that Washington

knew of the broad currents then running deep through

Anmerican life «= the increasing importance of organized

labor, the potentials of planned political participation,

Or if he knew of them, he had no sympathy for the Negroes'

urge to try them, He opposed labor unions, which only tended
to compound the race's habit of laying 'too much stress

33Washiugton, Up Prom Slavery, p. 102.
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on its grievances and not enough on its opportunities',

He disliked politics and deplored the Negroes' participating
in them except as they went to 'Southern white people

... for advice concerning the casting of their ballots.'

He was suspicious of intelligent inquiry, more especially
in that it was likely to lead to conclusions differing

from his own., His thinking had no future in it only

the present and past. He saw the white-patron-Negro-
suppliant relationship as the salvation of his people. In
this Washington was very sincere.

Reddings criticisms are certainly not without basis; however,
because of emphasis and contrusion, he tends to place the onus of the
Black man's plight on Washington's shoulders. For example, of this
period John Hope Franklin writes:

The end of Reconstnuction brought little improvement in

te economic and social status of the Negro. Meanwhile,
their political gains rapidly disappeared before the
vigorous, all-out efforts of Southern whites to wipe them
out all together. Negroes could be certaig of an improved
status only in the field of education., ... 5

Joanne Grani writes:

In the years 1882-1927, 3,513 Negroes were known to have
been lynched. Economic conditions, disfranchisggent and
murder drove thousands of Negroes to the North,

-

Donald J. Calista comments on the political scene of Washington's
time:

«+s Populism's sudden collapse replaced Southern Negro
hopes for equality and political leadership with despair
and fear of the worst, If direct political agitation in
an economic crisis proved awfully painful and costly

to Negroes in the mid-1890's, perhaps a new doctrine

or leader = if found == could avoid painful political
panaceas and, at the same time lead Negroes out of their
depressed economic state.37

3u$aunder8 Redding, They Came in Chains (New York: J.B.
Lippincott Co., 1950), p. 196.

35Franklin, From Slavery to Freedom, p.382.

36Joanne Grant, ed,, Black Protest (Greenwich: Fawcett Publi-
cations, Inc., 1968), p. 99.

37Caliata,"Booker T. Washington: Another Look," p. 243,
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Thus, what Redding calls naive seems realistic for Washington
in terms of the racial and economlic conditions he facad. Washington,
as well as all Black men of this period, did not have the freedom to
choose separation or integration, The only thing open to the Black
man during this period was education, and Washington tried to take
advantage of this only avenue. However, what emerges as significant
is the polarization of Negro thought or the sectionalist philosophies
of the éouth and North =~ called accommodation in the South and
integration in the North, Redding seems to disregard the economic
bﬁfif/gj_thesemdivergent philosophies. For example, the implicit
assumption in Redding's criticism that the wiser course of action for
Washington was political agitation does not square with Black power-
lessness and the racist times of the Post Reconstruction South. However,
vhat does seem loglcal wasg the emphasis on land and education for self-
development — the only course open to Blacks in the south, The concept
of land was seemingly inconceivable to many Northern Black intellectuals

because their preoccupation was of a different kind, They were trapped

38

in segregated housing and restricted by "Jip Crow" laws™ == being
constantly ?eminded of their inferiority in their daily contacts

with whites and, above all, left with only integration as a means for
economic and educational improvement. The South, on the other hand,
being equally as racist, did provide a land potential for the provision

of an economic educational base for an already segregated people. The

Blacks, North or South, did not have the kind of capital to compete

3BWOOGward, The Strange Carreer of Jim Crow, p. 82,




with whites. Samuel Spencer wrote of the condition of Blacks of
the south:
Without education, skill, land, or capital they (Negroea)
were incapable of seizing the opportunities of their
society, and deep racial prejudices consigned them to
a permanently inferior place in it. Held to the lowest
forms of labor, cut off from the whites by the system of
segregation, and devoid of political power, the Negroes
seemed condemned to a hopeless servitude that made a
mockery of legal emancipation,3?

Here again one sees not only a relationship between Blacks and
whites on the basis of color, but a power relationship between the
controllers and noncontrollers of land, capital, and education, The
Blacks were without choice, In other words, to be forced to integrate
or to separate is not a choice when the controlling segment of a
soclety has the determining power for the marginal segment of society —
the Blacks in the north were forced to agitate for integration, and
the Blacks of the south force:d into accommodation. Therefore, when
the bi-polar positions of "Negro Thought" are set in opposition,
it should be realized that they are more reactionary than actionary.
The reactionnry differences taken by Blacks have their roots mainly
in the region in which Blacks found themselves. Whether the reactionary
tactics were for integration or accommodation, both were aimed at
gaining Black Power for survival and some form of cultural expression
within a society that rejected people on the basis of skin color.

It was within this cultural context that the Black man strove

to change the power relationship between the whites and Blacks., When

Redding criticizes Washington as having a dislike for politics, one

39Samual Spencer, Jr., Booker T. Washington and the Negro's
Place in America (Boston: Little, Brown and Company, 1955), P. vii.
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is forced to ask exactly what he means. Though he never fully defines
’ political action, it is quite clear what he means by it. He criticizeéT
Washington's thinking as "giving no evidence that Washington knew
of the broad currents then running deep through American life."
Redding, like Wadhington's contemporary, DuBois defines political
action mainly from an integrationist's perspecctive, that is, forcing
local, state, and national governments, as well as private enterprise,
to let Blacks join as Americans. In the main, the integrationist's
gtruggle has been one of "let me in" rather than one of pushing for
political, economic, and educational conceptual and structural changes.
As was mentioned earlier, this position was mainly held by the Northern
Black intellectual. Again, it should be mentionmed that Washington
wented the same thing; however, because of the '"broad currents!
ol racism runing through American society, Washington felt that Blacks,
wich soﬁe assistance from whites, could achieve the Qame goals alone.
Ccngequently, politics for the so<called accommodationists assumed a
different posture -— one of political action among Blacks, rather
than political interaction between whites and Blacké.

As Washington surveyed the condition of the Black man in the
south it was revealed to him that the basic needs of the Black
people of the Gulf states were fundamental ones. In order to achieve
self~sufficiency, he felt, Blacks first needed land as a basis to
launch an economic and educational program. Without land or capital,
Washington began moving in the only seemingly open direction — white
philanthropy for land and tools for development, Though other political,

economic, and social activities were taking place in the larger white
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society that affected the Black man, he was helpless in terms of
intervening or manipulating capital or control for his own advantage.
Consequently, what has been called Washington's policy of appeasement or
accommodation is in reality the result of white America's wheeler-dealer
coroporate capitalists,who exploited land and labor.

DuBois, in Black Reconstruction in America, describes the

inheritance of Blacks in terms of white political and economic activity:

How, after the war, triumphant industry in the North coupled

with privilege and monoply led an orgy of theft that

engulfed the nation and was the natural child of war; and

how revolt against this anarchy became reaction against

democracy, North and South, and delivered the land into the

hands of an organized monarchy of finance while it 4o

overthrew the attempt at a dictatorship of labor in the south.

Washington, prior to his being literally thrown into national

Negro leadership by white media and its supportersg had little know-
ledge of the mood and temperament of his Northern Elack cdﬁnterparts-—
at least during his developmental period in the South. He assumed
national leadership with a mainly rural philosophy. This is not to
say that he did not receive some opposition from his southern Black
fellows, but it was not of the influence nor fervor of DuBois and his
supporters., At this time much of his northern Black opposition
*vascillated on Washington's positions on politics, education,and economics.
DuBois, a critic of Washington, in his more conciliatory moments,
reflected Washington's position:

I freely acknowledge that it is possible and sometimes

best, that a partially underdeveloped people should be
ruled by the best of their stronger and better neighhors for

l‘OW.E B. DuBois, Black Reconstruction In America (New York:

Russell and Russell, 1935), p. 380.
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their own good, until such times as, they can start and fight
the world's battles for themselves.'t

This is by no means an attempt to stereotyre DuBois or identify
him with the Washingtonian camp, but to point out the complexity of
decision-making for Black leaders without real power amid a period of
confusion and turmoil — a period when whites exercised total literary
and physical powers over Blacks, In terms of the "better neighbor"
ruling the "partially underdeveloped people," Washington himself said
in an appeal to the Louisiana Constitutional Convention:

The negro agrees with you that it is necessary to the
salvation of the south that restriction be put upon the ballot.
I know that you have two serious problems before you;
ignorant and corrupt government on the one hand, and on the
other a way to restrict the ballot so that control will

be in the hands of the intelligent without regard to race.
With the sincerest sympathy with you in your efforts to
find a way out of the difficulty, I want to suggest that

no state in the south can make a law that will provide
opportunity or temptation for an ignorant white man to
vote and withhold the sama opportunityhérom an ignorant
colored man without injuring both men,

Washington's mild protest did not stop the enactment of racist
legislation that effectively disfranchised the majority of the Black
south, The mood and temper of the white racist made Washington turn
more steadfastly toward industrial education, Charles Hamilton and
Stokely Carmichael, in reference to Washington and his lack of
political aggression, point out:

A most ironic aspect of Booker T, Washington's career is
the context in which that career started. Tuskegee
Institute itself was established because in 1880

the black people of Macon County possessed political power.

As we have already stated, blacks then constituted the great
majority of the county population. A former Confederatea

l"JIb'I.d.

haThqrnbrough, Great Lives Observed, pp. 67-68.



Colonel, W.F., Foster, was running for the Alabama
legislature on the Democratic ticket. Obviously needing
black votes, he went to the local black leader, a Republican
named Lewis Adams, and made a deal: 1f Adams would
persuade the Blacks to vote for him, he would -— once
elected— push for state appropilation to establish a

school for black people in the county. Adams delivered;
Foster was elected and a sum of $2,000 per year was
appropriated to pay teachexs' salaries for a school. Adams
wrote to Hampton Institute in Virginia for a person to come
and set up the school. The head of Hampton recommended
one of his best teachers, Booker T, Washington.

Thus the Black people of Tuskegee used the ballot
effectively to gain their goals. They were not begging,
relying on sentiment or morality; they traded their votes
for a specific and meaningful reward. If Foster had not
kept his part of the bargain, they could have ‘''punished"
him with their political power in the next election. This
kind of strength could come only from organization and
recognition of their interest. Foster respected their
Black Power, This historical fact seems to have been
forgotten by many people today who counsel black people
to follow the teachings of Washington in regard to mitigating

political activity. If Mr., Adams and the black people had
not acted politically, Washington might never have acquired
the influence he did.ﬁ3

-

The above quote is interesting in that Carmichael and Hamilton
do show that Blacks did exercise some political power, mainly local,
in the South; however, a deeper look reveale the basic political
powerlessness of Blacks and their total subjection to the white
racist forces of compromige between the North and the South of that
time., This point is also significant in present day Black politics.
Though Blacks have been able to exercise political power on the local
level, they have been .made ineffective on a state and national level.
Lewis Adams and other Blacks did yield their Black votes to their
advantage; this was local politics within the confines of Macon County.

However, when one looks at what took place on state and national levels,

h3Stoke1y Carmichael and Charles Hﬁmilton, Black Power: The
Politics of Liberation In America (New York: Random House, Vintage Books,

197), pp. 125-126.




it 18 easily seen how white racists were able to subvert and nullify
any political actions of Blacks., Franklin comments on what happened
nationally:

When Hayes thus became President, the South was soon
assuaged in its grief by his prompt withdrawl of troops.
At last the South could rule itself without Northern
interference or Negro influence,

With troops out of the South and in a gpirit of great
conciliation, Congress removed other restrictions. In
1878 the use of armed forces in elections was forbidden,
In 189% the appropriation for special federal marshals and
supervisors of elections were cut off. In 1898 the last
disabilities laid on disloyal and rebellious Southerners
were removed in final amnesty. Beforethe dawn of a new
century there had been complete recognition in law of
what the South had itself accomplished in fact even before
the election of 1876.

Here Franklin shows political action taking place on a national level
that would imevitably affect the local politics of the Blacks in
Macon County. 1In other words, it made little difference as to how
Washington counseled Blacks about the ballot. Franklin again shows
the impact of national politics on local politics:

After the Democrats returned to power in the South, they
confronted the problem of finding ways either to nullify

the political stFength of Negroes or to disfranchise them
altogether., Complete disfranchisement by state legislation
wvas viewed with some misgivings as long as the Fourteenth and
Fifteenth Amendments remained a part of the fundamental

law. Until it was feasible, the Democrats contented themselves
with other methods -= some extra-legal, others incorporated
in state codes ~ of preventing the Negro's participation in
politics. There continued to be intimidation on an

extensive scale, Earlier it had been justified in order to
wrest political control from the unworthy Republicans,

both white and black; but once control was secured, it
appeared irresponsible to the more sensitive Southerners

to depend upon night riders and Red Shirts to maintain

them in power. FPor many Southerners, however, violence

uuFfanklin, From Slavery to Freedom, p. 332.
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wag 8till the surest means of keeping the Negroes, politically
impotent, and in countless communities they were not

allowed, under penalties of severe rﬁgrisals, to show

their faces in town on election day.

DuBois wrote of the systematic moves by white racists to disfran-

chise the Black man on the state level:

First, there was systematic disfranchisement of the Negro.

He was kept from voting by force, by economic intimidation,

by propoganda designed to lead him to believe that there

was no salvation for him in political lines but that he

nust depend entirely upon thrift and the good will of his

white employers. Then came the series of disfranchisement

laws discriminating against poverty and ignorance and aimed

at the situation of the colored laborer, while the white

laborer escaped by deliberate conniving and through the

"understanding'' and "Grandfather' clauses, To make

agsurance doubly sure, the "White Primary" system was bullt

on top of this, by vhich the '"Democratic'party confined

its membership to white voters of all parties, The "White

Primary" was made by law and public pressure thehgeal

voting arena in practically all Southern states.

Washington's faith in his ability tov make the education and

economic system work for Blacks is paralleled almost a century later
by the faith of Stokely Carmichael and Charles Hamilton in the
political system., They found themselves frustrated by the same decitful
racist policies on the state and nati{onal levels déSpite the passing
of the Civil Rights Act of 1964. Just as Washington had attempted
to develop new economic and educational forms for Black people,
Carmichael and Hamilton attempted to develop new political forms
for the development of Black Power, The Student Nonviolent Coordinating
Committee (SNCC) led by Carmichael in 1961 began a voter registration

campagin among Blacks in McComb, Mississippi. The cmergence of this type of

k5ypia.

h6DuBois, Black Reconstruction in America, p. 69k.
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political faith can be traced to Washington's failure to effect
significant changes in the economic status of the Black masses and to
the heavy migration of Blacks to the North, where political agitation
by Blacks has a deep rooted history, highlighted by such men as
Frederick Douglass and W.E,B, DuBois, It should be noted here,
however, that "any gains" or "set backs' that Black people have
experienced in America have been largely the result of the political or
economic interests of whites, i.e., providing an exploitable voting
population or labor force. Therefore, when one negatively criticizes
Washington's position, he shou{d first examine the American political
system and qnderstand that politicul systems are designed to maintain
power. This country was founded on the power of violence and slavery.
America did not play political games with England, To seek the ballot
and then power may be a legitimate position; however, it is no more
legitimate than Washington's position of seeking power, then the ballot.
To this investigator, Washington seemingly had a notion, though not
realized, of real politics; that is, political action from a power
base of land and capital. Whites in this country deal with power and
then politics. HNo group has ever gained power by getting the vote first.
However this may point out the peculiar colonial status of the Black
man in America and Carmichael's move to Pan Africanism, which was
anticipated, at least in the modern sense, by Martin Delany and W.E.B.
DuBois.

Probably the largest or most incisive criticism ever leveled
at Hashington, in terms of leadership, was the mass migration of Blacks

from the South., Despite his insistence that the most opportunities for
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Black menwere within the Southern borders, Blacks headed North.
Appeals to the white racists of the South did little to stem the tide
of violence against Blacks and cconomlc conditions continued to
worsen., Redding documents the Black man's plight under Washington's
leadership:

Meantime the number of Negro farm wage hands increased by
23,397 to 1,500,000, and more than a million Negroes were
share croppers. At the beginning of the last decade of
the nineteenth century, 2,883,216 Southern Negroes were
illiterate, and ten years later 2,717,666 were still
illiterate, In the same period the death rate for Negroes
showed no appreciable decline, and 34.2 per thousand
(34.4 in 1890) was still nearly double the figure for
whites, Of every ten thousand Negroes in the South in
1890, twenty-nine wvere convicted of crime, as against
six in ten thousand for whites, The crime figures were
moxre disproportionate in the North: sixty-nine to
ten thousand for Negroes, twelve to ten thousand for
whites. In the 1890's North Carolina had a Negro repre-
sentative in Congress, By 1910, 'with the withdrawl
of the Republicans from the political arena in the South
and the ccnsequent develeyment of the one-party system,
the exclusion of Negroes 7rom the Democratic primary
provided the coup de grace by which Negro suffrage was
nullified from Virginia to Texas.' In 1890 the American
Federation of Laber encouraged Negro membership: 1in 1910,
it was actively opposed to it. In 1830, ninetHTNegroes
were lynched: d1in 1900, one hundred and seven.

John Hope Franklin writes:

In counseling Negroes to remain in the rural areas
Washington not only failed to see that the advent of
expensive farm machinery put the impoverished Negro
farmer at a serious disadvantage, but also that the
industrial urban community was infinitely more attractive
to Negroes as well as to whites, There were, on the
surface at least, innumerable economic opportunities in the
city, Furthermore, the city offered incomparable economic
opportunities in cultural and intellectual growth,:
If Washington wished for his people educational and economic
opportunities that would facilitate. their assimilation
and acceptance, the urban centers geemed to be, by far, the oases
in the desert of despair. Indeed, it would seem that nothing
represented more vividly the Negro's reflection of a typical
American reaction than his inclination to move from

hTRedding, They Came in Chains, p. 203.
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the county to the ciﬁg in the late nineteenth and early
twentieth centuries,

Though the fatal statistics mounted, Washington continued his educ-
attional and economic philosophy of uplift for Black people through
Black and white news media. Surprisingly, he was able to bridge a
gectionalist gap between Northern and Southern Blacks - a gap that
heretofore no other Black leader was able to bridge., Since that
time only Martin L. King with his Southern Christian Leadership
Conference has been able to operate on elither side of the border with
a high degree of Black favor. There are some striking paralléls
between Washington'’s and King's rise to national prominence, Both '
men were able to wield an instrument that deeply touched large numbers
of Black people North aund South. For erzmple, Washington emphasized
the economic man and appealed to the Black "Bourgeoisie'" and the common
laborer through his farm and industrial programs and his National Negro
Business League. Martin L. King,on the other hand, emphésized the
spiritual man and was able to penetrate sectionalist differences with
his religious and nonviolent philosophies., Both men were Southerners
and began their rise in Alabama, Washington with Tuskegee Institute
and King with the Montgomery bus boycott, The careers of both men
were unplanned and began with Black individuals who are seldom
heralded. Spencer wrote of the stage setting for Washington:

The new institution had been founded through a mixture
of altruism and self interest., Lewis Adams, the leading
Negro citizen of Tuskegee, had learned the trades of
tinsmithing, shoemaking, and harness making as a slave;
when free, he had built up a successful harduare and

leather business. Adams was eager for a school which
would give Negroes not only 'book learning' but a means

'*BFrank'lin, From Slavery to Freedom, pp. 396-397.




k2
toward bettering their economic conditions, With Colonel
W.F. Foster, a former slaveholder now angling for the
Negro vote in his campaign for the legislature, Adams
secured from the lawmakers an annual appropiation of
$2,000 to pay instructional salaries of an industrial school
for freedmen of Tuskegee .9

Martin Luther King's rise to national prominence began with
Rosa Parks who one day was simply tired and refused to obey the Jim
Crow law of Blacks' having to ride in the rear of local public
conveyances, C. Eric Lincoln wrote of this historic occasion: -

Mrs. Rosa Parks was comfortable in the bus seat she
occupied on December 1, 1955. Her refusal to move to a
segregated seat in the back of the vehicle signaled one
of the most successful campaigns for dignity Negroes have
ever waged in the South, It also brought into existence
the Montgomery Improvement Association, headed by Dr.
Martin Luther King, Jr. With Dr, King and Rev, Ralph
Abernathy providing leadership, the Negroes of Montgomery,
Alabama, mounted a hundred per cent effective BBycott
against Montgomery's Jim Crow city bus system,

Both Washington and King received wide support from the Black
and white medfa, Without that support it is doubtful that they would have
ever become as influential as they were, This point is of interest
because the white support and publicity to a great extent defined
and determined the parameters within which each man would function.
In a classroom survey, one hundred Black freshman and sophomore
students at Ohio State University were asked to identify Malcolm X
and Martin Luther King by giving a brief verbal description of either
man, Only ten per cent were able to identify Malcolm X, mostly with
vague descriptions ranging from a teacher of hate to the leader of the

second emancipation, All one hundred were able to ident{fy Martin

Luther King and were able to give an in depth description of the man

thpencer, Booker T. Washington and the Nepro's Place in
American ILife, p. L.

, 500. Eric Lincoln, The Negro Pilprimage in America (New York:
Bantam Pathfinder Editions,-1667), pp. 141-142,
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and his philosophy. The support of white media determines to a large
extent which Black leaders will lead or at least be made known to the
Black masses. Control over the media, to some extent, accounts for
DuBois' relative obscurity and Washington's popularity. This was felt
by many of Wasﬂington's contemporary critics. In questioning Washington's
leadership, William Monroe Trotter discusses how Washington gained
his popularity and was chosen leader of the Black people in America:

If Mr. Booker Washington is in any sense the leader of

the colored American people he certainly has been chosen
for that position by the white American race. Everyone
will admit that the colored people never have chosen or
indeed acclaimed him leader... He has been kept in a
position as leader by the active work of the white race,
with whom he has been extraordinarily popular, North and
-South, Their churches, their clubs, their pulpits, their
press have boomed him and insisted he was the leader of the

race.,

Opposition to Washington's leadership also came from the Black
media which was owned by Blacks described by E. Franklin Frazler as
the Black Bourgeoisie, This group according to Frazier, demanded
integration and equality, not separation or “accommodationism'. This
was reflected daily in the Black media. Seldom did the Black media
express the concern Washington had for the masses of uneducated Black
people, Frazier writes of the Black media:

Although the Negro press declares- itself to be the
spokesman for the Negro group as a whole, it represents
essentially the interests and outlook of the Black
Bourgeoisie, Its demand for equality for the Negro in
American life is concerned primarily with opportunities

which will benefit the Black Bourgeoisie ecoggmically
and enhance the social status of the Negro.

sl‘I‘hornbrough, Great Lives Observed, p. 1I8.

2%, Pranklin Frazier, Black Bourgecoisie (New York: The Free
Press, 1957), p. 1Th.




Ag Frazier points out, the major Black media of the North,
especially the late nineteenth and early‘twentieth centuries, were
pro-integration, The cover pages of "Crisis", organ of propoganda
for the NAACP, would lead one to believe that it went beyond
integration to assimllation, ©Nathan Hare, writes of W.E.B. DuBois,
first editor of "érisis":

.se in his effort to promote the idea that black is beautiful,
he ran afoul of contemporary fashion when he used a dark
Negro's picture for a "Crisis" cover. For this he was
accused of accepting racism,53

The bourgeoisie-integrationist ideals of the Black intellegentsia
ran counter to Washington's public philosophy on integration. It
should be recognized that this group contested Washington's leadership
and his attitude toward civil rights, though many were in accord with
his economic and educational programs. However, oue.man who highlights
the opposition to Washington's educational views as well as many of
his economic views,was W.E.B, DuBois. For Washington, education had
to have a practical value., This concept of education was too narrow
and delimiting for DuBois.

In this chapter the investigator has shown that it is extremely
difficult to separate a Black man's total life experiences from
his philosophical or ideological position, and to do 6o leads more
to stereotyping than to an accurate analysis of the man himself and the
dynamic cultural forces affecting him throughout his life. As was

demonstrated in the case of Booker T. Washington, it was shown that

his life experiences influenced his basic philosophy on what Blacks

5BDuBois, The Soul of Black Folk, p. xxv.
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needed in order to gain human dignity. Industrial education and
self reliance was the mcans to achieving this end for Washington.
However, many Blacké began to disagree with Washington's philosophy
of noninvolvement in politics and civil rights, a policy directly
related to the rising struggle for integration,

In the following chapter the investigator will examine
W.E.B. DuBois and the struggle for integration. DuBois, an avid civil
rights fighter, chose to wage the struggle for human dignity on the
political level. He, therefore, saw the needs of Blacks initially
from a different perspective from Washington., Consequently, he
differed in his educational views, carrying on the age old argument

of classical education versus vocational education.



CHAPTER III

W.E.B. DUBOIS: THE STRUGGLE
- AND INTEGRATIONISM

DuBois outlined what he thought to be the ideal educational
philosophy for Black people.

First: To conserve and select ability giving their best
minds higher training. Second: They should endeavor to give
all their children the largest possible amount of general
training and intelligence before teaching the technique

of a particular trade, remembering that the object of all
true education is not to make men carpenters, but carpenters
of men.t

DuBois' philocophy led to the development of the Talented
Tenth concept, whereby the more talented of the Black population would
be spokesmen and interpreters for the masses of Blacks in America. His

later experiences with the Black bourgeoisie led him to renounce this

position. In his book Dusk of Dawn he felt the Talented Tenth concept
was "fligﬁt of class from mass', DuBols, on one level intrOAuced a
new concept of leadership based on race consciousness, whereas
Washington spoke in terms of race “uplift." This is not to argue that
Washington's ideas would not have led, if realized, to an elite class
of Black capitalistas, However, the.felt need on the part of DuBois
was that the masses of Blacks needed spokesmen, interpreters,

and leaders who would instruct the masses, Francis Broderick writes

1.E.B. DuBois, ed., "Editorial," The Crisis IV (June, 1912),
pp. TH=T5.
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of DuBois' early educational theory of the Talented Tenth:

DuBois' theory of the Talented Tenth wasd the striking .

product of his own total experience and training. It singled

out a select minority, enriched it with the finest education,
- and then bade it lead the masses, They were to be the

thinkers, educators, ministers, lawyers, editors, political

leaders. To the ears of DuBois' opponents, the theory,

from the mouth of one who was undoubtedly a member of

the Talented Tenth, had a selfish, self-serving ring,

and its echoes of the heroic vitalism of Carlgle and

Nietzsche do not recommend it to modern ears.

Though DuBols' Talented Tenth theory did have a self~serving
ring to it, he had the interests of the masses at heart, and above all

he realized the dangers as he later expressed in his book Dusk of Dawn.

In discussing his theories of planned uplift for the Black Americans,

he wrote of the Talented Teunth;

There can be two theories here; one that the rise of a
talented tenth within the Negro race, whether or not it
succeeds in escaping to higher cultural classes of the white
race, is a threat to the development of the white race,

is a threat to the development of the whole Negro group

and hurts their chances for salvation. Or it may be said
that the rise of classes within the Negro group is precisely
a method by which the level of culture in the whole group

is8 going to be raised. But this depends upon the relation
that develops between §hese magses and the cultural aims

of the higher classes. .

DuBofs' theoretical approach may be viewed from varying
perspectives: as he differed from Washington educationally, economically,
and politically; end, in terms of what he envisioned for the Black man
in America based on the trends of capitalism and racism. It should be
recognized that the two men (Washington and DuBois) are representative,

to some extent, of the cultural differences that exist among Black people

2Francis L. Broderick, "The Fight Against Booker T. Washington¥
in Booker T. Washington and His Critics, ed, by Hugh Hawkins (Boston:
D.C. Heath and Company, 1962), p. 47,

3W.E.B. DuBois, Dusk of Dawn (1lst ed,; New York: Schocken
Books, 1968), p. 189,
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in America despite’the tendencies of professional scholars and others
to lump all Black people together. The Qotd'bulturaf'here is being
used Eo differentiate the Géi&ing outlooks on life, and not as a means
of identifying a group of people by physical orulifé style similarities,
Because of America's racism, Blacks in America have been forced to
live and interact together socially regardless of thelr varying
cultural outlooks on life. Washington gave little attention to these
variations, and rightly so in terms of his philosophy on race uplift.
DuBois on the other hand, a soclologist, considered the cultural
differences among Blacks quite significant in terms of total race
consciousness,

It is not an easy task to account for the difforences between
Washington and DuBois though many histariams and scholars use experience,
formal and informal as an instrument for explanation. This position
is certainly not ill-founded. However, it does not take into account
insight and social dynamics affecting either man throughout his life.
For example, Washington for a long time was considered an 'Uncle
Tom" by many. However, because of new findings, especially his private
correspondences, a new picture is emerging. DuBois, who was originally.
labeled as an avowéd integrationist is now emerging as a Black
nationalist, Therefore, any attembt to categorize these men or others
would only show a facet of their personalities. This is not to say,
however, that education and other experiences were not important
factors in determining the development and direction of either man,
Living in a country where their futures were uncertain, a country

where racism was the dominant theme of soclety, forced these men to
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assume varying postures thro;ghout their lives. For example,
Washington's glorification of the Economic Man was due in part to the
economic trends of the nation at that time, and in part to the
racial situation in which Blacks found themselves. Therefore,
economics became a2 tool or instrument of liberation. For Washington
and many others it became an end in itself. DuBois differed from
Washington in terms of educationél and life experiences. DuBois saw
the Black man's plight from two perspectives; one of being culturally
robbed, and the other the need for the development of an all embracing
educational program to restore the Black man culturally, economically,
and politically, Again, a trap that many historians and scholars
fall into is that they tend to view outstanding Blacks as individuals
rather than as part of a collective in constant dialogue with each
other, criticizing one another, and éonstuntly gtruggling for new
insights and methods for liberation. Blacks learned early that the
thoughts and actions of any one of their members affected the total
group in some way.

DuBois saw the necessity of Washington's philosophy as well as
its limitations, and as a counterbalance he began emphasizing the
intellectual man or the cultural man. DuBois functiéned more as a
complement to Washington's position than an enemy. DuBois realized
that racial barriers would prevent-Blacks in America from being fully
integrated into the mainstream of American 1life. In terms of Washington's
segregated capitalism he felt:

It i3 of course impossible that a segregated economy
for Negroes in the United States should be complete.
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It is quite possible that it could never cover more than
the smaller part of the economic activities of Negroes.
Nevertheless, it is also possible that this smaller part
could be so important and yield so much power that its.
influence upon the total economy of Negroes and the total

industrial organization of the United States would be
decisive for the great ends toward which the Negro moves.

L

This statement of course was made by DuBois much later in his
life. Nevertheless, it does reveal a marked change in his philosophy
related to tactics for liberation, and brings him much closer to
Washington's notion of Blacks needing an economiic base for liberation.
However, also revealed in the quote is the totality of Duﬁois' thinking.
He not only spoke of the "total economy of Negroes'" but the "total
industrial organization of the United States.”" In essence, DuBols
never really changed his long range goal of integration, only his
fﬁactics on how it could be achieved. Whzt is revealed in DuBols'
thinking is that as the Black man in America goes, so goes the white
maa. This position was certainly reiterated'by two other outstanding
Black intellectuals: Martin Luther King, who said that the destiny of
white America i8 inextricably bound to Blacks in America, and Frantz
Fanon, who said that liberation had to be bilateral — the Black man
from his inferiority and the white man from his superiority.

DuBois' keen interest in the socioloical factors of rage, as
well as its economic factors,made it possible for him to separate the
the inherent exploitative characteristics of capitalism and its
inability to meet the needs of all the people, and the superior
race ldeology adopted by white Americamns. He, therefore, concluded that:

There faces the American Negro therefore an intricate and
subtle problem of combining into one object two difficult

Y1p1d., p. 198.
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sets of facts: his present racial segregation which
despite anything he can do will persist for many decades;
and his attempt by carefully planned and intelligent action
to fit himself into the new economic organization which

the world faces.”

DuBois continues:

This plan of action would have for it ultimate object,

full Negro rights and Negro equality in America; and

if would most certainly approve, as one method of attaining

this, continued agitation, protest and progaganda to the

end, On the other hand my plan would not decline frankly

to face the possibllity of eventual emigration from America
- of some considerable part of the Negro population, in

case they could find a chance for free and favorable

development unmolested and unthreatened, and in case

the race prejudice in America persisted to such an extent

that it would not permit the full developmentsof the

capacities and aspirations of the Negro race.

With the above quotes in mind, and viewlng the various Black
organizations as a working collective rather than as internal antag-
onistic forces operating against one another, to some extent the
prophetic insights of DuBois may be seen in the race related activities

of Blacks today.

DuBois poignantly points out the complexities of the Black man's
plight. Of greater significance, howevey DuBois shows the multiplicity
of soclo~psychological aifferences found among Blacks, ranging from
the ideas of separatism through integrationism.7 What is seen here
is a cultural diversity among Blacks that must, to some extent, become
complementary to achieve the ends of the varying groups. This kind of

social organization for DuBois would emerge onlj with “planned" and

Ibid., p. 199.

61biq., p. 189,

Tibid,, pp. 173-178.
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"intelligent action" by the Black intelligentsia. Their
efforts would be directed toward political, economic, educational,
and cultural organization. For DuBois in the beginning political
agitation was a sound basis for attacking the racist social
organization of America, He, therefore,began what became known as the
Niagra Movement, This movement was incorporated in the District of
Columbia in January, 1906 under the leadership of W,E.B. DuBois.
DuBois wrote:
Its particular business and objects are to advocate
and promote the following principles:
1, Freedom of speech and criticism
2, Unfettered and unsubsidized press
3. Manhood suffrage
i, The abolition of all caste distinctions based
simply on race and coloxr
5. The recognition of the prinicples of human
brotherhood as a practical presant creed
6. The recognition of the highest and best human
training as the monoply of class or race
T. A belief in the dignity of labor
8. United effort to realize these ideals under wise
and courageous leadership.8
The Niagra HMovement consisted mainly of articulate intellectual
Blacks interested.primarily in the right to vote, elvic equality and
higher education, This intellectual elite group was the new incipient
differentiation in Black leadership that set the stage for programmatic
protest aimed at integration rather than Washington's economica.”
Though many historians, Black and white, considered the position of the
Niagra Movement an attack on Washington's so-called policy of sub-

mission, it in reality was the opening of a new front to protest the

81pid., pp. 88-89.

9Frnnk11n, From Slavery to Freecdom, pp. l#5-44T,
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racist practices of white America. Above all, the new movement
represented the special interests of a new element of educated Black
bourgeolsie aspirants who saw themselves as Americans deserving of all
the rights pursuant to white Americans, The Niagra Movement, because
of its integrationist platform, lent itself easily to its successor
organization, the National Association for the Advancement of Colored
People (NAACP). Though this new organization was founded by a group
of white liberals intereste in the "present evils" of American society,
it adopted a name that pointed to the specific interests of cerxtain
Black people. ‘William M. Trotter, though a mamber of the Niagra
Movement, refused to merge with the new white radicals because he
felt their motives were suspect. This new bi-racial group took an
aggressive legal approach to mollify the Black man's plight., John
Hope Franklin writes of this new organization:

A formal organization was perfected in May, 1910,

with Moorefield Storey of Boston as president and

William E, Walling as chairman of the executive.

Dr, W,E.,B, DuBois, as the director of publicity

and research, was the only Negro officer, The

presence of Dr. DuBois on the staff branded the

organization as radical from the beginning. Many

feared that it would be a capricious,; irresponsible

organization that would draw its main inspiration from

the dreamings of the Niagra Movement, It was denounced

by most of the white philanthropists and even some

Negroes thought it unwise.lO

.DuBois' strong belief in integrationism led him into a

coalition with white liberals despite the historical fact that Black
"yadicals" and white liberals usually wound up at odds with each other.

A case in point was that of Frederick Douglass, an avowed integrationist,

100p14,
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who broke away from Garrison the leading white abolishionist of his
time., DuBois was to later find himself at odds with his liberal
white cohorts of the NAACP as his Black consciousness grew. This
does not mean,however,that DuBois was in total disagreement with the
goals of the NAACP, However, he did bring into question the meaning
of integration., The '"Crisis" magazine was very bourgeois in content
and assimilationist.oriented in its racial philosophy., The burden
of proof, which 18 implicit in almost all the early issues of
"Crisis" magazine, rested upon the shoglders of the Black man. Pictures
and articles highlighted imitation of the white middie class rather
than the former radicalism for liberation that was found in the
philosophy of the Niagra Movement. ?his presented a very delicate

situation for DuBois in terms of what Blacks in Anerica could offer

to its total character through their experience and creativity.

Earlier he wrote of this delicate situation in The Souls of Black Folk.

He said the Black man in America found himself in:

eee 8 world which yields him no true self
consciousness, but only lets him see himself

through the revelation of the other world. It is a
peculiar sensation, this double consciousness, this sense
of always looking at one's self through the eyes

of the other, of reasuring ones' soul by the tape

of a world that looks on in amused contempt and pity.
One ever feels his twoness, an American, a Negro;

two souls; two warring ideals in one dark body, whose
sogged stfength alone keeps it from being torn
asunder.1

Though DuBois fought for integration, he recognized its ill

effects. He wrote:

Y uBots, The Soul of Black Folk, pp. 16-17.
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It 1s almost impossible for a Negro boy trained

in a white Northern high school and a white college to
come out with any high idea of his gwn people or any
abiding faith in what they can do.l

DuBois recognized the inherent negative effects of a totally
white curriculum, It forced the Black student to look upon his own
race with disdain and the white race as something to be imitated.
DuBois elaborates further on this frustrating dilemma when he speaks
of the effecté of segregated education:

«..0r for a Negro trained in the segregated schools of the
South wholly to escapec the deadening environment of insult
and caste even 1f he happens to have the good teachers

and teaching facilities, which poverty almost invaribly
denies him. He may rationalize his own individual status
as exceptional., He can well believe that there are many
otlier exceptions, but he cannot ordinarily believe

that the mnis of Negro people have possibilities equal to
the whites,-3 '

The frustrating dilemma that plagued DuBois was one of separation
and integration at the same time, He strongly advocated the scientific
study of "Negro life and culture', not only for cultural development
but for the beauty of the Black character. Black scholars and youth
today find themselves struggling with the same probiem anticipated
by DuBois and others; men such as Martin Delaney who marveled at the
glories of his African heritage, and Carter G, Woodson who founded
Negro History Week. The inability to escape this educational dilemms,
as DuBois later discovered was and presently is the lack of economic and
political power — de jure and de facto segregation certainly attest

to this, PFor example, in the states where Jim Crow laws were in the

state statutes, the lack of political power on the part of Blacks made

12DuBois, Dusk of Dawn, p. 191,

13:p1d,



possible the gerrymandering of geographic boundaries for educational,
political, and racial reasons advantageous to whites. Tuskegee,
Alabama is a perfect example of the abuse of political pcwer.
Bernard Taper wrote:

The Alabama State Legislature drew up an ingenious

new city boundary, altering the shape of Tuskegee from
a simple square to & curious twenty-eight-sided figure
resembling a stylized sea horse. The effect was to

put Tuskegee Institute outside the city limits, along
with the homes of all but four or five of the Negro
voters, while leaving all of the white voters within
the municipal borders. Thus, continued white control was
assured in the city proper, where it had been most
threatened. Though the affected Negroes would still be
able to vote in county, state, and national elections,
there were not enough of them registered as voters to
influence the political situation on any scene larger
than the municipal one .1l

Bernard Taper continues:

The bill that accomplished this - Alabama Act 140 -

was passed unanimously and without debate by the
legislature, If, on its face, it purported to be merely a
routine redistricting measure, its central aim not

only was transparently obvious but was frankly anncunced
by its sponsor State Senator Sam Englehardt, Jr,, of
Shorter, a hamlet twenty miles from Tuskegee, who is
executive secretary of the White Citizens Council of
Alabama, He had long advocated the use of the gerry-
mander as one sure-fire way for whites to keep control

of the ballot box, That was a device that could withstand
any court challenge, he had predicted.15

Though the Supreme Court ruled the redistricting unconstitutional
three and a half years later, it did not alter the pattern of Southern
life appreciably =~ other subterfuges were instituted ranging from

threats of vieclence to the establishment of prbvate schools to

lhBernard Taper, Gomillion vs. Lightfoot: Apartheid in
Alabama (New York: McGraw~Hill Book Company, Inc., 1962), pp. 14-15.

151p14.
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relocation, Tuskegee, again, is a unique example in that the Blacks
are numerically stronger than the whites. This does provide political
advantage; however,lit does not provide an escape from the frustrating
dilemma of segregated education that DuBois grappled with years
earlier, As a matter of fact for Blacks, segregation is a pre-
requisite for political power - this merely frustrates those Blacks
who wish to use Black political power to integrationist ends, The
idea or reality that Tuskegee can control local politics does mean
to some extent that they can control the educational system locally.
Interracial contact does not seem likely on a massive scale for
quite some time even in areas where Blacks have achieved a high
economic status.

In many areas where Blacks huy homés in white neighborhoods
the whites invaribly move to new areas or establish saeparate municipal-
ities. In a few newly developing neighborhoods, deliberate attempts
have been made to achieve racial balance to maintain an integrated
setting, Again, this presents another problem for the integrationist ~
in that those 1!:0 move to integrated settings have to meet the tests.-
of acceptability which fall mainly in the categories of income and/or
education, Once admitted into predominantly white areas, Black
parents have to send their children to schools that propagandize
and indoctrinate them in white nationalism. Not only does this kind
of education geparate parent from child but causes intra-cultural

d:I.v;!.si.c;un.:"'6 DuBois wrote of the mis-education of the Blacks in white

16See Dusk of Dawm. "The Colored World Within,' pp. 173-178
where DuBois discusses the intra~cultural conflicts between the educated
Negro and the masses.
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institutions in 1935:

...race prejudice in the United  States today

is such that most Negroes cannot receive proper

education in white institutions... many public

school systems in the North where Negroes are admitted

and tolerated but they are not educated; they are ‘

crucified...certain Northern Universities where

Negro students... cannot get fair recognition, either

in classroom or on campus, in dining hall or student

activities, or in human common courtesy... at Harvard,

Yale, and Columbia, Negroes are admitted but not welcomed;

while in chi? institutions like Princeton they cannot

even enroll.

As early as 1902 DuBois recognized that the problem of the
twentieth century would be that of the celor 1ine518 however, he did
not seem to grasp the reality of this insight until his later
years. Then DuBois saw that the wall of racism would not récede
for some time. In 1940 he again reiterated the poiﬁt that the Black
man's plight ",,.will persist for many decades..."9 Therefore, his
concepts of education began changing. Earlier in his life he attempted
to bring the Black man to cducation rather than education to the Black
man., This point is significant in DuBois' perception of the Black
man as totally inadequate as opposed to seeing a capitalistic racist
system that forced him and kept him in a disadvantaged position.

He, therefore, began turning his attention to the existing realities
of the Black man's plight. His concerns turned to mass suffering
from segregation. He wrote:

+s.For any building of a segregated Negro culture in
America in those areas where it is by law or custom

lTW.E.B. DuBois, 'Does the Negro Need Separate Schools?",
Journal of Negro Education IV (July, 1935), 328-329.

18

DuBois, Souls of Black FolK, p. Sh,

19DuBois, Dusk of Dawn, p. 199.
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the rule and where neglect to take positive action would
mean a slowing down or stoppage or even retrogression
of Negro advance, unusual and difficult and to some
extent unprecedented action is called for.20

DuBois further contended:

At any rate it is the duty of American Negroes

today to examine this situation not with hysteria
and anger but with calm and forethought. Whether
self-segregation for his protection, for inner
developunent and growth in intelligence and social
efficiency, will increase his acceptability to

white Americans or not, that growth must go on,

And whatever the event may bring, it must be faced as
men face crises and not with surprise and helpless
amazement,

E.U, Essien-Udom calls DuBois' newer position "a type of

pragmatic nationalism'" based on survival and 'social efficilency” as

d.22

DuBois himself had sai This functional or pragmatic position

led many of DuBois' critics to assail him as advocating segregation
and giving up on integration., DuBois denied these criticisms against
him, contending that his long range goal had always been and still
was integration., He wrote:

It was astonishing and disconcerting, and yet for the
philosopher perfectly natural, that this change of my
emphasis was grossly and stupidly misinterpreted by
Negroes. Appropriating as their own (and indeed now
it was their own) my long insistence on self-Xespect
and self-assertion and the demand for every equality
on the part of the Negro, they seemed determined to
insig that my newer emphasis was a repudiation of the
older; that now I wanted segregation; that now I did not
want equality; that now I was asking for black people
to act as black people and forcibly overthrow the
dominance of the white.23

201pid,, p. 192.

2 1bid., p. 306.

22E.U. Essien-Udom, Black Nationalism (New York: Dell
Publishing Co., Inc., 1964), p. 4O,

2§DuBoia, Dusk of Dawn, pp. 306-30T7.
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DuBois articulates with great clarity this delicate position
in a discussion of Dr. Louis Wright who had attacked the Rosenwald
Fund which wanted to.provide geparate facilities for training Black
doctors. According to DuBois this was an anathema for Dr, Wright
who had insisted:

.+« that what ought to be done was to insist in season
and out that Negroes be admitted to medicaéhschools and
hospital practice without regard to color.

DuBols continues:

I saw and saw clearly the argument on both sides to this
controversy. I was heart and soul with Louis Wright

in his fight against segregation and yet I knew that for

a hundred years in this America of ours it was going

to be at least partially in vain. I was heart and soul
with the Rosenwald Fund; what Negroes need is a hospital
practice; and to meet their present need, poor hospitals
are better than none; segregated hospitals are better than
those where Negro patients are neglected -or relegated

to the cellar.25 :

Again DuBois reiterates that segregation would remain for a
long time and that his ultimate goal was the abolition of the color
line, He wrote:

What was true in 1910 was still true in 1940

and will be true in 1970. But with this vast difference;
that the segregated Negro institutions are better organized,
more intelligently planned and more efficiently conducted,
and today form in themselves the best and most compellégg
argument for the ultimate abolition of the color line.

DuBois® penetrating insight into the condition of the Black

man and his relationship to white America forced him to a greater

action orienfation. He realized the colonial status of the Black man

2h1pid., p. 309.

21b1d.

261bid., p. 310.
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and that the greater the Black struggle against oppression the greater
the chances for extermination. He wrote:

As the Negro develops from an easily exploitable,

profit furnishing laborer to an intelligent independent
self-supporting citizen, the possibility of his leing
pushed out of his American fatherland may easily be
increased rather than diminished. We may be expelled
from the United States as the Jew is being expelled from
Germany.2T

The significance of the above quote is made clear when one
reads Samuel Yette's account of what is happening 31 years later in
America, to the Hack Mwislins a group striving for the self-gufficiency
of which DuBois spoke, 1In relating the failure of the courts to
secure land legally purchased by the Black Muslims for the establishment
of an industriel-agricultural complex, Yette writes:

The court suits against the Muslims failed,

However, despite the Muslims' insistencc that they had
come merely to provide for themselves economically,

the county's 20,000 whites (6Cf% majority) were not
through, They were determined that such an effort must
fail., So, in mid-March of 1970, the Muslims found scores
of their cattle lying dead in the pasture, victims of
polson which authorities said was cyanide. With that, the
Muslims put the poisoned land up for sale, loaded up
what live cattle remained and, under Egreats to their
own lives, departed St, Clair County.

In this chapter the investigator has examined DuBois and
the struggle to achieve integration and his reactions to his failures,
The investigator also examined many of the complex psychological

factors affecting DuBois as he came to grips with the realities of

what it meant to be Black in America, Within the scope of this

27‘.[bi.d. + Ps 305.

288amue1 Yette, The Choice: The Issue of Black Survival In America

(New York: G.P, Putnam's Sons, 19TL), pp. 128-129,
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chapter, the many sides of DuBois were pointed out, and tﬁat to label
him as purely an integrationist is incorrect and shows only one facet
of his life in his struggle for human dignity.

In the following cﬁapter the investigator will examine the
relationship between ideological position and educational perspectives

and the fafth Blacks have in education.



CHAPIER IV

THE RELATIONSHIP BETWEEN IDECLOGICAL POSITION AND EDUCATIONAL
PERSPECTIVES AND THE FAITH IN EDUCATION

It should Lc made clear at this point that the interchange of
economics, politics, and education is intentional. Since integration
of America's Black people into the mainstream of American life
has been a failure, the political and economic positions taken by
Blacks have been linked directly to their educational positions.

Roy Wilkins, executive secretary, of the NAACP, writes:

Given the position of the Negro American population

as a numerical minority of one-tenth and an economic,
political and social minority of far less than one-tenth,

the only tactical road for the black minority is integration.l

Consequently the position of the NAACP on education has been
one of integration., Without a doubt the NAACP has been instrumental
in many historic decisions made by the Supreme Court relative to
education, In the same article, Wilkins continues:

The long struggle toward basic integration begun
when the illusion of the Reconstruction Era became
apparent, It 'ended - theoretically - in 1954 with
the Supreme Court's decision in Brown vs. Board of
- Education of Topeka, Kansas. For the Brown decision
ended an era in which the Negro population had been
neither fish nor fowl. Despite the 14th Amendment,
the Negro was only as much of a citizen of the United
States as each individual state or court permitted.
The Brown pronouncement, at long last raised the umbrella
of the U.5. Constitution over the black citizen, Although

1
Roy Wilkins, "Integration," Ebony, August, 1970, p. 3&.
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it dealt spocifically with the cases of five segregated

school systems, it had the effect of forbidding states

and subdivixions thereof to differentiate between citizens

on the basis of skin color.

Andrew Brimmer, a member of the Board of governors of the

Federal Reserve System in Washington D,.C, writes:

As a general rule, the more an industry or occupation is

based on highly sophisticated technology or advanced

educational achievement, the smaller is the participation

of Negroes.3
Brimmer contends mainly in this article that the solution to the
economic plight is complete integration i{in the American economic
system. ".,.black people", according to Brimmer, '"must get inside
the corporate structure to learn how basic decisions are made and how
genuine economic power is exercised."h Though Brimmer does not
speak specifically to education, except to document the '"impressive'
gains in terms or Black college graduates (2% in 1950 to 4.25% in
1968) it would follow that in order for Blacks to learn how to make
educational decislions they must get inside those institutions as well.

Mrs, Eli.abeth Koontz, former president of the National Education

Association writ: 3;

Whether it is in education or in other

aspects of life, complete integration

must become the goal of all Americans,

Especially tiis must be the goal of the black,

the chicanc, the Indtan and the Oriental.

The alternat.ves are simply not viable.

To settle for less than complete integration will

invariably perpetuate a superior - inferior social
dichotomy. Racism can exist only 1f we believe

2r6id., p. 55.

31bid., p. 118.

thid., p. 121,
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and thus behave as 1if there {s more than one human

race, Any form of apartheid is anti-humantarian and

thus basically evil and it would be particularly

appalling if those who have been the victims of human

debasement sh .uld in their deligent quesat for rights

as human beings imitate the debasers. Separatism is a

philosophy of self-defeating desperation, and worse, it

flies in the face of reality in a wogld crying out for

a new morality in social leadership.

Posing a striking contrast to the positions of Wilkins,

Brimmer and Koontz, integrationists, is the position of the separatists,
that is, those Blacks believing in complete or partial separation from
white America, Contrary to the thinking of many, not all separatist
movements are based on '"white rejection." Many of those persons who
tend to characterize it as such usually are in defense of other
ideological positions or are merely trying to discredit separatist
movements as not having a philosophical base or ideological direction,
Such thinking seems commnn in America especially when it comes to
Black people. In short any time a Black man refuses the glad hand of
whites he 18 rejecting them. The Black Muslims, for example, would
not integrate under any circumstances, The dictates of their religious
‘belief calls for separation - educational, political, and economic,
The Muslims, aécording to their teachings, contend that the white man
is different by nature, and because of this different nature he cannot
get along with the other darker races, The Honorable Elijah Muhammad writes:

We see now in the revelation of teachings

to ugs of the making of the White Race and the

essence of which they were made out of, and the

teachings that were given to them by their maker,
made it impossible in such making, for the man

5Elizébeth Koontz, “Complete Integration Must Be The Goal,™
Ebony, August, 1970, p. 138. .



to be just and righteous. He was not made of one
atom of rightéous material. Though, the white race
knows righteousness and justice, they are unable to

to do, it because of the very nature in which they were
made 06

In his book, Message to the Blackman, Muhammad contends

education must be done by the mentally resurrected Black man ——
the man who has submitted to the will of Allah., He writes of the

present education system:

Today with all our white civilized schooling,
we have not been taught of our own, They
will never teach us of our own.

E.U. Essien - Udom writes:

Parochial education among the Muslims i1s almost

as old as the Nation of Islam, The first Muslim
school, styled the University of Islam, was established
in Detroit in 1932, and the second in Chicago in 193k.
Both schools have been in continuous operation ever
since, The distrust of conventional educational
institutions by black nationalists was noted previously.
No other nationalisg group has attempted to establish

a parochial school.

Essien - Udom continues in his discussion of the Muslims'
perception of the educational systems of America:

Negro education has not enabled him to think for

himself, to inquire into his past, to be proud of his
heritage prior to slavery, and to have a desire to

become independent, economically or otherwise. Above all,
the educated Negro-elite is irresponsible; their educati on
has not made them Seel responsible for the community

or for the people.

6Muhammad Speaks, Vol. XX (April 16, 1971).

7ﬁlijah Muhanmad, Message to the Blackman (Chicago: Muhammad
Mosque of Islam No, 2, 1963), p. 48,

BEssien - Udom, Black Nationmalism, p. 253.

' gz_b_iio ' pp. 253"25"" .
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The Black Muslims of America form one type of gseparatism.
It differs from other separatist movements in several respects, One
such difference is that it is founded upon a religious base, It
does not call for the submission of the Black man to the will of the

white race, nor does it call for this submission which seems necessitated

by a short-range tactical perspective as advocated by Dunbax McLaurin.lo

It sees the liberation of the Black man in his devotion to Allah and
the principles of Islam, Muhammad writes:

The number one principle of Islam is a belief

in Allah (God); the belief in a power higher than

man...

He is the Loxrd of the creation of the Universe, and

since lle has no eqyal, He demands universal iecognition
and complete submission to His will.

First, and most important, Islam is actually our religion
by nature. It is the religion of Allah (God), not a
European organized white man's religion.

Second, it is the original, the only religion of Allah
and His prophets. It is the only religion that will

save the lives of my peoplc and give them divine
protection against our enemies,

Third, it dignifics the black man and gives us the desire
to be clean internally and externally and for the first
time to have a sense of dignity.

Fourth, it removes fear and makes one fearless., It
educates us to the knowledge of God and the devil, which
is so necessary for my people.

Fifth, it makes us to know and love one another as never
before.

Sixth, it destroys superstition and removes the veil of
falsehood. It heals both physical and spiritual ills

by teaching what to eat, when to eat, what to think

and how to act.

Seventh, it is the only religion that has the divine
power to unite us and save us from destruction of the
War of Armageddon, which is now, It is also the only
religion in which the believer is really divinely protected.
It is the only religion that will survive the Great

Holy war or the final war between Allah (God) and the devil.ll

10Dunhar McLaurin, "Short Range Separatism," Ebony, Auguét,

1970, pp.’ 123:128,

llMuhammad, Messege to the Blackman, pp. 72-T3.
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Another form of separatism moves mainly along economic and
secular lines, This 18 yet to be distinguished from those Black
nationalist-separatists who advocate separation along political lines.
This, however, is not to say politics are not considered; nevertheless,
the distinction is made on the basis of the concentration of the
organization's activities. Roy Innis of CORE (Congress of Racial
Equality) deals with the question of priorities related to economics,
politics, and culture rather swiftly:

In the struggle toward self-determination, there has

been a great deal of argument about the order of the
steps to be taken. Should we be talking first about
politics, about culture, or should we be talking about
cconomics? Let me suggest that we can resolve this
dilemma by understanding first of all that these three
stages of liberation are virtually inseparable., There
nmust be some sort of socio-cultural renaissance 1f there
is to be movement in any other direction. There must

be some sort of politico-economic development if the
cultural movement is to have any base on which to acquire
signi ficance,12

In other words, I am saying there is no way we can divorce
cconomic development from political imperatives. You
cannot have economic development unless you have certain
supportive political riglities, one of which is a degree
of self-determination,

The form of separatism advocated by Roy Innis would be more
properly called partial autonomy, i.e., control over existing institutions
affecting Black people and the development of new ones. It differs
from the Black Muslims in that it does not call for a separate nation
state and that it is the result of white rejection. What this position

proposes is a capitalizing on segregation, earlier advocated by W.E.B.

12Roy Innis, "Separatist Economics: A New Social Contract," in
Black Economic Development, ed, by William F. Haddad and Douglas Pugh
(Englewood Cliffs; Prentice-Hall, Inc., 1969), p. 52.

L3rbid., p. 5h.
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DuBois, a plan he called the "economic cooperative commonwealth, "1l
Innis feels that "black people at this state of their development"
must begin immediatély controlling all institutions that directly
affect Black people. He writes:
We must control our schools if we are to upgrade
education and pass on positive values to our children.
We must control health facilities if we are to cut down
our mortality rate. We must control law enforcement
in our areas 1f the police are to serve thelr proper
function - which is protection, not oppression. In short,
we must control every single institution that takes our
tax moneys and is supposed to distribute goods and services
equiably for us. 25
One main characteristic inherent in every separatist ideology
is autonomy =~ yet, this term calls for more qualification when one
is making distinctions between the varying separatist positions., The
literal definition means self-government. To apprecach an understanding
of separatism from a literal standpoint leads only to confusion and
rigidity — facts and analyses are not enough for knowing. The NAACP
in the early 1900's was considered radical; today it considered by many
Blacks as more than conservative =- it is a reactionary right-wing body
to groups such as the Black Panthers who are also integrationists..
Therefore, to know and understand any movement in the larger historical
sense, contextual definitions must emerge in terms of how the varying
separatists groups see themselves in ftelation to their own Black

experiences. Since separatism has not yet occurred in America, any

analysis would have to be based on rhetorical differences., For example,

members of R.N:A.'(Rapdﬂic of New Africa), are considered separatists. They

thee DuBois, Dusk of Dawn, "“The Colored World Within,"

lsInnis, ""Separatist.Ecoiomics: A New Social Contract," p. 55.
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say .their ultimate goal is a separate nation statg, i.e., R.N.A,
i8 seeking five sounthern states for a homeland,16 0On the other hand,
Charles Hamilton advocated political control for Blacks and by Blacks
wherever they find themselves, He writes:

The northern urban ghettoes are in many ways different
from the black~belt South, but in neither area will
substantial change come about unti{l black people organize
independently.to exert power. As noted in an earlier chapter,
black people already have the voting potential to control
the politics of entire southern counties, Given maximum
reglstration of blacks, there are more than 110 counties
where black people could outvote the white racists.

These people should concentrate on forming independent
political parties and not waste time trying to reform

or convert the racist partfies. In the North, it is no
less important that independent groups be formed., It

has been clearly shown that when black people attempt

to get within one of the two major parties in the cities,
they become co-opted and their 1nterestsl?re shunted to
the background. They become expendable.

In an interview contained in the newspaper, Muhammad Speaks,

Georgla State Representative Julian Bond expressed sentiments on
separation similar to those of Charles Hami{lton. In response to the

question posed by Muhammad Speaks, "Could you give some of your views

on separation?", Bond replied:

Well I think that long range physical separation
that is the establishment of a separate Black state
18 a long range prospect for us and what we need to
strive for is economic and political separatism, the
kind of things, say, the Muslims are doing in Chicago
with the 'Your Supermarket'. We can have an economy
that is responsible and responsive to us, I think the
physical separation is a long range prospect and that you
need to work on the economic and political separatism now,18

16Robert Brown, "Separation,' Ebony, August, 1970, pp. h6-52,

17Carmichael and Hamilton, Black Power, p. 66.

leMuhammad Speaks X (Aprfl 23, 1971) No. 32,




The kind of separatism advocated by Innis, Hamilton,and
Bond moves along vested interest, economic and political lines. Imn
esgence, "this position 4{s not calling for the complete destrdction
of the present political and economic systems. It is what this
investigator calls "higher order integration,' that is, making a
wedge in the existing economic and political systems by taking ad-
vantage of existing segregation and using it as an instrument of
power.,
Carter G. Woodson spoke of the use of segregation as a viable
instrument for gaining power. He wrote:
Our minds must become sufficiently developed to . .
segregation to kill segregation and thus bring to
pass that ancient and modern prophecy, 'The wrath of
man shall praise thee,' If the Negro in the ghetto
must eternally be fed by the hand that pushes him into
the ghetto, he will never become strong enough to get
out of the ghetto. This assumption of Negro leadership
in the ghetto then must not be confined to matters of
religion, education, and social uplift; it must deal with
such fundamental forces in life as made these things
possible., If the Negro area, however, is to continue
as a district supported wholly from without, the inept
dwellers therein will merit and will receive only contempt
of those who may occasionally catch glimpses of their
plight.l9
The more pragmatic the attitude of the Black man toward his
salvation, the more vivid the evidence the decline of the old faith in
religion and the emergence of a new theology —- education., Education,
despite the ideological persuasion of any Black group or leader, became

the new faith, the unshakable instrument of change. The origins of

this new faith, certainly as indicated, antedate the emancipation.

lgCarter G. Woodson, The Mis~education of the Negro (Washington
D.C.: The Associated Publishers Inc., 1969), pp. 109-110.




However, among the first to achieve national prominence ag its mew
advocate was Booker T, Washington. He wrote:

Of one thing I felt more strongly than ever,

after spending this month in seeing the actual

1life of the coloured people, and that was that,

in order to lift them up, something must be done
more than merely to imitate New England education

as it then existed. I saw more clearly than ever the
wisdom of the system which General Armstrong had
inaugerated at Hampton,20

This faith is no less expressed by one of Washington's arch
critics, DuBois, who wrote:

The Negro race, like all races, is going to be
saved by its exceptional men, The problem of
education, then, among Negroes must first of all
deal with the Talented Tenth; it is the problem of
developing the best of this race that they may guide
the Mass away from the contamination and death of the
Worst, in their own and other races., Now the training
of men 18 a difficult and intricate task. Its
technique 18 a matter for educational experts, but its
object is for the vision of seer.2l

Though he espouses:a total separatist philosophy many yeats

later, the faith in education {s found in Elijah Muhammad, leader of

T2

the Black Muslims, who stated;, "I am for the acquiring of knowledge or

thé acchmulating of knowledge - as we now call; education."22
Whitney Young, the late Executive Director of the National

Urban League, felt "The best schools and best teachers are needed,"

In his book, To Be Equal, he set forth a comprehensive program for -

overcoming the "discrimination gap." Young felt a major step in this

direction would be:

20

2 1bid., p. 265.

2a.Muhnmmad, Messape to the Blackman, p., 39.

Franklin and Starr, The Negro In 20th Century America, p. 262,
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esst0 instill in Negro children and other educationally
disadvantaged youth a desire for excellence; - to motivate
them to achieve and prepare them to advance up the economic
ladder with full understanding of the rewards they will
receive .23

Leon Sullivan, director of Opportunities Industrialization

Center (0.I.C.), views the school as the ''key to opportunity."
Though recognizing that,in the main,the schools in America have
failed the Black, Sullivan, nevertheless, expresses a deep faith in
education as a vital means to self-determination. He writes:

Since education is the key to opportunity for Black

masses in the nati on and around the world, interest in

educational institutions that serve black youth is a

vital necessity. New teaching methods and new incentives

must be found to inspire our young people and keep them

in school, 1If public education could begin now to do

its job, particularly in our large cities, the need for

0.1.C, onld end within twelve years, That day is not

in view.2 _

The disenchantment or the anti-establishment moves reflect

a firm faith in education. Rarely is education as a process
ridiculed; the fault is mainly with the controllers of the process,
according to many critics.2? Consequently, to achieve certain goals
individuals as well as groups begin manipulating existing educational
administrations in order to control the balance of line and staff
powers, No question is raised concerning the rewards gained through
education. The struggle by citizens for community control-of schools

reflects faith in the process and not the controllers:

We citizens of the Black community of Detroit,
fully conscious of the fact that our children

23Whitney Young, To Be Equal (New York: McGraw Hill Book.Co.,
1964), p. 28.

auLeon H. Sullivan, Build Brother Build (Philadelphia: Macrue
Smith Co., 1969), p. 153.

25Naomi Levine, Schools in Crisis'(New York: Popular Library,
1969) .




T4

are not receiving a decent education, viewing the

increasing deterioration in the educational situation

in this city, and after innumerable presentations

to the Board of Education to no avail, have finally

come to the conclusion that Community Control of Schools

is the only way to establish real accoantability of the

school system to the Black community.2

Raomi Levine writes:

Basic to the argument in behalf of a decentralized

school system is the belief - indeed, the conviction -

that the involvement of the local "community" (particularly

the parents) in administering the schools that is

essential In raising the quality of education and

strengthening the child's motivation to learn.27

The faith Black people have in education is the same faith

expressed by Washington and DuBois. The use of education as an
instrument of change or liberation still remains a dominant characteristic
in Black thought. This does not mean, however, that Blacks have not
become disenchanted with the school system, it merely reflects a deep
and abiding faith in education as a means of gaining human dignity,

' The investigator in this chapter examined the various ideological
positions held by Blacks and their related educational postures,
Examined also were the various forms of separatism to distinguish
what the various organizati ons see as a means of liberation for Blacks.
The final part of this chapter pointed out the faith Blacks have in
education in general.

In the following chapter the investigator will briefly examine

the origin of the American school system as a cultural instrument and

the role it played in relation to Blacks. This chapter will also

26Foresigh§ Vol. I (Peburary, 1959) No. 3.
27Levi.ne, Schools in Crisis, p. 2k.
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deal with the emergence of a dual reality in American education,
that 48, the education whites perceived for Blacks and the education
they perceived for whites, It will also be pointed out in this
chapter the various rationales white educators used to determine

the kind of education for which Blacks were best suited,



CHAPTER V

THE DUAL REALITY IN AMERICAN EDUCATION:
INTERIORITY AND SUPERIORITY.

The faith of Blacks in American education reflects to
some extent the substantive thinking of white America. Jeffrey
Herold writes of white America's faith in education:

The United States has no nationwide system of schools
run by a central authority, but as Robin Williams notes,
there is an 'American system' clearly different from
the educational systems of other cultures, Its unity
derives from the common assumptions and values which
underlie actual educati onal practices across the nation.
Despite the strong outward tendency among Americans to
deprecate the value of formal education, one of the
central cultural themes is widespread 'faith in education,'
Education in particular is often the object of disdain,
education in general is widely acclaimed. To many
Anmericans, education is a panacea, the foremost agency
of progress, and America's faith in universal public
education is regarded as the nation's greatest asset.

Herold continues:

For well over a century, essayists, educators,

and foreign observers have noted this phenomenon.

Education has been offered as the cure for most political,
economlc, social and moral ills throughout American

history... The most striking aspect of this phenomenon,
however, is that Americans identify education largely with the
work of the school. Their faith in education is thus

a faith in the gchool and they regard the school as a
miracle worker,

¥Jeffrey Herold, "The American Faith in Public Schools As An

Agency of Progress and Fulfillment * {(unpublished Ph.D. diasertation,
The Ohio State University, 19569), p. 1.

21bid., pp. 1-2.
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The origins of the faith in edgcation are not exactly known;
its history certainly antedates the settlers' arrival.3 However,
at leést in the formal sense, the emergence of this faith, it has
been argued, dates back to the Puritan experiment in America. In
discussing the origins of the faith, Herold writes:

The origins of what C,A. Bowers has called the

"messianic tradition" of American education may be found
within the Puritan experiment, Bowers points out that
while this tradition has largely escaped the attention

of educational historians, it has played a large role

in shaping the thinking and rhetoric of American educators

After the Puritans' arrival in the new world and settlement in
New England, the family was no longer to be trusted in its previous
educational role, It became necessary, therefore, to guarantee

the transmission of learning, This guaranteée was .to be first imitiated

through legislation.

The famous Massachusetts statute of 1642, prefaced by
its sharp condemnation of 'the great neglect of many
parents and masters in training up their children in
learning and labor,' was one of a series of expedients
aimed at shoring up the weakening structures of family
discipline, It not only reminded parents and masters

of their duty to provide for the 'calling and implyment
of their children" and threatened punishment for irresponsibility,
but added to this familar obligation the extraordinary
provision that they see also tb the children's ability
to read and understand the principles of religion and the
capital laws of this country,”

The move toward institutionalization of learning and the removal
of family responsibility 1is further seen in legislation,

In New England a high cultural level, an intense Biblicism
concentrated settlements, and thriving town institutions

3See William Boyd, The History of Western Education (New York:
Barnes and Noble, Inc., 1966).

lLlierold, "The American Faith in Public Schools..."; P. 2L,

oTbid.
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led to a rapid enhancement of the role of formal schooling.
The famous succession of laws passed in Masschusetts and
Connecticut after 1647 ordering all towns to maintain
teaching institutions, fining recalcitrants, stating

and restating the urgencies of the situation, expressed
more than a traditional concern with schooling, and more
even than a Puritan need for literacy. It flowed from

the fear of the imminent loss of cultural standards,

of possibility that civilizatécn itself would be "buried
in the grave of our fathers.,"

It is important to note that:

The Puritans quite deliberately transferred the maimed
functions of the family to formal instructional institutions,
and in so doing not only endowed schools with a new
importance but expanded their purpose beyond pragmatic
vocationalism toward vaguer but more basic cultural goals.T

What is reflected in the above quote is that school became

an even broader instrumentality for the solidification and transmiasion
of cultural values. The school, then, was an outgrowth of existing
cultural values -~ the instrument of preservation rather than innovation.
The educators who became the new ministers and theoreticians of the
school became the purveyors of Americanism, Black men, therefore
were relegated to schools designed to perserve the status quo of
Black people in America. In the development of schools for Blacks,
Addison Gayle writes:

They founded normal schools in the South and community

colleges in the North. The aims of both were similar:

train Blacks to be servants and lackeys of white America,

In the South this meant education designed to produce

carpenters, maids, agricultural workers and petty businessmenj;

in the North, to produce nurse's aides, orderlies,
clerical helpers and lab technicians B

61pid., p. 22,

Trbid.

8Addison Gayle, Jr., The Black Situation (New York: Horizon

Press, 1970), p. 102,




Gayle continues:

In addition, to conforming to the ideals prevalent in

the society outside its walls, the men from the universities
developed not only the theories to justify their proposed
educational program for Blacks, but also the theories

which tended to validate the Black man's inferiority.

A summary of the many arguments from university professors,
North and South, was supplied by the educator, Thomas
Pearce Bailey in 1913. Bailey wrote: 'The white race

must dominate. The Teutonic peoples stand for race purity.
The Negro is inferior and will remain so. This i8 a

white man's country. No social equality. No political
equality. In matters of civil rights and legal adjustments
give the white man, as opposed to the colored man, the
benefit of the doubt; and under no circumstances interfere
with the prestige of the white race. 1In educational policy
let the Negro have the crumbs that fall from the white
man's table. Let there be such industrial education of

the Negro as will best f£fit him to serve the white man,'!

The status of peasantry is all the Negro may hope for,

i1f the races are to live in peace. Let the lowest white
man count for more than the highest Negro.9

The point here is not to take the testimony of a single
individual as substantial evidence reflecting generally the racist
character of the schools. ;t- is used to show that scholars
carried with them to the academic institutions the values of society
in general. Gayle writes:

By the end of the nineteenth century, the university
had ceased its attempt to become an independent agency
for the dissemination of creative, independent thought,
Qutwardly it maintained its appearance of a cloistered
monastery where wise monks, devoted to the pursuit of
wisdom, discoursed with eager, inquisitive students.
However, in reality, the university was the home of men
whose political and religious attitudes were merely,
replicas of those in the world outside., The appraisal
of American universities as liberal institutions remain
one of the purestlsxamples of the elasticity of the
English language,

O1bid., 5. 102.

10fbid., p. 101.
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In the late nineteenth and early twentiéth centuries the
influential doctrine of Darwinism dominated the thinking of many scholars,
creating greater possibilities for codifying Black inferiority. In
an address to the Senate of 1899, Albert T. Beveridge seems to express
the spirit of the times:
God has not been preparing the Enlish-speaking people
for a thousand years for nothing but vain and idie
self-admiration., No! He has made us the master organizers
of the world to establish systems where chacs reigns ...
He has made us adept in government that we may administer
government among savages and senile peoples.
Senator John W. Daniel of Virginia expressed similar views
on raclal supremacy:
There 1s one thing that neither time nor education can
change, You may change the leopard's spots, but you will
never change the different qualities of the races which
God has created in order that they may fulfill separate

and distinct T%ssions in the cultivation and civilization
of the world,

It is important to note that prior to the rise of the scientific
method, and during the period when religion and science were ideoldéies
in competition for the domination of American thinking, Gﬁd is
frequently referred to as the ultimate authority in any dispute
be it race, politics or economics. God is rarely used in finalizing
arguments after the new theology of education is established. The point
here is that when it came to racial supremacy it made little difference

which school of thought was in vogue, Black inferiority could

be documented whether the dominant thought was secular or nonsecular.

llRichard Hofstadter, Social Daxwinism in American Thought
(Boston: Beacon Press, 1968), p. 180.

12144d., p. 102.
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Rhett Jones delineates three nonsecular approaches used by
academiclans to document Black inferiority; the sociological, the
pwychological, and the physiological. The sociclogical according to Jones:

««.generally relied on observations and commentaries on
social life. Most of these are naive according to
contemporary canons, but they impressed thinking men of
the time, These observations on society may be divided
into three areas. First, a number of scientists sought
to demonstrate that whites had a natural antipathy toward
Blacks. This itself proved the inferiority of Black...
A second group of scientists proved Blacks inferior by
citing the conditions of Black life, The way in which
Blacks lived '"proved" their inferfority to whites,

A third group proved Blacks inferior by examinatiog of
personal characteristics and character traits. ... 3

The psychological method in proving Blacks inferior:

.o .Wwag at the same time more and less complex than the
sociological. It was more complex in that it reljed
heavily on the experimental method. The scientists

who employed psychological techniques attempted to control
variables, and in a few cases to establish control groups.
It was .less complex in that there was one dominant method
of demonstrating the inferiority of Blacks: Psycholo§£cal
IQ testing. An attempt was made to be impartial. ...™ ™

The physiological approach to proving Blacks inferior,
according to Jones, is more irrational than the sociological and the
psychological. He says:

No matter how coucrete these results might appear, the
beliefs of whites of the time compelled them to argue
them away., This is perhaps most clear in the physiological
approach., The methods of the soclal scientists utilizing
experiments in measurement., The controls exercised not
infrequently resulted in conclusions contrary to the
beliefs of the time, The scientists, however, managed to
explain such findings away. This was difficult to do.
For the physiological data had to do with concrete, real,
physical measurements. Unlike sociological data, its
conclusions aould not be easily refuted,

13Rhett Jones, '"Proving Blacks Inferior," Black World,
Feburary, 1971, p. T.

lll'Ibid., pp. 11"12.

15

Ibid., p. 15.

[ e,
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Jones points up clearly the role played by educators in the
development of theoretical bases to justify the maintainance of sub-
social status for Blacks in America.l6 Though Jones' article only
deals with the methods of proving Blacks inferior from 1870-1930,
the trend has not changed significantly to date. In the ivy towers
of academia, it is presently .found that scholars such as Arthur Jensen of
Berkeley, William Schochley of Stanford and Henry Garrett, formerly
of Columbia, to name a few, who are presently influencing American
thinking in and outside educational institutions., Newsweek
carried an article, "Is Intelligence Racial?" 1Its opening paragraph
reads:
For years the controversy had simmered along, often
behind the scenes, making headlines only when one sgset
or another of the various protaganists had a new
study to report. The reason for the reticence was always
that the question is not only a cruel one, but also
one to which there is for the moment no answer at all.
The question is: are Negroes (and perhaps certain other races)
genetically deprived and therefore less intelligent
" than whites?lT
The question as posited by Newsweek can be misleading,
misleading in the sense that it impressionistically gives the illusion
that it 48 a scientifically objective question being discussed in a
general and liberal framework, i.e., the question is without political,
soclo-economic or genocidal ramification. Information, both historical
and contemporary, has been used to answer the unusual question of Negro

inferiority. It is‘merely a problem of substantiating hypothoses with

empirically sound data, 'It also is misleading . in that it

lsIbid:

lThIB Intelligence Racial," Newsweek, May, 1971, p. 69.
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gives the impression that there is a general consensus on the definition
of intelligence among the masses as well as scholars. Nevertheless,

Newsweek quotes Schockley as arguing:

Diagnosing will, I believe, confirm that our nobly
intedded welfare programs are promoting dysgenics -
retrogressive evolution through the disproportionate
reproducticn of the gentically disadvataged, This
probably occurs for whites as well as blacks but is So
much more severe for blacks that it constitutes a form
of genetic enslavement. ...1Lf those Negroes with the
fewest caucasian genes are in fact the most prolific
and also the least intelligent, then genetic enslavement
will be the destiny of their next generation. The consequences
may be extremes of racism and agony for both blacks and
whites,tO (Emphasis mine)

Much of the consternation over the documentation of Negro
inferiority centers mainly around the lack of evidence, the emotional
impact of such scientific pursuit, the broad generdizations, or the
perennial argument of Heredity versus environment. Seldom is the
question questioned, For example, what kind of culture would raise
such & question and take definite action on, at best, obscure evidence?
What kind of culture would question its methodological stance rather
than its values? What kind of relationships exists between the
economic system and racism? In other words, the idea of Black inferiority
is not contingent upon a particular school of thought, but the values
inherent in American culture suatained by an organized bureacracy
such as the school system, the courts of law and the economic system.
Bernard Mehl writes:

We all rememwber how certain schools of psychology rose
and fell in educational favor in terms of whether or

]BIbidq, P. 700



not the particular psychological school, be it Behaviorism
or Gestalt, served to uphold patterns of educational
power., It didn't matter whether the theoretical stance
was right or wrong., Experimentation, which could be
glven credence to one or another camp, was too often

laid aside and in its place grew a kind of puesdo-research
which sought to prove the benevolence oflg particalar
socio-political system of educatiomn. ...

Mehl continues:

As can be seen, the liberal and conservative are

for *"'the system" except that the methods used to keep
“the system" going are somewhat different except at the
point of programmatic involvement. The liberal would
want to deculturate the poor and save them from their
background before it becomes too late and evils grow,
i.e., crime, disease, sexual perversion, and violence.
The conservative, too, wants to eliminate the children
of poverty by making sure they don't get born into

the world. In the conservative mind children born into
poverty will grow up to act according to the values

of the culture of poverty. IThat is, thev will have
little or no respect for property or for law and order,
The world will be better off with out them.~Y(Emphasis mine)

Mehl's description of the conservative mind aptly describes -
Schockley who concludeg that the solution to ''dysgenice = retrogressive
evolution" is birth control and special education. According to
Newsweek, one viable program set forth by Schockley:

.s+1S the payment-of Federal cash bonusges to intellectually
substandard blacks and whites who agree not to have children,
He also favors the extablishment of special educational

and social programs geared to substandard individuals
of both races, o+

In essence, what is being propounded by racist educators
18 the notion that if the school has failed the Blacks it has more

to do with inherent inferiority than with the school system itself.

lgBernard Mehl, "Is There A Culture of Poverty,' Educational
Perspectives, VI (May, 1968), 3.

2OIbid., p. k.

’

Qlﬂewaweek, p. TO.
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The 1liberal mind, as described by Mehl, approaches the

problem methodologically. The liberal mind agrees with the conservative
mind on inferiority, but for different reasons., The liberal mind
contends the failure is due to environment, consequently it becomes
the function of the school to compensate for environmental difficiencies,
This is seen in such sloganeering as '"culturally deprived","disadvantaged,"
"underpriviledged,' "inner city children," or "culture of poverty."
In an address given at the Fifty-fourth Annual N,C.T.E. Convention,
Edgar Dale stated:

Let me point out first that nearly all writers dealing

with the underpriviledged child believe that environmental

rather than genetic factors account for the general

differences that are found, and find no evidence in the

science of heredity to cause them to think otherwise. We start,

therefore, with the hypothesis that sharp changes can be

made in the background of experience of these students,

in their school and out-of-school learning, and consequently

in their IQ'g or other tests of mental and educational

development, 2

Though Dale's central thesis is that the school must re-evaluate

itself and direct more attention to the creation of broader experiences
for cognitive development, Daniel Moynihan contends that this is
impossible until the "family environment" ig straightened out, Moynihan
contends:

\

At the heart of the deterioration of the fabric of
Negro Society is the deterioration of the Negro family.
.selt 18 the Fundamental source of weakness of the
Negro community.23

In describing the "tangle of pathology," Moynihan continues:

22Edgar Dale, Address given at the Shth Annual NCTE Convention,
Gleveland, Ohio, November 27, 196k,

3Danie1 Moynihan, "The Tangle of Pathologyy in Blacks in White
America, Robert G, Twombly, ed. (New York: David McKay Comp., Inc.,
1971}, pp. Ls0-4u1.




There is probably no single fact of Negro American

1ife so little understood by whites. The Negro situation
i8 commonly perceived by whites in terms of the visible
manifestations of discrimination and poverty, in part
because Negro protest is directed against such obstacles,
and in part, no doubt, because these are facts which
involve the actions and attitudes of the white community

as well, It is more difficult, however, for whites

to perceive the effect that three centuries of exploitation
has had on the fabric of the Negro soclety itself.

Here the consequences of the historic injustices done

to Negro Americans are silent and hidden from view.

But here is where the true injury has occurred: wunless
this damage is repaired, all the effort to endagiscrimination
and poverty and injustice will come to little,

If what Moynihan contends is true of the Bleck family, why does
he dismiss the root cause by merely stating it as the result of “three
centuries of exploitation' or '"the consequences of historic injustice?"
Another illusion created by Moynihan is that the injustice is
historic, not contemporary, giving further illusion that the victim
{s to blame for his condition. Since Moynihan admiés there has been
systematic exploitation of Black families historically, the
investigator will treat the exploitation from a contemporary perspective,
data gathered from 1960 to the present.25

It should be made clear at this point that consideration of
Moynihan's views are important because such thinking, when given
credence, tends to directly influence educational patterns in America.
Just as the launching of Sputnik I and II influenced the school's

as well as the American public's thinking, so did the concepts of

underpriviledged, culturally deprived and family pathology. Therefore,

athid.

25See. lerol Jones, Blues People; Lerone Bennett, Before the
Mayflower; Rayford Logan, The 'Betrayal of the Negro; John Hope Franklin,
From Slavery to Freedom, and Andrew Billingsley, Black Families in White
America for a detailed account of the history of the Black family,




87

an anélyais of Moynihan's thinking is in order for a clearer

understanding of why the public schools have not fulfilied the

faith Blacks have in education.

Moynihan writes:

...there 18 great discontinuity in family structure in
in the United States at the present time: that between
white world in general and that of the Negro American,
...The famlly has achieved a high degree of

stability and is maintaining that stability. ...By
contrast the family structure of the lower class
Negroes is highly unstable, andeén many urban centers
approaching complete breakdown,

As the above quote shows, Moynihan creates a dichotomy, Black

and white. The so-called problems belong to "Negro society!, not

America

in general. According to the Report of the National Advisory

Commission On Civil Disorders, one‘cannot speak of Black society in

isolation of America in general:

What white Americans have never fully understood -
but can never forget - is that white society is deeply
implicated in the ghetto. White institutions created it,

ic

whig% institutions maintain it, and white society condones

The tendency on the part of Moynihan to treat the plight of

poor Blacks as a pure class problem which resulted from a "tangle

of pathology" in the Black famil& is not only misleading but a

deliberate attempt to avoid the root causes, racism and the ongoing,

systematic exploitation of Blacks in general., Systematic exploitation

and racism undermine the two major criteria which are necessary to

achieve the so-called stability Moynihan finds in white famfilles,

p. vii,

261'103,'ni.h45m, "The Tangle of Pathology."
27Report of the National Advisory Commission On Civil Disorders,
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education and income. For example, Sexton in her book, Education
and Income, found: 1., that pupils coming from families earning above
$7,000 were achieving below grade level; 2, that test scores tended
to go up as income levels rose; 3, that in grade four, children
coming from families with an average income of $3,500 were achieving
almost one whoie yvear below grade level, whereas children coming from
homes with an avexage income of $11,055 were achieving at a level two
whole years above the lowest income group.28 The test scores
demonstrated, without exception, that income level was directly
related to achievement, Jeffrey Herold noted:

While achievement tests indicated that children from
homes below a $7,000 income were reading below level,
there were more upper~income children in reading
improvement programs. The incredible reason for this
was that a score of at least a C on an IQ test was required
for entrance into the programs. Since the tests were
essentially tests of reading skill, the lower-income
children failed to make C scores on them and therefore
were not eligible for remedial reading aid. Furthermore,
the 1Q scores were often accepted as an explanation of
the low performance levels of lower income children.
They also functioned as a kind of social cement that o
fixed students into the social classes of their birth. 9
(Emphasis mine)

Further it was found by Baran and Sweezy that:

A nonwhite man who has not gone beyond the eighth

grade has very little chance of being anything more than
a laborer, a porter, or a factory hand., Nearly 8 out

of every 10 nonwhite men with eight grades of schooling
worked as laborers, service workers, or operatives at
the time of the last census. Among whites with the same
amount of education, only 5 out of 10 worked at these
lowpaid jobs,

28Patricia Sexton, Education and Income (New York: Viking

Press, 1961),

29Herold, "The American Faith in Public Schools...", p. 2kO.



Nonwhite college graduates seem to be able to find
professional employment in relatively large numbers.

About three out of every four were professional or
managerial workers - nearly the same proportion as white
college graduates., But, there is one big difference.
Nonwhites are concentrated in the lower-paid professions. ...

Nonwhite men earn less thah whites with the same number
of years of schooling for at least two reasons:

a., they are employed in lower paid jobs; and b, they

are pald less even when they do the same kind of .work.
The combined impact of these two factors is shown
in,..figures on the life time earnings of white and
nonwhite men by years of school completed ,.. The
lifetime carnings of nonwhite elementary school graduates
is about 64 per cent of the white total. Among college
graduates nonwhites have only 4T per cent of the white total.
The fact of the matter is that the average nonwhite

with b years of college can expect to earn less over

a lifetime thga the white who did not go beyond the
eighth grade.

What Moynihan defines as failures of the Black family are in
esgence failures of the educational institutions to provide a means of
entrance into the mainstream of American life. Rather, the school has
done the opposite. It has "functioned as a kind of social cement that
fixed students into the classes of theéir birth."3l Edwina Chavers
Johnson sees the education of Blacks in America in this fashion:

The African descendants in America, having passed
through three phases of education in America,
i.e., de-Africanization, dehumanization, and (finally)
an .inferior-caste status, ...
Moynihan's prémise, that the deteriorating Black family is

the "fundamental source of weakness of the Negro community" carried

to its logical conclusion would assume that restoration of the Black

30Pau1 Baran and Paul Sweezy, Monoply Capital (New York:

Modern Reader Paperbacks, 1958), p. 260.

31Herold, "The American Faith in Public Schools...", p. 240,

32pdwina Chavers Johnson, "An Alternative to Miseducation for the
Afro-American People,” in What Black Educators Are Saying, ed. by Nathan
Wright, Jr. (New York: Hawthorn Books, Inc., 1970) p. 198.
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family, i.e., fitting a so~called white criteria, would mean that the
Black man's problem would be solved, at least in part. Such thinking

i3 not shared my many Blacks. For example, Preston Wilcox in commenting

on Moynihan's, The Negro Family, writes that a true analysis of the
Black family would have revealed: |
«sshow white families maintain themselves economically
within white enclaves surrounding the inner city by the
exploitation of black men, their families, and their
communities, He {Moynihan) would have named his
statement The Victimization of Black Families.33

In essence, an inability to escape the less-than-human view
of Blacks has continuously forced educators and others to see "Negro
problems' rather than American problems,

The investigator pointed out in this chapter the role the
school and educators played in fulfilling some of the major cultural
values in America. Also pointed out was the fact that the Black
man became an object of study and various rationales were developed by
scholars to show the inadequacy of the Blacks, rather than the
inadequacy of the institutions that were supposed to serve him. The
importance of the sociological and educational data gathered on Blacks
had a tremendous iumpact on Supreme Court decisions and economic

policies in America. The following chapter will concern itself with

the legal and economic solidification of Black inferiority,

33Preston Wilcox, "Education for Black Humanism: A Way of
Approaching It," in What Black Educators Are Saying, ed. by Wright,

pp. 5-6.




CHAPTER VI

THE LEGAL AND ECONOMIC SOLIDIFICATION OF
BLACK INFERIORITY

The historical and contemporary viewing of the Blacks as
inadequate has led to the documentation of the failures of a people
rather than the ?ocumentation of racism and institutional failures.
A gerious question that must be asked is whether or not it is possible
for any institution in a racist-capltalist society to provide the
good life for the masses of Black people? The investigator recognizes

the fajilures of institutions in America in general, especially educa-

tional institutions. But the scope and aim of this study is to deal

L BRI T e

with Blaucks and education because education in America haé;nés stated
by Preston Wilsox, de-Africanized, dehumanized and colonized the
Blacks of America. In viewing the history of the American school
in velationship to Blacks, one cannot avoid the proposal Thomas
Jefferson made to the Virginia legislature fof a state educational
system for three years of free schooling for every white child of the
Commonwealth, or the statement Senator Vardman of Mississippi ;nwthe
late eighteen hundreds on the vote for Blacks which was and iB.c;itical
to eddcation.

It matters not what his (the Negro's) advertised

mental and moral qualiffcations may be. I am

Just as opposed to Booker Washington as a voter
with all his Anglod-Saxon re-enforcements, as I am

9l



to the cocoanut-headed, chocolate-colored, typical
little coon, Andy Dotson, who blacks my shoes every
morning, Neither {is fit_ to exercise the supreme
function of citizenship.l

Certainly these sentiments were no less expressed, though the jargon
was different, by the Supreme Court of the United States when it
affirmed the Separate but Equal doctrine in the case of Plessy vs.
Perguson, It 1s interesting to note th;t though this decision was
reversed in 1954 by Brown vs. Board of Education, both decisions
reflected the inherent inferiority of Black people. It is also
interesting to note that the Plessy vs. Ferguson decision merely
legalized what was presently practiced. Mr., Justice Brown in
delivering the opinion of the court cited qeveral precedent cases

in keeping with the "Separate but ﬁqual" doctrine:

One of the earliest of these cases is that of

Robert vs, City of Boston, S, Cash, 198, in

which the Supreme Judicial Court of Massachussetts

held that the general school committee of Boston

had power to make provisions for the instruction of
colored children in separate schools established
exclusively for them, and to prohibit their attendance
upon the other schools. 'The great principle', said
Chief Justice Shaw, p. 206, 'advanced by the learned

and eloquent advocate for the plaintiff,' (Mr. Charles
Summer), ‘is, that by the constitution and laws of
Massachussetts, all persons without distinction of age
or sex, birth or color, origin or condition, are equal
before the law,.,., But, when this great principle

comes to be applied to the actual and various conditions
of persons in society, it will not warrant the assertion,
that men and women are legally clothed with the same
civil and political powers, and that children and adults
are legally to have the same functions and be subject

to the same treatment.... It was held that the powers of
the committee extended to the establishment of separate
schools for children of different ages, sexes and colors....

lQuoted in E, Franklin Frazier, Black Bourgeolse, p. 1L3.
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Similar laws have been enacted by Congress under its
general powers of legislation over the District of
Columbia, Rev Stat, D,C. 281, 282, 283, 310, 319, as
well as by the legislatures of many of the states, and
have generally, if not uniformly, been Sustained by the courts.?
The case of Brown vs. Board of Education, Topeka, Kansas not
only sought to change the law but custom. It attempted, at least
theoretically, to legislate morality. The Separaté but Equal doctrine
followed a basic sociological principle in that it grew out of the
folkways and mores of the people. This was more clear in the Dred
Scott case wherein it was adjudged that descendénts of Africans imported
into America and sold as slaves were not included as citizens under
the constitution. A Black was classified in the Constitution as
3/5ths of a man, What this in essence means is that once the state
rules, as in the 1954k decision, at a different level of coasciousness
than that which is found with the majority of the people, éhat state

will be congidered totalitarian by those people. If the documentation

of racism as found in the Report of the National Advisory Commission

. on Civil Disorders is correct, civil rights legislation is civil
repression legislation for the majority of whites. The South, fof
example, saw school integration as federal intervention despite the
Supreme Court ruling on desegration. The North sought to ignore the
ruling. For example, it was found in 1968 that the "Separate but
Equal' ruling was still in effect and on the rise:

We have cited the extent of racial isolation

in our urban schools. It is great and it is
growing, It will not easily be overcome.

%Plessy vs. Perguson, 163 U.S. 537 (1896) at pagea 5uk-5k5,
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Nonetheless, we believe school integration
to be vital to the well being of this country.3

Again, the findings of the Kerner Commission merely reiterated
the findings revealed in the 1954 ruling on desegregation, i.e,, that
the inferiority of Blacks was the result of racism. For example,
it was held by the United States Supreme Court that:

Segregation of white and colored children in
public schools has a detrimental effect upon
the colored children. The impact is greater
when it has sanction of the law; for the policy
of geparating the races is usually interpreted
ag denoting the inferiority of the Negro group:
A sense of inferiority affects the motivation of
a child to learn. Segregation with the sanction of
law, therefore, has a tendency to retard the educational
and mental development of Negro children and deprive
them of some of the benefits they would receive in
a raclally integrated system.h(Emphasis mine)

The Kerner Commission reports:

The bleak record of public education for ghetto

children 15 srowing worse, In the critical skill -
verbal and reading ablility - Negro students fall

further behind whites with each year of school completed.
For example, in the metropolitan Northeast Negro students
on the average begin the first grade with somewhat lower
scores on standard achievement tests than whites, are
about 1.6 grades behind by the sixth grade, and have
fallen 3,3 grades behind white students by the twelfth
grade, The failure of the public schools to equip

these students with basic verbal skills is reflected

in their performance on the Selective Service Mental
Test, During the period June, 1964 - December, 1965,

67 per cent of Negro candidates failed the examination,
The failure rate for whites was 19 per cent.)

It is imperative to note in the above quotes that the Supreme
Court of Kansas, as well as the Kerner Commission, sees Negro inferior-

ity from a totally white perspective, that is, Blacks not fitting

' 3322259t of the National Advisory Commission, p. 438,

hBrown vs, Board of Education, 34T U.S. 483 (1954) at page 583.

5Report: of the Natfonal Advisory Commission, p. 425,
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white norms. The detrimental effects of segregation are on the Blacks
not the whites. Such notions as these are misleading and deliberately
avoid the real question of racism., What invariably emerges from such
thinking is that *‘white society" is normal and "Black society" abnormal.
Herein it is found that the human condition 1s QUantified and placed
on an empirical plan as shown ip the latter qﬁote — Blacks 1.6 years
behind in the first grade. Such thinking led to the development of
Head Start programs, which,of course,based on the belief in Black
fallure, lead further into the ﬁome of the Black child., The logical
conclusions of social thinking predicated on the "rightness of whiteness"
can only lead to furthering the continued justification of the enslavement
of the Black man or to extermination. The "rightness of whiteness}
simplistically translated, means a way of '"being'", a total existence
predicated on a level of consciousness that screens in and out in
accordance to a particular white value schema. The white mania level of
consciouéa;ss related t& race seems to have changed very little since
slavery. Grier and Cobbs write:

The culture of slavery was never undone for either
master or slave. The civilization that tolerated slavery
dropped its slaveholding cloak but the inner feelings
remained. The 'peculiar institution’ continues to exert
its evil influence over the nation, The practice of
slavery stopped over a hundred yeats ago, but the minds
of our citizens have never been freed,
Grier and Cobbs in the above quote point out how the level of

consciousness in America has changed very little in relation to the

perceptions whites have of Blacks. Though Blacks are no longer kept

6w£111am Grier and Price Cobbs, Black Rage (New York: Bantam

Books, 1968), p. 20.



in slave quarters on plantations, they are now found isolated in
ghettqes, attending separate schools and churches — in essence
living a separate existence. Kenneth Clark in his Doctrine of
Powerlessness contends separation and powerlessness invaribly breeds
discontent and despair. 1In the following chapter the investigator
will examine what Black educators are saying and doing in an attempt
to gain power or control of the educational institutions in the Black

communities,



CHAPIER VII
WHAT BLACK EDUCATORS ARE SAYING

As long as the master-slave mentality remains in America,
integration can never succeed., Where there has been '"integration'
there is growing dissatifaction among Blacks who claim that the

curriculum is irrelvant and that teachers are racists, Blacks

invariably wind up in a so-called integrated system which amounts to
segregation in an integrated setting. DuBois' keen intellect and
prophetic views anticipated this more than thirty years ago. He. stated:

«s.race prejudice in the United States is such

that Negroes cannot receilve proper education in white
institutions. ...many public school systems in the
North where Negroeus are admitted and tolerated but
they are not educated; they are crucified ...t

The growing distrust in white educational institutions has
been realized by many other Black educators through their own
experiences, Grier and Cobbs write:

The systematic discrimination against black
academicians and intellectuals is a dreary

tale well told by many volces. Let us add

only this: The paths beyond scholarly

excellence may lead to positions of power in government,
in industry, or in the administrative heirarchy of

major educational institutions. But the black man

who has breached so many barriers to achieve

academic status must at this writing realize that
further doors are open to all save him., His is a

blind alley. His achievements are circumscribed by the

lDuBois, 'Does the Negro Need Separate Schools," pp. 328-329.
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same impediments of discrimination as are those of his

less gifted brother.

If education truly freed the brother from his

peculiarly American latter-~day bondage, the

transition from black to white might actually be

approached by means of the refinement of skills,

But there is no prospect of this and no one_realizes

it more keenly than the black intelléctual.” (Emphasis mine)

Many Black educators are realizing, mainly through experience,
that the failure of educational institutions to fulfill the faith that
Blacks have in education has less to do with the inadequacies of the
Blacks themselves than with the inability of educational institutions,
'similar to the rest of American society, to come to grips with their
own racism and need for exploitation. Grier and Cobbs write:

Whatever its source, faith in education has been
a disappearing commodity among the most fortunate
black beneficiaries of the educational system.

Black intellectuals are a disenchanted lot. ...3

Grier and Cobbs are correct when they speak of a decline,
however, the decline has not béen in the "faith in education,' but
a decline in "faith in schools" controlled by insensitive white
adminstrators, teachers and unions, The recent decline in faith
in whites controlling Black institutions, &ddly eno;gh, did not begin
in the educational institutions but in the civil rights movement,

a movement that touched on the racism in all institutions in America.

It was the Student Nonviolent Cooxrdinating Committee that first
challenged white control and involvement in Black institutions and
movements, that is, outside of the Black separatists. SNCC reasoned that

" white people who were part of a racist and oppressive society could

2Grier and Cobbs, Black Rage, p. 125.
31bid,, p. 128,
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not participate in Black liberation and oppression at the same time;
therefore:

It must be offered that white people who desire
change in this country should go where that problem
(racism) 1s most manifest; the problem is not in the
black community. The whites should go into white
communities where whites have created power for the
express (purpose) of denying blacks human dignity and
self-determination,

Mario Fontini and Gerald Weinstein write:

Never before has it been s0 vehemently expressed to the
white professional that he is incompetent and should
therefore give up his authority because so many black
children are failing in school. When in our past history
has the white citizenship been told by so many that it

is going tc burn if it doesn’t shape up.?

Preston Wilcox writes of the challenge to whites made by
the Stuident Nonviolent Coordinating Committee:

SNCC was offering whites an alternati{ive: to become
either a part of the problem or a part of the solution,
but not both. One sees in this white do~gooder behavior
a linking of capitalism and racism. For too many whites -
and black-skinned people -- aw 'doing well by doing
good"== exploiting by getting paid to keep blacks in
their places. ...

Black educators, parents, and community members also challenged
whites who were sincere about the education of Blacks. This was seen
in the demand for Black curricula and community control of schools,
Armed with data documenting the failures of integration, Black identity
crisis, and deteriorating ghetto schools many Black educators began
attempting to redefine education and establish new priorities with

humanism at the core of its curriculum and total community involvement

L

Wilcox, "Education for Black Humanism," p. 8..

5Hnrio Fantini and Gerald Weinstien, Making Urban Schools Work
(New York: Holt, Rinehart and Winston, Inc., 1968), p. 1.

64ilcox, "Bducation for Black Humanism,"
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in a collective educational process aimed at the survival of Black
people mentally and physically. Preston Wilcox in describing
the activities of the National Assocliation for African-American
Educators,captures the essence of this mood:

One example 18 seen in the work of the National Association
for African American Education. At its first meeting in
June, 1968 it engaged the following issues: higher
education, blackening the curriculum, black educator,
black student, school and black community, materials
of instruction. When it met in August, 1968 in St. Louis,
it followed through on the above themes but in a context
of nation building: internal relationships, external
relationships, and the role of the N.A.A.A.E, Unilike
most organizations, the N.A.A.A.E. does not exclude on
the basis of ideology, social class, age, occupational
status, and/or organization affiliation. It defines the
Black educator as follows:
Students, parents, community leaders, clergymen, businessmen,
activists, moderates, college professors, teachers,
educational administrators, and all those who are
actively in the educational liberation and survival
of black people. ! (Emphasis mine)

Wilcox continues describing the purpose of the convention; he writes:

Stated in functional terms, an effort was

undexrtaken to codify oa the collective basis the

intellectual and technical requisites to promotg

the physical and mental health of black people.

As is clearly seen, Wilcox's description of the educational

concerns of Blacks encompasses the totality of the Black community.
The school is redefined; though an important instrument for learning, it
occupies equal status with other institutions within the Black |
community., The necessity for such a move grows out in part from the

need to counter racist and dehumanizing forces of educational

institutions as they presently function. The sch061 as seen by

T1bid,, p. 9.

81b1d.
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Wilcox becomes an agency of inclusion rather than exclusion -- not
one designed to seek out the gifted and leave the masses to fend for
themsélves or to the exploitative capitalist looking for cheap labor.
The necessity behind this protective notion is readily seen when one
reads Senator Fred R. Harris' description of the impact of racism:

To be sure, there are many evils which derive

from racism that are more easily identified,

including the existence of ghetto neighborhoods,
joblessness, stullifying classrooms and poor health,..9

Paul Henry comments on the necessity of Blacks to deal with racism:

The moral imparative involved is apparent. When

a soclety is organized to destroy other cultures

and it is also willing to destroy its own culture to

save the system, this madness must be stopped. Therefore,
it is the Afro-American who nust oppose this dehumanization

policy simply because it 1s black people who are first
to be annihilated,lO

Leslie Campbell in discussing the role of the Black teacher

writes:

Black teachers must protect black children against
injustices and systematic genocide, We must begin to speak
out and weed out the incompetents who are using our
children to pay their rent. Any black teacher who

gits back and allows miseducation to continue without
speaking out is as gullty as those who are actually
conducting programs of miseducation,ll

Operating from the premise that all children are educable
leads the Black educator directly to the conclusion that if Black
children are not succeeding in school the fault rests with the
educational system, not the child. Black children score lower on

national exams than any other racial or ethnic group. Blacks have the

9Grier and Cobbs, Black Rage, p. yii,

1pQuoted in What Black Educators Are Saying, p. ll.

llLeslie Campbell, "The Black Teacher and Black Power," Ibid., p. 2h.
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hiéhest dropout rate. This 18 due to a system designed against the
Black child, "Our youths," writes Campbell, "bec;me.easily discouraged
by the oppressive educational system.“l2

James B. Conant's research revealed that in one slum, TO
per cent of the boys and girls ages sixteen to twenty-one were out
of school and unemployed.l3 This in itself questions the value
of school for Blacks. In a survey of cities, the National Advisory
Commission listed the major grievances in the Black communities:

Pirst Level of Intensity
1. Police practices
2. Unemployment and Underemployment
3. Inadequate housing
Second Level of Intensity
L, 1Inadequate education
5. Poor recreation facilities and programs
6. 1Ineffectiveness of the political structure and
grievance mechanism
Third I.evel of Intensity .
T. Disrespectful white attitudes
8. Discriminatory administration of justice
9. Inadequacy of federal programs
10. 1Inadequacy of municipal service
11. Discriminatory consumer and cﬁedit practices
12, In adequate welfare programsl

t

Though these latent discoveries were "mew" to much of the
white populus, they are age old complaints that have been leveled
against white institutions of America by Blacks for many years,

For example in 1787 Blacks petitioned the Senate and House of Repre=-
sentatives of the éommonwealth of Massachusetts for equal education,

In the petition they stated:

: lecampbell, "The Black Teacher-and'Black Power," p. 27.

131 ames B. Conant, Siums and Suburbs (New York: Signant,
1961}, p. 3k. ST - S -

lhkepprt of the National Advisory Commission, pp. 143-1hk,
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The petition of a great number of blacks, freemen

of this Commonwealth, humbly sheweth, that your
petitioners are held in common with other freemen of
this town and commonwealth and have never been backward
in paying our proportionate part of the burdens under
which they have, or may labor under; and as we are
willing to pay our equal part of these burdens, we

are of the humble opinion that we have the right to
enjoy the privileges of free men, But that we do not
will appear in many instances, and we beg leave to
mention one out of many, and that is the education of
our children which now receive no benefit from the

free schools in the town of Boston, which we think 1s a
great grievance, as by woéfil experience we now feel
the want of a common education. We, therefore, must
fear for our rising offspring to see them in ignorance
in a land of gospel light when there is provision

made for them as well as others and yet can't enjoy
them, for no other reason can be given this they are
black, ....7

The above appeal to the Senate and House of Representatives

of the Commonwealth of Massachusetts for equal education reveals
not only a faith in educa;ion but the 1llusion under which Blacks
were operating; that is, Blacks thought that educational success
meant vertical occupational mobility.‘ To some extent this is true;
however, for the vast majority of Blacks the correlation between .
educational gain and economic rewards ' is not high at all, For example,
in a study of ten major cities where there is a high concentration
of Blacks, James Schnur discovered:

Even though more blacks in several of the cities

achieved the accomplishment of a year or more of

high school, their ratio gg reward was much less

than that for the whites,

Schtiur continues:

‘.lSGrant, Black Protést, p. 59-60.
16

James Q. Schnur, "Is Education a Panacea for the Disadvantaged,"
Changing Education IV (Spring, 1969), p. 29
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»++1itt can be seen that educational achievement,

in terms of high-school education, 18 improving

for blacks. This phenonmenon is not, however,-
significantly contributing to vertical occupational
mobility, especially for members of a minority group.
The seements of American gociety in power seem to be
saying, on the one hand, 'get the education and your

lot will improve,' and then the other, saxing,
“who wants to hire a Negro for a good job.'

(Emphasis mine)

It is interesting to note that though Schnur points out these
facts, he,like most white educators, moves in total disregard of the
reality that there is a very low correlation between edﬁcation and
vertical occupational mobility for Blacks, Rather than deal with the
raclsm of the educational and economic institutions. he concludes:

The disadvantaged chilé's educational experience

could be improved by being: more concrete and less
abstract; more inductive and less deductive; slower-

paced with emphasis placed upon congnition rather
than subject-matter mileage to be covered,l

This quote is mot to show that Schnur does not recognize
the real problem because he does. However, it does point up the
fact that many white educators are trapped by analysis and becaum of deep
seated beliefs in Black 1nfe;iority are powerless when it comes to
translating thought into action based on reality. Black educators

are attempting to break the paralysis of analysis and place education

in its proper perspective.

As was pointed out by Campbell and Wilcox, Black educators
are redéfining education and teacher roles in light of the Black
experience and existence, Blacks according to these '"new ideas"

realize that the relationship between Blacks and whites is a colonial

1Trbe4d.

lBIbid:, p. 30.
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oné. "The inseparability of capitalism and racism," according to
Wilcox, "has had educational consequences for Bla;ks;" The colonial
relationship is seen when one examines the various job levels Blacks
occup} regardless of education, living space allotted to Blacks
regardless of income, and the lack of power for self-determination

regardless of income or education, As a result of this experience,

1

Blacks have taken two major views of the present educational system:
one based on racism and the other based on economlc exploitation.,
In terms of racism, Edwina Johnson writes:

Although the system of enslavement, which dehumanized

the African in Amerjca, failed finally, a malignant

caste cystem developed which has mitigated against the

progress in education for the Afro-American right up to

and including the present time, .As summarized in the

U.S. Riot Cormission Report,
The Negro is in the United States by the very reverse
of the democratic principle of free cholce. He was
seized in his native Africa by force, transported
free of charge ..., and compelled to labor as a slave
for white masters, He was denied the most basic kind
of education, and was separated from his family throughout
slavery., (He was denied the most basic kind of é&ducation,
and wastorn from' his family throughout slavery.)
The racism in the country against the Afro-American
casts blame on him for those very characteristics
the slave owners imposed by rule upon him during the
three hundred years of slavery. Any effort on his
own part to better his condition educationally is cut
dovn by malignant racism which has developed over the
centuries, The Dred Scott decfision formalized his
inferiority through courts, the Supreme Court decision
in the case of Pleigy vs, Ferguson established segregation
by law and custom.

Baran and Sweezy point out the cast status of Blacks which
helps the Black educator develop new educational concepts based on

reality:

l?Johnson; "An Alternate to Miseducation for the Afro-American
People," p. 204, :



106

«e+ It thus happens that a special pariah group at the
bottom act as a kind of lightning rod for the frustrations
and hostilities of all higher groups, the more so the
nearer they are at the bottom, It may even be said that
the very existence of the pariah group is a kind of
harmonizer and stabilizer of the social structure -

so long as the pariahs play their role passively and
resignedly. Such a socilety becomes in time so thoroughly
saturated with race prejudice that it sinks below the
level of consclousness and becomes a part-of the "human
nature' of its members, The gratification which whites
derive from their socio-economic superiority to Negroes
has its counterpart in alarm, anger, and even panic at

the prospect of Negroes attaining equality. Status being
a relative matter, whites inevitably interpret upward
movement by Negroes as downward movement for themselves,20

The past and present racism in American society has led to
vehement rejection of white control of educational institutions
serving Blacks, Black educators such as Leslie Campbell contend:

1. All devils must go!

The colony must begin to build a school system free

of any influence or contact with the devil's system.

I hear some of you crying now, "But he is qualified, he
has the qualification needed to educate our children,”
But I bitterly question the ability of the '"qualified"
devil who despises our children, our community, our
culture, and, most of all, the goals and aspirations of
our people,

If the devil is so well qualified, why hasn't he been
using these qualififcations positively heretofore?

The truth is that the only qualifications he does posess
lie in his ability to keep the system of miseducation
alive and kicking,

Some of you often cry about "good and well-meaning"
devila, Well, I have been in the system for eight years
and for each "good" devil that I have encountered I have
seen a hundred murderers of our children's minds. 21,
I am not willing to gamble that kind of odds against me,

Though racism has been the major complaint oxr the reason for

the failures of Black children in school, many black educators contend

2OBaran and Sweezy, Monopoly Capital, p. 255-256,

21Le311e Campbell, "The Devil Can Never Educate Us," in
What Black Educators Are Saying, p. 29




107
tha; another reason is economic interest, in the form of Black
community exploitation which points up more sharply the cblonial
relationship. For example, in New York City alone over 500 million
dollars is spent on education annually. The school buildings represent
valuable rgal eastate holdings, The extent of the investment can be
measured, for example, in that salaries are payed to about thirty-
thousand people. Thirty~seven million dollars is spent on transpor-
tation, The unions have an unchallenged monopoly of the multi-
million dollar contracts through the Board of Education, There is8
yet to be counted the monies spent on school lunches, recreation
programs, after school services, remedial and extracurricular
programs.22 Leslie Campbell writes 6f the percentage of monies
and per.cent of Blacks who benefit from the economlc end:

Less than 2 per cent of the administrators of New

York City schools are black,

Only 8 per cent of the teachers employed by the

devil's board are black.

Only ten schools out of 950 have black custodians,

The unions and companies holding fat contracts for

goods and services in the schools are all owned and
operated by devils,

Conclusion: only a minute percentage (1 per cent) of
all monies spent for education ever finds its way into
the black community, What we have operating here is a
colonial educational system where the goods and services
are being supplied to the colony by outsiders (devils.)
Outsiders reap the benefits ($) and priviledges

(pensions and other goodies) of this system and all the
colony receives 18 a yearly flow of functionally illiterate
youths who fulfill the need for a cheap labor force and
for the Vietnam War connon fodder. The primary motive of
the devil's miseducation szstem 18 economic, and let

us never forget this fact, 3

220ampbe11, "The Devil Can Never Educate Us," p. 28,

t

231bid., p. 29.
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Harold Baron writes of the economic exploitation of Blacks:

«s.While it is true that the present-day urban corporate
culture nature of American society could endure without
an elaborate structure of racism, there are still many
groups and individuals who reap direét advantage from the
exploitation of blacks., Therefore, in the answer to the
question cul bono, for whose benefit, it must be said that
there 15 a fragmentation gf interest in the exploitative
aspects of urban racism,2 .

The realization that the problems of education for Blacks are
inextricably bound to racism and economics was articulated by Stokely
Carmichael in 1956. He stated:

The history of every institution of this society
indicates that a major concern in the ordering and
structuring of the society has been the maintaining of

the Nggro community in its condition of dependence and
oppression, This has not been on the level of individual
acts of discrimination — individual whites against individual

Negroes == but total acts by the white community against

the Negro community, This fact cannot be too strongly
emphasized — that racist assumptions of white superiority
have been so deeply ingrained in the structure of the

society that it infuses its entire functioning, and is

so much a part of the national subconscious that it is

taken for granted and is frequently not even recognized.

It is more than a figure of speech to say that the

Negro community in America is the victim of white

imperialism and colonial exploitation.2d

Though many may consider the statements of ﬁilcox, Campbell,
and Carmichael as emotional, they are, however, not without reason.
~ The hidden assumptions of America's value structure sre revealed
by the "human waste" due to racism and economic exploitation. As was
discussed earlier, racism and exploitation are elemental values in the

total value structure, Earl €, Cunningham wrote:

Ehﬂarold Baron, ' "The Webb of Urban Racism," in Institutional
Racism in America, ed. by Louis L. Knowles and Kenneth Prewitt,
(Englewood CIiffs: Prentice Hall, Inc., 1969), p. 169,

25Stokely Carmichael, Stokely Speaks (New York: Vintage Books,
1971), p. 36. ‘
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Qutline for me the major assumptions in a

man's world-view and I will outline for you

the patterns which_his institutions are most

1likely to be like,
Cunningham's statement provides an accurate philosophical insight
for understanding the nature of the relationship between the educational
institutions and Black people, that is, a racist culture's institutions
will be patterned on the racism found in that culture. In essence,
unless total cultural values change it is futile to attempt small
institutional changes. Because of racism and exploitation throughout
American history many Blacks are asking the same questions and
posing the same solutions. For example, in 1966, Stokely Carmichael
wrote:

SNCC (Student Nonviolent Coordinating Committee)

proposes that it is now time for the black freedom

movement to stop pandering to the fears and anxieties

of the white middle class in the attempt to earn its

“good will", and return to organize these communities

to control themselves.2(

Carmichael's statement, at this point in his history, sounds
much like a tone-douned echo of Frederick Douglass, who stated almost
one-hundred years earlier (1875): . ‘

We must. stop these men {white men) from begging for us...
We must stop begging for ourselves. If we builld churches
don't ask white people to pay for them, If we have
banks, colleges and papers, do not ask other people to

- support them, Be independent ...I am here today to offer

and sign a declaration of indeggndence for the colored
people of these United States.

26Earl C. Cunningham, "First Principles for a Modern rhilosophy,'
Philosophy of Education ed. by Herbert W, Burns and Charles J, Brauner
inew York: The Ronald Press Company, 1962), p. 26.

276

28

James McPherson, "White Liberals and Black Power in Negro
Education," American Historical Review IXXV (June, 1970) 1358.

armichael, Stokely Speaks, p. 40.
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Wilcox, also almost one~hundred years later, only reiterates
the same clarion call for independence of Blacks from the dependence
on whites., He writes on self-liberation:

Ultimately the education of black people must free
them from psychological dependence on others:

it must teach them to think and act on their own,
This ability does not rest solely on intellectual
talents but on one's ability to rid himself of a need
to be controlled by those who have power over him.29

Albert Vann in a Presidential Address to the Afro-American
Teachers Assoclation of New York City in 1969 stated:

Involvement usually connotes participation,

However, the black community must redefineé participation
to mean control. When we speak of community invelvement,

we must mean that black people must control their schools

and school system,

The desire for community control of schools by Blacks to a
large extent, as indicated earlier in this chapter, grew out of the
failure of the existing educational institutions to meet the psycho-
logical as well as the educational needs of the Black communities,
This inability of the educational institutions to keep pace with the
evolving Black consciousness of Black educators as well as Black
community people has also been a contributing factor in the struggle
for Black control of Black schools.

In the following chapter the investigator will examine briefly
the historical roots of the continuing controversy over Black control of

Black schools and the impact the evolving Black consciousness has had

on the. struggle.

2
9Wilcox, "BEducation for Black Humanism," pp. 13-1k.

. 30A1bert Vann, "Community Involvement In Schools,' in What Black
Educators Are Saying, p. 231, '




CHAPTER VIII

COMMUNITY CONTROL AND THE CONTINUING
STRUGGLE FOR HUMAN DIGNITY

The struggle for community control is not new as many may
think, The controversial issue of Blacks demanding control of the
educational institutions seems to have been foreshadowed by the
powerful slogan of 1885, "Home rule for our colored schools,"t
It was during this period that Black leaders turned increasingly
to the idea of autonomy and black owned institutions following the
overthrow of the Reconstruction and the onset,'" according to
McPherson, "of 1eaction blocked access to power aad achievement in
white American society."2 E.K, Love speaking at a Black National
Baptist Convention in 1895 stated; "There is not as bright and glorious
future before a Negro in a white institution as there is for him in
his own,"3

Much of the desire for Black control of institutions serving
Blacks goes beyond economic exploitation centering on the inability
of whites to establish human relationships, and finding its historical

roots in racism alone, that is, the inability of those whites working

chPherson, "White Liberals and Black Power," p. 1369.
erid., p. 1358
3ybid,
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in Black institutions to move beyond the attitudinal barriers of
paternalism and patronage., This is not to say, howeéer, that nmany
Blacks did not desire control of their institutions merely because
they were their institutions., Nevertheless, it is found historically
that many Blacks resented the patronizing attitudes of whites.
McPherson writes:

Some Negroes resented the patronizing attitude
- often expressed in the missionary rationale for

freedmen's education, 'The colored people are yet

children, and need to be taught everything,’ proclaimed

the secretary of the Methodist Freedman's Ald Society

in 1874k. 'They need that those more favored should take

them by the hand and lead them ... up from debasement and
misery into purity and joy.

Frederick Douglass angered at this kind of pateralism later

stated, '"We have been injured more than we have been helped by men

who have professed to be our friends."5 In 1883, this theme is

reiterated in the Peoples Advocate, a Black newspaper:

«s.there are very few white men who possess
the qualifications of a president of a collgge
where colored men principally are educated.

Carter G. Woodson in 1933 related a personal experience
concerning the patronizing attitudes of whites in Black schools,
He writes:

When the author once taught in a school with a mixed

faculty the white women connected with the institution

would bow to him in a patromnizing fashion when on campus,
but elsewhere they did not see him, A white president

of one Negro school never entertains a Negro in his home
preferring to shift such guests to the student's dining-room.
Another white president of a Negro college maintains

thid.

S5Ibid. '

6Quoted in Ibid,
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on the campus a guest cottage which Negroes can entex
only as servants. Still another such functionary does
not allow students to enter his home through the front
door. Negroes trained under such conditions without
protest become downsight cowards, and in life will T
continue as slaves in spite of their nominal emancipation,

DuBois, an avowed integrationist, because of the attitudes
of whites,was compelled to admit in 1935 that:

«+. & separate school where children are treated like
human beings, trained by teachers of their own race,
who know what it means to be black in the year of their
salvation 1935, is infinitely better than making our
boys and girls doormats to be spit and trampled upon
and lied to by ignorant social climbers, whoee sole
claim to auperioritg is ability to kick "niggers"

when they are down. ‘

It is dmperative to note that, as will be later shown in this
chapter, the core of the issue over community control of schools
changed very little, and that the statements of Douglass, DuBois
and Woodson have only been updated by the advocates for community
control today. It is found in history as well as today that the basis
of the controversy is not education per se, but control over the
destiny of Black people by Black people in their struggle for
human dignity. '

After a long period of suppression, disenchantment, and
institutional as well as individual failures, the late 1960's
witnessed the resurgence of the struggle for Black Community Power,
The spiritual disciples of Bishop Turner, Martin Delany, Frederick

Douglass, Booker T, Washington, W.E.B, DuBois, Marcus Garvey and

7barter G. Woodson, The Miseducation of the Negro (Washington,
D.C.: The Associated Publishers, Inc., 1969), p. 27, .

8DuBOiB, "Does the Negro Need Separate Schools,' pp. 328-329.
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Malcolm X pierced white and Black public apathy with the dynamics
of Black Power. Many ill-informed whites found this expression
of socio-economic, psychological, and race struggle frightening
and began crying "Black racism." Many Blacks saw it as a badge of
dignity. The phrese, "Black Power to you brother! became common.
The hair of Black men and women went au naturelle or back to Africa as
some Blacks claimed, The phrase "Black 1s Beautiful” made the
once-scorned dark-complexioned Black woman walk proud and pimps
began washing out their processes. This period, in essence, was for
many a new consciousness, one developed by Elijah Muhammad and his
followers’in the late 1930's and maintained to the present date, This
new Black consciousness finds its roots in the failures of white
America to fulfill the rising expectations of Blacks and the struggle
for humanity that grew out of the 1954 Supreme Court decision that
esgentially promised the African-American a share of the ple if he
cleaned himself up as opposed to the 1895 Supreme Court decision
which said, "You are dirty, Black man stay away."

This new-found Black consciousness is more than Black Power.

Black Power essentially is an outgrowth of Black consciousness
it is the more pragmatic facet which functions as the major instru~
mentality that provides the means of keeping Black consciousness
alive., Black consclousness is a totality, an embodiment of the
metaphysical and the ontological — it is a way of being, constituting
the Black experience in America, Frantz Fanon expressed the essence
of Black consciousness when he wrote:

We must leave our dreams and abandon our old beliefs
and friendships from the time before life began,



15
Let us waste no time in sterile litanies and nauseating
mimicry. Leave this Europe where they are never done
talking of Man, yet murder men everywhere they find them,
at the corner of every one of their own streets, in all
the corners of the globe., For centuries they have
stifled almost the whole of humanity in the name of
a so-called spiritual experience. Look at them toda
swaying between atomic and spiritual disintegration.
Thus, Black Power has been the primary concern to date that
is controlling ‘institutions to keep Black consciousness alive.
The contention of many social analysts is that the "new' Black demands
are the result of unfulfilled rising expectations., This analysis may
in fact be correct, however. it is too narrow because it only speaks
to material needs. The piece of the pie-in~the-sky assumption
presupposes that once the colonial is "given" a slice he will be
happy. It does not take into account what not only has happened to
many Blacks, but what 18 happening to many whites as well in the
_ dehumanizing process of the total technological saciety. Consequently,
the demands of Blacks move beyond the material. This is expressed in
the title of Preston Wilcox's article, "Education for Black Humanism:
A Way of approaching It", In this article Wilcox writes:
To fail to educate for humanism is merely to gradualize
the destruction of black people and to turn black people
against each other. To £fail to respond to this imperative
is to educate 'blacks to participate in the destruction
of their own identities and cultures - and to substitute
the oppressor's values for their own.lO :

The struggle for control of educational institutions by Black

moves beyond the material realm into the human realm and confronts the

PPrantz Panon, The Wretched of the Earth (New York: Grove
Press, 1963), p. 311,

lowtlcox, "Education for Black Humanism," p. 11,
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Américan value realm where it is sorely lacking. Realizing this,
many Blacks contend that they are the only ones wﬁo care about what
happens to them or their children; therefore, they must assume full
responsibility., The rhythmical phrase of 1885, “Home rule for our
colored schools" was replaced with community control of schools.

After thelr experience in the South, Carmichael and Hamilton wrote

in 1967:

Black parents should seek as their goal the actual
control of the public schools in their community:
hiring and firing of teachers, selectiiE of teaching
materials, determination of standards.

This mood had certainly began to spread among Black educators.
At the third annual Black Power Conference in 1968, the following
ﬁosition paper was submitted:
Position Paper: Community Control

The present educational system, dominated and controlled
by racist concepts and values is dehumanizing,
The present educational system has failed to achieve
its own goals which include literacy and the development
of marketable skills for the masses of American youth.
The only viable sokution to the problem facing Black
youth is that the Black community must exercise the power
to control the education processes through local community
control of:
1. Expenditures of funds - local, state and federal
2. Hiring and firing of all staff - including training
and re~programming
3. Site selection and naming of schools
k. Design and construction of schools ~ awarding
and supervising contracts,
5. Purchasing power for books, supplies, equipment,
food services, etc
6. Setting up education policy, school and community -
curricular and educational programs and activities
T. Merit pay to staff - increments and salary based
on effective performance alone.

llCarmichael and Hamilton, Black Power,. p. 47.
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These measures can be achieved through joint efforts in:
1. Mobilizing community concern in regard to the need
for community control, and
2. Training of community people to effectively
participate in the new process of community control
of our schools,
Specific strategics must be defined by local communities
and strengthened through a national network of communication
for strategy, support and action,l2

At the Black Ministers - Teachers Conference in Detrolt,
Michigan the following Declaration of Black Teachers was adopted on

April 27, 1968:

i We maintain that the present system of education is
not organized for the benefit of Black youth.
We have collectively dedicated ourselves to the following
commandments which we recommend to all Black teachers:

1. We shall know no other loyalty than to the chlldren
we teach
2. We shall create no false images of loyalty for them
3. We shall not defend our own inadequacies by blaming
our children
k. We shall labor six days and nights devoting our talents
and energies to our responsibilities to the children
we teach
5. We shall honor the mothers and fathers of our children
6. We shall not kill the minds and bodies of our children
with underestimations of their worth and the worth of
Black people
T. We shall not adulterate our instruction but shall
enrich it with the aim of developing Black youth who
will be of service to the Black community
8. We shall not steal their time and energies in busy
work or in activities designed to promote middle
class white values and goals
9. We shall not bear witness against our children nor
against our fellow Black teachers but shall do our best
to 1ift from the hell of ignorance, confusion and
despair in which a racist society has placed them
10. We shall not covet that status in society which will
gerve to isolate us from our goals and those of the
Black community,

W

o

earnestly seek the cooperation and assistance of those

12Foresi ht, Vol I (Feburary, 1959) No. 3.
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who work with Black ycuth in the formulation and imTediate
implementation of a program to achieve these goals.

The demand for community control per se is not new to the
general American scene. Historically, it can be found to have
played an important part in the development of American education.
Many of the earliest laws pertaining to education in America made it
mandatory that communities of the Massachsetts Bay Colony establish
publicly supported, community controlled schools. For example,
in 1647 one such law stated:

It is therefore ordered, that every towneship in this
jurisdiction, after the XLord hath increased them to a
number of fifty householders, shall then forthwith appoint
one within their towne to teach all such children as

shall resort to write and reade, whose wages shall be

paid either by the parents or masiﬁrs of such children,

or by the inhabitants in general.

Jack E. Williams writes:

Two centuries later, Horace Mann is echoing the same
sentiments in the midst of a rising number of immigrants

and the true beginnings of industrialization and

urbanization, He states, ',.. in every district of

every town in the Commonwealth, there should be a free

district school, sufficiently good, for all the children

within its territory: Mann, and other advocates of the common
school movement were less fearful of local community
involvement than they were of community apathy.l>

Thus the ldea of community control or involvement is not new.
Its roots grow deep into American history and the attempts on the part
of Blacks to gain control of schools are deeply imbedded in the American

tradition, This being true, why, then, the opposition to Blacks'

2
l'Ibid.

hbavid B. Tyack, ed,, American Educational History (Masaachusetts'
Blaisdell Publishing Co., 1967), p. 16.

i
5Jack Williams, "The Unionization of Teacher," (unpublished Ph.D,
dissertation, Ohio State Universtiy, 1969), pp. 65-66.

it e e !
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attempts at comﬁunity control of schools? Is it due to racism?
Or to economic interest? Or to job insecurity? Or to the age-old
American belief that Blacks are not ready yet? Or due to the idea
that in a soclety, where power'is being centralized, local control
is an inexpedient tactic for educational improvement? In the following
chapter of Océan Hill-Brownsville an. attempt will be made to answer

sone of these questions.



CHAPTER IX

OCEAN HILL-BROWNSVILLE: THE STRUGGLE
FOR HUMAN DIGNITY DENIED

Ocean Hill-Brownsville, located in the middle of Bedford-
Stuyvesant, is one of the largest Black communities in America.
Geographically and populationwise, it is almost as large as Harlem,
Rhody McCoy, elected unit administrator of the Ocean Hill-Brownsville
district, describes it as comprising ''two deplorable ghettoes', 1t is
peopled by TO per cent Black and 25 per cent Puerto Rican. Levine
writes, "It is a black slum, suffering all the socilal 1lls of
deprivation, disease, and despair, pockmarked by abandoned buildings
and broken storefronts."l There are 9,000 students, SkO teachers’
and 35 administrators in Oceaﬁ Hill-Brownsville. 1In the total system
of New York, less than two per cent of the administrators and dnly
eight per cent of the total teaching staff is Black, Of the total
950 schools, only ten have Black custodians. In the Ocean Hill-
Brownsvilie distriqc, specifically, the annual income per family head
18 less than $5,000 for more than S0 per cent of the total families
counted, The average reading level for this area is one or more years
lover than that of the state norm, According to Rhody McCoy, 'Out of

our nine-thousand children, six-thousand are two or three years

1
Levine, Schools in Crisgis, p. 31.
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academically retarded."? Attempts have been made to change this
situation by both academic and racial means., For example, programs
such ag Higher Horizons, Reading Readiness, Second Chance, Intensive
Reading programs, More Effective Schools (MES) and others were instituted,
to no avail. Ten years after the Supreme Court ruling ocutlawing
school segregation, a report submitted by the New York State Education
Commissioner's Advisory Committee on Human Relations and Community
stated:

Nothing undertaken by the New York City Board of

Education since 1954 and nothing proposed since

1963 has contributed or will contribute in any

meaningful degree to desegregating the public

schools of the city.3

" Not until 1966 did the Board of Education open its new showcase

school, Intermediate School 201 (I.S5. 201) in-e largely Negro and
Puerto Rican section of East Harlem (in ita original design it was to
have been an integrated school). The school was established in
accordance with a school reorganization plan, aimed at achieving some
degree of integration in the city school system, submitted by New York
State Commiassioner of Education, James E, Allén, Jr. The traditional
8ix year elementary school, three year junior high school, and three
year high school was to be replaced with an elementary school,

beginning with prekindergarten through fourth grade, an intermediate

school fifth through the eighth grade, and a four year comprehensive

2Rhody McCoy, '"Why We Have An Ocean Hill-Brownsville," in
What Black Educators Are Saying, ed. by. Wright, p. 23L.

3"Decentralization: Waiting for Something to Turn Up," The
Center Forum, Vol. 2, No..2, August 28, 1957, p. 1, quoted in
Ilevine, Schools In Crisis, p. 12.
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high school. The elementary schools would remain neighborhood schools,
which meant be segregated., The intermediate and high schools were to be
zoned to permit some degree of integrdtion. To achieve this, they
were to be built in fringe areas on the borders of Black and white
neighborhoods.h
Integration, however, never came, The recommendation for

school construction on the fringe areas went unheeded and took place
in the heart of Harlem--- again, all Black schools. Various community
groups who saw integrated education as the hope for educational °
improvement for Black students were outraged. They saw segregation
being promoted by the Board of Education, not integration., It is
interesting that even the United Federation of Teachers, (U.F.T.),
which later opposed the community in the call for Black control of
schools, supported the Black community on integration., The U.F,T.
stated:

Having been promised by the Board of Education that the

school would be integrated, parents of childrem there

soon found that they had been betrayed and that the

school would remain segregated., Mounting frustration

coupled with the increasingly obvious fact that children

were not learning soon led to & translation of the ,

original demand for integration into one for 'local controly'D

Verbally at least, the U.F.T. was ideologically with the

community on integration. The split in ideology came in 1966 when

l‘Levi.ne, Schools In Crisis, p. 12.

5Eugenia Kemble, "New York's Experiments in School Decentraliza-
tion: A Look at Three Projects,! United Federation of Teachers,
1968, p. 2 quoted in Levine, Schools In Crisis, p. 13.
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the Black community abandoned the idea of integration and began
struggling for community control, This could bé construed as a kind
of limited separatist position, which in fact it was. The rationale
was that if Blacks were to have segregated schools, they shouid also
control them,

Because of the anathema associated with segregated education,
hopes were high for inteprated education. To many Blacks, whites were
successful because of the education which they received. To some
extent the higher scores achieved by Blacks on educational tests in
"integrated" schools lends credence to the above position. Whether or
not this is true is not within the scope of this study. However, one
comment should be made. Most Black students who perform well in the
so-called integrated school would not be impaired i{n their academié
performances in any other school setting, integrated or segregated,
This {8 to say that the question of whether integrated education, as it
now stands, 18 of academic benefit to Black children remains open.

Abandoning the hope for 'integration,' Black parents in Harlem
began a boycott in 1966 of the newly constructed f.S. 20L in an effort
to gain community control. The échool was closed for a week. To add
confusion to an already chaotic situation, a white principal was
appointed to the school. Paregts began demanding a Black principal
for a more sultable image for their children. "From that point on,"
writes Grace ﬁogga, “"the struggle for Black power in education has

centered around the demand for community control of schools.'ﬁ

_ GGrace Bogga, "Toward A New Syatem of Eduéation,? in What
Black Educators Are Saying, ed. by Wright, p. 289,
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The controversy over L.S. 201 forced the central Béard of
Education to seek "alternative solutions to involve the community."7
On October 20, 1966, the Central Board of Education made known its plan
“to experiment with varying forms of decentralization and community

involvement."8 As Levine points out in her book Schools in Crisis,

the Board used the term "involvement" not "community control."9
Levine's recognition of this is noteworthy because the Black community
was quite aware of the difference between decentralization and community
control. Wilcox, chief consultant to the I,S. 201 community, made
the-difference clear;

School Decentralization should be distinguished from

Commmity Control; the former turms the school into a

subsystem, a branch, that is, with no measurable restructioning

of the relationship between it and the central board.

Community Control should represent a redistribution

of power with a set of exclusiIB powers being assigned

to the local community boards.
The inevitable increased hostility between the central Board and the
community was easily predictable because of its initial posture of
involvement, not control.

Nevertheless, acceeding to the pressures of the Black community,

in 1967 the Board of Education began "to explore spacific areas and

procedures to encourage community involvement in achool affaira.gll

7.The Center Forum, p. 1, quoted in Levine, School In Crisis, p.’'l3.

alhii-

I1bid,

10Foresight,'p; Ve
llThe Center Forum, quoted in Levine, Schools in Crisis.
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The Board began examining various proposals on decentralization,
acting, however, on none of them. McGeorge Bundy,'president
of the Ford Foundation; vho on his own had already begun an exploration
with various Black groups in the I.5. 201 community, wanted a different
kind of educational managerial system., He learned that:
| If this was to be a predominantly Negro school, they
said they wanted a Negig principal and a say in what
the school would teach.
Parents wanted to become school trustees, to have the right to hire their
own staff and administrators. Im essence, the Black community wahted
Black control of its schools.
The Boaxrd of Education, however, did not act on decentralization

until after it had discoverad that the state was allocating more money

to schools for decentralizing. The Nation's Schools wrote:

The idea found official support after a city

commission reported that the city's schools would

receive more state money if the system were bro g

down into five districts, one for each borrough.
The i1ncrease in state funds came as a result of Mayor John A, Lindsay's
negotiations with the state legislature. The new plan submitted by the
Mayor was that in the allocation of funds New York be regarded as
five separate districts, not as a single administrative entity. The
logic behind this was that state aid to the various school districts
is based on the value of the real estate in a particular district,

the higher the real estate assessment the lower the state aid.

Consequently, the assessed valuation of New York, when treated as a

LoNation's Schools, Vol. 83, No. 1 (January, 1989), p. 27T. v
B1pia.
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single entity, made it eligible for only & minimum grant to be divided
among five boroughs equitably. Areas needing additional monies

were unable to receive them through the traditional means of state
allocation. Levine writes, "If state aid were to be computed by
considering each borough separately, however, the city would be entitled
to receive an addition $108 million aunually.';h

The Mayor's new plan for state financial aid was not received
by the state legislature with enthusiasm. The legislature felt that if
the Mayor wanted the various districts to be regarded as separate
de jure they would have to become separate school districts de facto,
creat{ng five separate powerful bureaucracies instead of one, This
plan was quickly abandoned and a compromise plan inatituted., Levine
writes:

Instead, on March 30, 1957, it passed a compromise plan
(Chapter W84 of the Session Laws of 196T) which asked

the Mayor to submit by December 1 of that year a plan to
decentralize the New York City schools, On the receipt of an
acceptable decentralization plan, the city would rigeive

$54 million (not $108 million) in extra state aid.

Three views emerged around decentralization, The Mayor saw
decentralization as a means of gettiﬁg more money from the legislature;
the Board of Education saw it as a means of getting more money and as
an administrative device for more community involvement, which would

in turn placate a group of angry Black parents clamoring for total

control; the Black community's concern was with neigher, It merely

1lkMemorandum, Mayor's Advisory Panel on Decentralization of the
New York City Schools, July 1967, p. 1 quoted in Levine, Schools In
Crisis, p. 16.

lsNotes and Comments, The New Yorker, September 21, 1968,
P. 39 quoted in ibid., p. 17.
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wanted to control its schools regardless of the administrative
breakdown. Therefore, the struggle was being waged on three levels =
the political level, the school level, and the community level.

" The law which the legislature passed reads in its preamble:
Increased community awareness and participation in the
educational process is essential to the furtherance of
educational innovation and excellence in the public
school system within the city of New York. The
legislature hereby finds and declares that the creation
of educational policy units within the city school district
of the City of New York with the formulation of educational

- policy for the public schools within such district to
take a more active and meaningful role in the development
of educational policy cldsely related to the diverse needs
and aspirations of the community.

The Ford Foundation, after conducting its own investigation
under the leadership of McGeorge Bundy, agreed to work with the Board
of Education in implementing and financing a means for meeting the
demands of the Black community in increasing the community's
participation in the I.S, 201 district. The Ford Foundation went
even further and was prepared to extend the experiment to include two
other districts, Ford offered the New York City Board of Education
a sum of $139,000 for "planning grants' for three experimental progects
which was to include the I.S. 201 district in Harlem, the Two Bridges
section on the Lower East Side of Manhattan, and the Ocean Hill-
Brownsville district in Brooklyn. The Board and Ford Foundation
mutually agreed on these three areas primarily because local community

organizations already existed within these areas to devise means for

achieving community control.

16News Release, ‘Mayor's Advisory Panel...“, p. 4, quoted in
Levine, Schools In Crisis, p. 1T.
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Ocean Hill-Brownsville, the experimental district that truly

tested the sincerity of the Board of Education on "community involvement,"
was to become a school district of hostility and frustration, born of
resentment of the Board of Education, which was jealously guarding its &
domain from Mayoral encroachment, and teacher disenchantment., For

Ocean Hill-Brownsville, with a comparatively long history in the

struggle for community involvement in school affairs, such strife was

not unfamiliar, Levine writes of this history:

That such a community should cry out for change was an
inevitable expectation, As far back as 1966, the United
Federation of Teachers had been working with Ocean Hill
pareants in picketing demonstizations and other joint actions
which had succeeded in winning certain special sexvices
for the district and in ocusting a junior high school
principal who had been found wanting by both parents and
teachers. It was in Ocean Hill, too, that the Rev, Milton
Galamison had led the demand in 1967 for community
control of a newly constructed school, I.S. 550, In
February, 1967 four months before the Ford Foundation's
formal offer to the central Board of Education and five
months before the Board formally created the decentralization
experiments, a small group in Ocean Hill began to meet
to plan "for some means to participate more directly in
school affairs," The nucleus of this group was the local
unit of the Council Ai?inst Poverty and members of
Brooklyn C.O.R.E. ... .

The fact that the Pord Foundation offered money and the Board of
Education sanctioned community participation was a welcoming sign to
the Black community, which had already engaged in the activity without
the support of either.

In 1957 the Board accepted its planning groups and gave formal

recognition to the Ocean Hill-Brownsville district, and the Ford
Poundation awarded a grant of $4,000 to Father Powis' church for the |

establishment of an experimental décentralized achool district.

1Trhe Center Forums:quoted'in iévine, Schools in Crisis, p. 3.
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The Ccean Hill-Brownsville planning committee was insatructed to
develop a set of proposals delineating its powefa and functions and
present them to the Board, From this point on, the growing disenchant-
ment of the teachers would culminate in open hostility between the
United Pederation of Teachers and the Black community, bringing -~
the union of two rivals, the Board and the U.F.T.,as will be shown later,
Nevertheless, the three experimental districts were divided
into administrative units, with Rhody McCoy elected as unit administrator
by the local goveraning board for the Ocean Hill-Browmsville &istrict
which was retroactively sanctioned by the Board of Education. As its
first assignment, the local governing board undertook to appoint
eight principalg to replace eight who chose to leave at the be-
ginning of the experiment. McCoy selected four : blacks principals
two Puerto Ricans, one Chinese, and one white, none of whom
.were on the eligibility’ list for elementary school principals.
However, all efight did have certification for ﬁhe position of principal
in the state of New Yofk. In setting forth the criteria for selection,
the local governing board contended that aglectioﬁ was based on
experience, intimate knowledge, cultukral background and, mainly, on
what the local governing boards felt the aschools needed personally.
McCoy stated:
The reason for my selections has been based on a number
of criteria =~ people who have demonstrated particular
abilities in programs and people who fit a situation
rather than just arbitrarily taking a number, For
ingtance, the community around one of these particular
schools is predominantly Puerto Rican. Hence the characteristics

and qualifications of this particular gentleman, Mr.
Tuente, fit the bill. And he was selected on this basis.



130
He meets state certification, and this is another way
of selecting people which we think is more appropriate.
We're aiéually selecting people fitted to a given school
system,

The Board of Education went along with the appointments,
creating the new position of "demonstration school principal' and
"demonstration unit administrator," all of whom were nominated by the
local community.” However, the Council of Supervisory Associations,
representing principals and assistant principals, did not see fitting
the people to a given system as important as meeting the traditional
requirements of the merit system. The Council of Supervisory
Associations challenged the apﬁointments in the courts on the grounds
that the p:incipala were not among the top three on the eligibility
~1ist., The Council also challenged the appointment of the unit adminis-
trator. The principals, assistant principais, and supervisors saw
the Council's move a8 a double threat, job security and mobility.
Whether or not Black and Puerto Rican children would receive a better
education was not the prime concern.

The fact that the Council challenged the Board and the powers
of the community is an interesting pheromenon in and of itself.
Though the Council challenged the new Board policies, it in essence
challenged the Black and Puerto Rican communities., It was actually

asking for the retention of the very system the local communities

aaw as oppressive, If the experimental projects were to succede the

the idea of decentralization could have spread thoughout the entire city.

lBLevine, Schools In Crisis, p. 4T.
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That would mean the possibility of a complete breadkown in the traditional
system, and those holding supervisory positions ﬁight lose all they
had worked for in climbing the ladder of educational meritocracy.
Many teachers supported the Council for they too, felt threatened and
many teachers had vested interests in the status quo, not educational
innovation. Viewed from a racial perspective, the challenge could be
gseen as a means of denying Blacks the right of entry into the main-
gtream of American life through education and the continued main-
tenance of marginality., Blacks were denied the right to integrate and
now were being denied the right to separate. As was shown earlier
in this paper, throughout America's history this has been the repgated
position in which whites have held Blacks. The question of race becomes
even more significant, especially since the studeﬁt population in the
urban ghettoes is becoming increasingly Black and almost 98 per cent of
the administrators are white.

Although the suit brought against the Board of Education by the
Council was not upheld, it did mark the beginning of an uphill struggle
for community control., Levine noted: .

Whether this will provide the flexibility that the central
Board wants and the local boards demand remains uncertain.,
Should the state legislature fall to abolish the New

York City Board of examiners and the rank-list system,
either as part of total decentralization plan or as in-
dependent pieces of legislation, the scope of the Court

of Appeals decision maI be of greater importance than
appears at the moment. 9

Levine'peinté out the grounds upon which the teachers and the

Council would move together to control local governing board powers:

Yrbid., p. 52, ,
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The enduring importance of this case lies in the fact
that it brought into the open the growing hostility
between the teacher's union and the local governing
board over hiring procedures and thugoserved as a
prelude to the strike that followed.

Teacher disenchantment with the local governing board began
early in the decentralization experiment., Sighs of growing antagonism
on the part of the teachers appeared when some teachers claimed that
they were not included in the formulation of the original proposal
outlining the powers and functions of the local governing board,

The disenchantment mushroomed into open hostility when the teachers
struck for twelve days. At this time the teachers were striking for an
increase in pay, reduced class sizes, and the expansion of the More
Effective School programs. While on strike, the local governing
board tried to keep the school open, totally disregarding union
pressure., According to the Niemeyer Report:

At the same time the teachers lodged serious complaints

againgt the project board and its administrative staff,

charging lack of community support for their walkout as

well as the fact that the Planning Council didagot listen

or consult with the teachers' representatives.”
Levine reported that the disenchantment escalated to a crisis between
the local community and the U,F,T, when McCoy transferred nineteen
teachers. She concluded that McCoy was not within his legal rights,
nor was he tactful in what he did. In essence, she contends that
confrontation between the local board and the teachers could have been

avoided had McCoy taken a different course of action, For example,

Levine states:

204py4.
2lThe Niemeyer Report, Chapter III, p. 22 quoted in ibid,
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Under the By-laws, the power to grant or deny requests for
transfers, voluntary or involuntary, rests with the
superintendent of schools., The discretion is entirely
his.22

Of a different course of action for McCoy, she states:
For it is clear that if Rhody McCoy had merely wanted
to move some unwanted teachers out of his district he
could have done so without provokingaghe u,F,T. and angering
vast segments of the general public.

Because of hex attempt to establish who was right and who was
wrong, Levine's account of the Ocean Hill-Brownsville struggle with the
U.P.T. and its allies becomes simplistic. For example, Boggs' account
of the Ocean Hill-Brownsville crisis gives a more intimate account of
the struggle from the community's perspective and views the total
situation as a continuvation of the Black Power struggle for self-
determination necessitated by racism and oppression, Right and wrong
presupposes an established criteria upon which both groups have agreed.
Levine's judgements are based on educational laws and By-laws, the
criteria which originally established the colonial relationship
between the Blacks and whites. Consequently, any act committed by the
Black community would be seen as violative of standing procedures.
Boggs noted:

Two very fundamental conflicts are here involved.
First, there is the conflict between the community's
rights and powers and the teachers rights and powers.
Secondly, because the teachers are overwhelmingly white

and the community overwhelmingly Black, there is the
race conflict,2 '

22Levine, Achools In Crisis, p. 53.
231bid., p. 55.
2L

Boggs, ''Toward A New System of Education," p. 190.
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For example, the evidence of a Black—whité pover struggle becomes
quite clear when we find tra. ti nal enemies such a8 the Board of
Education and the teachers' union uniting in a common effort to
undermine the experimental project. Education, job security, and right
and wrong procedures are lssues,' not causes. As was shown in this paper,
in numerous cases of Black history in America, Blacks have learned that
liberals and conservatives only differ progamatically when it comes to
race, This is not to deny that other attendant social factors are-not
important or that community control per se or job security are not
issues, However, even at this point certain peculiar circumstances
show the {irrationality of this position. Rural areas and a vast
number of suburban areas already operate on the basis of community
control. When Blacks attempt to exercise powers of any kind
it becomes '"reverse<racism,'" as in the case of Stokely Carmichael and
Malcolm X, or Qnti-Semiticisw as in the Ocean Hill-Brownsville
struggle., This is despite the fact that even though McCoy terminated
the employment of many Jewish teachers wheo conducted'a strike in behalf
of the nineteen teachers ' opposing the local govefning board, he
rehired mostly Jews. In terms of job security, Williams moves closer
to the heart of the problem. He writes of job security and teacher
values that:

While job security may be a problem in this situation,

it 18 less {mportant when the teacher and the school

board share the values, interests, and attitudes of the

community. Thus, it 18 not community control per se
that necessarily threatens the job security of teachers.
It.is only when the values of the teacher and/or the
school board conflict with those of the Egmmunity that
job security becomes an important issue.

25“illiams, "The Unionization of Teachers," p. 67.
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Though Levine maintained that the "real crisis" began with
McCoy's transferring out nineteen teachers and adﬁiq{ptrators, it
should be noted that the local governing board met with the Mayor,
union ofiicials. the State Commissioners of Education, the Board of
Education and the superintendent of schools to mediate what was
growing intb a desperate situation. The local board was searxching
for a means of getting out of the district the nineteen teachers
who were the leaders in opposition and for a means of dealing with the
teachers and administrators who refused to teach and were in sympathy
with the Council of Supervisory Associations., Finally, amid coﬂfusion,
the Board of Education sanctioned the transfer, The real chaos came
when 350 of the 550 teachers walked out in protest against the Board's
action.

Aéquiescing to union pressure, the Boa:d hired a Negro to éive
an "ifmpartial' examination to the nineteen teachers, and as could be
predicted, they were found competent, This tactic inflamed the local
Black community even more. In essence the ﬂoard was saying to the local
' community that, "Even one of your own kind says they are okay! To add further
inault, the Board paid the 350 teachers in full for the six weeks they
refuaed to teach and the city administration supplied police to ensure
the safe return of the nineteen to the Ocean Hill-Brownsville dis;rict,
despite the expressed determination of the Black community to keep“thgm
out, Furthermore, prior to the transfer of the nineteen teachers,

a group of U.F,T. members and members of the Council of Superviaory
Associations were in Albany lobbying not only against the‘experimentall

districts but also against decentralization of any kind. It waabdtgted

i
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in the Niemeyer report:
Under normal circumstances, the demonstration project
might have been able to accomplish the transfer of
"ungatisfactory" personnel informally, but a larger struggle
was being waged in the New York State Legislature over 26
a general proposal to decentralize the entire school system.

The above quote reflects not only the reports own bias, but
the biases found in the reporting in general. First, '"normal circum-
stances" means the status quo. Any act of the local governing board
that smacked of any kind of autonomy had to be crushed by the U,F.T.
and the Council because it would violate "normal circumstances.”
Second, as far as the Black community was concerned 'circumstances"
have never been '"normali" The struggle in the local Black communities
has been a continuous one, beginning with remedial programs, then
integration, and finally a quasi kind of separation — all of ¥hich
have failed. Third, "normal circumstances' in education for Blacks
means essentially no educati on or tokenism. This pattern has been
reflected throughout American history. At the University of Wisconsin
in 1969, McCoy was asked whether or not the newspapers portrayed the
fundamental issues in the school dispute. He respoﬁded:

Didn't portray them at all, The situation is in fact
that the schools serving black kids have not educated

the kids. The press didn't give us that advantage,

so that those who needed a reason could say, "I'm with
you.! What they did say was here's some militants

out there. They create pandemonium, No community in the
history of the countg* ever suffered like this one ...

over educat on, man!

In some seventeen newspaper articles and twenty-one magazine

26The Niemeyer Report, Chap. I, p. 95 quoted in Levine, Schools

In Crisis, p. 57.

27"Mc(:oy', "Why We Have An Ocean Hill-Brownsville," pp. 257-258.
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articles reviewed for chis study, not one treatdd in depth the real

issue from a Black perspective. The Black perspective was treated
in depth only in Black news releases and magazines. Blacks saw
education as the primary i{ssue. However, this began changing, as is
reflected in an interview with McCoy:

If anyone walking the streets of New York is under the

impression that the teachers are on strike over an

educational issue, he igagrossly misinformed., The igsues

are politics and labor.

McCoy is correct within the political and labor realm of the
issues; however, he would rightly have charged blatant racism, For
example, th U,F.T, formed a partnership with other anti-union groups
to subvert the efforts of the local community to gain responsibility
for the education of its own children. This collaboration began with
the efforts of citywide supervisor's association, the gatekeepers of the
bureaucracy, to block the introduction of more principals from
minority groups. Certainly the union was not without the knowledge
that out of 900 principals there are only five Blacks, no Puerto
Ricans, and no Chinese, WNevertheless, the union, which finds the
origin of its '"leadership in liberal and socialist'parties, never
went on strike for this educational cognitive deficit, The con-
summate conservatism (racism) of the U.F.T. was openly displayed when
it formed a marriage with the most anti-labor elements among the
Democratic and Repubeican party state legislators, The formation of
this block occurred when the U,F.T. won a battle to prevent community
control of schools in the state legislature. The "irony" of it all 1is

that this bloc was formed with those same legislators who were

2BDecentralization Agony at Ocean H{ll-Brownsville," Nation

Schools IXXXIIT (January, 1969), 9k.



138

responsible a year earlier for the passage of the anti-strike Taylor
law. Of course a few weeks later the ﬁ.F.T. extended electoral support
to these same legialatora.ag This confirms an old axiom in the Biack
coumunity that whites cannot get together on anything except race.

The question of education seldom entered the picture, When
questioned about the low achievement scores of Black students, the
teachers invariably exonerated themselves by blaming the students for
having psycho-social deficits or cognitive deficits., The arguments
usually invoked were either cultural deprivation or poor working

conditions.3o

For example, most teachers agree that poverty and
raclsm are significant factors affecting the education of ghetto
children. They describe Black children as being culturally deprived,
underpriviledged, or socially disadvantaged. Yet, teacher atrikes
rarely 1if ever deal with these issues., For example, no teacher
strikes were ever held to protest the Bosxd's not hiring enough Black
administrators. HNor was a otrike ever held for a guaranteed annual
wage for the poor. Nor has there ever been a strike against racism
in education, On the contrary, the teachers have séruck for higher
wages, smaller class loads, safety from disruptive children, pensions
and remedial 1n3truction.3l Though teachers did strike against the
Board of Education in New York City for not constructing the I.S. 201

school in the fringe arcas to promote integration, this 18 suspect

because af teachers' union history of self-interest, It would seem

29St:e.pher| Zeluck, '"The UFT Strike: Will It Destory the AFT,"
Phi Delta Kappan, I {January, 1969) 251-25h4,

3O1pid.

31Willianw, "The Unionization of Teachers,"
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that the teachers knew that i1f integration did not work, community
control was next; furthermore, they had never struck in behalf of
integration prior to that time., It was also a chance for them to
attack the Board and give the Black community the illusion that the
union was on its side.

The union's failure support the Black community created a

wider chasm between the Black community and the white teachers. It also
caused a split in its own ranks between the Black and white teachers.
Many Black teaﬁhers who identify with the Black community have formed
their own organization in New York, the Afro-American Teachers Association.
The goals and objecpives outlinad by the Afro-American Teachers
Association are diametrically opposed to the self—intérest of the present
teachers' union (See Black Position Paper,) The failure of the
union to keep pace with the changing ideas in the Black community is
also a contributing factor, Zeluck writes:

The absolute lack of relevant education for the poor

of all races and the rising consciousness of Blacks

are factors which have combined into an explosive mixture

which meke teaching, especially alongaconventional lines,

a frustrating, hazardous occupation.

The demoralizing and frﬁstrating gituation of which Zeluck

speaks has more to do with the union's pursuit of goals other than
those of the people whom they serve'than with the lack of relevant
education. The lack of relevancy in education is not unique to ghetto
achﬁola; this has been made quite clear by such men as Bernard Mehl,

Dave Chandler, Paul Goodman, Edgar Friedenberg and others. The major

disenchantment mainly stems from teachers who are unable to overcome

32Phi Delta Kappan, 252.
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their own inhumanity. This is clearly shown when one examines what
began as a mere experiment in education and ended in a éonfiict that
should never have started, The extent to which the U,F.T., C.A.S.,
city administration, State Legislators, and others went probably formed
one of the most elaborate displays of combined institutional racism in
the history of America,

Hamilton and Carmichael wrote:

Black people in the United States must raise hard questions

which challenge the very nature of the society itself:

it's long-standing values, beliefs, and 1nstitutions.33
Cleaver charged, “...school teachers and college professors are seen as
a clique of brainwashers and whitewashers."3u

The above quotes reflect in almost picturesque fashion what
the Blck and Fuerto Rican communities of Ocean Hill-Brownsville did and
said, It requires no profound analysis to recognize that the U,F.T.'s
use of words like "professionalism' and "“due process" were diversive
tactics to preserve the present value system,

These criticisms #re not an attempt to blame educational
institutions specifically. They in no way have reacted any differently
from other white institutions in America, be they industrial or social.
James Forman's indictment of the religious institutions in Americ;
yielded essentially the same responses as criticisms of the educational
institutions, Americans are guilty of racism, from the white ditchdigger

to the president. Use of teachers in this paper was merely to show that if an

institution so large as education — in which many Blacks have so

_ 33Ham11con and Carmichael, quoted in Knowles and Prewitt
Institutional Racism, p. 3.

3hPhi Delta Kappan , 2h9.
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much faith-= could have foregone its personal, selfish self-interest
and aligned itself with the Black struggle for self-determination and
human dignity, depolarization of Black and white America could have
begun. Education failed to do this,

As was mentioned in the beginning of this study, the struggle
began, at least in a formal sense, with an experiment in 1881 under’a
man named Booker T. Washington, It started with the help of white
philanthropists, The basic philosophy of Washington was termed accommo-
dationism, which simpiy meant "We can go it alone, do not antagonize the
whites with political agitation; the right to vote and mingle socially
will come bnce we prove through hard work and education that we can
become inwaluable to America," W.E.B., DuBois studied Washington's
program and saw it going nowhere, In the main, white opposition, which
denie& Washington entry into industry'to learn about new machinery so
that he could keep pace with the advancing technology, forced the insti-
tution into cbsolescence.

DuBois adopted a posture in the tradition of Frederick Douglass «—
agitation for political and civil rights, complete integration of Black
and white, He discovered this position was no more effective than
Washington's, However, he too, felt that the Black man needed to be
educated first., He developed the Talented Tenth concept only to find
the educated Black alienated from both Black and white America,

DuBois differed with Washington on a number of issues, among
which was education as a means of liberation. The rejection of
Washington's total emphasis on igduatrial education was expressed wheq.

DuBois stated that the goal of education was not to make carpenters of
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men but to make men carpenters., Though the debate continued, DuBoia
was to discover in the end that the awesome forces of racism would not
permit his integrationism to flourish regardless of how well a Black
man could mimic a white man, In the end, he, too, expressed the same
concerns as those of Washington, though economically different, He
turned inward to the segregated Negro Economy as he saw the hope for
integration fade before his eyes.

Black nationalism came full bloom with the appearance of
ilarcus Garvey and his "Back to Africa' movement. For the disenchanted
masses a glint of hope arose with the emergence of this new leader who
rejected integration and DuBois' Talented Tenth concept. Embracing much
of Washington's philosophy and moving ahead with DuBois' Pan-Africanism
idea, he mobilized vast numbers of Blacks to develop their own economy
and open trade with the brothers in Africa, Garvey formed the United
Negro Improvement Association (UNIA) only to find that like Washington
and DuBois, he too would fail, Not becsuse of internal friction, as
many like to claim, but because white America gaid 'Nol"

Elijah Muhammad, an avowed separatist with a Zion, has taken
the Booker T, Washington economic and educational program, updated,
and is traveling the same route. Though he has done well for a few,
time will tell, Despite his demonstrated proof that he is able to take
any Black man and make him a decent, nondrinking, nonsmoking math-
ematician, the federal government refused to loan him money to develop
his program. As was mentioned earlier, white racists in Alabama
destroyed his cattle and his attempts to build an agricultural-
industrial complex. The survival of Muhammad, thus far, can be

contributed to Allah and relative obscurity.



43

Malcolm X, who found his beginning with Muhammad, left the Black
Muslims and reiterated DuBois' argument for liberation and brought the
attention of the Black man's plight to a world level. He was assassinated,

Martin Luther King reinvoked the old argument of the National
Association for the Advancement of Colored People on integration with
the added feature of nonviolence, This was not new either. Roy
Wilkins and others picketed and boycotted in the 1950's, King through
God and nonviolence tried to prick the American conscience. He, too.
was assassinated, along with countless others who tried to integrate
housing, jobs, and schools.

The Student Nonviolent Coordinating Committee (SNCC), the
Congress of Racial Equality (CORE),_and others can be traced directly
to their forefathers, Washington and DuBois, in their civil right and
economic struggles.

The Black Panthere, militant integrationists’in the beginning,
have their roots in Black American thought, also = Frederick Douglass,
David Walker, DuBois, and many others. The Panthers differ from their
predecessors, excluding DuBois, primarily in their ﬁotion of a more
gsocilalistic form of government, The Panthers, too, were to experience
death, jail, and abuse, Today little is Leard of them. Huey P,

Newton says he is returning to the Black community, Eldridge Cleaver
is in exile, and Bobby Seale is in jail.

The Supreme Court with its 1954 decision outlawing segregation
raised the hopes of Blacks once again for integration. Only today
Blacks find that schools are more segregated than before 1954, 1In

Philadelphia, Pennsylvania, for example, the Pennsylvania Commission
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on Human Relations ordered prompt and total desegregation for the
Philadelphia and Pittsburgh school systems, by massive intracity
busing if necessary. As of today, the Philadelphia schools are morxe

than 60 per cent Ble 'k and increasing. The Report of the National

Advisory Commission on Civil Disorders stated that in a few years

schools in the inner cities will be predominantly Black. Thus, with
the white's continuous flight to the suburbs, exercising white local
control (separate municipalities), the neighborhood concept for schocls,
and the outlawing of busing in many states, integration is not likely
to come for many centuries. If the pattern of movement continues on
its present course, i1if the white educators, white members of boards
of education and white adminiéz;atora continue to maintain control of
Black institutions in the inner city, they will find themselves aliens
in another country, pointing up even more blantantly the colonial
relationship between Blacks and whites,

Stokely Carmichael's life thus far parallels that of DuBois ~
at first, an avowed integrationist, then a separatist, and now a
Pan-Africanist, Similar to DuBois' late positions, Carmichael has
embraced scientific soclalism as a means of gdevering the colonial
relationship between Blacks and whitea, Studying with two of the most
gifted revolutionary theorists today, Kwame Nkrumah and Sekou Toure of
Africa, he sees the liberation of Black people in America as part of a
total world struggle for Black people. Stokely's contention is that the
liberation of Africa is paramount in the liberation of all Black people,

Whether Blacks go abroad or remain in America in their struggle

for human dignity, whites must realize it is also their struggle. As was
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shown in the case of Ocean Hill-Brownsville the burden has been totally
carried by Blacks, Thus, Ocean-Hill-Brownsville has brought the Black
‘man in America full circle in his struggle for human dignity through
education, Booker T. Washington started his ekperiment in Tuskegee,
Alabama with the help of‘white philanthropists, just as Rhody McCoy
did with Ocean Hill-Brownsviile. Though the institution remains
standing in Tuskegee, the dream of the so-called gccommodationist that
the Black man in America would find his rightful place in America
through hard work and education never materialized. Ocean Hill-
Brownsville remains, McCoy is away studying and the talk of decentral- -
ization and community control no longer claims the headlines of the
newspapers. Just as Booker T. Washington was called an "Uncle Tom" by
his more disenchanted confemporaiies, imen such as Rhody McCoy are being
called by their more disenchanted contemporaries, bourgeois reactionary
Black nationalists with a stake in a decadent system, Accommodationism
has failed, Integrationism has failed. Separatism has failed.

Martin Luther King agked the question: 'Where do we go from here?"



CHAPTER X
CONCLUSION

An assessment of Black thought relative to the so-called
integration versus separation'cohtroversy among Blacks themselves,
if examined from a Black perspective, should reveal the moods, thoughts,
and actions of a group of people living in a racist class socilety
where vertical mobility (change in status from slave to citizen)
has been totally denied, This isolation in the main has not produced
a Black coliéctive suffering from cognitive or psycho-social deficits.
On the contrary, the isolation has impelled Blacl: to communicate
with each other, moving them toward a Black consciousness that sees
the ridiculousness of a static white racist world and their own folly
of imitation. Integration and separation are white concepts and have
very little to do with the Black man's struggle for human dignity.

Through my own experiences and studies, I have come to
recognize that integration and separation are not choices; they are
white alternatives having absolutely nothing to do with human dignity.
Blackness is being. When it struggles against whiteness, logically or
otherwise, it, Blackness, runs the risk of losing humanity. I have
a very difficult time coming to grips with this delicate situation -—
the struggle to gain needed power and the retention of humanity.
Therefore, the following assessment of this investigation will

reveal many contradictions that are more in me than anything else.

1k6



1T
Historical research reveals what appears on the surface a
continuing controversy among Blacks. This interpretation is correct,
but its narrowness fails to take into consideration two majbr dynamics:
The internal dialictic among Blacks forms a synthesis of new Black
Consciousness and the avoidance of a dialictic between Black and
white America, avoiding what Prantz Fanon called bilateral liberation.
For example, Washington's 'adoption' of a '"quasi-separation'
posture as a means of liberation was based on a level of consciousness
that basically saw the Black man as inadequate in relationship to the
white man, Influenced to some extent by the larger societal values
or what he perceived as the direction of America, he began emphasizing
vocational education to keep pace with the ensuing industrial era.
For his time and era, this position is difficult to argue against,
However, as Washington's popularity grew, mainly through the white
media, many Northern Blacks opposed this position and Washington's
right to speak for them, This conflict brought into full perspective
what basically was a sectionalist conflict. The rural psycho-scecial
dynamics differed significantly from the urban psycﬁo-social-economic
dynamics necessary for liberation; The Southern Blacks had developed
a concept of land and capital. They, therefore, needed the skiils
to work the land, to amass the capital, to gain economic security,
and human dignity. Though inherent in Washington's philosophy was a
concept of self-inadequacy, it differed tremendously from the
inadequacy felt by Northern Blacks. This 18 clearly seen in Washington's
writings. He was seldom, 1f ever, bothered by the 19th century social

science that documented Negro inferiority, sociologically or psychologically.
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Washington viewed what he thought was right and good-- for him it was
a question of by what means do we arrive at this, The Northem Black
saw the struggle differently,

The Northern urban Black, trapped by the same racism, though
to some extent less overtly vicious, developed a different approach
to liberation. Trapped in urban ghettoes surrounded by rapidly develop-
ing idustries, his survival was dependent entirely on white economics.
He had to get "in", He had to prove that he was "fit" to do the work.
He had to integrate. Consequently, out of the North emerges a long
history of political and economic agitation. Through the life of
DuBois it is possible to see the nature and complexity of the Northern
struggle through the Talented Tenth concept, the Niagra Hovement,.
the NAACP, the adoption of some of the basia tenets of Washington's
philosophy and finally Pan Africanism.

DuBoid disagreement with Washington was philosophical; con-
sequently the more pragmatic aspects of their philosophies, eccnomics
and education, as a means to achieving liberation differed. The
diagreement was not that DuBois did not see the va’ue of vocational
education, because he did, The conflict arose from the peculiar
urban experiences that continually reminded the Bla ck man of his
inferiorty, consequently there arose a need for a Black consciousnésa.
DuBois saw that his Talented Tenth concept meant "flight of class from
mess," He also saw Washington's idea of mini-capitalism as continued
exploitation and enslavement because of the lack of Black Consciousness,
Washington in essence had Black Power and no Black Consciousness, DuBois

had Black Consciousness and no Black Power., Both elements ar necessary
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for liberation, Out of this clash of internal forces grew basically
an integrationist ethic with a Black cﬁnsciousness rooted in realization
that Black Power is necessary for the achievement of one and
keeping alive the other, Racism forced Black Americans to begin
thihking !n gepruate nation terms, territorial on one level and
psychological on another level. This moves toward what appears to be
a very confusing or complex situation in terms of Black-white dynamics
in the struggle for liberation, what many have called the integrationist-
separatist fad.

Human dignity 18 the ultimate goal. The historic and contemporary
forces of white racism have readied Black men to separate or integrate
to achieve the ultimate goal of liberation. At times separation appears
to be the soclution and at other times integration appears to be the
solution, FKowever, either position must operate from a Black Power
base, Without this self-determining Black Powar base, Blacks have
come to recognize Ameriéa can have only two groups, master and slave.
" The struggle for self-determination places two diametrically opposed
forces into full view, Black Power and white racism; Here there exists
no dialectic, though. Black Power ig the struggle for human dignity
and white racism is the denial of that dignity. One must truimph
over the other. There can be no synthesis. Black is good., White is
evil. In a sense if white America is to be free of white supremacy,
it must become Black. Whites have to engage in the same self-
liberating process that Blacks have and are engaging in or America must
cease parading itself as the free world. The belf-liberating process for

whites does not mean moving from conservatism to liberalism, or the



150
liberalizing establishment morality for the absorbtion of token Blacks
to appease the Black masses, It means nothing less than the re-
distribution of power. To move in this direction is to challenge
white racism. Thus far, educational institutions in America, as well
as other white institutions, have not wade this challenge despite the
fact that Blacks have provided many opportunities for these institutions
to make decisions based on principle rather than what is good for the
system.

The growing Black Consciousness will continue to point up
more blatantly the opposition of white racism to Black Power. This
will be more openly evidenced in the educational institutions than
any other institutions in America for two primary reasons: The faith
Blacks have in education,and the péychological dependence Blacks have
developed on educational institutions as places of learning. The
faith in education has been evidenced in the struggle of Black students
to get Black studies programs established. They were not calling
for the educational institutions to change signigicantly theilr operational
policies. The next move will call for complete alteration of institutional
practices as they relate to Black people totally. For example, in the
late 1950's the whole struggle in education was to integrate the.
schools, Despite what seemed to be imnsurmountable opposition from
the white communities, the white police deparément, and in some states,
the white local,.state, and nationally elected officials, the struggle
for integration continued. Though Blacks have only experienced a
modicum of success in this struggle, it will continue for quite

sometime, Where Blacks were “integrated" they began calling for additional
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course offerings related to Black people, developed by Black people,

and taught by Black people. Similar to integration, this has only met
with a modicum of success. Just as Blacks have grown in sophistication
in their struggle so has white racist opposition. Where there has
been integration it has been on white terms. For example, Blacks

who excel academically or are a part of low achieving experimental
packages are allowed to enter white educational institutions. The
failure rates of the latter group have been phenomenal., The former
group succeeds in the white institutions and fails in its own Black
community, leaving it mainly a neurotic group with middle class
incomes unable to reidentify with its own people and rejected in the
main by whites. The faith in educzation has also led Blacks to believe
that this could be overcome if they had Black courses to teach them
how to be Black or at least help them retain their Blackmess. This,
too, has led to a sort of bourgeois elitism that finds its existence
and rationale in analysis that leads to further misunderstanding

of Black people. -

This is not to argue that Black analysis is not important,
howaver, analysis in the Western tradition has become a value in and
of i1tself, The so-called neutral value paradigms that are presently
being used to evaluate and conceptualize the pathology of Blacks have
become oppressive tools designed and devaloped by aystemically oriented
beauracratic racist "1nte11ectua1q" who s2e themselves as aloof
observers., With their white mfddle-class weighted instruments (anti-
human) they continue to carve Blackness out of existence, These
institutional intellectual gate keepers, will breed a Black intellectual

opposition and this is now happening at an ever increasing rate.

!
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This Black opposition will spend useless time trying to convince the

Moynihans, Jensens, and Schockleys of Black normality until they
realize that whiteness is to be transcended not opposed,

From this perspective I see very little change, if any at all,
occurring in educational institutions, This is not to say there will
not be more Blacks admitted. The educational institutions will have
to continue to admit Blacks to convince the masses of Blacks self-
reform is the correct path rathexr than revolution. The educational
institutions, however, will become more functional in relationship
to Blacks, that is, with the growing Black Consciousness, neo=-
colonial Black leadership will be trained to take over the schools
in an attempt to suppress this consclousness. Blacks such as myself
will be forced to make certain choices in terms of whether or not we
wish to participate in this process of continued enslavement or turn
to the Black coﬁmunitiea to preserve the remaiﬂing humanit;qin this
country.

The preservation of Black humanity as I see it will be
contingent on three logically distinguisable, but eﬁpirically
ingeparable phases: Psychological separation, Black Power, and
Pén Africanism, ‘

Psychological separation is essential fo maintenance of
Black Consciousness 1f neurotic transformation is to be avoided., In
this phagse "Black Scholars'will have to begin or move more extensively
in the development of paradigms and conceptual tools based on the
Black experience, to provide Black educators, writers, and community

people with more accurate conceptﬁal maps of reality.
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The development of néw criteria must be based on ﬁhe spliritual essence
of Blackness, This entails the monumental task of tfanslating the
sublime spiritual essence of Blackness into concrete achievement,
providing a cultural value binding base «~ making the fusion of the
..spiritual and literal worlds possible.
The continued development of Black Power bases where ever
Blacks find themselves is the necessary political, economic, and
educational struggle that wiil continue regardless — integration
and separation is a bourgecis controversy that a powerless people
cannot afford. It is about survival in a hostile environment, This
phase has to begin with the integraton of Phase I or Blacks will
recreate white institutions that in the end will exploit other Blacks.
There is a positive correlation between an ethnic group's power

in America and the power of the cauntry of their national origin.
England, for example, exercises world power -= White Anglo-Saxon
Protestant Americans exercise maximum power in America. Ireland
exercises less world poweir than England — they also exercise less
pewer as an ethnic group in America than the WASP g?oup in America.
Africa exercises no world power and neither do Africans in America,
Therefore, important to African-American liberation is the liberation
of the continent of Africa. However, essential to the development
of Pan Africanism is the integratibn of Phase I, II, and III. Without
this integration, African-Americans will assist white America in
the continued exploitafion of Africa,

In short, Black Americans must recreate a new history —-

a new people. The schools and churches have failed not only Blacks but
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whites as well. Peformation of these institutions only delays
human developme.:
White imags. ation 1s trapped in the paralysis of self-

interest and inhumanity. Black imagination 18 the source of liberation;
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