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CHAPTER I
THE PROBLEM

The purpose of this research was to make a survey of
pre-college guidance programs in Ohioc high schools whose
student population was 500 or more. Based upon the informa-
tion received from this survey, as well as any readings that
might be found in this area, this researcher will propose a
plan for pre-~college guidance which could be adopted by all
high schools that have accepted and are currently practicing
the guidance point of view.

One might 1list the following three objectives as
being the major ones of this research proposal:

1. To compile data on the pre-college guldance

activities in Ohio secondary schools.

2. To analyze current pre-college guldance prac-

tices in Ohilio secondary schools.

3. To draw Impllications for developing sound pre-

college guldance practices.

With these purposes for the research established, it
appears that more specifically the problem will be the

resolution of some of the qQuestions posed below:

1. Are today's high schools providing a well-planned

pre-college guidance program which 1s an integral part of the

total guidance program? One of the major functions of a

guldance program is to dissemlnate various types of guidance

1
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information and educational information regarding colleges.
Plans for attending college have "top priority" in today's
socliety. Are schools providing this information garly
enough? Do they have adequate and up-to-date information
regarding colleges? Is there significant "follow-through”
each year and a continulty that will help the student to make
an intelligent choice of the college he desires to attend by
his senior year? A well-planned program can help the
national need of trying to identify and encourage those who
are "gifted"ror "academically talented" to attend college.
Pre-college guidance must identify itself with the current
ideoclogical conflict and do all 1t can to prevent the socilal
waste of bright youngsters not attending college.

2. What objectives are beihg used to undergird the pre-

college guldance program? Is pre-college guldance a vital

part of the information and counseling services of the total
guldance program or is it all inclusive in a "college day or
night" which i1s held once a year? As is true of guidance,
there is a dearth of statements of objectives and philosoph-
ical assumptions made in the area of pre-college guidance.
It appears that some clarification should take place about
the nature and purpose of pre-college guidance. This does
not imply that there has to be one philosophy, but rather
that we make certain our application 1s consonant with the
objectives of our pre-college guildance program. Each school

will have to select some objectives if pre-college guidance



is to perform the necessary service of helpling students
select the right college for them.

3. How much time should be given to pre-college

guidance and how is such a program financed? Pre-college

guldance 1s only a part of the educational service found
within the total guldance program. {(Guidance is often thought
of as belng comprised of six services: Orientation, Inventory,
Counseling, Placement, and Foullow-Up.) A proper perspective
must be maintained regarding time given to pre-ccllege
guldance and perhaps the most important thing is the
distribution of time. Is 1t all concentrated in the senior
year, or 1s the program well-planned over the last three or
four years? Within the flnancial structure of the total
guldance program, 1is an apportionment made for pre-college
guldance materials? Today some Eastern high schools provide
an expense account for counselors to visit different colleges
in ocur country in order to get first-hand information
regarding institutions of higher learning. What are Ohilo
high schools dolng in this area?

4., How do schools assist students and their parents

to develop an awareness of the meaning and purposes of pre-

college guidance? As already alluded to in the introduction,

the community is, today, quite sensitive to the importance
being placed on college admissions; therefore they will be
expecting schoo;s to extend more and better pre-college

guidance. Continulty and frequency of experience will be
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needed if students and parents are to understand the purposes
of pre-college guldance. Creativity and initiative will be
needed to find new techniques to help both groups become
more aware of pre-college guldance services avallable for
students.

5. What particular actlivities and publlications have

Ohlo high schools found effective in the development of their

pre-college guldance program? Too often, a single activity

such as the College Day or Night has represented the pre-
college guldance program of many séhools. One activity
without much pre-planning and even less follow-up 1s certainly
not in keeping with the concept of guldance as this writer
knows 1t. Agailn, creative thought and ingenuity should be
used In this area and all activitiles and publications should
certainly correspond with the grade levels where they afe
being used. For instance, a visit to the college campus
should be reserved as a culminating experience for the high
school senior. So, also, the use of the college catalog and
becoming familiar with it, certainly should not be initiated
in the eighth or ninth grade. Undoubtedly, some activities
and publications have been more succecsful than others, but
a well-planned pre-college guldance program will include a
varliety in both areas in order to better serve the student

in selecting the right college.

6. Are Ohio high schools aware of the professional

organizations now mobilized in the area of pre-~college
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guldance and have they shown significant interest and aware-

ness through school membership in these organizations?

Since 1960 the Associlation of College Admissions Counselors
has concentrated 1its efforts on developing a closer articu-
lation between secondary schcools throughout the country and
colleges. It 1s hoped that such an articulation will result
in a better understanding of each other's role and responsi-
bility in the area of pre-colleée guidance. But, as 18 often
the case, colleges are assuming the leadershlp role and not
because they necessarily want to. Any high school in the
country or the state of Ohio which 1s concerned about initil-
ating a pre-college guldance program must, then, seriocusly
consider Jjoining the Associlation of College Admissions
Counselors or at least the state branch of'this organization.

’

7. What role does the college admissions person play

in the high school pre-college guidance program? Has his

role changed over the past few years from that of a

"recruiter" to that of a resource person? College admissions

people have always visited high schools and continue to do so
today. However, because of the work of the Association of
College Admissions Counselors, the term "recruiter" is fast
giving way to the responsible title "college admissions
counselor." Certainly, such a resource person can make a
great contribution to the high school's pre-college guidance

program. Just what hls role should be, must be decided upon
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by those responsible for pre-college guidance in their

respective schools.

Importance of the Study

The need and value of this study is commensurate with
the need and value of today's soclety-~that of identifying,
developlng, and using the potentials and resources of today's
young people who will be tomorrow!s citizens and leaders. A
need for pre-ccllege guldance becomes alarmingly evident when
there 1s conclusive proof that of our brightest boys and
girls, those who rank in the top quarter in intelligence,
only about 40 per cent go to college, and 20 per cent of
these youngsters of superior.ability, one in every fiQe, do
not even finish high school!

It has taken the United States too 1ohg to grasp the
full significance of the prophetic utterance once made by
William James in 1906: "The world . . . is only beginning to
see that the wealth of a nation consists more than in any-
thing else in the number of superior men that it harbors.”
In 1958 the Nationa} Defense Education Act provided funds
for guldance and counseling training institutes indicating
United States serious concern for providing a program that
wouid have as one of 1ts goals that of lidentifying the
academically able student and encouraging him to think of
obtaining a college education. Since 1958, then, pre-college
guldance has taken on a new and greater significance in the

total picture of our national defense.



Today's technological and soclological advancements
and complexitles demand excellence and capaclty to adjust to
our rapid changing soclety. The demand for higher education
has nevef been so great and i1t is, therefore, of utmost
importahce thatﬁhigh schools throughout the country provide
a program of pre-college guldance within the framework cf
thelr total guldance program.

The "potpourii" of pre-college guldance programs and
the incidental nature of disseminating college information,
sometimes subject to the passing fancy of a few active
alumnl, shows a seridus lack of planning and coordination.

It is important that this adjunct of the total guidance pro-
gram reflect' the same phllosophy as the other services in the
program. The neeé to help schools present pre-college
guldance activities which are consonant with their philosophy
of guidance will be an important consideration of this study.

This study, then, should be of special value to Chilo
high schools, as well as others throughout the country, in
helping them to re-examine thelr own pre-college guldance
programs, 1f they have such programs. If not, this disser-
tation will propose a plan based upon the survey and outside
readings.

| Of growing lmportance in this whole area of pre-cocllege
guldance 1s the matter of closer articulation between schools
and colleges and also the rocle that will be assigned to the

cocllege admissions people. In the past, the integrity and



competence of some of these men were open to question
because of recruiting tactics utilized. In this area,
alone, it 1s of inestimable importance that both secondary
schools and colleges know what the status of pre=-college
guldance 1in Ohio is. Through a study, such as this,
admissions people can be made more fully aware of their
responsibilities as "admissions counselors” and not
"recruiters.”

By the same token, this study can be of value to high
schools that are not aware of professional services offered
by the national organization of the Association of College
Admisslions Counselors, as well as the state organization
affiliated with this group. The need for professional
involvement by secondary schools in this area 1s important
if they are to be assured that admissions procedures will
reflect sound pre-college guldance objectives. Establishing
a good understanding of the guidance point of view between
colleges and secondary schools is obviously one of the
necessary requisites-before an effective pre-college
guidance program is built.

Finally, the real importance of this study 1s in its
originality. In 1950 this author took a cursory view of
pre-college -guldance in Ohlio by sampling one hundred schools.

From the data it appeared that pre-college guldance was



thought of as an event (College Day or Night, Visit by
college field representatives) and not as a process .t

Since that time many articles have been written about
pre-college guldance and counseling, but to the writer's
knowledge, no similar study has been made 1in Ohio nor has
any boock been written dealing primarily with the subject of
pre-college guidance. A study, therefore, which is much more
exhaustive than the one in 1950, and involving over 300
Ohio schools, seems qulte ilmportant during a time when
interest 1; college admissions is at an all-time high and
shall undoubtedly remain- in that orbit from now on.

As the reader studies this research, he should remember
that the goal was to secure a general picture of pre-college

counseling in Ohio and not an evaluation of any speciflc

schooll!s program.

Definition of Terms

For the purposes of thls research the following
definitions of terms apply.

Pre-college. Pre-college 1s any time prior to the

entering of college. However, in this paper it refers
specifically to the period of time spent in the secondary

school before entering college.

lyohn A. Kirker, "A Study of the Pre=College Guldance
Programs in High Schools Throughout Ohio" (unpublished
Master!s thesis, The Ohio State University, 1951), p. 44.
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Guldance. Philosophically speaking, guidance is an
expression of democracy, for it recognizes the worth_of
every individual. In application, gulidance 1s that work
which complements the instructional phase of the school
program and is carried on by counselors and/or educators
interested in helping students achieve their optimum
potential. Six services are often identified with the
concept of guidance: orlientation, student inventory,
information, counseling, placement, and follow=-up.

Pre-college guidance. This term identifies a program

usually found at the secondary level and concerned with
providing information to students and their parents about
colleges and thelr requirements. Some references utilize
the term pre-college counseling and it should be noted
that both terms will be used throughout this paper.

College admissions. This is a process of trying to

galn entrance into an accredited instltution.

College admissions counselor. Thils is a title used

to identify men or women who are involved in admissions work
for colleges and who visit secondary schools. It should be
pointed out that for some admissions people this particular
designation is a questilonable one, whereas thelr job is
primarily that of disseminating information about their
respectlve college rather than that of a counselor interested
in helping students make decisions according to accepted

practices and ethics of counseling. The designations
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admissions director, admissions man, admissions officer, or
admissions representative are perhaps a more accurate
identification.

College Night and Day. This 1s a group activity

which 1s usually sponsored by one secondary school or a
group of secondary schools. Its basic purpose 1is to provide
an opportunity for students and/br students and parents and
college admissions people to meet together.' Usually this
activity begins in a centralized location such as the school
auditorium or gymnasium. After a general opaing or "kick-
off," the representatives from the various colleges adjourn
to individual classrooms wh;ch have been assigned td them.
At this point, students and/or students and their parents
may visit the college-representatives of theilr choice.

The Associlation of College Admissions Counselors.

According to the constitution of thils organization, 1ts
objectives are as follows:

a. To establish and to maintain high professional
standards in college guidance and admlissions
at both the secondary school and college level.

b. To develop and expand the relationships between
the secondary schools and colleges.

c. To assist in the development of efficient pro-
grams of counseling and guidance which will aid
the student 1n selecting a sultable college.

d. To serve the students, the parents, the
secondary scheocols, and the colleges by con-
sidering the whole range Sf the secondary
School=college relations.

2charles Gavin, "The Constitution in Transition, " The
Journal of the College Admissions Counsgelors, Vol. 7, Number

2 (Fall, 1961), p. 24.
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Its membershilp 1s composed of colleges and schools Jjolning
as institutions, not individual persons.

College Admissions Center. This center 1s sponsored

by the Associlation of College Admissions Counselors and 1is
located at 610 Church Street in Evanston, Illinois. It is a
clearing house through which students and colleges are
brought together to their mutual benefit. Students register
with the Center by filing a registration form, paying a
registration fee of $10.00 and submitting dfficial tran-
seripts of high school credits (any college credits, if any
have been earned). When these records have been received
and the fee paid, the credentials are made avallable to
colleges using the Center. A college may send a representa-
tive to the Center to look over the registrations on file,
or 1t may subscrlibe to the mail service.>

Collogquia on College Admissions. Since 1953 the

College Entrance Examination Board has held invitgtional
meetings for colleges and secondary schools at which time
they have discussed various problems of, college admissions
and college counseling both 1n college and in secondary
school. Of recent, the matter of‘school-college articula-

tion has been stressed by this group.

3A Statement to Students aml Parents Concernlng the
College Admisslions Center: Brochure Published by the ACAC,
Evanston, Illinoils.




13

Background for the Study

Today, because of a "national clamoring" for college
admissions, pre-college guldance 1s beginning to receive more
recognition than at any other time 1in the history of
secéndary education. The search for and identification of
the gifted, public interest at an all-time high, and
statistics comparing the income of a college graduate with
the non-college attender have suddenly catapulted this area
into educational prominence. ‘

Before reviewing the literature in Chapter II, it
might prove helpful for the reader to first consider the
following points in order to provide a background upon which
he may reflect: increased college enrollments, imminence of
planning early to attend college, the role of the federal
government in higher education, closer high school~college
articulation, the activities of The Associlation of College
Admissions Counselors, and finally the necessity for main-
talning a proper perspective regarding all high school
students desplte the present demand for a college education.

Those who enter college in 1964 and 1965 are actually
only the vanguard of a college-bound hoard which could
possibly reach 10,000,000 by 1980. Peter F. Drucker, in
speaking of the educatlonal revolution taking place in the
United States, makes this observation:

For the nation as a whole, about thirty-five per-

cent of the approprlate age group attend college
and university, but in the metropolitan areas
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the figure 1is nearly fifty percent--by 1975 the
figures will be fifty percent for the nation and
sixty~-six percent for the metropolitan areas; of
the American labor force, eighteen percent are
now college graduates, and by 1980 the figure
will be thirty-five percent.

Indeed, we have embarked upon a period which almost
frantically stresses the necessity to plan and prepare for
college early. An article entitled "High School Juniors
Have Less Than Year to Finalize Plans for Entering College'"
typically portrays this urgency. It admonishes students
that actually there are only about five to eight months in
which to finalize plans for college. It further asserté
that early planning will help to relleve tension and concern-
during the senior year and will allow the student an oppor-:
tunity to concentrate upon the learnlng opportunities that
are avallable during this last year of preparation for
college.5 | '

-But an even greater urgency for still earlier planning
is set forth in an article by Nancy C. Wimmer entitled
"College: A Grade=School Decision.” The fact that only about
40 per cent of oﬁr brightest boys and girls, those who rank

in the top guarter inrihtelligence, go to college, is

aPeter F. Drucker, Landmarks of Tomorrow (New York:
" Harper and Brothers, 1959), pp. 114=25.

Dcapital Letters, Vol. XLVII, No. 8 (May, 1963),
p. 1.
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sufficient reason for discussing plans for college with a

twelve or thirteen-year old, according to this author.6

The necessity for early planning and the 1lncreased
publicity of the 1mpoftance now attached to college admis-
sions is providing a2 new impetus, and in many cases the
first impetus, for the development of a well=planned and
meaningful pre-~college guidance program in secondary schools
throughout the nation.

The federal government, probably more than any other
agent, has elevated the demand for a college education.
Suddenly our national security has become inextricably inter-
woven with higher education and a serious pronouncement is
made in the preliminary statement of the National Defense

Education Act of 1958:

Sec. 1lO1 The Congress hereby finds and declares that
the security of the Nation requires the fullest
development of ‘the mental resources and technical
skills of 1ts young men and women. The present
emergency demands that additional and more adequate
educational opportunities be made available. The
defense of the Nation depends upon the mastery of
modern techniques developed under complex sclentific
principles. It depends as well upon the dlscovery
and development of new principles, new techniques,
and new kKnowledge.

We must increase our efforts to identify and edu-

cate more of the talent of our Nation. This requires
programs that will give assurance that no student of
abillity will be denled an opportunity for higher
education because of. the financial need; will correct as

6Gail F. Parwell and Herman J. Peters, Gulidance Read-

in%s for Counselors (Chicago: Rand McNally and Company,
s PDe - .
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raplidly as possible the existing lmbalances in our
educational programs which have led to an insuf-
ficlent proportion of our population educated in
sclience, mathematics, and modern foreign languages
and trained in technology.’

Today, federal ald to higher education has suddenly
found the favor of both political parties and is more boldly
proclaimed than ever before. But even as early as 1943 the
United States government was bullding a “financial bridge"”
which would make it possible for thousands of G.I.'s to
enter college at the government's expense. Colleges through-
out the land recorded unprecedented enrollments and almost
overnight higher education was no longer considered "just
for the elite." Following the "G.I. Bulge,"” in the early
1950's, enrollments declined but this was only temporary.
Shortly after this, the G.I.'s brother and even his sisters
and his cousins and hls aunts decided to go to college.8
The deluge was about to begin!

It would be\a classical example of mendacity if any
other reason, aside from our national security, was presented
as an explanation.for the very vigorous role now being played
by the federal government in the area of higher education.

Concern for our national security has reached a peak almost

commensurate with the orbit traveled by the first Russian

THerman J. Peters et al., Guldance in Ohio, Department
of Education, College of Education, The Ohio State University
(Columbus, Ohio: Heer Printing Co., 1961), p. 188.

8BenJam1n Flne, The Modern Family Guide to Education
(New York: Doubleday and Company, Inc., 1962), p. L491.
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satellite and the National Defense Educational Act gives
written proof of this concern. In an address before the
Assoclation of College Admissions Counselors in Chase-Park
Plaza Hotel, St. Louis, Missourl, on October 8, 1961, the
"short-term"” Secretary of Health, Education, and Welfare,
Abraham A. Ribicoff, displayed the government!s concern in
some of the following excerpts:

We have no way of being sure the abillities and
talents of thousands of youngsters now in high
school or moving toward high school will in fact
become a national asset.

In this country each year between 60,000 and
106,000 high schocl graduates in the top 30 per-
cent of thelr class fall to go on tc college be-
cause of lack of funds. And about 60,000 students
leave college for that reason.

. So we lose our future spacemen or teachers or
sclentists or doctors or lawyers or englneers or
even, 1f you will, politicians and legislators and
Cabinet officers and even, perhaps, a President.

Ten years ago the Russians were graduating
36,000 englneering students. They decided they
needed more. Last year they graduated 108, 000--a
threefold increase. In this country our comparable
figure 10 years ago was 58,000. We faced great
needs too, yet last year our total of engineering
degrees awarded actually dropped to 45,000.

Cur need to move ahead vigorously in the train-
ing of scientists, in the teaching of foreign
languages 1n the development of more teachers was
apparent throughout the 1950's. But not until a
Sputnik orbited dramatically did we move to enact
the National Defense Education Act.9

9abraham A. Ribicoff, "Help Us, before It Is Too Late,"
The Journal of the College Admissions Counselors, Vol. 7,
Number 3 (winter, 19602), pp. 13-16.
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Regardless of how palatable one may find the active
role which today!s federal government 1is playing in educa-
tion, especially higher education, secondary schools,
throughout the nation, are going to have to contend wilth
parental and student pressure regarding college admissions.
The high schools that fail to develop a program of pre-
college guldance, within the framework of thelr total guid-
ance program, wili be falling to provide a service that more
and more citizens of their community certainly will be
expecting.

High schools are beginning to realize that this
national interest in obtéining admissions to a college sud-
denly necessitates stronger lines of communications between
fhemselves and institutlons of higher learnling throughout the
country. In the past neither group did much more than rely
upon the college catalog for pre=college counseling, but now
that a college education 1is within the realm of reality for -
the masses, a higher degree of cooperation, counseling
competency, and interaction must take place 1f youth is to
be adequately served 1in this area.

At the eighth annual Colloquium on College Admission
of the College Entrance Examination Board in October 1960,
Calvert W. Bowman elucidated on thisrproblem of articulation
between high schools and colleges:

This is a problem area in which colleges and

seconridary schools are going to have to be cooper-
ative and creative as well as vitally concerned.
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We must develop some means of effective cooper-
ation among colleges and secondary schools 1f we
are goilng to survive the hectlc years ahead.

It seems qulte evident that there is much less
room than ever before for unllateral action on the
part of either colleges or secondary schools in
the area of college admissions.lO

Many high schools in our country today can still re-
member the unprofessional tactics used by college admissions
men in the not too distant past. This “"beating the bushes"
for college applicants was often a disruptive factor that
literally "“yanked” students out of classes because a college
admissions man had dropped in unannounced. These tactics
that offended many teachers as well as high school adminis-
trators "smacked" of recruitment and did irreparable damage
in the area of good pubiic relations between secondary
schools and colleges.

Fortunately, today, what with the renaissance of the
guldance movement since the early 1950's, colleges have
become more sensitive to the very important role of counsel-
ing during the whole process of college admissions, and the
followling statement by A. Blair Knapp, President of Denison
Unilversity, and Director of the Program of the Eighth
Colloquium on College Admissions, shows a strong desire to

make use of pre-college counseling:

In this, the eighth Colloquium, we have deliber-
ately deviated somewhat from the predominant

10caivert w. Bowman, "School Guidance in Practice and
Theory, " College Admissions, College Entrance Examination
Board, Number & (190l1l), p. 39.
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emphasis on admissions and turned to the wider
aspect of college counseling both in college and
in the secondary school.

At first thought some may think it peculiar that
the College Board, concerned as 1t has been tradi-
tionally with evaluation for college entrance
consliderations should make what seems to be a rad-
ical departure. After a moment of reflection,
however, it will be realized that the whole admis-
sions process has shifted and is still shifting from
a program of "reecrultment" to one of attempting to
"guide" young men and women to the colleges best
sulted to theilr purposes, talents, and motivations.
In planning for this Colloguium no effort was made
to 1limit the program unduly for the field of col-
lege counseling is a broad one. We deliberately
ran the ris{ of finding ourselves wlth more breadth
than depth.il

If there has been one driving force to encourage a
closer articulation between secondary schools and colleges,
it is the organization called the Assoclation of College
Admissions Counselors, a national organization of high school
counselors and qollege admissions officers from accredited
two=-year and four year colleges and universities. Although
this organization 1s over 17 years old, it was not until 1960
that 1ts activities became more significantly articulated
with secondary schools in the area of college admissions. In
December of 1960 a national headquarters was established at
the North Shore Hotel in Evanston, Illinoils and a man named
Joe Jefferson, formerly admission officer at Columbia Uni-
versity, was appointed executive secretary of the Assoclation

of College Admissibns Counselors. Silnce that date, this

1la, Blair Knapp, "Foreword," College Admissions,
College Entrance Examlnation Board, Number 8 (1961), p. v.
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organizétion has grown rapidly not only in size but in influ-
ence. Reflecting upon this phenomenal growth, Emery R.
Walker, Jr., president of the organization in 1962 and dean
of admissions of Claremont Men'!s College and Harvey Mudd
College in California, stated: |

How many groups have you known which have grown
in size and influence as rapidly as ours? The
reason, 1t occurs to me, 18 that we meet an urgent
need. We provide an unrestricted forum for high
sSchool guidance people and college admissions
officers. We are the only organization whose sole
objective 1is communication between these two seg-
ments of the world of education for the purpose of
being of_service to young people headed for
college .12

Perhaps the greatest contribution that this organiza-
tion has made to date 1is the founding of the College Admis-
sions Center located in Evanston, Illinois. This Center is
a clearing house through which students and colleges are
brought together in a simple, effective, and inexpensive way.
It can be helpful to students

1) who have applied only to colleges that are

highly selective and who receive more quali-

fied applicants than they can admit. As a

result, many fine students are rejected, but

there 1is no doubt of their ability to succeed

in another college. Thelr problem 1s to find

_ the right college.
2) from minority groups who, because of race, creed,

or cultural deprivation, antlcipate difficulty
in finding colleges willing to accept them.

12mme Journal of the Admissions Counselors, Vol. 7,
Number 3 (Winter, 1962), op. cit., p. HO.
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3) who,'for any reason unique to them and valid
in the eyes of the high school guidance
counselor, can expect difficulty in gaining
admission to college.

4) who have completed a junior college program and
wish to transfer to a four-year college.

5) who have attended a college, but for some valid
reasornt, nowWw wish to attend another college.
The Center can be most effective for a student 1
who is in good standing at his present college. 3
The first year the Center was opened 1t registered 629
students; in 1961 it registered over 5,000; and in 1962 about
10,000 students sought out the services of what one author
has termed a "Clearinghouse for College Hopefuls." President
Emery R. Walker made this statement regarding the Center:
The Center 1s past the experimental stage and
has great potential. We hope to help the worthy
student in remote schools with little or no guid-.
ance facilities. We hope to help transfer-gtudents,
and young men and women who have been out of school
working for a few years and are not sure where to
turn, and veterans who decide after a term of ser-
vice that they need additional education.l4
Further information regarding this fine organilzation
shall be presented in other chapters and therefore it is
suffice to state at this point that any high school attempt-
ing to develop or up~-grade 1its pre~college guildance program
wlll certainly want to consider membership in The Association

of - College Admissions Counselors.

134 Statement to Students and Parents Concerning the
College Admissions Center, op. cit.

pani Friggens, ' "Clearinghouse for College Hopefuls,"
Parent!s Magazine and Better Homemaking, Vol. XXXVII, No. 4
(April, 1962), p. 93.
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The Ilmportance of close articulation between colleges

and secéndary schools 1s succlinctly summarized by Calvert W.
Bowman:

A second major group of problems for secondary
school guldance personnel stems from their relation-
ships with colleges and universities. Secondary
school guldance appears to be in much the same posi-
tion as was the secondary school curriculum at the
turn of the twentlieth century, when college entrance
requirements dictated much of the high school cur-
riculum. Much of the research, thinking, and writ-
ing about guidance has come from colleges and
universities. As a result, many secondary schools
find themselves 1n a position strongly influenced
by very able people who have varylng degrees of
understanding of and experience with secondary
school operations and problems. Too frequently we
find that college and university personnel have
the attitude that "we!ll tell you how to do it,"
and many of these people have had no secondary
school contacts since they graduated from high
school.

This leads me logically into the area which is
probably nearest to your hearts, and that is the
problem of the articulation between high schools
and colleges. This 1is a problem area in which col-
leges and secondary schools are golng to have to be
cooperative and creative as well as vitally con-
cerned. We must develop some means of effective
cooperation among colleges and secondary schools if
we are going to survive the hectic years ahead.l5

To maintain a broper perspective concerning college
admissions, despite the present furore and clamoring for
higher‘education, is golng to be diffilicult as college
enrollments continue to swell. However, i1t must be
emphatically stated that pre-college counseling 1s not the

genulne core of any secondary school guldance program.

15

Bowman, op. cit., pp. 38-39.
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Certainly, it i1s an important part and every effort must be_
made to develop the most efficient and successful type of ‘
pre-college counseling possible. However, our educational
system has a responsibility to provide the best education,
guldance, and placement for all of 1ts students.

Calvert W. Bowman took issue with Graham R. Taylor,
Educational Director of the Pullman Educational Foundation
‘who in 1959 had expressed the feeling that the high scpool
plays '"the key role in the identification of cbllege talent
-=and that it should play the key role . . . 1in getting
talent to college."16 Bowman assessed the situation 1in the
following manner as to this matter of keepling a proper
balance regarding college admissions:

My only disagreement with Mr. Taylor is that he

did not go far enough. I would say that the high
school plays the key role 1in the identification of
all kinds of talent and that it must play the key
role 1n getting all kinds of talent to all kinds
of places.

There 1s always an inherent danger of making secondafy
schools "preparatory Schools" for colleges and especially
during a period of time, such as today, when a college educa- .
tion becomes available to more and more people. Realistically,

however, a large segment of our student population will be

content with a high school education and Jane Sehmann,

16Coll@ge Admissions, College Entrance Examination
Board, Number 7 (New York, 1960), p. 67.

17Bowman, op. cit., p. 36.
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director of admissions, Smith College, Northampton, Massa-
chusetts, shows concern that this group not be forgotten:

For the poor student who probably should not be
directed toward college at all, we can, 1in the next
decade, do much much more than we now dream of.
These less able individuals--and less able only as
Jjudged by academlic standards--deserve our support
and encouragement In the face of publicity which
stresses the importance of a cocllege education.
These students must be encouraged to take pride in
other personal and vocational objectives. As a col-
lege admission offlcer, I can only guess at the
range of problems in this area, but the range may
be narrowed slightly by our own attitude toward
this segment of our academic population.

As the number of students seekling admission to
college grows, wlth the attendant publicity about
seeking acceptance by a gilven college, I hope the
fact of admission will not assume gilgantic propor-
tlons and more important, I trust we can keep the
emphasls 1in pre-college education where it properly
belongs--on the development of the mind and the’
building of character as opposed to preparation for
admission to a gilven college. The former is day-by-
day concentration on the maximum development of
individual potentlial in all areas; the latter,
emphasis on admission to a certailn college, encour-
ages devicgs or gimmicks which do not promote sound
learning.l '

Today more emphasis is being placed on college admis-
sions than ever before in the history of our country.
Statistilcs of future predicted college enrollments are of
serious concern to the federal government, state, and college
officials. Some high schools have been deficient in develop-
ing guldance programs, and thus thelr pre-college guidance

programs have suffered. However, demands for this type of

157ane Sehmann, "College Admission: Today and Tomor-
row," The Association of College Admissions Counselors
Journal, vVol. b, Number 1 (Winter, 1961), pp. 10-11.
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counseling 1s certaln to increase with the overwhelming flood
of students entering the secondary schools in the United
States.

Despite all this emphasis and demand to acquire a
college educatlon, a proper perspective must be kept. The
best two or. three years of high school should not involve
undue parental pressure and student anxiety about gaining
entrance into college; these last few high school years are
quite often the last during which a family lives together as
a unit and should be kept as happy and proddctive as they
can be.lg

Limlitatlions of the Study

A review of the limitations should deal with the
short-comings of the study, what the study does not do, and
what difficulties should be encountered.

1. There wlll probably be some discrepancles between
the objectives and functions of pre-college guldance programs
as studied in some of the schools. Functions should be the
derivative of obJectives but this 1is not always the case.
Once some obJjectives for pre-college guidance are established,
one cannot take for granted that such and such particuiar
functions follow. To determine what functions should be
. derived from the objectives of pre-college guidance, it will

be necessary to turn to the literature to see which have been

191p1d., p. 11.
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considered és functions of pre-college guldance and then
backtrack to check i1f they are consistent and contribute to
the objectives of pre-college guldance.

2. The conclusions drawn from a study of a number of
Ohio high schools will be somewhat restricted. Because of
this sampling of high schools only, generallzations for a
proposed plan for pre-college guldance programs in Ohio
secondary schools will be limited and somewhat tentative.

3. Differences 1n a proposed plan for pre-college
guidahce programs and those already exlsting in high schools
may be traced to differing conéepts of the objectlives of
pre~-college guldance. Oﬁe cannot assume that all schools
have the same concept of the obJjectives of pre-college
guidance. Therefore, the conciusions drawn with respect to
the comparative analysis of currently practiced functions
with proposed functions and the conclusions and recommenda-
tlons reached may be weakened because the objectives of the
schools may differ.

The writer 1is cognizant, also, of the limitations
inherent in a descriptive mail survey, however, the use of
such a tool is valuable in contactling a large number of
people and soliciting them for both information and opinions.

Its advantage lies in the speed and econocmy.
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Organization of the Study

This chapter has included statements identifying the
problems, the importance of the study, deflnitions of fterms,
background for the study, and .the limitations of this study.
The second chapter will contaln a review of the literature;
this review should help acquaint the reader wlith pre=college
guldance and what 1is belng dbne in this area. This, in turn,
may serve as a guldeline for evaluating pre-college guidance
in Ohio'!s secondary schools. The third chapter will describe
the procedures used 1in thls study, the population and scope
of the study.

Chapter IV will contain the findings of this survey.

Chapter V will contaln a plan for pre-college guldance
in secondary schools.

Chapter VI will contain a summary of the information
obtained from the survey. Concluslions are drawn from the
questlionnaires returned and recommendations are presented
for the future development of pre-college guldance service

in Ohio high schools.



CHAPTER II
A REVIEW OF THE LITERATURE

‘ In this chapter the following major toplecs helped
this writer bring relevant facts and ideas forth when he
reviewed the literature on the topic of thls study: histori-
cal perspective, pre-=college guldance organization, finances
for pre-college guldance programs, pre-college guldance
awareness by students and parents, pre-college guidance
activities, pre-college guidance publications, and the coi-
lege admisslions counselor'!s role. Generally, these guilde-
lines were those used as the major subdivision of the
questionnalre which this author sent out to Ohio schools.

To try and ascertain the present status and applica-
tion of pre-college guldance, numerous books, professional
journals, perlodicals, and educationai indexes were read.
There 1s a noticeable lack of material, published and
unpublished, concerning pre-college guldance or counseling
in relation to the other services of the guidance program.
As indicated in the first chapter, aside from the author!s
survey made in 1950, none other has, tc this writer!s
knowledge, been attempted nationally or in the state of
Chio.

29
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College admissions people, through such organizations
as the College Entrance Examination Board and the Associla-
tion of Ccollege Admlssions Counselors, are producing much of
the written material in the area of pre-college guidance.

In compafison, very little written material has been pub-
lished by those teachers invelved in secondary school work
and guidance and counseling. In an area where unscrupulous
and recruiting tactics could be used, it would appear that
high school administrators and guidance people wouldlencour-
age research and writing; thus presenting the viewpoint of
the secondary schogl in this area.

While none of the literature reviewed represented pre-
college guldance surveys, many of the articles are, neverthe-
less, relevant to parts of this étudy and willl be utilized
and documented in the chapters that folldw as they apply to
this study. |

Historical Perspective

In the process of research this writer uncovered a
preliminary outline prepared under the direction of the
Junior Council of the Ohio State Unilversity in 1929 and
entitled "A Suggested Program of Pre-College Guidance for

High Schools in Ohio."2C

20A Suggested Program of Pre-College Guldance for High
Schools in Ohio. The Junior Council The Ohio State Univer-
sity (Columbus, Ohio, 1929).
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This unigue pamphlet was written as a gulide for high

school principals, counselors, and teachers who advised
pupils and their parents concerning "readiness for, and
success in, a college career.'"2l

The preparation of this pamphlet was greatly assisted

by the suggestions offered by principals who were eager to
cooperate with Ohio State University in "bridging the gap
between high school and college life."22

The wisdom of stating purposes and objectives was nct

overlooked by the group that prepared this booklet. (It 4is
interesting to note that of 302 questionnailres returned in
thls survey, only 35 schools reported having statements of
objeetives'upon which they based theilr pre-college guldance
programs.) These educators in 19239 saw pre-college guildance
in the high schools serving these ends:

1. The selection and encouragement of specially
promising students to continue thelr training beyond
high school. Every principal knows well that
thousands of promising boys and girls capable of
conspicuous college success, potentlally useful to
soclety in whatever degree their educatlonal growth
and development may attain, are nevertheless faill-
ing to go on to college.

2. The recognition that many pupils are probably
unfitted for successful work in college as the col-
leges are now organized and operated. Perhaps the
principals, in many cases, of this kind, would be
reluctant to advlise definitely against going to

college; but both the pupil and his parents would
be directly benefited 1if they were told plainly in

2l1pid., p. 3.
221pid., p. 3.
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advance the implications of disappointment and
failure at the college level. Such counsel,
necessarily, would be based upon such studies in
student performances as are cited in this bulletin;
it would be impersonal and scilentific; it would be
intended, genulnely, to serve the best interests
of the indivlidual by the avoidance of clearly
indicated and costly difficulties.

3. Assistance to parents 1n planning an educa-
tional career for their sons and daughters. Specif-
ically this involves the choice of a college (either
within the university or elsewhere) and the selec-

- tion of particular courses for the first quarter or
semester (inasmuch as this is done usually by the
student through consulting the college catalog
before he comes to the campus). The teacher and
principal are best acquainted with the pupil's
interests, aptitudes, and capacities. They have
seen him at work in many courses. If, now, theilr
subjective knowledge of the pupil might be supple-
mented by further obJective evlidence scientifilcally
obtalned through intelligence tests and other
devices, they woulg then be in position to advise
on surer premises.

One of Ohio's earliest proponents and advocates of a
state guldance department in 1930 was Professor Dan H.
Eikenberry, a member of the Ohio State University staff for
32 years. Much of his motivation for championing the guid-
ance program came from his observations of and personal
experiences with first year college students who often
floundered around in their endeavors to find themselves.
Eikenberry was convinced that a program of guldance extending
throughout all school years could accomplish much in prevent-
'ing many traglc experiences that occur in colleges and

universitles. He envlisloned proper guidance as leadling to

23Ibid., pp. 8-9.



33

a more serious preparatlion for college on the part of those
who were capable of going and to more thoughtful consider-
atlion of the proper cholice of a college or university.2u

Within the framework of the total guidance program,
Eilkenberry saw the need for pre-college counseling. In
another of his publications he stated that the choice of a
college 1s probably the most important educational task of
the senior high school. There appeared to be no gquestion in
hlis mind that an early decision, as to the general type of
college, was necessary. He felt this problem deserved pre-
liminary attention in the tenth grade and detailed consider-
ation in the twelfth grade.25

The counselor's role in the area of pre-college
guldance was also outlined by Eikenberry. Of prime importance
was the dlscussing with groups of students the advantages of
speciflic training and higher education. With almost
prophetic 1insight, he wisely charged that counselors should
be constantly on the alert identifying students who give

promise of college success and encourage them to further

thelr -education. Conversely, he believed that pupils lacking

college ability should not be encouraged.26

28pan H. Eikenberry, Guidance in Ohio Schools-=-Its
Needs--And the Program of the State Department of Education
(Columbus, Ohlo: The F. J. Heer Printing Co., 1930), p. 13.

25Dan H. Eikenberry, An Inﬁroduct;gn to Guidance
(Columbus, Ohio: The F. J. Heer Printing Co., 1930), p. 223.

261p1d., p. 233.
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Pre-college counselling also included analyzing and
making avallable requlrements for admission into specilal
schools, universities, and colleges; in addition to maintain-
ing a file of college catalogs, the counselor should also
pPrepare simple statements of‘requirements in the terminology
of the high school student; the counselor should gather and
make avallable information relative to scholarships, student
aid, and loan funds for those students having limited
financlial resources who wish to attend college.27

Many of the 1ideas which Eilkenberry }ormulated in 1930

"re-activated" in order to develop an educa-

are now being
tional point of view in the area of pre-college gulidance.

In 1931 two other Ohilo State Unlversity professors,
Tcops and Edgerton, working under the auspices of the Ohilo
College Association, wrote a manual which was a composite
catalog of Ohio colleges and universities. The State
Department of Education, at that time, desired that this
manual should be placed in every high school in the state.»
The department reasoned that all students planning to con-
tinue thelr educatlon would have the opportunity of reading

the manual for the purpose of securing information that would

enable them to choose a college or university wisely.28

27 p1d., p. 233.

28Herbert A. Toops and Harold A. Edgerton, Opportuni-
ties in Ohio Colleges, Guldance Manual Number 3, Part I, Onhio
State Department of Education (Columbus, Ohio: Stoneman
Press, 1931), foreword.
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With the publication of thils pre-~college counseling
tool, the State Department of Education recommended that
this manual be made available not only to senliors, but also
to juniors, sophomores, and even freshmen. It was the
department's contention that wise educational guidance
émands early attention to the problem of college attendance
and the choice of a college.29

The manual on which Toops and Edgerton collaborated
has been reproduced in many different forms today. Basically,
however, these modern-~day publications utilize the original
idea of compiling information about the various coclleges in
- our country so that students may, at an early stage, have
this information 1n order to make an intelligent choice in
his or hér senior year. One such book is entitled "A Hand-
book for College Bound Students and Their Counselors' which
is published by the Assoclation of College Admissions
Counselors. This handboock gives a brief description of most
of the colleges and universilties in the country and is used
in pre-college counseling '"to assist college-bound students
in selecting a college appropriate to their personal needs

and aspirations for the future."3°

291bid., foreword.

3Oponald U. Noblett et al., A Handbook for College
Bound Students and Their Counselors, The AssSoclation of
College Admissions Counselors (1961-1963), p. 3.
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In 1934, because of the competitive recruitment of
students by colleges and universities of the State of Oregon,
the Oregon High School-College Relations Program was organ-
i1zed. At that time the'group was comprised of three repre-
sentatives from high schools of the state and three from
state systems of higher education and cailed the High School
Contacts Committee. It was the Committee's job to correlate
contacts between colleges and universities and the high
schools. The Committee's chlef functions were defined at
the first meeting which was held in March 1934:
. « . a visiting and counsellng service, 1includ-
ing the employment of one person to devote his
entire time to high school visitations, in order
that the opportunities which the state educational
Institutions have to offer may be presented more
clearly.31
Since 1its founding in 1934, the High School-College’
Relations Committee, Jnder the direction of‘the Secretary of
the state board of education and its own executlve secretary,
has annually sent oﬁt teams of college and university staff
members to the high schools in order to provide seniors with
1nformation—concerning the educational opportunities open to

them. By 1955,  the unwlse competition that had prevailed

-among 1Institutions for students was under control.32

31Francis B. Nickerson, "A Four-Year Look Toward Col-
lege,"” The Journal of Higher Education, Vol. 30, No. 1
(January, 1959), p. 31.

321pid., p. 32.
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The problem of "recruitment" by college admissions
people 1s certalnly an area which has created many problems
in the past years. Suffice is to say, at present, that the
author'!s study shows that these mal-practices of making
annual forays to high Schools in order to induce students to
enter this or that particular instltution, qulte often
without regard for the student's best interest, are gliving
way to the professional pre-college counsellng measures
being encouraged today by organizations like the Association
of College Admissions Counselors.

In 1936 Allegheny College initiated an activity which
today manj colleges throughout the country now call the Pre-
College Clinic Week. Here again was an example of profes-
sional educators developing an idea which tried to give high
school students, who were considering attending college. an
actual impression of what college was really like. This
on-the-campus experience provided a realistic pilcture of
college studles and s8kills, attitudes and goals necessary
for successful completion of college work.33

This summer program had as one of 1ts aims the bring-

ing together of secondary school guldance counselors, college

faculty, and other agencles which were concerned with pre-

33charles W. McCracken , William P. Wharton, and
Gretchen Graff, "The Pre-College Clinic Week, Personnel and
Guidance Journal Vol. XL, No. 5 (January, 196‘), P. 437.
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college guidance for mutually helpful discussion on pre-

college guidance problems and methods. Special emphasis was

placed upon parents and student's participation in the

counseling process. While few parents stayed the entire

week, the counselors had a great deal of written material

for the parents and spent a greal deal of time with the par-

ents at the close of the Clinic Week.3H

During this Educational Guidance Clinic at Allegheny,

there were six specific questions that usually entered into

all counseling interviews. These questions around which much

of the

1.
2.

3.
4.
5.
6.

Clinic counselling work centers, were as follows:

What is college like?

Should I go to college and what predictions can
be made about my success in college?

Have I any speclal talents which should be
developed?

For what general educational goals am I best
fitted?

What are the defliclencies I should attempt to
overcome? :

What courses will glve me the best preparation
and what type of college 1s equipped to provide

~appropriate courses.

Limited follow=up studies showed that students attend-

ing the Clinic Week were helped to clarify thelr goals. Some

evidence even indicated that the Clinic experience motivated

high school juniors to greater academlc efforts. Both high

school

and college counselors felt that the exchange of

information did much to articulate college and high school»

3%1b1d., pp. 437-38.

351bid., p. 437.
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guldance. There was no question that any discussion at which
the public school, college, parents, and college students
were represented, stimulated understanding.36

To eliminate accusation of this Clinic Week being a
maneuver in "college recruitment,"” a 'one college" orienta-
tion was avolded as the Clinic staff was drawn from other
colleges and universities and high school guidance staffs.37

In 1936 Dernbach succinctly developed two main reasons
why pre-college guldance was important. First, she recog-
nized the desirability of stimulating and encouraging capable
students to continue thelr training in a higher institution.
Secondly, and equally important, she recognized the necessity
for gulding those with low abllity and high ambition toward
other goals. Many tragedles which could have been avolded
result from failure at college. Puplls should be made to
understand that success and respectabllity are not necessarily
dependent upon golng to college.38

A book published in 1937, entitled One Hundred Guid-

ance lessons, listed a few pre-college guldance activities

301b1d., pp. 439-40.
371p1d., p. 437.

3%Helen Dernbach, "Pre-college Guidance," Proceedings
of the Conference on Guidance and Student Personnel Work,
School of Education, Northwestern Unlverslty, Evanston,
Illinois (November, 1936), pp. 73=T4.
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which actually have not lost any of their relevancy and
could easily be incorporated into some phase of a pre-college
guldance program today. The author Endicott suggests some of
the following projects:

l. ILet each member of the group ask some college
graduate for a statement of what that person
considers the qualifications for success in
college. Complle the various statements into.
a list of qualifications, placing first those
most frequently mentioned.

2. Write out your answers to the question, "Should
I Go To College?" Explain fully the reasons
for your choice.

3. Have the group decided upon several colleges
and universities to be studied in the next two
lesson8 and send for catalogs?

In 1942 the Department of Instruction of the State of
Indiana published a provocative guidance bulletin that dealt
with the present status of high school guldance as it affects
the senior of 1942 in Indiana. In one section which dis-
cussed the specific guidance devices or techniques used in
assisting the 1942 seniors in the cholce of a college, the
followling was sfated:

High school principals are not in agreement re-
garding the devices and techniques to be used in
assisting seniors in the choice of a college. It
does seem reasonable that there are certain common
devices and technlques which may be used 1n any
pre-college guldance program. It is evident that
here 1s an area for much needed research in an

attempt to establish effective devices and K tech-
niques which may be more commonly adopted.40

39 rank S. Endicott, One Hundred Guidance Iessons
(Scranton, Penn.: International Textbook Co., 1937), p. 211.

#0guidance Research Bulletin, State of Indiana, Depart-
ment of Public Instruction, Guidance Bulletin No. 1 (April,
1942), p. 24.
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One may conjecture regarding the time this study was
attempted; World War II‘had just begun and therefore pre-
college guldance would certainly seem less relevant at a
time when most eighteen year olders were belng drafted.
However, the suggestion of finding common devices and tech-
niques which may be used in any pre-college guldance program
has merit and 1s worthwhile exploring.

Michigan State in the summer of 1949 inaugurated three
summer counseling clinies which were adminlistered through the
counseling Center. Although this particular program was
geared for high school graduates who had been accepted by the
Baslc College, 1t, nevertheless, provided the necessary
information to help incomling freshmen adjust to college life
with the greatest possible ease and balance.41

Thié type of experience can enhance pre-college guild-
ance that might be glven on the secondary level but it is
definitely no substitute.

In the early 1950's the College Entrance Examination
Board began holding their annual Colloqula on College Admis-
sions. One of the first papers presented in 1954 and
entitled "Admissions and the Secondéry School" emphatically

- declared the necessity for high schools to provide better

Hlrhomas A. Goodrich, "Gains in Self Understanding
Through Pre-College Clinics," Personnel and Guidance Journal,

Vol. 31, No. 7 (April, 1953), p. 435.
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counseling for individual college~bound students, starting
with the eighth grade.42

The author of this above paper definitely felt the
obligation facing the high school was to improve the orienta-
tion of college-bound students to college l1life, both its
opportunities and its demands. He then enumerated the
following activities which a high school should incorporate
into thelr pre-college guidance program:

High schools should provide better counseling
for individual college~bound students, starting with
the eighth grade. High schools should improve the
orlientation of college-=bound students to college
life, both 1ts opportunities and its demands. High
schools should provide requlred lnstruction in note
taking, typewriting, library research, and prepar-
ations for examlinations. If should also give
increased emphasis to fast reading and more oppor-
tunities for practice in writing under superior
teachers. High schools should provide for a more
effective program of group guldance for college,
including such matters as how to choose a college,
the factors which are considered for college.admis-
sion, the relationship  of all high school experi-
ence to admission to and success in college, infor-
mation about entrance examinations, and the differ-
ences between hlgh school and college. Hlgh schools
should encourage students to visit colleges early in
high school, on school time if necessary. High
schools should give more attention to college tran-
scripts by supplying more complete personal records
on college-bound youngsters, provide for more
qualified help to complete transcripts, and recog-
nize that the high school principal should see the
need for complete honesty in his recommendations.
High schools should resist as Judiciously and pain-
lessly as possible the constant pressure from par-
ents and high school students to approve of college
cholces for which the students are apparently not

42Harold A. 0dell, "Admissions and the Secondary
School," College Admissions, College Entrance Examination
Board, Number 1 (1954), p. 67.
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qualified. High schools should conduct periodic
follow-up studies of high school graduates 1in col-
lege. Correlations could be easily obtalned be-
tween high factors such as I.Q., class rank, u
College Board scores, and success 1ln college. 3

To conclude this sectlion which has glven a review of
the literature dealing with the historilcal perspective of
pre-college guldance, a brief description will be given of an
organization which actually dates béck to the middle 1930's,
but as of 1955 changed 1ts membership so as to include
secondary schools. This 1s the Associatlion of College Admis-
sions Counselors which 1s a natlonal association of univer-
sities, colleges, and high schools. This organization has as
1ts objectives.

To establish and to maintain high professional
standards in college guldance and admisslons at

both the hligh school and the college level.

To develop and expand the relationships between
the high schools and colleges.

To assist 1n the development of efficient programs

of counseling and guldance which will aild the

student 1in selecting the best college for him.

To serve the students, the parents, the high schools,

and the colleges by considerin% the whole range of

high school=-college relations. 4 _

The_hiétorical course which has been run by pre-college

guldance parallels that of the guldance movement itself.

This, of course, 18 no strange phenomenon for 1t is one of

431p1d., p. 67.

445 Handbook for College Bound Students and Theilr
Counselors, op. cit., p. 13.
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the services offered by a sound guldance program. Though
guldance has established itself as a cooperating partner in
the educational and soclal development of youngsters since
1950, the pre-college counseling program is still yet
undefined and unstructured 1in many schools throughout Ohio
and the nation, if the lack of studies and publications in

this area can be used as a "measuring stick."

Pre-college Guldance Organization

It is an incontrovertible fact that all good pre-
college guldance programs recelve thelr source of power from
a well organized guldance program.

Guidance 1is a point of view which emphasizes the
unique needs of each individual; needs which are not always
in accord with those that teachers often pre-determine. 1In
order to implement this point of view, the following services
are necessary: Orientation Service, Inventory Service,
iInformation Service, Counseling Service, Placement Service,
and the Follow-up Service.45

Within this congtellation of services, pre-college
guldance or counseling takes place, for it involves

« « « personal, socilal, vocational, and educa-~
tlonal guidance. It also necessitates the use

of the diagnostic or inventory service, the
information service, the placement service, and

45ga11 F. Farweli and Herman J. Peters, Guldance Read-
ings for Counselors (Chicago: Rand M¢Nally and Company, 1960),

p. 15.
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the follow-up. Therefore in discussing college
guldance, 1t 1s necessary to show relationships
between college guidaﬂge and the other phases of
the guldance program.

These are all services for which the teacher will not
normally take full responsibillity, even though he may con-
tribute heavily to one or two of them. He will most certainly
use several or all of them in the interests of the students
for whom he feels responsible.qT
The significant role these services play in the area
of pre-college guldance is well i1illustrated in a study made
by Moser which involved 1,350 college freshmen. This study
indicated
. « o that 40.4 per cent of these students made
decisions to go to college before reaching Grade 9,
while 53.1 per cent declided between Grades 9 and 12.
The same 1,350 college freshmen were queried con-
cerning the time of choosing the specific college
they were attending. The result of this study
showed that only 12.6 per cent made this choice
before Grade 9, Hgile 69 per cent decided between
Grades 9 and 12. ' :
It would appear that if the school gulidance program is
to encourage able students to aspire toward a college educa-

tion, it mﬁst provide good college counseling services backed

#5111 ¢. Anthis, "Guidance for the College Bound
Youth," The Teachers College Journal, Vol. XXXI, No. 3
(December, 1959), p. 52.

4Tlester D. Crow and Alice Crow, Readings in Guidance
(New York: David McKay Company, Inc., 1962), p. 23.

QBLeslie E. Moser and Ruth S. Moser, Counseling and
Guidance: An Exploration (Englewood Cliffs, N.J.: Prentice-
Hall, Inc., 1963), p. 240.
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by the coordinated efforts of the entire school.49 As
counselling is the core of any guidance program, it is also
the most important service rendered in helping students plan
for college. | |

The foremost principle that should be‘observed in
organizing a pre-college guldance program 1s to prepare a
clear-cut statement of the philosophy of the program. Even -
though this is also a fundamental principle when establishing
a guldance program, Peters and his staff found that 306 Ohio
schools, or 32 per cent of 958 schools, indicated that a
guldance philosophy has been formulated. Some of the phil-
osphies were stated in terms of objectives and procedures
only, while others were a mixture of philosophical statements
of goals or objectives and procedures. In no case was any
philosophy more than a few pages 1in length.5o

The rigors of preparing a phlilosophy or even a state-
ment of objectiyes for a pre-college guidance program was
quite evident fo this writer as he noted that of 302 schools
who refturned thelr questionnalres, only 35, 11 per cent,
reported on having statement of objectives upon which they
based thelr pre-college guldance program. Nevertheless, the

development of a clear-cut philosophy and a set of objectives

quloyd S. Michael and Mildred G. Fox, "Conditioning
for College,"” National Parent-Teacher, Vol. 54, No. 8 (April,
1960), p. 20.

50 Peters et al., op. e¢it., pp. 43-44.
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wlll serve as a springboard for the planning and organization

of an effective pre-college guidance program.

In 1958, the Colorado Council on High School-College

Relations suggested the followlng philosophy for pre-college

guidance:

1'

That secondary schools and colleges share a dual

responsibility in assisting secondary school stu-
dents to prepare themselves for college and make

satisfying adjustments after admission.

That all valuable types of guldance should be
explored by the secondary schools and colleges.
The colleges cannot perform the main functions

of pre-college counseling in high schools, this
being the province and responsibility of the high
schools.

That all guldance should be planned jointly by
the proper representatives of the secondary
schools and the colleges.

That the welfare of the student is the primary
function of guldance services; therefore, both
students and parents should be included in the
planning for pre-college counseling.

That pre-college guidance can be implemented when
college representatives aid students in obtaining
information and in‘'interpreting it usefully.

That all communications between the colleges and
secondary sSchools should be channeled through the
secondary principal. This presupposes that the
communications will rg?ch the appropriate second-
ary school counselor.

The Colorado Council wisely observed that "types of

organization for educatlional guildance should vary according

51ly0e D. Iiggit et al., The Nebraska Guldance Digest

Issued by Guldance Services, Division of Vocational Educa-
tion, State Department of Education (September, 1960),

p. 18.
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to size, locale, objectives,and needs of the participating
school or schools.'22

The involvement of the staff is essentlal whenever an
attempt 1s made to ldentify the phllosophy and objectives of
the pre-college guldance program. Staff discussions of such
basic issues involved some questions:

«+ « o« Why do we need pre-college counseling programs;
what has been done and what 1s now being done; what
should be the responsibllity of the administrat%gn,
the teaching staff, and the personnel officers?

Following thils above course of action will stimulate
interest, motivation and provide for a sounder foundatlion to
any program.

Nile Township High School, Western Division, in
Illinois identified theilr purposes of the pre-~college guld-
ance program:

1. Acqualnting high school students with the oppor-
tunities and alternatives to a college education.

2. Creating student awareness of academlc and
scholastic requirements for continuing their
education.

3. Helping students match thelr ablilities and inter-~
ests with the unique offerings of individual
colleges and universities.

L4, Providing parents with a basic understanding of
college admission requirements and financilal
arrangements necessary.

5QIbid., p. 16.

53Velma D. Hayden and William D. Wilkins, "College

Selection Casual or Planned?", Occupations, The Vocational
Guidance Journal, Vol. 30, No. 6 (March, 1952), p. 416.
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5. Establishing relations with a college environ-

?gggtﬁ%gphzg;g?f?gﬁ adolescent may wilish to

When developing ppg-college guldance philosophy and
its obJjectives, 1t 1is essential to consider the school's
philosophy of education, its financlal resources, and the
nature of the student body.

Considéring college at the grade school level is not
too soon according to some writers who have concerned them-
selves with the development and organization of pre-college
guldance.

"It is obvious that students attending grade school are
not going to make irreﬁocable decisions about theilr future
regarding higher education; however, it is just as obvious
that what is happening right now to an eight or ten year
older at home and at school has much to do with how far they
willl go in theilr education. The attitudes and example of
thelr parents and teachers, as well as the thinking and
planning that thelir parents are doing today, can very well
determine whether or not college 1s a possibllity for these
youngsters and will become a reality.55

The starting point in guidance toward college prep-

aration is very important. 1In a situation where guldance is

58yvonne Carlson and Willard Larson, "Niles Begins
College Counseling Early," Illinois Education, Vol. 50, No. 2
(October, 1961), p. T9. -

55parwell and Peters, op. cit., p. 257.
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informal and unorganized, a young person couid reach the
sophomore or Jjunlor year of high school, or even the senior'
year, before he, or those who are presumably responsible for
guiding him, give a great deal of serious thought to his
further education. This is usually too late 1n any student's
educational career for well conceived guidance toward college
to begin. Such guidance should be initiated by the end of
the sixth grade or the beginning of the junior high school.
.In many cases, certaln aspects of 1t may be undertaken
without the knowledge of the child, even in ﬁhe primary
grades.56

An unpublished survey of 100 Indiana high school
senlors and 100 recent graduates, chosen from the upper 25
per cent of their classes, 1lndicated that preliminary ideas
about going to college are formed at a very early age.
Approximately one-fourth of those who are in college or plan
to go to college have generally expected to go.57

Another study which supports the theory that pre-
college guldance should begln at an early age was conducted

in the fall of 1953. The author of this study administered -

a questionnaire to 1,350 entering freshmen who were entering

50arthur E. Traxler, "Guidance Toward College Prepar-
ation: Start Early, Include Parents," The Clearing House,
Vol. 27, No. 1 (September, 1952), p. 4G.

STsecondary School--College Cooperation, "An Obliga-
tion to Youth," A Publication of the American Association of
Collegiate Registrars and Admissions Officers (April, 1955),
p. 21.
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three Texas colleges and universities. Among other ques-
tions, the questionnaire posed the following: (1) At what
grade level did you decide to go to college? (2) At what
grade level did you decide to come to this particular col-

lege? Table 1 shows the results.

TABLE 1

DECISION, BY GRADE LEVELS, ON ATTENDING COLLEGE
AND ON SELECTION OF COLLEGE AS REPORTED BY
1,350 COLLEGE FRESHMEN

Per Cent Who Per Cent Who
Decided to Go Decided to Go to
Grade to College Specific College
Before IX 40.4 12.6
IX 19.9 8.2
X 12.4 10.6
XTI .1 14.4
X1t 1%.7 3%.8
After .g 18.4
high school Total Q9. 100.0

graduation

Source: ILeslie E. Moser, "When Do Young People Make
Decisions about College?", The School Review, Vol. ILXIII,
No. 3 (March, 1955), p. 158.

It would appear that the early stages of pre-college
guldance must, for the most part, bpe furnished by fthe school
and their parents. There are preliminary phases that could
be started in grade school, with more specific information
being given at the Junior high school or secondary school
level. There appears to be no reascon why schools with ade-

quate guidance personnel could not see to it that their
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young people get appropriate college information when they
are ready for 1t.58

The success of any pre-college gulidance program will
rest on_the capabilities of the person officlially in charge
of such a program. Unfortunately, many schools, especially
the smaller ones, are not able to employ and glve released
time to a persoh who might have special ability and informa-
tion in the field of pre-college guidance. Without adequate
preparation, a chance to visit colleges, and time to observe
and cultivate potential college students, as well as thelr
parents, a counselor will not be effective in this area;59

Today, with interest in attending college af a new
high, and with every indication that this will continue, it
1s possible that specialists will_have to be hired to concen-
trate on this area of guldance service--a college coordlnator
or college consultant whose responsibilities i1t would be to
~provide informational services and act as the coordilnating
link between the school and higher educational institutions.
This person should not be the student'!s counselor, even in
the senlor year, but rather a consultant for counselors who .
need this kind of information. This person could visit

colleges a few weeks out of the year; arrange for admissions

personnel to talk with students in the high school; publish

583econdary Schdol--College Cooperation, op. cit.,
p. 23.

591pid., p. 23.
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periodic bulletins of informatlon to students, parents, and
counselors; develop and maintaln the reports and records
which are such vital tools tocounselors; generally be the
school expert or col_leges.6O

Today, high school counselors spend much of their
time doing tﬁese very things mentioned above, and unfortunately
this may leave little time for counseling.

Within the pre-college guidance program, procedures for
evaluation should be established and used periodically.
There are many ways which students may be helped to select a
college, and some prdcedures are more effective than others.
These procedures should be evaluated regularly to appraise
whether they are meeting real needs and whether they are
appropriate to the groups served. Process of evaluation
should include thereactlions of parents, students involved,
high schbol administrators and counselors, and college stu-
dent personnel officers.61

Follow-up 1s also necessary as most of the failures
in colleges can be prevented by proper guidance in high
school. Too many schools take no responsibility for their
graduates after they leave the school, apparently thinking
thelr responslibility ends at this polnt. However, there is

a growing tendency for secondary schools to follow their

_ ©0gqward 0. Hascall, "Counselors, Counseling and Col-
lege Admissions," The School Counselor, Vol. 8, No. 3 (March,

1961), p. 92.
6lhayden and Wilkins, op. cit., p. 418.
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students, at least through the first year of college, and to
ask and record rather detailed descriptions of the progress
of each of its graduates. The natural outcome of such eval-
uation 1s to enable the secondary school to discover ways of
improving the preparation of students for college.62

Thus, adapting any college gﬁidance program to meet
constantly changing needs of a well-established high school
is a challenging one. To really be effective pre-college
guldance must begln almost in the earliest stages of school
organization and must work along within the developmental
framework of the entire guldance structure.63

In the final analysis, regarding the organlzation of
a pre=college guldance program, no single pattern willl work
equally well in all school situations. Plans should be
developed that will suit the size and type of the school,
the traditional organization of its total program, the

personnel, and other particular conditions.6u

62Arthur J. Jones, Principles of Guidance and ?u il
Personnel Work (New York: McGraw-H1ll Book Company, 1951),
p. 3600.

: 63Ethel F. Solovay, "A Blueprint for College Guidance,"
High Points, Vol. XXXIX, No. 9 (December, 1957), p. 45.

64p, E. Kitch and W. H. McCreary, "Improving Guidance
Programs in Secondary Schools," California State Department
of Education Bulletin, 19 (December, 1950), pp. 5-12.
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Finénces for Pre-—-college Guidance Program

The quality and quantity of any pre-college guldance
program 1s golng toc have a dilrect relationship to the amount
of money spent for the counseling staff, materlals, and
facilities. This means, of course, that pre-ccllege guidance
must be recognized in the budget allocated for the total
guldance program.

' Unfortunately, some schools still do not even recog-
nize guidance services as belng necessary ahd they report
spending as 1little as one dollar per year per pupll for the
services of speclalists; conversely, other school systems
report allocations as large as fifteen dollars per year per
pupil for guldance purposes, but they would appear to be the
exception and not the rule. Also, these figures relate only
to the expenditures for the operation of the program and do
not refer to the capital-outlay aspects of the school budget,
such as building construction. Quite often, school systems
employ speéialists but do not provide plant facilities for
them, thus handicapping thelr effectiveness.®d

It is not entirely falr to censure only school admin-
istrators and boards of education for the inadequacies which

might exist in guldance services today, for guldance workers

have been notably deficieht in supplying these people with

65McDanie1, Iallas, Saum, and Gilmore, op. cit., p.
409.
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the necessary data needed for planning increased and
Improved programs.66 |

Although the author of the following guestions is
concerned with the cost factor involved in the total guldance
program, nevertheless his querles are significant to the
success of pre-college guldance, for it is an lintegral part
of the guldance program:

What are the bullding-space requirements for
counseling? For testing? For maintaining adequate
records? What are deslirable unit personnel require-
ments? What are the needed clerical-services and
materlials requirements?

What proportion of total schoocl expenditures

should be budgeted for guldance services? Can
tentatlive but workable cost estimates bg developed
for various types of guldance programs? 7

Like any other program, pre-college guidance has
certain budgetary items which are necessary 1n order to pro-
vide the students with necessary information regarding college
admissions. The amount of written material describing
entrance to college, the various types of colleges and uni-
versities, and how one finances a college education, is
growing rapidly. Granted that a great deal of this informa-
tlon may be gotten without charge, nevertheless there is
still the expense of mailing while other fine publications
are not free. Therefore, some money must be allotted in

order to bulld a library of written material pertalning to

college admissions.

66ﬁenry B. McDaniel, Guidance in the Modern Schobl
(New York: Henry, Rinehart and Winston, 1956), p. 476.

671bid., p. 4T6.
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It is quite possilble that money could be budgeted for
certain standardized tests which colleges request before the
student can gain.entrance.
| One practice that many Eastern high schools use,
especially those Ehat send_a high percentage of students to
college, 1s that of subsidizing visits by their counselors.
These counselors vislit those colleges popular witﬁ thelr
graduates or to those about which they want to know mor'e.68

School boérds should willingly allocate expense money
for this 1tem, for through such vislts the counselor can get
a better understanding of admissions policiles and academic
standards, so he will know where a student is likely to be
admltted and where he will be most successful.69

The demand for a college education 1s not going to
dimlinish, and high schbols are golng to be called upon by
their respective communities to initiate, or expand, the
service of pre-college guldance. If high schools are to pro=-
vide better pre-college guldance for students, they shall
need larger budgetary allocations of funds, more teacher
time, more satisfactory avenues of communication, and greater

opportunities to go out into the communlty so that they can

alter educational expectations for the better.flO

58y 1ared Fox, "Counseling the College Bound," N.E.A.
Journal, Vol. 50, No. 1 (January, 1961), p. 17.

69Michae1 and Fox, oE. cit., p. 20.

TOWalter H. Wolff, "Better Counseling and Selection for
College," The Journal of Educational Sociology, Vol. 29, No.

5 (January, 1956), p. 2190.
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It appears lnevitable, then, that pre-college guldance
must be recognized in the‘school budget, in the selection and
assignment of teachers or counselors, and must have an identil-
fiable place in the school plant as well as the organizational
structure.’l

Pre-college Guldance Awareness for
Parents as Well as Students

A great deal of time and effort is necessary in order
to promote an awareness of the pre=college guldance program.
The methods of making puplls, parents, teachers, school
board, and the community aware of thils service can range
from printed media, public address system, orilentation and
Parent-Teacher!'s Asséciation meetings, to personal counselor
contact.

The Survey of "Guidance in Ohio" found the following
to be true concerning methods used by schools in explaining
the guldance services:

In the State as a whole, 85 per cent of the 958
respondents indicated using personal counselor con-
tacts for the purpose of informing puplls about the
guldance services. Orientation meetings, printed
media, assembly announcements, and the public
address system are used in a majority of the re-
sponding schools.

Printed materials and meetlings are used to inform
~teachers, parents, and the school board about the
guldance services 1in at least 49 per cent of the
schools returning questionnaires. Personal contacts
are also frequently used with parents for increasing
awareness of the available guldance services. This

71McDanieZ_L, op. cit., p. 35.
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technique was reported by 82 per cent of the
schools. As might be expected, printed media are
often reported as used in Ohlo's schools_for achilev-
ing guidance awareness in the community.

Thls researcher found that the above facts were some-
what duplicated when Ohio high schools were questlioned regard-
ing methods they used in communicating the pre-college guid-
ance program to students and parents. These findings wlll be
elaborated upon in Chapter IV of this study.

The necessity for parents, as well as s£udents, to have
an early awareness of the pre-college guidance services
avallable for them 1s one point that most writers in this
field reiterate.

' Fine feels that the student or his parents should talk
to the guidance counselog‘or principal once a year about
college plans beginning at the ninth grade.73

Michael and Fox stress the advisability of school
guidance staffs working more closely with parents so that
more information about testing data, school offerings,
careers, and college may be available at home as well as at
school.

e« +« « A wise sympathetlic teacher or counselor,
important as he is in the guidance process, is not
so important as an interested, informed parent who

can give his children accurate and intelligent ad-
vice.

T2peters et él, op. cit., p. T4.

73Fine, op. cit., p. 492.
THMichael and Fox, op. cit., p. 19.
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The High School-College Relations Committee in Oregon
believes it i1s beneficlal to counsel parents as well as
students themselves. One medium which provides for pre-
college guldance awareness 1is anrevening meeting, held for
parents with various college representatiyes. Here, parents
receive basically the same information about college prepar-
ation as their children did during a daytime sesslon. The
necessity of working cooperatively with high school faculties,.
to encourage their children to take courses recommended by the
high school and do well in them 1s stressed to the parents.
Parents are also apprised that high school performance 1is
still the best indicator ofléollege performance. Parents are
advised to appralse the college potential of their children
realistically on the basis of academic interest and study
habits. In closing, they are told what attending various
colleges, both public and private, should cost.75

Cuony found that after having personal conferences
with parents that hot only did students need pre-college
- guidance information, but parents were even more eager to
secure data regarding colleges:

. « « This was only loglcal since parents were
directly concerned with choices made by their off-

spring. After all, parents usually pay the formi?-
able bills incurred because of college education. 6

7SNickerson, op. cit., pp. 34-45.

T€gaward R. cuony, "Parents Need Guidance Too," The
Clearing House, Vol. 30, No. 7 (March, 1956), p. 426.
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Studies have shown that the forces that tend to direct
a person toward college come érimarily from his home and
family. Kerr, after administering a fourteen item question-
naire to 1,350 seniors from thirty-three Iowa high schools,
found out that parental assistance was seen by 66 per cent
as the most valuable in making the college decilsion.
Counselors were seen as most valuable by 8 pér cent of the
seniors. Kerr also found out that parents (51 per cent) and
ﬁhe school counselor.(31 per cent) were seen as the persons
who should be most responsible for helping students decide
whether to go to college.77
Phillips in an excellent article entitled "The Role
of Parents 1in a~High School Guidance Program” indicates that
through the guldance program
. . .parents are offered opportunities to learn how
the school serves 1ts youth, to understand their
responsibillities 1in regard to their child's voca-
tional choice and to work with the counselor in
conjunction with their child's maturation process.78
These same opportunlities present themselves to parents
in any well-planhed pre-college guidance program.

If, then, the guidance of the individual child toward

college is a Jjoint venture between the home and the school,

TTwilliam D. Kerr, "Student Perceptions of Counselor
Role in the College Decision," Personnel and Guidance Journal,
Vol. XLI, No. 4 (December, 1962), pp. 337-342.

78Florence A. Phillips, "The Role of Parents in a High
School Program,' Personnel and Guidance Journal, Vol. XLI,
No. 3 (November, 1962), p. 203.
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it stands to reason that we must early assist both students
and parents in developing an awareness of the pre-college
guldance services avallable for them; Studles show that the
medium of counselor contact 1s the most effective but with
the ever increasing demands being placed on the counselors,
other media such as orientation meetings, printed media,
asseﬁbly announcements, and Parent-Teacher's Assoclation meet-
ings shall have to be utilized more 1n the future.

Today the dream and desire to attend college is sud-
denly shattered when the matter of financing a college educa-
tion is discussed. It 1s imperative that any pre-college
guidance include an awareness of the actual costs of attending
college as well as an awareness of the various forms of |
financial aid available for attending college.

To re-enforce the importance of parent awareness of"
and involvement in pre-college guldance, schools must recog-
nize that it is the home that pays for the cost of attendiné
college. And this cost 1s skyrocketing each year.

Because many able students do not have the necessary
finances in order to attend college, it behooves today's
counselor to keep up with the many sources of finéncial aid.
Information regarding scholarships, loans, grant-in-aids, and
employment must be discussed with students 1n order to
develop an awareness of the various methods of helping to

finance one'!'s education.
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As a rule loans are unpopular with students for many
do not lilke the idea of beginning their working career in
debt. Perhaps one of the greatest services a counselor can
give In the next few years 1s to indicate to able students
that it may be Just as wise to borrow money at low interest
rates to pay for a college education as it is to borrow at
higher interest rates to pay for a home.79

Most college financlal assistance programs are based
upcn a student!s need and ability to pay the costs of his
college education, and it is becoming a rather common
practice to combine'a scholarship or grant-in-aid with
campus employment or a loan.80

Allocatlons for student ald by the government, founda-
tion programs, state departments of educafion, and big
business 1s at an all time high. Fund raising campaigns
recelilve televislon coverage and college development offices
usually spearhead this drive for monies. The public is being
made aware that donations are needed to help ease the
financial burden of needy students.81

Today there 1s a deluge of written material giving
information oﬁ how a student may finance his college educa-

tion. A good pre-college guldance program will make this

79Dolph Camp, "The Counselor and High-School-College
Articulation, " School Life, Vol. 43, No. 3 (November, 1960),
p. 1l2.

80Liggit, et al., op. cit., p. 23.

81Fine, op. cit., p. 498.
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information available to students and thelr parents in order
to assist them 1in developlng an awareness of various forms
of financial ald for attending college.

Schools cannot take 1t for granted that Jjust because
they have a pre-college guildance program they need not
advertise it. A study by Wolford emphasizes this point.
Though he used a small population, he found that forty-three
or 78.1 per cent of the graduates did not feel that they had

received enough information through the guidance department

pertalning to the college they were conslildering.

Forty-nine per cent of the group studied stated
that they felt free to consult the guidance counselor
at any time while in school, concerning any matter.
Therefore, why a large number had not requested .
information in reference to theilr course-of-study
remains a question. A logical assumptlion might be
that the graduates were not aware of the many and
varied services offered them by their high school
guldance department due, in part, to inadequate
communication between the gulidance services and the
student body. Thus, they falled, as high school
students, to utilize the services of the guldance

- program to the fullest extent. And, once in col-
lege, these graduates have suddenly realized that
at sometime during their high school career, they
should have obtained certaln basic information
concerning themselves in planning their,future.82

Utilization of different media 1iIn order to develop
student and parent awareness of the pre-college guldance
services will not only better the program, but it willl assure

1t of community support.

S2Harry E. Wolford, “"A Follow-up Study of the 1958-62
College~Bound Graduates of Reynoldsburg High School" (Project
for the degree Master of Education, the Ohio State University,
1963), p. T8.
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Pre-coliege Guidance Activities

It should be clearly understood by all administrators,
teachers, and counselors who are interested in developing or
improving their pre-college gulidance program, that no one
activity, such as a College Night, can provide the necessary
pfe-college guidance for pupils. Rather, a combination of
activities must be utilized throughout the students secondary
school experience, and some may even be used at the grade
school level. The focllowling activitles have received the most
attention by those writers in the field of pre-college
" guldance.

1. College day.--If there 1is cooperative, advance

planning by the staff members responsible for this activity,
1t can help students choose the right school. The college
representatives who attend these affalilrs can present to the

student the institution's curricular and other offerings as

they relate specifically to his vocational plan.83

Moser and Moser describe the College Day in the
following manner:

The College Day 1s a special group guidance
event. Some programs bring a number of college
representatives to the campus on a single day.
Students move from one room to another, hearing
discussions about the merilits of various colleges.
In a program of this nature, difficulties of
organization and the disadvantage of trying to
accomplish too much 1n a short period of time
are obvious.

S37. Anthony Humphreys, Arthur E. Traxler, and Robert
D. North, Guidance Services (Chicago: Science Research
Assoclates, Inc., 1960), p. 309.
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College Day should be followed up by group
guidancg sessions to integrate the information
gained.o4

" From personal experience, the author of this disser-
tation knows that the Col%gge Day activity, by itself, pro-
vides little semblance of pre-=college guidance. MacMitchell
had this to say:

In their present form, College Days and Nights
(Orientation Programs) serve no useful purpose to
the school, the college, the student or his parents
unless sufficlent counseling and guildance has been
provided in advance. Often, they are just a show
for the local board of education, the superintendent,
or the community, and do not: warrant the expendi-
ture of money and effort on the part of personnel
involved. In general, information gained at these
conferences may be obtained from other sources.

One of the reasons that these conferences have

been unsuccessful, so far as the colleges are con-
cerned, 1ls the lack of preparedness on the part of
students. Aside from those students who have
already made up their minds, for whom the whole per-
formance is a waste of time, the students are unin-
formed about colleges and unliversities. They con-
sume time asking useless questions, talk to repre-
sentatives about colleges they cannot attend, and
collect view books, catalogs, and applications

with a fine abandon that is a deepair of the college
representatives. For these reasons representatives
are forced to offer rmidimentary group guidance to
students and parents instead of having the oppor-
tunity to talk at some lengghs with the few promising
candidates who may appear.

8“Moser' and Moser, op. cit., pp. 91-92.

85T. Leslie MacMitechell, "To Introduce Order in the
Scramble for College," California Peachers Association
Journal, Vol. 57, No. 2 (February, 19061), p. 16.




Cne ex-college admissions man summarized his
denouncement of the College Day activity concisely and to
the point:

College-day program, as is found at present in

most hlgh schools, is of doubtful value. This
program has little if any utlililty in intelligent
and serious guildance activitiessgnd 1t should be
allowed to die a natural death.

Summarizing some of the expressed feellngs regarding
this activity, 1t is probably true that this type of program
is neilther good nor bad in itself. Much will depend on how
these events are conducted. A great deal will depend upon
the pre-plamning and then the follow-up. Cooperative plan-
ning between secondary school and college perscnnel is the

necessary ingredient to having a successful College Day.87
2. College night.--This activity, in many ways, is

comparable to a College Day program. Its purpose 1is to
provide information to the students and theilr parents con-
cerning the problems of college selection, admissions
criteria, costs, and scholarships and lcans. Here, as 1in
the College Day activity, college representatives meet with

interested students and parents.

S0charles E. Peterson, Jr., "Cooperation, Si"-Collab-
oration, "No"!, The Journal of Higher Education, Vol. XXXIIZI,
No. 2 (February, 1962), p. Of7.

87Secondary School~-College Cooperation, op. cit.,
p. 41. X
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Fox takes a positive approach to this activity but it
is significant to note his qualifying statement at the end.

Pre-college nights have proved very successful

in creating interest in college education and in
acquainting students with academic and scholastic
requirements for continulng their education. 1In
order to be truly effective, the pre-college night
must be followed with individual counseling provided
by competent high school counseégrs who carefully
plan wlth students and parents.

Niles Township High School, West Division, in Illinois
sponsors a Pre-College Night for freshmen and sophomores.
Staff members are of the opinion that this activity should
be presented early and that through group sessions and
individual conferences for both students and parents, the
groundwork can be laid for specific choices that must be
made in the Jjunlor and senior years.89

Thils activity is also the target for many negative
criticisms and quite often even the college admissions people
‘are aware that "a card table in the gym" and a "bazaar atmos-
phere" are marks of these programs. With a lack of pre-
planning and follow-up, 1t 1s easy to understand why a
College Night or College Day activity could take on this

carnival atmosphere.

Y

488Raymond Fox, "Improving Relations between High
Schools and Colleges, " The Clearing House, Vol. 36, No. 6
(February, 1962), p. 326.

89Car1son and Larson, op. cit., p. 79.



69

3. College club.--Today, in some schools, the College

Club has become identified as a group procedure which is
used as one medium for orientation for college.

In this college club sophomores, Jjunliors, and
senlors planning to attend college are ellglible for
membership. Four meetings are held beglinning with
an organlzational meeting in November. At this
organizational meetling, the students plan the other
three meetlngs, select topics they want discussed,
and volunteer in committees of threes or fours to
carry out the plan. A varlety of activities is
included. For example, on Christmas a party was
held at which the college students home on vacations
were invited to discuss thelr experiences. Aspects
of college-life that differed from high school were
described and a lively questim-and-answer period
followed. At another meeting a director of admis-
sions from a large university discussed "Pointers
in Selecting a College." A college dean of women
and a college dean of men spent an evening on
"College Life in General.'" Other appropriate
topics for discussion were "Transition from High
School to College," "Life in a Girl's College and
Life in a Boy's College,'" and "Financing College."

When the club's visited by college personnel,
members of the faculty are invlited to attend the
meetings. This afffords an opportunity for the
faculty to obtain current information about the
academlc requirements of college-useful knowledge
in guiding students.90

4. Vislits to campus.--This activity 1s generally

endorsed by high schools as well as college personnel
workers. A visit to each of the colleges beilng considered
1s certainly wilse, for today's financial investment is much
too great to decide upon a school "sight unseen.”

Counselors would ingratiate themselves to the teaching

staff of thelr schools, as well as provide an educational

ORoy D. Willey and W. M. Strong, Group Procedures in
Guldance éNew York: Harper & Brothers Publishers, 1957),
ppo lql;"'q .
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experience for the prospectlve college student, 1f they
could schedule campus visits when their high schools are not
in session. This can be done when 8chools are closed for
teacher's meetings or some other local reason.

To give added value to this activity, 1t would seem
that a variety of experiences should be offered students when
they visit a campus.

« « « While talks by deans, counselors and other
administrators may be pleasant and informative,
part of the guests time should be spent with col-
lege students without any faculty member belng
present--in the college lounge--in the college
cafeterlia--visiting college classes-=seeing the
college from the student!s point of view. College
faculty and students should remind themselves that
their job is not to sell the linstitution but rather
to give the prospectigi students a falr picture and
answer any questions.

Although this activity 1is generally thought of in terms
of student visitation, the inestimable value of having
counselors visit college campuses should not be overlooked.
It is rather a common occurrence for high schools in the
East to provide money in their guldance budget which 1s used
to subsidize the travel of high school counselors who visit
different college campuses in and out of theilr respective
states. Two years ago this writer had the opportunity to
discuss the reason for this type of allocation with two high

school counselors from Connecticut.

91Hayden and Wilkins, op. cit., p. 417.
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Whereas many Eastern colleges are considered the

"prestige colleges,"

admissions to one of these select
schools is becoming more and more difficult. In order to
point out other colleges to those who falled to be admitted

' colleges that are perhaps not

to the "prestige colleges,'
too well known but tﬁat could offer a good education, high
school counselors from the East were now visiting Midwestern
colleges in order to famlliarize themselves personally with
the academic as well as the physical setting of each college.
Thus, having this '"on the scene" experience they could return
home and db a more effective job of pre-college counseling.
In a provocative article entitled "We Colleet Col-
leges" two authors tell how they use their own ingenuity to
fit 1nspection trips of colleges into their own lelsure time
or combine them with attendance at professional meetings.
It is, of course, inferred that ideally counselors should be
given released time from thelr tasks as well as an expense
account to finance such trips.92

Whether student visitation or counselor visitation,

most authorities agree that this trip is necessary before

an intelligent choice can be made.

5. Visits by college admisslons counselors.--0f all

pre-college guldance activitles, this 1s perhaps the oldest

92Mary C. Dolan and Vivian M. Yates, '"We Collect Col=-
leges, " Personnel and Guidance Journal, Vol. 32, No. 6
(FPebruary, 1954), p. 343.
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and the one that has received the severest criticism because
of unprofessional tacties used by college representatives
during the past years. Today the Assoclation of College
Admissions Counselors has accomplished a great deal in
establishing ethical practices which should be utilized by
college admissions counselors when they visit high schools.
In ten years this assoclation has done much to eliminate the
"super-salesman" and "college recruiter" from the scene.

Usually the school visitation by the admissions per-
son is arranged in advance and publicized throughout the
school. Interested students should meet this person in a
small group session or in individual interviews. Thils 1is a
"far cry" from procedures utilized by this writer when he
did admisslons work in 1950." Visliting a local high school
unannounced was customary and sometimes it was possible to
talk to an entire class at the same time.

One person has reflected upon and described a "utopilan
visit" by a college representative in this manner:

« s« o« In this cloud-nine situation, ét least two .
weeks'!' advance notice of the visit would be given

by the college. In return, the high school would
consider the visiting admission officer'!s schedule
and plan accordingly. The school would announce the
visit in advance and reglister students to see the
representative, encouraglng appropriate students to
attend the meeting. Good counseling would result

in a limitation of the number of times a student-
could see representatives. Everyone would be punc-

tual. Following a general information session, any
applicants could be interviewed individually. And
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finally, the college representative would always
have an opggrtunity to meet with the high school
counselor.

Because of past practices that could hardly be
ldentified as part of a pre-college guildance program, many
people are still suspicious of the moctives behind the visit
of a college admissions counselor. In fact one writer feels

that the term "admissions counselor,”

now being used to
designate the tilitle of many personnel from the admissions
office, 1s questionnable in 1lts usage. He sees their posi-
tion more as an-information—giver, interviewer, and adviser,
and rarely that of a counselor interested in helping students
make decisions according‘to accepted practices and ethics of
counseling .94
Undoubtedly, it will be a long time before many

admisslons people flt the true description of a counselor.
However, as already inferred, the Assoclation of College
Admisslions Counselors in striving to elevate standards and
Improve high school-college relations. The followlng
recommendation shows evidence of this:

1. Visits to high schools should be made by profes-

slonal members of an admisslons staff, and, if not,
only by persons offlcially authorized by the

93Ferne W. Horne, "The Way We Look to Each Other,"
Panel Discussion, The Journal of the Asscciation of College
Admissions Counselors, Vol. 3, No. 3 (Winter, 1963}, p. 2%.

94p11en E. Segrist, "The School Counselor Considers
College Admissions,"” Paper presented at N.D.E.A. Institute,
The Ohio State University, Columbus, Ohio (March, 1962),
p. 11.
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admissions office of the college. If such per=-
sonnel are not admlissions counselors, 1t is
strongly recommended that they be trained before
beling authorized to visit with high school
students. : ,

2. Admissions counselors planning visits to high

‘ Schools should make arrangements in advance for
a convenient time, indicating, 1f possible, the
names of 1interested stuflents. The high school
counselor should inform the admissions counselor
1f no students wish to see him.

3. On such visits, time should be allowed for a con-
ference with the high school counselor as well as
wlth students. Such a conference provides oppor-
tunity for the high school counselor to be informed
about the college and to learn of the progress of
students enrolled at that college. It also pro-
vides an opportunity to discuss the qualifications
of interested high school students.

4. BEach counselor should respect the fime of the
other by belng prompt and concilse.

6. Visitation by college alumni.--Quite often alumni

groups 1n local areas‘make themselves avallable in order to
speak to high school groups. Loyalty to their particular
college and lack of training in the area of counseling would
make the worth of thelr contribution questionable. Segrist
supports this idea by stating, "the helpful advice and
“information they can impart can also compound the choosing
process by pressure, persuasion, and power."96

Every high school has its own "buillt-in" alumni--their
teachers. A good objective presentation of colleges and

universities of all types, could be given by them.

95A Handbook for College Bound Students and Their
Counselors, op. ecit., p. 15. .

96Segrist, op. cit., p. 19.
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T. Visitation by graduates presently attending

college.--This activlity has many desirable features, if
properly planned. ‘A program which includes recent graduates
can supplement the traditiocnal College Day or Night. Usually
these programs are held Jjust before the high schools begin
thelr Christmas vacation for most college students are home
at this time.

Griffith Indiana High School sends out invitations in
October to recent graduates attending college and asks them
to participate i1n a social as well as an educational affair
which 1s held in the school cafeteria between the hours of
9:00 A.M. to 11:00 A.M. This activity is held on the morning
preceding the Christmas vacation and most college students
aré home from college by this time. Variocus topiecs such as
work opportunity, typical class loads, grading and campus
soclal 1life are assigned to members of a panel. After a
brief presentation by the panel members, hligh school seniors
then have the opportunity to ask the panel questions of
interest to them. An informal "bull session" is then held
over a bottle of coke and donuts.97

Northern Jolnt High School in Dillsburg, Pennsylvania
has established an extensive program which has as its aim

the evaluation of the high school offering from the point of

9TEdwin M. Bridges, "Using Graduates in Studying Col-
leges, " The Vocational Guidance Quarterly, Vol. 6, No. 2
(Winter, 1957-58), p. o6OC.
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view of the college students who participate. A lettef of
invitation is sent out to certain students attending collegé
and enclosed 1s a list pf questions that the high school
counselor considers pertinent from the point of view of the
high school student. Invited to barticipate in this program, -
then, are the juniors and seniors in high school, especlally
those definitely planning to attend college. Students are
arranged in groups so that there 1s one college student at
each table with the high school students. There 1s a formal
phase of the program which lasts about an hour and fifteen
minutes with fifteen minutes more set aside for the group as
a whole to ask questions. The group then adjourns to the
cafeteria for refreshments and after school the teachers are
invited to attend the informal phase where they may visit
with former students.98

Primarily this above program is a guldance technique;
'however, it is also a public relations device for the school
because 1t strengthens school-community relations, encourages
the teaching staff to evaluate its teaching in terms of
preparation for college and assures former high school stu-
dents that their high school 1s interested in thelr future.
It should also be noted that after the Christmas holiday, a

brief questionnaire is sent to college personnel which in

9Spavid S. Frank, "College Students Revisit Their High
Schools," Pennsylvania School Journal, Vol. 109, No. 5
(January, 1961), pp. 207-216.
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furn is placed in the hands of those high school graduates
who participated. They are asked to evaluate the program
they attended and in which they took part.99

It appears from the reading which this writer has
done, that this activity has a good deal of merit when
structured within the pre-~college guldance program. Even
though these students are attending various colleges, when
they return to partlicipate in a program sponsored by the
guldance office, they do so quite objectively.

8. One-to-one pre-college counseling.~--It is often

quoted that counseling is the "heart" or ''core" of any
guldance program. Trite as it may appear, nevertheless, it
is true. Thus, we can conclude that pre-college counseling
is the "hub" of all other pre-college guidance activities.
Those who are involved 1in pre-college counseling
today face a responsibility that is greater and more 4diffi-
cult than ever before. This is a time when more students
are beling urged to attend college, but many colleges are
having difficulty in providing accommodations for this
influx. This paradox 1s bound to create anxliety for both
the student and his parents who in turn will expect help

from the counselor.

99Frank, op. cit., pp. 216-217
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Fox depicts today's counselor's task in the following

manner:

e o o Informing seniors about admissions require=-
ments, about costs and financilal aid possibilities,
writing officlal school recommendations, planning
for required college entrance examinations, arrange
for college representatives to visit the school,
advise students and their families about their
visits to colleges, and find time to visit colleges
yourself. All this in_addition to counseling with
students individually!l1l00

Within this multiplicity of dutles personal counseling
remains central. And as in any other counseling situation
the counselee should actively participate in the decisions
which are to affect his next four years of higher education.
Steel saw the one-to-one pre-college counseling activity iﬁ
this context:

In this framework, helping the student who is
choosing a college or colleges 1s counseling, not
placement. The focus of the helping person is on
the student and his decision-making processes, not
on a list of colleges where he mlight be admitted.
This type of cunseling demands a face-to-face
relationship between the student and a person who
understands the process and the student.l0l

There seems little argument against the position that
counselors helping students select the proper college must
have the same qualifications necessary for those doing

counseling in other areas. Helplng the student assume

100pox, op. cit., p. 16.

10lcarclyn Steel, "Who Can Help the Student in the
College Admissions Process?", School Counselor, Vol. 10,
No. 3 (March 1963), p. 121.
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responsiblility for self-determination should be the goal
set by all counselors.

Despite the fact that choosing a college and getting
admitted to that college has become one of the more complex
problems with which the high school student has to deal
today, a revealing study by Roemmich and Schmidt indicates
that parents, not school people, are the significant group
involved in the process of student educational planning.
From data presented in two tables, the following observations
were made.

1. One out of 20 students receiﬁed help from

teachers in selecting a specific school and in mak-
ing college plans.

2. One out of 10 students received help from
counselors in making collegeplans. About one out
of 20 received help from counselors 1in selecting
a college.

3. One out of 10 received help from friends in
selectlng a speclfic school and in making college
plans.

Y4, One out of 3 made the selection on his own,
without help.

5. One out of 2 received help from parents in
selecting a specific school and, in making his
college plans.l1l02

Desplte the current interest in college attendance,
it appears that pre-college counselling is not being used by
students, at least according to this above study, and Jjust

how serious an indiebment this 1is of present day guldance

1024erman Roemmich and John L. Schmidt, "Student
Perceptions of Assistance Provided by Counselors in College
Planning," Personnel and Guidance- Journal, Vol. XLI, No. 2
(October, 1962), p. 153.
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practices remains to be seen. Certainly, the results of
this study leave room for conjecture.

l. Does the perception of students that many of
them make thelr own decisions reflect effec-
tive counseling?

2. Does the perception of students relative to
assistance by counselors and teachers suggest
the need for a reappraisal of present-day
school counseling programs?103

9. Group pre-college counseling.--The pre-college

guidance program offers many opportunities in which group
techniques may be utilized. The counselor!s role in using
this technique 1is to help students learn more gbout them~
selves and the educational opportunities avallable to them.
The counselor will guide the students to help themselves and
each other by worklng together as a group.

Elkenberry in 1930 saw the advantage of group pre-
college counseling when he suggested that counselors should
discuss with groups of students and parents the advantages
of specific training and higher education with emphasis
being placed upon the purposes to be served and the types
of ability requiz:'ed.lol"l

Geneva, New York High School has successfully used
group procedures to provide pre-college guldance information
not only to the students but to their parents as well.

About fifteen group sessions are devoted to such topics

1031pid., p. 158.

104Eikenberry, An Introduction to Guidance, op. e¢it.,

p. 33.



81
as: scholastic requirements, application procedures, finances,
scholarships, and the many other problems that face young
people considering admissions to a college.lo5

Of all the activities used in the,pré—college guidance
program, group guidance~is recelving the most attention
foday. This is understandable when one considers the short-
age of counselors in the public school today. Schools are
using group guldance more and more today and some favorable

results are being reported.

Pre-college Guidance Publications

A deluge of written material concerning colleges and
universities is literally 'swamping"" the counselor responsi-
ble for pre-college guldance. It 1is essential to evaluate
all such publications and try to 1ntegfate as much of the
worthwhile material as 1s possible in order to provide
up-to-date information to both student and parents. Not
only does this time consumling task prove a problem toc the
counselor, but the necessary filling of all these publications
also poses a dilemma for many school systems.

Students with college on thelr minds will ask many
quéstions and 1t is 1mportant to answer with current
information. Counselors will be able to save themselves

valuable time 1f they have pre-=college guldance publications

1O5Cuony, op. cit., p. 426.
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well organized and readily accessible, either in their office
or the school library, for students and parents can then
find many of the answers for themselves.106

For years the people on the secondary school level
have registered complaints about college publications which
they are suppose to use for pre-college counseling. Though
.the college catalog 1ls the most common source of educational
information sent out by colleges, 1t constantly 1s crilticilzed
as being too detailed, difficult to read, and lacking in
objectivity.

Segrist feels that the college catalog could serve as
a useful and complete guide but as a publication which
should be used in pre-college guildance "it lacks clarity,
cleanness, order, and style."lo7

Chisholm sounds a note of warning regarding college
publications and cautions schools officials about their
shortcomings.

. . « Such material often fails to give the student
a balanced or well rounded plcture of college 1life
at the given college and hence a picture of what
the college has to offer for his development if he
becomes a student there. In fact, too frequently
college catajlogs, bulletins, and newspapers actually
mislead prospective students by presenting an unbal-
anced picture. This unfortunate situation is
caused by the fact that there 1is some tendency among

those who prepare such publicatlions, in their
effort to attract students, to lose sight of their

100pox, op. cit., pp. 16-17.

10Tsegrist, op. cit., p. 15.
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responsibility for giving a clear-cut accurate
pilcture of the contributlion the collegiogan make
to the student's personal development.

With this large assortment of college publications
literally "pouring in" to schools throughout the nation, 1t
is of the utmost importance that a system be devised that
will sift out pertinent information and organize it so that
it becomes immediately accessible to all students and their
parents. If a school provides some type of clerical assist-
ance, then keeping files, shelves, and displays up-to-date
becomes a routine task. However, where the counselor 1s
expected to do most of his own clerical work, it 1s possible
that seniors and even thelr parents could take over some of
this work. For example, a senior could be responsible for
keeping current the list of directors and admissions for
various colleges and see that the high school has an up-to-
date catalog from each one of these colleges. A Parent-
Teacher's Associatlon or even a single parent may be willing
to condense scholarship information as it comes in and
"ditto off" a bulletin for all those interested. Either
students or parents (perhaps both) could prepare a wall
chart showing comparative costs of colleges.lo9

Today, advice regarding college admissions 1is no

longer restricted to the "professionals'" and the educational

1031es1ie L. Chisholm, Guiding Youth in the Secondary
School (New York: American Book Company, 1945), p. 110.

109Fox, op. cit., p. 17.
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journals, textbooks, or newsletters. Popular magazines such’

as Changing Times (The Kiplinger Service for Families)

periodically publishes érticles concerning @his sub ject.
Extensive lists of books and periodicals'are now available
with the purpose of alding counselors, students, and parents
in gaining the necessary information that is pre-requlsite
to an intelligent choice of a college. With these many
publications now on the market, the college catalog will
inevitably undergo some changes, as will other college
publications; today's counselor needs factual and specific
material which is presented as succlnctly as possible, not

archaic catalogs or elaborate promotional material.

College Admissions Counselor's Role

For years, high schools have relied upon visitations
by college admissions people to provide pre-college guidance
.for those students interested in going to college. As an
admissions person between 1950 and 1951 thils writer can
personally testify thgt what 1s presently understood and
acknowledged as counseling was not often practiced by those
people involved in college admissions work ten years ago.
Active recruiting of students was certalnly in vogue then and
annual forays were made by college representatives in order
to induce students to enter their partiéular school. This
was often done with 1little regard for the student'!s best

interest. Coupled with this mal-practice were the
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unannounced visits of college representatives and literally
"vanking" students out of class in order to see and to sell
them.

It was inevitable that these tacties could not con-
finue and that colleges and high schools throughout the
natlon would have to work- together to provide a better
understanding of each others problems. More than any other
group or organization, the Association of College Admissions
Counselors and the College Entrance Examlnation Board pro-
vided leadership and the necessary catalytic action which
has prompted greater professlional ethics 1n this area and
has helpéd develop a closer articulation between the
secondary school and college.

Of primary importance, these groups have endeavored
to glve impetus to the developing of pre-college guldance
programs by the secondary schools. In Ohio, since 1961,
regional college admissions conferences have been held in
the fall of the year. These conferences are sponsored
Jointly by the Ohio Associatlion of Secondary School Prin-
cipals, the High School-College Relations Commlttee of the
Ohlo College Assoclation, the Ohio Assoclation of College
Admissions Counselors, and the State Department of Education.
The most important reasons for holding these conferences are
as follows:

The increased need for school-college communica-

tions, the solution of problems of school-college
articulation, the need to acgquaint school counselors



86
with admissions procedures, counselors will be
able to increase thelr understanding of college
admissions, to gain current information about
Ohio colleges, and to become better acquainted
with admissions counselors from many Ohio
colleges.110
Today the term or title "College Representative" is
no longer a desirable one, for 1t conjures up vislons of the
past when high pressure tactics were used by men representing
various colleges. The title "College Admissions Counselor"
i1s now used in order to try and stress the fact that the
primary function of this person 1s to assist students,
working with the high school guidance program, and not to
recrult them for thelr respective colleges.
Segrist still registers some doubt as to the
authenticity of this present-day title, for thelr position
is still, by-in-large, that of an Information giver, inter-
viewer, advisor, but only seldom that of a counselor who is-
interested 1in helping students make decisions according to
accepted practices and‘ethics of counseling.111
In the past few years, studies have been made that
have helped define and clarify the role of Ehe college
admissions counselor. It has been revealed that when

college representatives contact students in the secondary

schools, they are usually talking to those students who are

11O"College Admissions Conferences Fall 1963,"
Guidance News and Views, Vol. XIV, No. 1 (Columbus, Ohio,
September/October, 1963), p. 8.

11lsegrist, op. cit., p. 11.
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already interested in college. In fact, studies have shown
that in many cases they are lnterviewing pupils who have
already made a tentative decision of the college they wish
to attend.l1®

Accepting these above facts, 1t appears that the
chief function of the college admissions counselor ought to
be that of clarifying the information of students who want
to-attend college, helping them determine whether they can
go to college successfully, discussing whether the college
they are interested in can give them a suitable education
at a budget they can meet, and whether the college under
consideration 1s the best school for each particular
individual, 113

Another organization which has taken an active lead
in this problem of developing sound pre-college guldance
practices is the American Association of Collegilate Regils-
trars and Admissions Officers. They have perhaps stated as
succinctly as anyone the role of the college admilssions
counselor.

In educational guldance the college admissions

officer acts in concert with the school guldance staff.
He finds that gulidance 1is essentially a team opera-
tion and that he must learn to play his part as a

member of the guldance team. The cooperative
responslibility involved requires that the admissions

IieSecondary School--Cotlege Cooperation, op. cit.,
p. 23. .

1131pid., p. 24.
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officer and school staff understand to what
extent and in what {ig each accepts 1ts share of
the responsibility.

What secondary schools do to provide pre-college
guidance, 1n a time when colleée enrollments continue to
spiral upward, will be one criterion for measuring the
effectiveness of the total guldance program. Though the
college admissions picture looks threatening and is going to
pose many problems, high schools and colleges working co-
operatively with both federal, state, and local groups can
make certain that there willl be an opportunity for a college
education for every boy or girl who has the ability and
desire to attend. Part of the solution to thils problem lies
in the hands of administrators and communities across the
land. It will be up to them to support guldance programs
in the schools which includes pre-college guldance for our

able students.115

11%1p14., p. 13.

115Fox, op. cit., p. 18.



CHAPTER IIX
PROCEDURES, DESIGN, AND METHODOLOGY

This chapter includes an introductory resume of
developments 1n the fleld of guidance and thelr effect upon
pre-college guldance. The‘procedures used 1in this study are
listed. A description of the population included in this
study is described. The statistical method of analysis of
the data 1s stated and the chapter concludes with a brief

‘summary.

Guldance Developments

Organized guldance 1s a relatively new experience in
American education, dating back to 1908. For years a few
faithful adherents have proclalmed the necessity for schools
adopting such a program, but 1t was not until 1958 when the
Congress approved the National Defense Education Act that the
services which make up the guidance program came to be
recognized and accepted as an important part of today!s school
system.

Since thls time many accomplishments have taken place
in the field of gulidance, and public interest in the need for

guldance services has reached an all time high. Awareness

89
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of this need 1is not only being presented by- educators but
also by people in governmental positions and those in
business and industry.

However, despite this surge of genuine interest by
the public, there 1s a great deal of "catching up" to be done.
Today many schools still lack a sound guidance program and
trained personnel to implement one. Other schools "tolerate"
a guidance program and provide a worker on a part-time basis.
It 1s possible that these deficlencies may be attributed to
the lack of available qualified people tmined in guldance,
limited funds, or even an educational philosophy which 1is
against speclalized personnel.

All of thege forces, then, which have impeded the
program of guidance and continue to do so today, have also
seriously affected the service of pre~college guldance. At
its best, pre-college guidance has been "incidental" rather
than a well-planned, integral part of the total guidance
program. |

With today's impending need for the ldentification
and conservation of our talented students, with today's
recognition of what a college education means in terms of a
better income, with céntemporary interest in college admis-
slons at 1its zenith, the value of obtaining a survey of what
secondary schools are doing in Ohlo to provide pre-college
guidance seems essential, and a proposed plan for pre-

college guidance should be of value.
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Procedures Used in This Study

The prccedures used in order to develop a body of
data descriptive of the status and scope of pre-college
guldance programs 1in the secondary schools of the State of
Ohio were as follows:

1. The literature was reviewed to determine what
professional writers in the field identified as beilng
relevant in the area of pre-college guldance. These
ideas were gathered in order to give direction to the
development of a questionnaire which was to be used.

2. This wriliter conferred with professional members
of the staff of the Dlvision of Guidance and Testing
in the State Department of Education, guidance teach-
ing staff membérs of The Ohlo State Uniliversity, and
Joe Jefferson, the Executive Secretary of the Associ-
ation of College Admissions Counselors. This was
alsc done in order to secure ideas that could be used
in the development of a questionnaire that would
serve as the base for this study.

3. In order to obtalin a profile of pre-college
guldance in the state of Ohio, a gquestionnaire was
developed. This method enables an investigator to
reach a large segment of the population for the pur-
pose of obtalining information and opinions more
rapidly and economically than by any other research

technique.
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The original questionnaire was submitted to the
professional members of the staff of the Division of
Guidance and Testing, State of Ohio Department of
Education, as well as to Joe Jefferson, the Executive
Secretary of the Association of College Admissions
Counselors. After several revisions, a tentative'form
was duplicated in order that 1t could be submltted as
a pllot instrument to graduate students who were
participating in the 1962 Guidance Summer National
Defense Educational Act, Institute at .The Ohio State
University. On the basis of this trial run, further
revisions were made and finally in September of 1962,
the questionnalre and accompanying letter was prepared
in its final form for malling to 340 secondary schools
in Chio. These schools were selected on the basis of
having a student popﬁlation of 500 or moré,for it was
felt that; (1)-this>size school would more than
likely be guidance-minded, and (2) an adequate samp-
1ing could be attained from among these schools.

5. The questionnalre for each school was mailed to
the principal. The letter of enclosure included a
postscript which gave approval of this study and was
signed by the president of the Onio Assoc;ation of

College Admissions Counselors, Fred A. Pollock.
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6. The malling list for the Ohio secondary schools
to which coples of the questilonnalre were sent was

developed from the 1961-62 State of Ohio Educational

Directory.

The Populatlon

Three hundred and forty questionnalre forms were sent
to the secondary schools during the latter part of September
(1962), and by the first week in October over 85 question-
naires had been returned. Four post card follow=ups were
made and during the reglilonal ccllege admissions conferences
heid throughout the state in late September and October,
1962, members of the Division of Guldance and Testing of the
State Department encouraged educators present to participate
in this study and return the questlionnaire as soon as
possible.

In the summer of 1962, this investigator conferred
with Dr. Ransom Whitney of The Ohio State Statistical Labora-
tory regarding the detalls necessary for codlng the returned
information in order to transfer it to IBM cards. Most of the
coding was done by this writer. Consultation with members of
the Statistical Laborétory continued into the early summer
of 1963.

Table 2 is a description of the population to which
the questionnaire was sent and also a description of the

population which returned the completed form. The per cent
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of returns from the secondary schools 1n exempted village
districts was highest (97%), with the local schools having
the lowest (79%). (It should be noted here that all tables
in this study are the direct result of responses to the

questionnaire unless otherwise indicated.)

TABLE 2

NUMBER OF OHIO SECONDARY SCHOOLS THAT RECEIVED QUESTIONNAIRES
AND THE NUMBER OF SCHOOLS RESPONDING

Type of School District
in Which Secondary
S8chool 18 located

\ Exempted
Item City Village Local Total

Number of schools to which

the questlonnalre form

was malled 195 32 113 - 340 -
Number of schools which

returned the completed

form 182 31 89 302
Per cent of return 93 q7 79 89

This investigator was extremely gratified to have
recelved information about pre-college guidance programs in
Ohio from 89 per cent of those schools sampled.

It will be noticed that almost all the tables pre;
sented in this stud& use a breakdown of the three types of
school organization in Ohio: city, exempted village, and

.

local (County). Organization of the school refers to the
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class organization for the respective schools, l.e., grades

10-12, grades 9-12, grades 8-12, and grades 7-12.

Statistical Treatment of Data

A frequency distribution was the method used for
grouping data. Percentage was computed for questionnaire
return and for various parts of the questionnaire. This is
an arrangement of data which shows the frequency of occur-
rence of the different values of the variable or defined
groupings of the values of the variable.ll6

As an original survey it appeared reasonable to use
frequency distributions to glve a lucid and comprehensive
profile of what Ohio secondary schools are doing or not
doing 1n the area of pre-=college guldance. In most of the
tables a frequency distribution is given for the city,
exampted village, and local schools.

In four of the twenty-three tables the writer used
histograms. Thls 1s a graph in which frequencles are repre-
sented by areas in the form of bars. These graphlc represen-
tations are often helpful in enabling the reader to compre-

hend the essential features of frequency distributions and

in comparing one frequency distribution with another.l17

l16George A. Ferguson, Statistical Ana1¥§is in
Psychology and Education (New York: McGraw-Hill Book Company,

Inc.: 1959): p' 19‘
1171pid., pp. 26-27.
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An average value rating (AVR) was included in those
tables which referred to questions which the respondents had
to answer by encircling a number which best indicated their
answer. The scale was interpreted thus: 1= none; 2- little;
3- some (average); 4= much; 5= very much. The average value
rating was calculated by (i) welghting the responses accord-
ing to this above scale and (2) dividing the total of the
weighted responses by the number responding to the item.
The AVR does not take into consideration the number of
respondents who omitted the item. However, since the number
of respondents for each item wlll be shown in the table, the
number of non-respondents for each item may easlly be
determined by subtracting the number of respondents from the
total questionnaires returned for the group.118

The questionnalire 1is a valuable“toql for educational
studies of this type. A large number df people may be cﬁn—
tacted for the purpose of sécuring both information and
impressions more economically and rapidly than by any other
research method.

Being sensitive to the faet that some researchers
disparage this method of inquiry, this writer carefully con-
structed his questionnaire in order to try and secure

reliable measures of performances. The following criteria

10,
1 Peters et al., op. cit., p. 81.
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expounded by Hillway was used in order to validate the
questlionnaire:

l. Examlne your questionnaire in its prelimin-
ary form.
2. Run a trial on 1it.
3. Consider the difficultifi in tabulating and
interpreting responses.+i19
Best had thls to say abaut validating data from
questionnalres:
The smaller the percentage of responses, the
smaller the degree of confldence cne_may place 1in
the adequacy of the data collected.llO
With this in mind, this author worked toward getting a high
percentage of returns and sent out follow-up letters and
post cards in order to attain this goal. As indicated on
Table 1, an 89 per cent return was achileved.
This writer was also guided by certain rules which
Wyllie suggested when a researcher uses a questionnaire.
Wylie felt that one may rely upon the answers to school
questionnaires with a reasbnably high degree of assurance
provided the fellowlng working rules are observed in framing

the questions:

l. Ask only plainly worded questions concerning
famlillar facts and everyday experiences.

2. Ask a fairly 1arge‘number of questions, if pos-
sible "interlocking” them in such a way that

1197yrus Hillway, Introduction to Research (Boston:
Houghton Mifflin Co., 1950), pp. 194-155,

12050nn W. Best, Research in Education (Englewood
Cliffs, N.J.: Prentice-Hall, Inc., 1959), p. 154.




98
any vitally important point will be established
by a sort of consensus of opinion among the
answers and not rest merely upon one 1solated
statement.
3. Ask the questions of a sufficiently large number
of individuals so that errors of Judgment and of
statement wlll have an opportunity to balance
and correct one another and by so 'doing yleld a

net total which will Bi a reasonable approxi-
mation of the truth.l

Summary

This survey was made 1ln order to develop a.body of
data which would give a profile of the status and scope of
pre-college guldance programs 1in the secondary schools of
the State of Ohio which had 500 students or more. A ques-
tionnaire was developed and sent to all of those schools in
September of 1962. A return of 89 per cent was achieved and
from the responses, the report included in this paper was
prepared.

A description of the treatment of the data is
included in the chapter thaﬁ follows.

121 pndrew T. Wylie, "To What Extent May We Rely Upon
the Answers to a School Questionnaire,'" Journal of Educa-
tional Method, VI (Eibruary, 1927), pp. 252=57.




CHAPTER IV
THE FINDINGS

The following sections réport the findings of the
survey whilch was conducted on pre-college guldance programs
in Ohio secondary schools. All of these schools had a popu-
lation of 500 or more students. The data included in each
section were obtalned from the 302 guestilionnalires returned
by the Ohio secondary schools. In most sections, the
feature of the pre-college guldance program discussed is
described for each of the three classifications of schools
in the State of Ohio. A composite 1is also glven so that the
reader may have the opportunity to compare hils school with

others of the same type.

Part l--Objectives

As 1is shown in the first two items of Table 3,
thirty-five schools or 11 per cent of 302 schools reported
that statements of objectives, upon which the pre-college
program 1is based, had been formulated. Two hundred and
sixty-seven schools, or 88 per cent, did not respond to this
question. The seven schools which enclosed a separate
statement of objectives comprised 2 per cent of the total
number of schools.

99
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TABLE 3

NUMBER OF SCHOOLS INDIVIDUATING STATEMENT OF OBJECTIVES FOR
THE PRE~-COLLEGE GUIDANCE PROGRAM

Type of Number of ,
Response Schools Per Cent

Enclosed a separate copy of
pre-college gulidance
obJjectives with their
returned questionnaire 7 2

Objectives explained in writing
on the questionnaire but not

enclosed separately 28 9
No response to the question 267 88
Total 302

Many schools that did not respond fo this question may
not have a written statement of objectives or may not have
enclosed one with the returned questionnaire.

The following information presents the general charac-
teristics of some'of the objectives submitted. Many state-
ments were qulte brief and stated in é siﬂgle sentence.
Others enumerated from two to ten objectives. 1In no case

did the list exceed more than one page.

Single Statement of Objectlives: '

l. We attempt to do all we can to aid those pupills
planning to attend college.

2. Individualize conference.
3. To ald all students interested in education beyond

high school in the selection of the school or training best
sulted to hls needs.
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4. We try to create an awareness 1in students and par-
ents of the college requirements for the wvarious vocatlons,
of the different types of colleges, and of the financial
alds avallable.

5. To help the student choose a college in light of
his realistic self appraisal and of his intelligent appraisal
of college which fit his needs which will satlsfy and chal-
lenge him toward his chosen goals.

- 6. To encourage an awareness in all students of their
individual relationship to higher education.

7. Help students take responsibility for preliminary
steps to college admission, orient them to transition from
high school to college,explore with them of preferred col-
lege cholce, and aid in making financlal arrangements.

8. To help each student to prepare adequately for a
future career in whatever type of school or college would
fit him best.

9. Have college club, conferences with college admis-
sions officers, and counsel students on scholarship oppor-
ftunifties, and give various tests.

10. To help the student see himself reallstically;
assist him to find higher education best sulited for him.

1l. To enable the student to make a realistilc college
cholce and lay groundwork for a satisfactory adjustment to
college life.

12. To make the students aware of the colleges and
courses avallable, the opportunities and requirements of
the various colleges, and to aild the student in selecting the
college best suited to his needs.

13. Through dissemination of information to both stu-
dent and parents.

14. To give each student all the asslistance we can in
the area of college guldance; this consists malnly of pro-
viding information.
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Objectives Listed by Two or More Schools:

1. Counselor should establish a program for the
dissemination of information. *(9)

2. Counselor should develop comprehensive file of
scholarships, loans, and alds and a method for dissemlinating
this information. (9)

3. Try to encourage those who are able. (Identify
potential early) Constant stimulation to begin thinking and
to reach a decision regarding college. (9)

4, Provide student with a final evaluation of his
academlc preparation for college. (5)

5. Provide student and parent with adequate informa-
tion in order to make a realistic choice; a self-understand-
ing of his abilities, aptitudes, and achlievement. Help
students and parents evaluate the potential relative to
pursuing a college career. (4)

6. Help students understand requirements. (3)

7. Give students information about college admissions
tests (3)

8. Guide students through the step-by-step process
of apply to the three or four colleges of their final
choice. (3

9. Asslist 1n establishing liaison between student and
college. (3)

10. Review the final college choices with the purpose
of determining whether these are the right choices. (2)

11. Provide students with realistic picture of college
1ife and activities. (2)

12. Famlliarize parents regardlng college; students
should discuss this with parents. (2)

13. Instill in a student desire to set certain'goals and

give direction to his course of study.

*The numbers in the parentheses denote the number of
times thils objectlive was stated.
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14. Encourage students to think about college
early. (2)

15. Make college visitations with students. (2)
Several longer statements of obJjectives now focllow in
order to show the significance of these statements as they
might apply 1n a particular school system.
Objectives of School A

I. Early identification of potential college prospects

A. Junior high counselors cooperate well 1n this
B. Test results shortly after enrollment

IT. Awareness that colleges are within the students'®
reach '

A. In orientation program in 10th grade
B. Through college and career club activities
C. Printed matter

III. Make avallable as much printed matter on colleges
and thelr programs, within the budget of practi-
‘cally no dollars.

IV. Make college visitations, when possible, with as
many students as one statlon wagon will carry.

V. Invite admissions counselors to the school or
notify students of their suite numbers when they
set up shop 1n a local hotel.

VI. Help students plan thelr high school programs and
sent transcript at the time of application.

VII. Involve parents in as much of the above as possible.

ObJjectives of School B

To glive college-bound students and thelr parents assist-
ance In this area of thelr high school experience by:

l. Providing up-to-date information on college
offerings, admission requirements, costs and
financial aids.
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a. Keeping on flle college catalogs and other
printed material in the college guldance offlce.

b. Summarizing information in bulletin form for
faculty members, parents, and students at
various times throughout the year.

¢. Arranging conferences with college representa-
tives and sitfing in on these meetings.

d. Having group discussions with juniors and their
parents after results of the National Merit
are received to consider next steps (we have
worked out a form for recordi the results on
all the college guldance testn§.

Helping students analyze thelr interests, abili-
tles, achievements and aims in group and individual
conferences.

a. We keep a card file (our own card) of college-
bound juniors and seniors.

b. We administer and interpret the two series of
college guldance tests (NEDT 9, 10, NMSQT 11;
PSAT 11) and the General Scholarship Test for
Ohio High School Seniors.

Having on hand a supply of information booklets
and application forms for CEEB and ACT and then
discussing results of these tests in terms of
the high school record and college plans.

Having indilvidual conferences on scholarship
offerings.

Receiving and "routing" college admission and
scholarship forms.

Objectives of School C

The objectlves of our pre-college guldance program may
be summarized as follows:

1l.

2.

To acqualnt each student with his potential for
doing successful college work.

To help each student understand requirements
needed for college entrance and the personal
qualities which make for success in college.

To assist students to make a more intelligent
cholce of college by providing information about
various kinds of colleges, thelr educational
programs, and their approximate cost.
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4. To give students information about college
admissions tests and to assist in problems
encountered in making applications.

5. To acquaint students with scholarship cpportuni-
ties, grant-in-aid, and student loan programs.

Objectives of School D

1. To make students aware of college admission
requirements.

2. To make students aware of thelr capacities for
doing college work.

3. To make students aware of procedures for gaining
admission to college.

4. To develop an awareness in students of criteria
for selecting a college.

Objectives of School E

1. Urge student to become aware of his capabllities
and interests.

2. Arouse student to explore the many possibilities
and opportunitlies avallable to persons with his
capablilities and interests.

3. Instill in the student a desire to set certain
-goals for himself and give dlrection fo his high
school course of study.

4. Help student to know what information he ought to
have in order to wisely plan hils post-high school
career.

5. Urge student to use references such as college
catalogs, etc., to find out the information he needs
to know about college plamning.

6. Urge student to talk often with his parents regarding
his plans.

7. Request that student take responsibility of narrowing
his cholce of college or university to the one where
he feels he wlll be able to get the training he wants
in an environment that is suiltable.
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8. Request that the student take the responsibility of
securing application and information from the col-
lege of his choice and submit application according
to the wishes of the college or university.

* Jtems 1-6 should be of concern to the student from
the eighth grade on.

Though few in number, those schools that have devel-
oped written objectives, as these above, seem to have recog-
nized the need for some frame of reference which assures

them of consistency in their pre-college guidance program.

Part 2--Pre-=College Guidance Organizétion

In order to get some ldea of how Ohio high schools
were structuring pre-college guidance programs, 1f they had
one, the following two questions were asked concerning
organization: ‘

1. What is the title or position of the person
officially in charge of your pre-=college guildance
program?

2. What is the position of the person completing this
form?

Of the 302 questionﬁaires returned, meore than three-
fourths (81 per cent) were filled out by pupil personnel
workers. This figure includes 49 per cent filled out by
counselors, 31 per cent by directors of guidance, and the
remaining 1 per cent by counselor-teachers. In 9 per cent
of the cases the questionnaires were filled out by school
administrators, either a principal (3 per cent), or a vice-

principal (6 per cent).
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It appears that the majority of schools delegate pre-
college guidance responsibilities to people involved in pupil
personnel work whereas all questionnaires were malled to
pPrincipals. Where questionnaires were fllled out by adminis-
trators, one could assume that elther he 1s responsible for
any program in the school, or he may have been listed because
of the school's lack of a pre-college guildance program.

The above informationkis shown in Table 4 and also
includes information concerning the person who is offilcially
in charge of the pre-college guldance program. Here also
>pupil personnel workers predominate with 83 per cent of the
respondents so indicating. Counselors were named in the
questionnaire in 47 per cent of the cases wlth directors of
guidance Iin 35 per cent. Counselor-teachers made up the
other 1 per cent. It must be assumed that the naming of the
principal (9 per cent) and vice-principal (4 per cent) as
Vthe person officially in charge indicated the lack of full-
time or part-time counselors who would assumé thls responsi-

bility.

Part 3-~Time and Finances for Pre-College Guldance

To develop an effective pre-college gulidance program
which will begin early in the student's secondary school
- experience and carry through until he graduates, wlll take
time and money.

This section covers the extent of time given to pre-

college guldance, the peribd of time the greatest emphasis
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is placed on this program, and the extent to which money 1s
allocated. The data in Table 5 indicate that of the 302
respondents, 132 schools (44 per cent) designated "some"
‘(average) as the criterion used to measure the extent to
which time 1s given to pre-college guldance 1in relatlon to
the total guidance program. (The reader will remember that
the scale used to answer many of the questions was as fol-
lows: 1~ none; 2- little; 3- some (average); 4- much; 5- very
much.) One hundred and twenty-seven schools (42 per cent)

designated "much,"

and all schools Indicated they allow some
time with only seven schools (2 per cent) giving "little"

time to pre-college guidance.

TABRBLE 5

EXTENT TO WHICH TIME IS GIVEN TO PRE-COLLEGE GUIDANCE
IN RELATION TO THE TOTAL GUIDANCE PROGRAM

“Type of School

Exempted

Extent of City Village Local Total

Time Given No. % No. % No. % No. %
Very much 16 9 1 3 6 T 23 8
Much 81 45 14 44 32 35 127 42
Some | 72 40 15 47 45 51 132 44
Little ' 4 2 0 0 3 3 7 2
None 0 o) O O O 0 0 0

No Response 9 5 1 3 2 2 12 4
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It is interesting to note that both the city (45 per.
cent) and exempted village (44 per cent) indicated that
"much" time was given. Contrasted to this, the local
schools rated 36 per cent in this "much" eriterion. It
appears that local schools do not feel the same need of
giving "much" time to the pre-college guidance program.

One may conjecturq that many of thesevlocal schools
feel more lnclined to stress vocational and agricultural
education. |

The data in Table 6 give an unmistakably clear picture
of fall being the period of time when schools place the
greatest emphasis on pre-college guidance. One hundred and
forty-one schools (47 per cent) of the 302 respondents se-
lected this particular season. This, of course, coilncildes
with the period of time when college admissions people meet
with high school principals, counselors, and othef guidance
personnel throughout the state at the regilonal college
admissions conferences in late September and October. These
conferences are sponsored jointly by the Ohio Association\of
Secondary School Principals, the High School=College Rela-
tions Committee of the Ohio College Assoclatlion, the Ohilo
Assoclation of College Admissions Counselors, and the State
Demartment of Education. It appears that winter is the
period of time when the least emphasis is placed on pre-
college guildance (5 per cent) and then this amount is
doubled (10 per cent) in the spring.



TABLE 6

THE PWRIOD OF TIME THE GREATEST EMPHASIS
IS PLACED ON PRE=COLLEGE GUIDANCE

Percent of schools responding

Fall

Winter

Spring

Fall & Winter

Winter & Spring

Fall & Spring

Fall, Winter &
Spring
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It has been pointed out that a service such as pre-
college guidance will necessitate some funds, and that the
quallity and quantity QF this program will have a close rela-
tionship to the amount of money spent for staff, materials,
facilities, and other items. The data presented in Table 7
indicates positive responses of what 1is being done in terms
of financial support for pre-college guldance materials,
standardized tests relevant to college admissions, and
expense money for counselors to visit college campuses. The
information is given for clty, exempted village, and local

schools.

TABLE 7

POSITIVE RESPONSE TO WHICH MONEY IS ALLOCATED FOR
FRE-COLLEGE GUIDANCE PROGRAM

Type of School

City Exempted Local Total
village’
Item No. % No. % No. % No. %

Money 1s budgeted for
purchasing pre-=-college
written materials 61 33 7 23 25 28 93 30

Miney is budgeted for

purchasing standardized

tests relevant to college

admisslon Tl 39 13 41 34 38 118 39

Money 1s budgeted for

high school counselors to

visit different college

campuses to obtaln infor-

mation about these - ‘
colleges el 13 4 13 17 19 35 12

Do receive financial sup-
port from the National
Defense Educational Act 112 62 21 68 66 T4 199 66
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Of the 302 schools, one hundred and ninety-nine (66
per cent) stated that they received financial support from
the Nationa]l Defense Educatlon Act. It is interesting to
note that local schools have the highest percentage (74 per
cent) in terms of receiving National Defense Education Act
funds, yet in Table 5 they spend the least amount of time
in the "much" category (36 per cent) in the area of pre-
college guidance.

From the positive responses registered by the three
types of schools, it appears that the largest portion of the
money allocated for the pre-college guldance program 1ls used
for purchasing standardized tests relevant to college
admissions. One hundred and eighteen schools (39 per cent)
so indicated.

Ninety-three of the 302 schools or 30 per cent indi-
cated that money was budgeted for purchasing pre-college
writ&en materials. Cilty schools expended the most for this
item, local schools were next, and last, exempted village
schools.

Money is allocated in 35 (12 per cent) of the 302
responding schools for high school counselors to visit
different college campuses 1in order to obtain first-hand
information about these colleges. This writer has already
stated 1n earlier chapters that this is an acceptable pre-
college guldance budgetary item in many Eastern high schools.

Interestingly enough, the local schools had a greater
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positive response (19 per cent) to this item than either the
éity or exempted village schools. However, this might be
accounted for because of the proximity of most colleges to

city schools.

Part 4--Pre-College Guidance Awareness

The activities used for assisting students and their
parents in developling an awareness of the pre-college
guidance services available for them were the substance of
Part 4 of the survey questionnalre. The data about these
activities are shown in Tables 8 and 9.

In both tables it is evident that the counselor con=-
tact is the foremost activity used for developing an aware-
ness of the pre-=college guldance service available. 1In
Table 8, which shows the activities used for assisting
pupils, orientation meetings are rated second higﬁest, and
the use of the public address system is rated third. Again
in Table 8, city schools rate the use of printed media quite t
a bit lower than do the exempted village and local schools.

In Table 9 the item "orientation meetings" was not
included, for the writer felt that the item "P.T.A. Meet=-

n

ings” was a likely substitute. However, notice that the
second place ranking went to "printed media" and "P.T.A.
Meetings" ranked third. The use of "printed media" for
assisting parents in developling an awareness of pre-college.
guidance services available for their children is rated high

(4 equaling much) by local schools compared to the ratings



TABLE 8

EXTENT TO WHICH CERTAIN ACTIVITIES ARE USED FOR ASSISTING PUPILS IN DEVELOPING AN
AWARENESS OF PRE~-COLLEGE GUIDANCE SERVICES AVAILABLE FOR THEM

e St e e e o — ————— - ——
Cit Exempted Vil. Local Total
(N=182) (N=31) (N=89) (N=302)
Number Number Number Number
Respond- Respond- respond- respond=-
ing to AVR¥ 1ing to AVR* Ing to AVR* ing to  AVR*
Item Item Item Item Item
Orlentation meetings 177 3.25 26 3.12 83 3.07 286 3.19
Printed media 176 2.72 29 3.69 86 3.43 291 3.02
Public address system 173 3.12 28 3.21 85 2.93 286 3.07
Assembly announcements 157 2.52 25 2.24 79 2.28 261 2.42
Counselor contact 154 4,06 26 4,00 66 4,15 246 4,08

*AVR (average value rating) 1is calculated by (1) welghting the responses

according to this scale: Very much - 5, Much - 4, Some (average

) - 3, Little - 2,

None - 1; and (2) dividing the total of the weighted responses by the number

responding to the item.

respondents who omitted the 1ltem.

questionnalres returned for the group.

The AVR does not take into consideration the number of

However, since the number of respondents for
each item 18 shown in the table, the number of non-respondents for each item may
easily be determined by subtracting the number of respondents from the total

STT



TABLE, 9

EXTENT TO WHICH CERTAIN ACTIVITIES ARE USED FOR ASSISTING PARENTS IN DEVELOPING AN
AWARENESS OF PRE~COLLEGE GUIDANCE SERVICES AVAILABLE FOR THEIR CHILDREN

Exempted Vil. Local | Total

City

(N=182) (N=31) (N=89) (N=302)

Number Number Number Number

respond-~- respond- respond=- respond-~

ing to AVR¥ ing to AVR¥ ing to AVR¥ ing to AVR¥*

Item : Item Item Item Item
Printed medila 176 3.41 31 3.10 65 4,06 272 3.53
Parent Teacher Associ- | )
ation Meetings 167 2.80 29 2.66 80 2.61 276 2.73

College nights 156 2.38 26 2.38 74 2.46 256 2.41
‘Counselor contact 153 3.67 23 3.91 72 3.50 248 3.64

*See Table 8 for explanation of method used in determining AVR.

o1t
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given by the city and exempted village schools (3 equaling
some or average). Of the four items rated it is significant
to note that the '"college night" activity was last. This
seems to reflect current criticism about this activity and
also College days. The reader will remember this matter was
covered 1n Chapter IT.

The importance of financing a college educatlon today
has already been discussed in previocus chapters. This writer
felt a question relative to how schools were developlng stu-
dent awareness of the various forms of financlal aid avail-
able for attending college would be worthwhile. The data
about this matter are shown in Table 10.

The subject of "schblarships” recelves more attention
than any of the other items in this table. Of the 302
responding schools it was rated 3.98 by the 296 who answered.
There is some question as to the advisability and practical-
ity of giving precedence to a subject whlch 1s restricted to
a few. It is evident that "loans," which was ranked second
(3.70), are becoming more acceptable and utilized for financ-
ing a student's college education. This type of financing
recelved a gremendous thrust forward through the enactment
of the National Defense Education Act which allocated millions
of dollars for student loans. Today many states and private

bahks have created loan funds fof.this purpose.



TABLE 10

EXTENT TO WHICH COLLEGE FINANCING IS DISCUSSED FOR ASSISTING PUPILS IN DEVELOPING
AN AWARENESS OF THE VARIOUS FORMS OF FINANCIAL AID AVAILABLE FOR ATTENDING

COLLEGE
Clty Exempted Vil. Local * Total
(N=182) (N=31) (N=89) (N=302)
Number Number Number Number
Respond=- Respond- Respond- Respond-
ing to AVR* 1ing to AVR* 1ing to AVR* 1ng to  AVR*
Item Item Item Item Item
Scholarships 180  4.06 31 3.77 85 3.89 296 3.98
Employment during '
summer 178 3.37 29 3.00 85 3.14 292 3.27
Employment while ‘
attending college 178 3.35 31 3.16 84 3.43 293 3.35
Ioans 180 3.66 29 . 3.79 84 3.75 293 3.70
Grant-in-aid 180 3.40 31 3.35 84 3.43 295 3.140

¥see Table 8 for explanation of method used in determining AVR.

8Tt
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Out-right gifts to usually needy students (grantin-
aid) was ranked third in Table 10, thus relegating the item
"of employment to last place. This may be disturbing to
those who remember the days when it was not too unusual "to
work cne's way through college." However, 1t seems to
typify an economic philosophy of our time; "study now, pay
later."”

The importance of an early awareness by teachers of
those capable of doling college work hés also been stressed
in previocus chapters. The data in Table 11 show a profile
of the grade level when a planned pre-college guldance pro-
gram 1s first introduced. Tdeally speaking, either the
eighth‘or ninth grade should provide ample time for helping
college bound students make plans. It should be remembered,
however, that many writers feel that college can even be a
grade school decision and early identification at this level

is important.

Part 5=--Pre-College Guidance Actilvities

A varlety of activitlies may be used by a school in
its pre-college guldance program in order to dissemlnate
information relevant to college admissions. It 1s possible
that only one or two of these activities may be used, but it
is also'conceivable that allrcould be used. Included in the
question was an item regarding the types of activities used

for pre-college guldance programs and the effectiveness of
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these activities. From the data in Table 12 the activities
which appear to be the most significant are the following

1. "One-to-one pre-college counseling relation-
ship" is the only activity to receive a total Average
Value Rating SAVR) of 4. On the 5 point scale, 4
equals "much.") '

2. "Visitation by college admissions counselors”
ranked second and recelved a total Average Value
Rating of 3.92. This better than average rating
indicates that this activity is still popular among
the three types of schools.

. 3. "Group pre-college counseling procedures'" ranked
third with a total Average Value Rating of 3.26. All
three types of schools indicated that it was used
"some" (average) within the pre-college guidance pro-
gram. This substantlates an observation made 1n
chapter two which stated that thls particular activ-
ity 1s becoming mare and more recognized and utilized
by schools who find it impossible to maintaln a proper
counselor-student ratio.

4. "visitatlion by last years graduates presently
attending college" is an activity which all three
types of schools rated about equally. Its total
Average Value Rating of 2.71 identifled it as an
activity that i1s used somewhat more often than a
"little." This activity was ranked fourth.

5. "College Nights" ranked fifth among the nine
activities and had a total Average Value Rating of
2.40. Here 1is an activity which in 1950 ranked first
in a2 survey conducted by this author when trying to
determine which method schools, at that time, used
for presenting pre-college guidance to students.

The weakness of this type of activity without pre-
planning and follow-up has evidently been finally
recognized by most schools. Its counterpart, the
"College Day," apparently is also losing its popu-
larity as it was ranked last among the nine listed
activities and received a total Average Value Rating
of 1.58 (1 equals none).

6. A surprisingly low ranking of seventh place
was accorded the activity "College field trips."
(Visits to campuses.) It received a total Average
Value Rating of 2.27 and 1ts best proponent was the
exempted village schools. Scheduling difficulties



TABLE 12

EXTENT TO WHICH CERTAIN ACTIVITIES ARE USED FOR DISSEMINATING PRE-COLLEGE GUIDANCE

INFORMATION
Citg Exempted Vil. Local Total
(N=182 (N=31) (N=89) (N=302)
Number Number Number Number
respond- respond=- respond- respond-
ing to AVR* 1ing to AVR* Ing to AVR* ing to  AVR*
Activity Item Ttem Item Item
College Days 144 1.38 2 1.56 T4 1.85 245 1.58
College Nights 162 2.33 2 2.68 79 2.46 269 2.40
College Clubs 149 1.69 27 1.07 73 1.67 249 1.62
College fleld trips
. (visits to campuses) 158 2.28 26 2.38 73 2.22 257 2.27
Visitatlion by college
admissions counselors 178 4,20 30 3.70 80 3.40 288 3.92
Visltation by college
alumni 165 2.39 27 2.37 78 2.15 270 2.32
Visitation by last
years graduates pres-
ently attending
college 165 2.68 28 2.82 79 2.72 272 2.71
One to one pre-college : '
counseling relation-
ship 173 4,12 29 §.24 79 3.97 281 4,09
Group pre-=college
counseling procedures 166 3.32 25 3.00 75 3.23 266 3.26

¥3ee Table 8 for explanation of method used in determining AVR.

cctl
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are a recognizable factor and the matter of taking
students away from their classes causes dilssension
among the teachling staff. However, this activity
whether during school time or outside of school time
appears to be a necessary experience according to
current writers in this field.

7. "College Clubs" ranked next to last, eighth
place, and received a total Average Value Rating of
1.62. This activity appeared to have some merit to
the writer, and 1n his study of 1950 he recommended
college clubs in llieu of some intenslive recrultment
which was belng carried on at that time by some col-
lege field men. Perhaps the connotation of the word
"elub" and the inference of establishing a "clique,"
Just for the college-bound, has caused this activity
to remain unpopular.

The data found in Table 13 are closely correlated to
those found in Table 12, for it gives an evaluation of the
effectiveness of those actlvities listed 1n Table 12. The
following observations seem pertinent to this study:

1. "One-to-one pre-college counseling relationship"
1s again the only activity to recelve a total Average
Value Rating of 4 and is ranked number one among all
the other activities.

2. The effectiveness of all the activities were
almost ranked 1n the same order as 1s found in Table
12. The two exceptions were '"College field trips"
and "“College nights."

3. The item "College field trips" was ranked
seventh among the nine activities which the schools
used 1in their pre-college guldance programs and
received a total Average Value Rating of 2.27 (See
Table 12). In the evaluation of its effectiveness, as
shown in Table 13, "College fileld trips” ranked fifth
among the nine activities and had a total Average Value
Rating of 2.69. This means that though it is used
"little" it is deemed to be more effective than its use
indicates. This writer has already alluded to this
fact in previous pages and therefore thils higher rank-
ing in Table 13 seems to be indicative of a more posi-
tive trend and greater utilization of this activity.



TABLE 13
EFFECTIVENESS OF CERTAIN ACTIVITIES USED FOR DISSEMINATING PRE-COLLEGE GUIDANCE

INFORMATION
Citg Exempted Vil. Local Total :
(N=182) (N=31) (N=89) (N=302)
Number Number Number Number
respond- respond=- respond- respond-
ing to AVR* Ing to AVR* 1ing to AVR* 1ing to  AVR¥
Activity Ttem Item Item Item
College Days 142 1.39 24 1l.42 72 1.74 238 1.50
College Nights 158 2.20 25 2.28 76 2.22 259 2.21
College Clubs 146 1.62 24 1.13 70 1.60 240 1.56
College fileld trips , .
(visits to campuses) 151 2.78 21 2.52 70 2.54 242 2.69
Visitation by college
admissions counselors 169 4,04 28 3.57 72 3.25 269 3.78
Visitation by college

alumni 153 2.44 24 2.50 75 2.07 25”2 2.34
Visitation by last years .

graduates presently

attending college 157 2.95 25 - 2.88 T2 2.88 254 2.92
One to one pre-~college

counseling relation-

ship 160 4,16 26 4,19 T4 3.96 260 4,14
Group pre-college ,
counseling procedures 155 3.34 22 3.23 68 3.21 245 3.29

*See Table 8 for explaqation of method used in determining AVR.

et
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4. The item "College nights" was ranked fifth among
the nine activities which the schools used in theilr
pre-college guldance programs and recelved a total
Average Value Rating of 2.40 (see Table 12). In the
evaluation of its effectiveness, as shown in Table 13,
"College nights" ranked seventh among the nine activi-
tles and had a total Average Value Rating of 2.21.
This seems to signify that though it 1s used somewhat
frequently, it 1s not evaluated highly in its effec-
tiveness as an activity to be used in a pre-college
guldance program. Again, this writer has pointed out
in previous pages that "College nights" are rapidly
losing acceptance as a pre-=college guldance actilivity
that can contribute anythlng more than a collection
of catalogs or brochures for puplls who may never go
to college. . ‘

Table l4. indicates the extent to which certain publi-
cations and materials are used 1n pre-college guidance
programs throughout the three types of schools in Ohlo. The
ranking of the total Average Value Rating makes 1t possible
to show the preferences schools have for certaln publications.
Of importance in this table, it seems, are the following

ffacts:

1. "College catalogs and admissions brochures”
ranked first and second in a selected list of 16
items. A total AVR of 4.55 for college catalogs gives
them a "much" plus rating as for their use. A total
Average Value Rating of 3.99 almost includes college
admissions brochures in the "much" rating. The heavy
reliance on publications developed by colleges is
understandable. However, i1t should never be a total
rellance, whereas all such materials are not neces-
sarily objective, nor the best. Care and judgment
must always be exXercised when viewing a college through
the college'!s own eyes. It has also been pointed out
in previous pages that college catalogs are qulte often
above the level of comprehension of high school
students.

2. "Toward College in Ohlo" ranked third among the
publications. This fifteen page booklet is published
and distributed by the Ohlio College Association and is
a guide for high school students. Counselors, and



TABLE 14
EXTENT TO WHICH CERTAIN PUBLICATIONS ARE USED FOR DISSEMINATING PRE-COLLEGE GUIDANCE

INFORMATION
Cit Exempted Vil. Local Total
(n=182) (N=31) (N=89) (N=302)
Number Number Number Number
respond- respond- respond- respond-
ing to  AVR* ing to AVR* 1ng to AVR* 1ing to AWR¥
Publications Item Item Item Item
College Catalogs 181 4,62 31 4.42 87 4.43 299 4,55
College Admissions 177 4.05 31 3.90 86 . 3.88 294 3.99
Brochures ‘
Freshmen Profiles 172 3.39 28 3.07 82 3.15 282 3.29
The College Blue Book 166 2.92 26 2.27 75 2.72 267 2.80
CEEB Manual of Fresh-
men Class Profiles 169 3.00 26 2.58 75 2.89 . 270 2.93
Changing Times 157 1.77 24 1.58 75 1.92 256 1.80
Toward College in Ohio 175 3.97 31 3.87 82 3.59 288 3.85
Handbook for High
School Counselors 163 3.44 29 3.21 75 3.17 267 3.34
Lovejoy's College Guide 177 3.66 29 3.41 78 3.42 284 3.57
ACAC Handbook for
College Bound Students 151 2.56 26 1.69 T2 2.21 249 2.37
SRA Higher Education
Planning Kit (HEP) 147 1.25 25 1.20 73 1.36 245 1.28
NVGA How to Visit -
Colleges 150 1.87 25 1.56 T3 1.79 248 1.81

92t



TABLE 1l4--Contilnued

ﬁIEg Exempted VII.  Local Total
(N=182) (N=31) (N=89) (N=302)
Number Number Number Number
respond- respond- respond- respond-
ing to AVR* 1Ing to AVR* 1ing to AVR* ing to  AVR¥*
Publications Item Item Item Item
ASCA How About College )
Financing 151 2.31 24 2.17 73 2.27 248 2.29
Scholarships, Fellow-
ships, and lLoans 163 3.47 31 3.55 78 3.49 272 3.48
Amerlcan Universities '
and Colleges, ACE 155 2.56 30 2.80 68 2.49 253 2.57
Steps Toward College 140 2,19 26 1.96 66 2.06 232 2.13

" ¥3ee Table 8 for explanation of method used in determining AVR.

12T
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parents. In a very concise and lucid manner, this
booklet answers the questions most frequently asked when
a comparative study of college is made. Distribution
of this publication is made without charge to the high
schools in Ohio and copies may be ordered from the
Secretary, Ohlo College Assoclation, Ohio Wesleyan
University, Delaware, Ohilo.

3. "Lovejoy's College Guide,'" a well known pre- ‘
college publication, ranked fourth and had a total Aver-
age Value Rating of 3.57. Besides belng a complete
reference book to 2,356 American Colleges and Universi-
ties, this guide includes chapters that explaln costs,
financial ald, Reserve Officer Training Corps programs
on campuses, necessary admissions procedures, and
religion on college campuses. A unique feature of this
guide is the monthly supplement entitled "Lovejoy's
College Guldance Digest." This Digest bridges the gaps
between revisions of the "Guide" with up-to-date devel-
opments in college admlissions, accreditations, degree
programs, costs, scholarships, etc.

4, The importance of financling a college education
was evidenced by the fifth ranking (Total Average Value
Rating 3.48) accorded to Norman Feingold's book
"Seholarships, Fellowships, and Ioans.” The latest
volume of this book was published in 1962 and represents
a2 baslic extension of the data to be found in his three
preceding volumes. All volumes contain references to
a varlety of financial aids and specific suggestions on
when, where, and how to apply for 1it.

5. A publication entitled "A Handbook for High School
Counselors" ranked sixth and had a total Average Value
Rating of 3.34 (three equaling “some" or average). This
handbook was a publication of the Assoclation of College
Admissions Counselors around 1944. 1Included in this 52
page booklet were the names of the assoclation's
officers, a statement of the association'!s aims and
purposes, a discussion of the college day programs, and
a page describing each of the member colleges. Inter-
estingly enough, the newer edition of this publication,
whieh is now entitled "A Handbook for the Counselors of
College Bound Students,” was ranked eleventh and had a
total Average Value Rating of 2.37. This new handbook,
1961-63 1issue, contains 400 pages and includes chapters
on "How to Choose a College" and the "College Admissions
Center."” A new handbook, now in press, will be avail-
able the first of 1964. This edition will be approxi-
mately 600 pages long and will contain descriptive
pages about 497 member colleges and universities.
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According to the Assoclation's managling editor, this
new handbook wlll have maJor revisions and provide
information not available 1n the other editions.

6. The use of freshman profiles in pre-college
guidance is a relatively new pre-college guldance
technique but one which 1s becoming more and more
recognlzed as a valuable tool in the pre-=college
counseling interview. Slgnificantly enough, the publi-
catlons ranked seventh and elghth are concerned with
freshman class proflles. Most colleges, upon request,
will send out this information and as seen on Table 13
this type of publication received a total Average Value
Rating of 3.29. The College Entrance Examination Board
has published a manual whlich contains profiles of the
Freshman classes at 205 colleges; all are members of
the College Entrance Examination Board. This manual
recelved a total Average Value Rating of 2.93. Each
college prepares its own profile and upon request will
send copies to counselors, teachers, and administrators
who help students make college plans.

7. "The College Blue Book,'" one of the oldest publi-
cations dealing with educational offerings beyond high
school, ranked ninth and recelved a total Average Value
Rating of 2.80. 1Its size and contents make this a
rather formidable publication with which to work, yet
1ts completeness makes 1t quite valuable.

8. The publication "American Universities and Col-
leges" ranked tenth and received a total Average Value
Rating of 2.57. This book 1s produced by the American
Councll on Education and provides éetailed knowledge of
the accredited institutions in the United States. The
description of each school 1s as supplied by the
institution.

9. The remainder of the ranklngs may be found on
Table 13. The "SRA Higher Education Planning Kit" was
ranked last wlth a total Average Value Rating of 1.28.
It should be noted, however, that this material had

Just been published shortly before the questionnaire
was malled out.

Table 15 refers to the effectiveness of the publications
that are listed in Table 14. The data found in this table are
closely correlated to that found in Table 14. The ranking,

therefore, is gquite similar and only in the case of three



TABLE 15

EFFECTIVENESS OF CERTAIN PUBLICATIONS USED FOR DISSEMINATING PRE-COLLEGE GUIDANCE

INFORMATION
P e e e e e e e e
Citg Exempted Vil. local Total
(N=182) (N=31) (N=89) (N=302
Number Number Number Number
respond- respond- respond- respond-
' ing to AVR*¥* ing to AVR* 1ng to AVR* 1ing to  AVR*
Publications Item Item Item Ttem
College Catalogs 168 4,26 29 4,17 76 4,11 273 4,21
College Admissions
Brochures 163 3.86 29 3.69 76 3.67 268 3.79
Freshmen Profiles 158 3.35 26 3.00 73 3.25 257 3.28
The College Blue Book 157 2.82 24 2.08 67 2.70 248 2.72
CEEB Manual of Fresh-
men Class Profiles 153 2.92 24 2.63 68 2.94 245 2.90
Changing Times 148 1.82 23 1.52 69 1.91 240 1.82
- Toward College 1in Ohio 157 3.80 26 3.81 T1 3.48 254 3.71
Handbook for High
School Counselors 152 3.41 26 3.15 63 3.05 241 3.29
Lovejoy's College Guide 163 3.58 26 3.40 70 3.39 259 3.51
ACAC Handbook for Col-
lege Bound Students 143 2.50 24 1.67 69 2.16 236 2.31
SRA Higher Educatilon
Planning Kit (HEP) 143 1.23 24 1.13 70 1.29 237 1.24
NVGA How to Visit
Colleges 140 1.85 23 1.39 71 234 1.77

0¢T



TABLE 15-~Continued

City Exempted Vil. Local Total
(N=182) (N=31) (N=89) (N=302)
Number Number Number Number
respond- respond- respond- respond-
ing to AVR* 1Ing to AVR*¥ ing to AVR* 1ng to  AVR¥
Publicatlons Item Item Item Item
ASCA How About College
Financing 140 2.31 23 2.13 67 2.15 230 2.25
Scholarships, Fellow=-
ships, and Loans 148 3.44 26 3.35 68 3.24 242 3.37
American Universities
and Colleges, ACE 143 2.50 27 2.67 63 2.37T 233 2.48
Steps Toward College 132 2.17 25 1.96 63 1.92 220 2.07

*See Table 8 for explanation of method used in determining AVR.
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publications the order varied. In Table 14, "Changing Times"
ranked fifteenth; in Table 15 it ranked fourteenth. In
Table 14, "S.R.A. Higher Education Planning Kit" ranked
‘s8ixteenth; in Table 15 it rénked fifteenth. The only publi-
cation to drop in its ranking was "N.V.G.A. ﬁow to Visit
Colleges." In Table 14 it ranked fourteenth and had a total
Average Value Rating of 1.81. 1In Table 15 it ranked six-
teenth and had a total Average Value Rating of 1.77.

The reader can clearly see that the respondents were
qulte consistent wlith thelr evaluations of the publications
used and their effectilveness.

Table 16 refers to an item of the questionnaire which
requested information about certain locations in the school
and to what extent they were being used in assembling and
distributing pre-college guldance materials.

One can see that the counselor's private office 1s the
most widely used locatlion for assembling and distributing
pre-college guldance materials (total Average Value Rating v
of 4.29). Part of the guidance sulte is ranked second with
a total Average Value Rating of 3.93, and ranked third with
a total Average Value Rating of 3.46 is the school library.
Perhaps because they lack physical facilities, the local
schools 1nd1¢ated an Average Value Rating of 3.01 (3 equals-
"some") for the classroom while both the city and exempted
village schools gave this location a "little" rating. There

appeared to be a general concensus of opinion that the



EXTENT TO WHICH CERTAIN LOCATIONS IN THE SCHOOL ARE USED IN ASSEMBLING AND DIS-

TABLE 16

TRIBUTING PRE~COLLEGE GUIDANCE MATERIALS

Cit Exempted Vil. Local Total
(N=132) (N=31) (N=89) (N=302)
Number Number Number Number
respond- respond- respond- respond-
ing to AVR* - ing to AVR* 1ing to AVR* 1ing to  AVR¥
Locations Item Item Item Item
School library 179 3.46 31 3.10 84 3.57 294 3.46
Principal's office 158 1.75 31 1.97 77 1.88 266 1.81
Part of the guldance
sulte 167 3.97 28 3.79 T4 3.88 269 3.93
Counselor'!s private
office 168 4,28 28 4,11 83 4,36 279 4,29
Classrooms 147 2.61 26 - 2.69 71 3.01 244 2.74

*See Table 8 for explanation of method used in determining AVR.
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principall's office is not the location for assembling and
distributing pre-college guidance materials.

- If pre-college guldance materials are to be kept cur-
rent, orderly, and avallable, some specific person must
assume this responsibility. Table 17 shows the data from
the response to an item which asked who that person was.

The reader will note that 297 schools gave the counselor
a total Average Value Rating of 4.74, and all but five schools
responded to this question. This 1s a clerical job that is
necessary and because of the preponderance of material on the
market today could consume much of a counselort!s valuable
time. This writer has already suggested in Chapter II that
capable students or members‘of the Parent Teacher'!s Associ-
ation could certainly assist in this area.

Table 18 ranks, according to prilority, the pre-college
guidance responsibilities which a'school counselor has. It
should be noted that "one" 1s the highest possible rank
while "six" is the lowest."

Helping students become aware of prediction for academic
success was given first priority by clty, exempted village,
and local schools. Writing letters of recommendations to
colleges was ranked second by all groups, and 1n third posi-
tion was parental conferéhces regarding pre-college guidance.
Working closely with college admissions counselors was rele-

gated to a fourth position,-while evaluating pre-college



TABLE 17

EXTENT TO WHICH CERTAIN PEOPLE HAVE RESPONSIBILITY FOR DISTRIBUTING PRE-COLLEGE
GUIDANCE MATERIALS

Cit Exempted Vil. Local Total
(N=132) (N=31) (N=89) (N=302)
Number Number Number Number
respond- respond- respond- respond-
ing to AVR* 1Ing to AVR* 1ing to AVR* 1ng to  AVR¥
People Item Item Item Item
Counselor 181 4,77 30 4,60 86 y,72 297 4,74
Librarian 169 3.01 29 2.86 85 2.99 283 2.99
Principal 139 2.00 2k 2.33 65 2.25 228 2417

¥See Table 8 for explanation of method used in determining AVR.
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TABLE 18

PRIORITY OF PRE~-COLLEGE GUIDANCE RESPONSIBILITIES FOR THE SCHOOL COUNSELOR

City Exempted Vil. Local Total
Mean Mean Mean Mean
Number Rank* Number Rank* Number Rank* Number Rank*
Help student become
aware of prediction
for academic success 148 1.97 28 1.46 69 1.71 245 1.84
Write letters of recom-
mendations to colleges 146 3.11 27 3.37 69 3.06 242 3.12
Parental conferences
regarding college
guidance 149 3.38 26 3.50 67 3.54 242 3.43
Work closely with
college admissions ‘ :
counselors 145 3.37 28 3.50 66 3.79 239 3.50
Evaluate pre-college 4
guidance activities 144 4,33 27 4,22 67 4,03 238 4,19
Give college entrance
exams , 146 4,74 27 5.26 71 4.59 244 4.75

*Forward rank: Where "one" 1s the highest possible rank, "six" is the lowest

possible.
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guldance activitlies and giving college entrance examinations
ranked fourfh and fifth respectively.

It would appear that parental conferences would have
recelved a higher priority than the number two position
accorded to the writing letters of recommendations to col-
ieges. Also, the working closely with college admissions

'counselérs seems of sufficient import to be ranked among

the first three. This writer would concur with the first
priority chosen but would suggest ranking parental conferences
second and rank the working closely with college admissions
counselors in third position. The remaining three i1tems are
somewhat clerical in nature and could be ranked as writing
letters of recommendation fourth; evaluatling pre-college
guldance activities fifth; and giving college entrance
examinations sixth.

Part .6--College Admissions Counselor's
Role in Pre-College Guidance

Table 19 gives some i1ndication whether secondary schools
are engaging 1n professiocnal activities which are pertinent
to the pre-college guidance area. From these data 1t appears
that city schools hold membership in and attend more pre-
collegé guildance professional activities than do either
exempted village or local schools. Although, to date, none
of the three types of schools shows a real strong interest
inpmofessional organizations, the fallure on the part of

the part of both exempted village and local schools to ldentify
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more with a professional group like the Association of
College Admissions Counselors, or even the state branéh of

this organilization, is difficult to explain.

TABLE 19

POSITIVE RESPONSE TO PRE-COLLEGE GUIDANCE PROFESSIONAL
ACTIVITIES: MEMBERSHIP IN, AND ATTENDANCE OF

Type of School
Exempted
Clty Village Local Total

Item No. % No. % No. % No. %
School 1s a member of
the Associliation of
College Admissions .
_ Counselors 68 38 5 16 15 8 88 29

School is a member of
the Ohlio Association
of College Admissions
Counselors - 67 37 6 19 14 7 87 29

Attended the meeting of
the Ohio Associlation -
of College Admissions
Counselors held the .
Spring of 1962 . 43 24 3 10 11 6 57 19

When questioned about thelr attendance at the six
regional college admissions conferences, held in the fall
of 1961 and in 1962, the following results, as shown in
open-faced table below, were tabulated. |

These régional conferences are held for the purpose of
improving school-college communications and the need to
acquaint school counselors with admissions procedures. It

is somewhat difficult to understand the failure on the part of
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the various schools to attend conferences which could

provide vital pre-college guldance informatlon.

TABLE 20

TWO YEAR RECORD OF ATTENDANCE AT REGIONAL
COLLEGE ADMISSIONS CONFERENCES

Exempted .
Time City Village Local Total
Fall of 1961 45 6 22 73
Fall of 1962 41 9 24 T4
Attended both T2 13 25 110

Table 21 shows to what extent college admissions
counselors become involved in the high schools pre-college
guidance programs. It appears quite unanimous by all three
types of schools that preliminary arrangements are now made
by college admissions counselors before they visit a school.
A total of 82 per cent of the three types of schools permit
students to be excused from classes to meet wlth the college
admissions counselor. Only 10 per cent of the schools which
responded allcwed college admisslions counselors to talk to
entire classes. In 1950, thils writer made a survey and
found that 25 of 65 responding schools allowed this
practice.ll9
The data complled in Table 22 clearly shows that most

schools in thils survey prefer the eleventh grade as the time

1 9Kirker, op. cit.,.p. 22.
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TABLE 21
POSITIVE RESPONSE TO WHICH COLLEGE ADMISSIONS COUNSELORS

BEBOME INVOLVED IN THE HIGH SCHOOCL PRE-COLLEGE
GUIDANCE PROGRAM ’

Type of School

Exempted
City Village Local Total
Item. No. % No. % No. % No. %

College admissions

counselors inform
schools in advance of
their plan to visit 180 99 30 97 83 93 293 97

Students are excused
from class to meet

with a college
admisslons counselor 152 84 26 83 71 80 249 82

College admissions
counselors talk to :
entire class 18 10 2 6 9 10 29 10

for the first allowing students the opportunity to meet, with
a college admisslons counselor. One hundred and sixty-six
schools (55 per cent) of the 302 responding schools selected
the eleventh grade. Fifty—three schools (18 per cent)
selected the tenth grade and fifty schools (17 per cent)
selected the twelfth grade.

Table 23 refers to the use of the College Admissions
Center located in Evanston, Illinoils by those high schools
which responded to the question. Of the three types of
schools, a total of 42 per cent 1ndicated that they had
referred students to this Center. The local schools had

the lowest percentage (34 per cent), and the exempted



TABLE 22

GRADE LEVEL WHEN STUDENTS FIRST HAVF THE OPPORTUNITY
TO MEET A COLLEGE ADMISSIONS COUNSELOR

Per cent of schools responding

Seventh grade L

Eighth grade

Ninth grade

Tenth grade

Eleventh grade

Twelfth grade

0 3 0 15 20 25 30 35 o LS 50 55%

ht
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TABLE 23

POSITIVE RESPONSE TO WHICH THE COLLEGE ADMISSIONS CENTER
IN EVANSTON, ILLINOIS IS USED

Type of School

Exempted
City Village Local Total
Item No. % No. % No. % No. %
Have referred students
to College Admissions
Center located in _
Evanston, Illinois 81 45 14 45 31 35 126 42

-

village schools had the highest (47 per cent). This Center
has been in operation over three years and is a "clearing
house" through which students and colleges are brought
together in a simple, effective, and inexpensive way. It is
sponsored by the Association of College Admissions
Counselors.

The data in Table 24 show to what extent material
published by the Assoclation of College Admisslons Counselors
is used. City schools, understandingly, utilize all three
items listed 1n this table more than do exempted village or
local schools. The total Average Value Rating of 2.26 shows
that the "Handbook" is ranked number one and then the Journal
with a total Average Value Rating of 2.09. The 1.67 total
Average Value Rating shows that the Association of College
Admisslons Counselors Application Blanks are hardly used at
all. Whereas, the College Admissions Center is a relatively

new service, these data are understandable, especially



EXTENT TO WHICH MATERIAL PUBLISHED BY THE ASSOCIATION OF COLLEGE ADMISSIONS COUNSELORS,

TABLE 24

SPONSOR OF THE COLLEGE ADMISSIONS CENTER IN EVANSTON, ILLINOIS, IS USED

Cit Exempted Vil. Local Total
(N=182) (N=31) (N=89) (N=302)
Number Number Number Number
respond- respond- respond- respond-
ing to AVR* Ing to AVR* 1ing to AVR* 1ing to  AVR*
Item Item Item Item Item
Assoclation of College
Admisslons Counselors
. Journal 154 2.20 24 1.63 71 1.86 249 2.09
Assoclation of College
Admissions Counselors
Handbook 157 2.U46 25 1.56 72 1.93 254 2.26
Asgsoclation of College
Admissions Counselors
Application Forms 151 1.74 25 1.68 T2 1.51 248 1.67

¥
See Table 8 for explanation of method used in determining AVR.

et
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regarding the ltem dealing with Application Blanks. However,
in the opinion of this writer, this situation should soon
change and greater use will be made of the services extended
by the Association of Admissions Counselors by Ohio schools.
It is noteworthy to remember that in 1960, the first year the
College Admissions Center opened, it only registered 629
students. In 1962 about 10,000 students sought out its
services.

Part 7--Problems and Suggestions in
the Area of Pre-College Gulidance

The respondents were glven the opportunity to reflect
on the following questions: (1) What problems do you
encounter 1n the area of pre-college guidance? (2) What
suggestions would you make for the improvement of pre-
college guidance? (3) In what area could the college
perform 1ts greatest service to you, a counselor working
with prospective college students? (4) Do you feel that
the college admissions people with whom you have had some
contact are more inclined toward '"recruiting" for their
respective institutlions rather than acting as a resource
person within the pre-college guldance program?

» An amazingly large number of respondents took the time
and opportunity to reflect upon Fhe above four questions,
and although it took this writer many long hours to read
through at least two hundred questionnaires and record the

answers, 1t was extremely worthwhile. Many problems and
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suggestions were 1identified by the respondents with some
frequency and these wlll be emphasized as beilng sallent
remarks that can gilve direction to the planning of a pre-
college guldance program for secondary schools.

l. WHat problems do you encounter in the area of pre-

college guldance? The problem ldentified with the greatest

frequency dealt with "lack of time." Over 50 respondents
expressed thelr frustration in not having the necessary time
for personal counseling with students, parents, and students
and parents. Even group procedures seemed to be suffering
because of this common complaint which confront most counse-
lors. The Guldance 1in Ohio study also found this item to be
the most frequently mentioned when they asked about weak-
hesses in the guidance programs.leo

The matter of students needing financial aid and
parental ignorance of today'!s cost of higher education
ranked second in identifiable responses. Over thirty
respondents felt thls problem was quite acute in view of
.today's demands for attaining a college education, Parents
should be made aware early of the high costs involved 1in
financing a child's education in order to plan wisely for
the future.

The problem of procrastination, students and parents

walting untlil the last moment to try and complete college

120Peters et al., op. cit., p. 157.
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plans, was 1dentified by over twenty-five respondents..
Closely aligned to this particular problem, and recognized
by twelve people as a problem, was the apathy shown by stu--
dents who were perfectly willing to let the counselor select
even the college for him.

The following list presents a further breakdown of
problems as stated by the respondents and also the frequency
of thils problem as could be discerned by this writer.

l. Time--lack of time to work wlth student, parent

and student and parent; 1ack of time for group

procedures. *62)

2. Students need financial help; parents don't know
cost of education. (39)

3. Students and parents wailt until the last minute to
complete plans despite counseling. (29) ‘

4., Students who wish to attend college but do not
have the ability; realistic selection by student
and parents. (29)

5. Apathy of students who do not realize they have to
declde and plan, not the counselor. (12)

6. Multiple applications and admissions examinations;
need uniformity. (10)

7. Recelving accurate information from colleges con-
cerning financial aid. (9)

8. Uncertainty as to courses to follow and college to
attend. ¥

9. Motivation. (9)

10. College admissions data frequently changed; high
schools not always informed. (8)

_iThe numbers 1n the parentheses denote the number of
times this problem was stated as discerned by this writer.
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11. Parental influence on college choice. (8)
12. Parents not interested. (8)

13. Resistance to college from low soclo-economic
families. (7)

14. Help students get a realistilc picture of colle%e; do
not select college on the basis of its name.

15. Communications between students-parents—-counselor.

(5)
16. Awareness for early planning. (5)

17. Colleges publish misleading information. (4)
18. Getting information to students and parents. (4)

19. Students lack knowledge of study hablts and
academic excellence needed in college. (3)

20. The value of a liberal art education. (3)

2. What suggestions would you make for the improvement

of pre-college guidance? Twenty-five respondents felt that

college planning should begln early, and it appears signifi-
cant that this suggestion was stated twice as many times as
the 1tem'that was ranked second. Most of the people who
commented on this matter felt that somewhere between grades
elght and ten would be a good place to introduce pre-college
guidance.

The suggestion which ranked second and appeared twelve
times was the matter of having students and counselors visit
college campuses 1n order to get a genuine impression of the
colleges. "The opportunity to-get a first-hand experience

would far outweigh a College Day held by the high schoad, " was
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one of the several vlewpoints expressed by those who reacted
to this question. )

Twelve respondents stressed the necessity of 1nvolviﬁg
parents more if improvements were really expected. Pre-
college counseling must lnvolve parents, for they are the
ones who wili contribute the major portion of the funds
necessary to finance the stﬁdent's higher education.

Once again, the respondents showed a concern about the
"lack of time" to carry on an effective pre-college guidance
program as ten suggestions referred to the need for more
guldance personnel and time.

Nine respondents suggested the standardization of
"college tests. Eight people suggested the standardization
of entraﬁce requirements. As this writer labored through
the many written comments in Part 7 of the gquestionnaire, he
became 1increasingly aware that most of the respondents, in
some form or other, were pleading for standardization and
uniformity of tests, admissions forms, catalogs, bulletins,
and most of the other materials which colleges send out "to
high schools. Parallel with this sugge stion was also the
plea for clarity and conciseness of all materilals.

The following list presents other valuable suggestions
and the frequency with which theyoccurred.

1. College planning should begin early. *(25)

*The numbers in the parentheses denéte the number of
times this problem was stz ed as discerned by this writer.



11.

12.

13.
14.

15.
16.

17.
18.

19.

20.
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Have "high school days" on college campuses; stu-
dents and counselors should visit colleges. (12)

More parent involvement. (12)

More guidance personnel and time needed. (10)
Standardize college testing. (9)

More group guidance. (9)

Start exploring college requirements early. (8)

Information from colleges that students can easily
understand and use themselves. (8)

Standardize entrance requirements. (8)
More interviews with admissions counselors. (8)

More pre-college counseling on the high school
level. (7)

Specific entrance requirements. (5)
Continue regional college conferences. (4)
A budget 1s needed for pre-college program. (4)

Provide high school counselors with college
profile. (4)

Orientation period once a week; regular time for
pre-college guildance. (3)

Standardize catalogs. (3)

Seminar course for high school counselors on
pre-college guidance. (3)

Better understanding of pre-college guldance by
high school administrators and teachers. (3)

Colleges should require acceptance interviews. (3)
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3. In what area could the college perform its greatest

service to you, a counselor working with prospective college

students? The visits by college admissions counselors was
identified by twenty-four respondents as the greatest service
colleges could posslbly perform, and they were desirous that
it should continue. This observatlion was re-enforced by the
high percentage of respondents who viewed the college admis-
sions counselor's role, when answering question four, as

that of a resource person.

Being more specific and standardizing admissilons pro-
cedures was rafted b& twenty people as an important service
which colleges could render. Once again, the matter of
standardization, uniformity, and brevity appeared with some
regularity throughout the answers to this question.

A rather recent Innovation, 1in the area of pre-college
gulidance, 1s the freshman profile which many colleges now
develop and send out to high schaols. Evidently, this is an
effective guldance tool, for nineteen respondents gave
positive reactions toward this technlque.

The "“Ohio College Notebook" which i1s published by the
Divislon of Guidance and Testing, State of Ohlo Department
of Education, received many favorable comments by eighteen
respondents. They felt,this publication was of inestimable
value in summarizing requirements of the varlouc colleges
throughout the state. Another elghteen respondents requested

that colleges keep them informed, for at least the freshman
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year, as to the progress of those students who entered col-
lege from their respective high schools.

According to sixteen respondents, colleges could perform
thelr greatest service 1f they would supply counselors with
accurate up~to-date information. Fifteen people felt that
the promotion of publications that would give the real facts
about financial aid would be of great service to them.

The following list shows other areas in which colleges
could serve the counselor who 1s working with prospective
college students.

1. Visits by college admisslons counselors. *(24)

2. Belng more speclfic about admissions standards and
standardizing them. (20)

3. ?re?hman profiles should be sent to high schools.
19

4. Prepare an admissions summary as is found in the
"Ohio College Notebook" and send to high schools.

(18)
5. %o%%eges should send a report of students! progress.
1
6. Supply counselors with accurate up-to-date informa-
tion (16)

7. Promote publications giving the real facts about
financial aid. (15)

8. Clearly state in written material the areas in
which a college is strong. (9)

9. Standardlze applications and other forms. {(7)

10. Colleges should invite counselors to visit them. (6)

*The numbers in the parentheses denote the number of
times this problem was stated as discerned by this writer.
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11. Clarify and condense catalogs. (6)
12. One national testing program; unify testing. (6)
13. Continue regional conferences. (6)
14. Disseminate more information by film. (6)
15. Have College Days on college campuses. (5)

16. Counselors should have. more direct contact with
college admissions people. (4)

17. College admissions people could impress the
necessity of good study habits. (4)

18. Colleges could show greater interest in average
students. (3)

19. Colleges could prepare materials to introduce
college to eighth and ninth graders. (3)

20. Colleges could standardlze recommendation forms.

(3)

4. Do you feel that the college admissions people with

whom you have had some contact are more inclined toward

"recruiting" for their respective institutions rather than

acting as a resource person within the pre-college guldance
program? Two hundred and forty-four people (81.per cent)
answered this last question. Of this number 59 per cent
voiced a definite "no" to the question and 22 per cent
answered "yes." It should be noted that quite a few of those
who answered in the affirmative often gqualifled their
responses by suggesting that they saw no particular harm in

a person "strongly representing his college," or "most of

the time" he was a resource person.
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Listed below are some of the comments counselors made
regarding the positive feelings they had toward college
admissions people.

1. Repfesentatives of colleges are fine resource people.

2. The majority present a‘true picture of college.

3. Dolng an excellent job; helpful and unbilased.

4, Explain other colleges if familiar.

5. Dispense good general information.

6. Found them counselors in true sense of word;
graclous and hard working.

7. Almost always frank and clear.

8. Ohio admissions men are to be commended for their
basically fine approach and help.

9. Few such admlsslons personnel left. Majority are
very generous of their experience and knowledge in
their desire to help students and aid counselors.

10. Professional and helpful.

11. Ones I work with do an excellent job.

12. Each year the emphasis shifts away from the recruit-
ing and leans more toward the informational and
resource aspect.

13. Trend in recent years has been to recrult only a
' select group.

Listed below are some of the comments counselors made
regarding the negative feellings they had toward college
admissions people.

l. Most are recrulters.

2. This 1s only natural.
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Definite relationship between Scholastic Aptitude
Test scores and amount of recruiting.

Normal, can't be objective because constantly
singing the praises of their own college.

At times.

Expect thils; have recruilted for themselves as well
as acting as a resource person; we appreclate them.



CHAPTER V

A PLAN FOR PRE-COLLEGE GUIDANCE IN
SECONDARY SCHOOLS

The purposes of this study were twofold: (1) to discover
the scope of pre-college guidance 1n Ohio high schools, and
(2) to propose a plan for pre-college guidance based upon a
survey and a review of the literature. By utillzing the
questionnaire method and developing frequency tables from
the collected data, the first purpose was accomplished and
is enclosed In the preceding chapter.

This chapter, then, willl deal with the second purpocse
and present a plan for pre~college guldance. The 1ldeas
proposed in this plan evolve primarily from the findings
which resulted from a review of the literature and the data
recelved from 302 questionnaires. Because of the experience
which this writer has had as a college admissilions worker, a
high school counselor, and a teacher, it is only natural that
some of the i1deas 1in this plan will reflect his own
experience in the area of pre-college guidanée.

It should be understood at the beginning of this pro-
posal that no one plan 1s sultable for all secondary

schools, and that each school should try and develop a plan

155



156
that will take into consideratién its individual locale,
needs, organlzation, personnel, and size. Yet, certain
common activities, publications, and practices should
appear at the various grade levels 1f pre-college guldance
is going to help effect a satisfactory college decision.

As the literature was reviewed and the data from the
questionnaires were processed, certain activities, publica-
tions, and practices were 1ldentified as those most often
used and found to be effective.

The following plan, then, has incorporated most of these
findings and periodically the reader will be referred to the
tables 1n Chapter IV as well as the review of literature in
-Ch?pter IT in order to point out sources from where this

writer drew his ideas.

First, a Philosophy

I. A Proposed Pre-College Guidance Philosophy

A. Pre-college guidance endeavors to assist Individuals
in making realistic plans and adjustments for higher
education. Colleges, through thelr college admissions
counsejors, play a supporting role in this process.
However, the maln functions of pre-college guidance
are always the responsibilities of the high school.

As a guldance service, it is primarily concerned with
the welfare of the college bound student.

B. This writer recognizes the individual pecularities of
each school and therefore did not attempt to propose
a lengthy philosophy. This above proposed philosophy
should be considered as a 'spring board" for those
schools desirous of Initiating a pre-college guildance
program. ) '



As
sectlion
Schocls
college
philoso
compris
worker
and a c¢
IT. Pro

A.
B.

C.
D.

E.

F.
G.

H.

I.
J.

N.
0.

157
indicated in Chapter II of this study, under the
entitled Pre~College Guldance Organizatlion, all

must first organlize thelir ideas concerning pre-

so that thelr practices are based upon a sound

phy. Thils should be done by a committee which is

ed of the administration, faculty, pupil personnel
(director of guidance, counselor, teacher-counselor),
ollege admissions counselor from a nearby college.
posed Pre-College Guidance Objectives

To identify the academically able early.

To encourage the pursult of excellence for the
college bound.

To assist students to prepare themselves for college.
To provide necessary information about all types of
institutions of higher learning.

To develop a comprehensive file of catalogs, bro-
chures, information on financilal aids, and other pre-
college guldance publications.

To use a varlety of activities to disseminate informa-
tion about colleges.

To encourage parents to actively take part in the
pre~college counseling process.

To help students and theilr parents become aware of
the necessary procedures to enter college and the
necessary qualities to remain there.

To meet with college admissions counselors and
discuss their role.

To provide students and parents the opportunity to
meet with college admissions counselors.

To encourage counselors and students to vislit college
campuses.

To encourage students and thelr parents to visit
college campuses, especially before a decision is
made to attend a certain college.

To become affliliated wilth, and actively participate
in, professional organizations that are interested in
pre-college guldance.

To make follow—up studies of students attending
college.

To periodically evaluate the pre-college guidance
program.
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Table 2 in Chapter IV reveals the unbelievingly low

percentage of schools that recognize the need for establish-

ing objectives for pre-college guidance programs. Most of

these above objectives may be found in Chapter IV of this

study under the section entitled Part 1--Objectives.

Second, A Responsible Person

I. The Person Responsible for the Pre-college Guldance Pro-

gram Has the Followling Speciflic Functlons According to
Solovay:

A. Provide counselors with information about colleges
and scholarships. '

B. Plan group guldance meetings for students and parents
to give information about colleges, scholarships, and
careers.

C. Maintain a complete file of college, scholarships, and
career materials.

D. Assume responsibllity for processing college transcripts.

E. Plan and arrange for the adminlistration of scholarship
examinations which are given in school.

F. Assume responsibility for selection and evaluation of
scholarship applicants.

G. Act as llaison between college and school; and also
between Board of Education College Coordinating and
school.

H. Act as chairman of Awards Committee, organizing and
coordinating all graduation awards.

I. Record and interpret C.E.E.B. results.

J. Maintain college record of alumni.l2l

According to Table 4 in Chapter IV of this study, most

schools designate .the counselor as the one responsible for

carrying on the above functions. However, as pressure for

college admissions increases, it is likely that little time

is going to be left for personal counseling. A large city

school with many college bound students may require a college

' 121Solovay, op. cit., p. 47.
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consultant or coordinator. This person would not advise
every student interested in attending college but rather act
as a resource person. Individual cases could be referred to
him by other counselors if a particular problem arose.

-Perhaps‘on the basis of a teacher'!s evidenced interest
and abillity in the area of pre-college guldance, smaller
schools could select a member of the teaching staff to work
Wwith college bound students. Thilis person should have
released time in order to work with these students. Table 4
in Chapter IV shows that a very small per cent of these
counselor-teachers are being used.

A Pre-College Guldance Plan from Grade Seven
Through Grade Twelve

Plan
I. Grade Seven Orientation of Students

A. Grade seven 1s not too early to present pre-college
guldance.

B. An English or a socilal studies teacher could develop
a unit on the different phases of college life.
(entﬁance requirements, finances, academic standards,
etec.

C. Students could find out the colleges located in their
state. A list could be made which would include the
size of the college as well as those areas of study in
which they are particularly strong.

D. Students could be asked to find out what information
thelr school library has about colleges and universities.

E. The school library could feature books (fiction and
non-fiction) depicting college life. A bulletin board
could be placed in the library portraylng this college
theme.
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Research Data Supporting Plan

Table 11 in Chapter IV of this study indicated that
planned pre-college guidance programs are first 1ntroduced
in either grade eight or grade nine. A review of the
literature, however, suggests that grade seven 1s not too
early to present pre-college guildance whereas prelliminary
ldeas about going to college are formed at a verylearly age.
The necessity of ldentifying the academlcally able early is
suggested by some of the wrlters and gives impetus to pre-
college guldance being étarted early. Table 1 in Chapter II
and the written material which precedes this table.éupport
the theory that pre-college guidance should begin at an
early age.

Table 16 in Chapter IV of this study shows that the
school library is utilized conslderably in assembling and
distributing pre-college guldance materilals.

As indicated in Chapter II of this study under the

section entitled Pre~College Guidance Publications, many

college publications are quite difficult to read, especlally
catalogs, ftherefore 1t seems advisable not to Ilntroduce them

until the tenth oreleventh grade.

Plan
ITI. Grade Seven Orientation of Parents
A. Parents should be involved in the pre-college guid-
ance program.

B. The school should notify parents when the seventh
grade begins 1ts unit on college. A mimeographed
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outline could be sent home explaining Jjust what
areas are to be covered and why.

C. The Parent Teacher's Associlation cr the school
should hold an evenlng meeting in order to introduce
the subject of college admissions.

D. A panel could be arranged and general topics such as

"College Today and Yesterday" might help up-date some

misconceptions.

Research Data Supporting Plan
Table 9 in Chapter IV of this study shows various media
for assisting parents 1n developing an awareness of the pre-

college guldance program.

In Chapter II of this study, under the section entitled

Pre~College Guldance Awareness for Parents As Well As Students,
it was pointed out that Parent Teacher's Assoclations shall
have to be utilized more in the future in disseminatling pre-

college inflormation.

Plan
III. Grade Eight Orientation of Students

A. Each student could ask some college student, presently
attending college, for a statement of what he or she
considers the qualifications for success in college.
If college graduates are questioned, it is desirable
to have recent graduates answering the questions.

The class, then, should complle a list of qualifica-
tions, placing first those most frequently mentioned.
This could be done just before the Christmas holi-
days whereas many college students are home at this
time.

B. An interest inventory could be glven sometime in
February or March. This group procedure could pro-
vide the 1iniltial experience in comparing onel!s inter-
est with one's ability.

C. Shortly after the interest inventory 1is taken, stu-
dents could select a vocation and develop a three to
slx page paper on 1it. Instructlons as to the use
The Reader!s Guide could be given, and then it should
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be pointed out that this 1s one necessary toocl that
all college students will eventually use. Students
should include the educational requirements of the
vocation on which they choose to write. These
papers should be shared wlth the rest of the class.

D. Sometime in March or April, students should be
asked to draw up a master program of what they plan
to take the next four years in high school. This,
of course, 1s done 1n cooperation with their counse-
lor, teacher, and parents. At this time, they will
actually 1list the courses they plan to take the
next four years. Recommendations as to each stu-
dent!s abllity to take ninth grade algebra, bilology,
and a foreign language should be made by those
elghth grade teachers in related areas.

Research Data Supporting Plan
Chapter II of this study alludes to various ideas in
utilizing college students within the framework of the pre-

college guidance program, whenever possible. This informa-

tion may be found under the sections entitled Visitation by

College Alumni and Visitation by Graduates Presently Attend-

ing College.

Plan
IV. Grade Eight Orientation of Parents

A. A few weeks before the students draw up thelr master
plan for the next four years 1in high school, the
Parent Teacher's Assoclation or school should hold a
meeting 1in order to discuss this procedure with the
parents. The various courses which their children
might take should be pointed out at this time.
Counselors from both the high school and Junior high
school should be present at such a meeting as well
as members of the administration and teaching staff.

B. Written material clearly outlining all courses and
specifically designating those required for entrance
into college should be avallable at this time. The
fact that some students would find it academically
sound to walt until the tenth grade before they
attempted algebra, bilology, and a foreign language
should be explained at this meeting.
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C. The Parent Teacher'!s Associatlion could have an
evening meeting where films of the varilous types of
colleges could be shown. Followlng these films, an
open discussion could take place and be led by a
college admlissions counselor from a state university,
a privately owned college, and a church related
school.

Research Data Supporting Plan

The section entitled Pre-College Guidance Awareness for

Parents As Well as Students in Chapter II of this study sug-

gests the 1nvolvement of the Parent Teacher's Assoclation in
the pre-college guidance program. Studles have shown that
the forces that tend to direct a person toward college come
primarily from his home and family. Table 9 in Chapter IV
of thls study shows the various activities which Ohio schools
use for assisting parents in developing an awareness of pre-

college guidance.

Plan
V. Grade Nine Orientation of Students

A. Counselors and teachers should actively try to
identify academlcally able students and then check
their schedules to see 1f they are taking a college
preparatory course.

B. Counsellng interviews should be scheduled with those
academically able students who are not taking the
college preparatory course. This matter should also
be discussed with the student's parents.

C. College clubs could be utllized as a group procedure
for orientation for college. These clubs may or may
not have membership requirements (student must be
enrolled in a college preparatory course, must main-
tain at least a C average, etc.). Included in the
club'!s activities could be: visits by college admis-
sions counselors, discussions pertaining to college
1ife, costs, financial aid, part-time work, and a
Christmas party where college students home for vaca-
tion could be invited to discuss their experiences.
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Early in the school year, the counselor or teacher
should present the necessity of attalning a good
academic record during the student!s four years in
high school. Students should be encouraged to seek
out help in order to improve their study skills.
English or social studles classes could require a
theme from each student entitled "Is College for Me?®
The publication "Toward College in Ohio" could be
introduced at this grade level.

During this grade level, the counselor and the teacher
should study the student's progress and begin to
develop insight into the kind of college which might
best sult the student. For example, if he shows a
strong inclination in the area of mathematics, maybe
a school of engineering could be considered.

Bulletin boards throughout the high school could
occasionally be used for attractive displays that
would feature college admissions. Some writers sug-
gest that members of the Parent Teacher'!s Associatlon
could be responsible for keeping bulletin boards up=
dated with college information. Responsible senior
students could also be used. :
Group counseling procedures could take place during a
college night that would include both student and
parent. The groundwork for sound individual counsel-
ing can and should be laid by intelligent group
counseling.

The college night being proposed for this grade level
should be presented during the spring of the year.

It should not be as elaborate in 1ts preparation or
presentation as those that might be held for juniors
and seniors. Students should be briefed beforehand as
to those areas which will be covered, and parents
should receilve the same information in writing. A
panel presentation would serve the purpose at this
grade level, and speakers could be glven general areas
regarding college admissions. The necessity of
developing good study habits and grades during the
student's high school career should be emphasized by
the speakers.

Research Data Supporting Plan

The reader may wish to refer to the section entitled

Importance of the Study in Chapter I of this research. Here

the necessity for identifying the academically able student .

and encouraging them to consider a college education 1s
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clearly pointed out. Some writers feel that this ldentifi-
cation should begin in the elementary grades.

Although College Clubs have been suggested as an activ-
ity in the area of pre-college guldance, they were rated
qulite low by the respondents to the questionnaire (see Tables
12 and 13 in Chapter IV). Writers in the field speak quite
highly of this actlvity and as indicated 1in Chapter II of
this study, under the section entitled College Club, some

schools have identifiled this activity as a group procedure
which may be used as one medium for orientation for college.
The publication "Toward College in Ohio" ranked third
among slxteen publications which respondents to the guestion-
naire were asked to evaluate (see Tables 14 and 15 in
Chapter iV). The authors of this booklet feel that the
information contailned within its pages should be made avail-
able to students in the freshman and sophomore years. Distri-
bution of this publication 1s made without charge to the
high schools in OChio and copiles may be ordered from the
Secretary, Ohio College Association, Ohio Wesleyan University,
Delaware, Ohilo.

The section entlitled Group Pre-College Counseling in

Chapter II of this study points out that this activity is
being used more and more 1in the area of pre-college guidance.
Tables 12 and 13 1in Chapter IV show that group counseling

ranked third among nine actilvities used and found effective

in pre-college guldance.
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The College Night activity has changed in structure
during the past few years. Whereas 1t was qulte popular
twelve years ago, Tables 12 and 13 in Chapter IV of this
study show that 1t is losing ground. The College Night
which 1s recommended as a pre-college guldance activity at
the ninth grade level departs from the "bazaar atmosphere"
that has been identifled with College Nights in the past
years, and instead utilizes group procedures and sound

guidance principles.

Pilan
VI. Grade Nine Orientation of Parents

A. Those parents of academlcally able students who are
not pursuing the college course should be apprised
of this sifuation. Counseling interviews should be
arranged.

B. The Parent Teacher's Association could sponsor one
or two evening meetings which would involve topilcs
regarding college admissions. The matter of college
finances could be presented at this grade level to
the parents. A financial aids officer from some col-
lege would be a good person to have on the program.

C. Parents should receive invitations to attend the
College Night which would be held in the spring of
the year. Written material outllning the activitiles
of the evening should also be sent to parents.

Research Data Supporting Plan
The reader can see by checking Table 9 1In Chapter IV of
this study, that the respdndents to the questionnaire rated
the counselor contact as number one as an activity used for
assisting parents in developing an awafeness of pre-college

-

guldance.
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In Chapter II of this study, under the section

entitled Pre-College Guidance Awareness for Parents As Well

As Students, the matter of parental awareness of the high

cost of

college education today is emphasized.

Plan

VII. Grade Ten Orientation of Students

A.

B.

C.

G’

At thils point in the student's career, the school
(administration, teachers, and counselors) should
be able to better ascertalin the student's college
potential. By this time, counselors and teachers
will know whether they should recommend a student
take more or less mathematlcs, sclence, and foreign
language.

Beginning in the fall, the public address system
could be used to suggest that students take advantage
of the pre-college counsellng interviews available
and schedule thelr interviews as soon as possible.
Group counseling actlvities, related to college
admissions, could be presented. For example, a

"discussion of financing one's college education

could be valuable. Such a discussion could be held
during a homeroom period or during a College Club
meeting.

Students should be informed as to the location of
the college guldance files and encouragal to peruse
some of the reference books and catalogs.

Bulletin boards, presenting college information,
should be 1nterestingly rendered and placed in
strategic locations throughout the school.

The '"©hio College Notebook'" which is published by
the Division of Guidance and Testing, State of Ohio
Department of Educatlon, could be utilized by the
counselor or teacher at this grade level. This
would be done in conjunctlon with pre-college counsel-
ing. It should be understood that this notebook is
not to be used directly by students 1in order to pre-
vent misinterpretations of some of the information.
Students should be encouraged to attend a College
Night similar to the one held in the spring of their
freshman year.
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Research Data Supporting Plan

According to Table 18 in Chapter IV of this study, the
first pre-college guldance responsibilllty a school counselor
has 1s to help students become aware of their predictlons for
academic success.

Table 8 in Chapter IV of this study shows that the
respondents to the guestionnaire did use the public address
system, considerably, for assisting puplls in developing an
awareness of pre-college guldance Services avallable.

Table 10 in Chapter IV shows what Ohio high Schoolg are
dolng in helping their pupils to develop an awareness of thé
various forms of financial aild available for attending college.
The written material immedlately preceding and followlng this
table could help structure any discussion regarding college
finances.

Table 16 in Chapter IV of this study indicates‘the pre-
ferred locations, as rated by the respondents to fhe ques-
tionnalre, used in assembling and distributing pre-college

gulidance materiais.

The section entitled In what area could the college

perform its greatest service fo you, a counselor working with

prospective college students? in Chapter IV of this study

points out the popularity of the "Ohio College Notebook"
among Ohio high school counselors responsible for pre-college

guldance in thelr respective schools.
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Plan

VIII. Grade Ten Orientation of Parents

A.

During the fall of the year, most schools hold an
open house. Part of each teacher'!s presentation
could be devoted to the subject of college
admissions.

Teachers should urge parents to contact the school
counselor, or whoever 1s in charge of pre-college
guldance and discuss this matter with that person.
Parent Teacher's Associations could again devote
ocne or two of theilr meetings to include a discus-
sion relevant to college admilssions or college life.
One discussion might include the topic of college
entrance examinations, for the following year sSome
of their chlldren might be taking preliminary col-
lege entrance examinations. Thils discussion could
be led by the school psychologlist or counselor.
Parents should be encouraged to discuss college
plans with the counselor and alsc with their
children.

Research Data Supporting Plan

In Chapter II of this study, under the section entitled

Pre~College Guidance Awareness for Parents As Well as Stu-

dents, it 1s evident that many writers feel that pre-college

counseling i1s as necessary for the parents as it is for the

students.

counselors could also make use of the '"Ohio College Notebook.'

During these counsellng periods with the parents,

Plan

IX. Grade Eleven Orientation of Students

A. College catalogs and other college publications could
be 1ntroduced at this grade level. A regular period
of time should be established in order to study these
publications and understand them as thoroughly as
possible. Both individual and group counseling
sesslions could be used for this purpose.

1
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B. Group procedures could be used 1in order to present
information on how one applies for admission to col-
lege, scholarshlips, and the College Admissions Center
in Evanston, Illinois.

C. Other reference books pertaining to college admissions
could be discussed at this grade.

D. College bound students in some high schools take
preliminary tests in the fall of their Junior year.
Counselors and teachers should do all they can to
prepare students academically and psychologically for
college entrance examinatlons.

E. Arrangements should be made for having college admis-
sions counselors meet with students individually and
also in small groups. These interviews should be
arranged, if possible, so that students need not be
excused from class.

F. Counselorg should also arrange to have personal
interviews with college-admissions counselors who
visit their schools.

G. Campus visitations, to nearby local colleges, might be
instituted at thils grade level. These visitations -,
should include the attending of an actual college
class, 1f possible.

H. At the end of the student's junior year, the teacher
or counselor should determine a class standing for
all students. Thilis standing would be based on all
the grades the student has recelved since entering
the ninth grade.

I. An unofficial transcript could be made avallable for
the student and his parents. This transcript could
also include class standing and scores of any college
entrance examinations the student might have taken to
date.

J. Junlors could be invited to a program that involves
college students who have recently graduated from high
schcol. This program could be held just before
Christmas vacation and sponsored by the Senilor Class
or College Club.

K. Counselors or teachers should agaln discuss the matter
of financing a college education and encourage stu-
dents to now try and identify the college of their
choice.

Research Data Supporting Plan
Though college catalogs and admlssions brochures are

very popular for disseminating pre-college guidance informa-

tion (Tables 14 and 15 in Chapter IV of this study), care and
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discretlon should be exerclsed when this type of publlication

is utilized. The sectlon entitled Pre-College Guldance

Publications in Chapter II of this study warns about the

objective approach that such publications fail to use. Also,
the college catalog is often considered as being too detailled,
difficult to read, and lacking in objectivity.

The tremendous number of students now making use of the
College Admissions Center 1s pointed out in Chapter I of

thils study under the section entitled Background for the Study.

Table 23 in Chapfter IV of this study shows, however, that
many Ohio hilgh schools are not making use of this Center or
are unfamiliar with it.

Tables 14 and 15 1n Chapter IV of this study indicate
the popularity of such publications as "LoveJoy's College
Guide!" and Feingold's book entitled "Scholarships, Fellow-
ships, and Loans.'" Such books should be made available to
students and parents.

According to Tables 12 and 13 in Chapter IV of this
study, personal and group counseling are very popular for
disseminating pre-college guidance information.

According to Tables 12 and 13 in Chapter IV of this
- study, having college admisslions counselors meet with stu-
dents individually or in groups is popularly accepted as an
activity for disseminating pre-college guldance information.
These interviews should be arranged, 1f possible, so that

- students need not be excused from class. Though this may be
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desirable, most schools do excuse students as shown on
Table 21 in Chapter IV of thils study.

The section entitled Visits by College Admissions

Counselors in Chapter II of thils study suggests that high

school counselors should arrange to have personal interviews
with college admisslons counselors who visit their schools.
Further informatlion concerning campus visitations 1s

included in the section entitled Visits to Campus. This may

be found in Chapter II of this study. Although Ohio schools
do not use this activity too often, 1ts effeétiveness was
noted by those who responded to the questionnaire (see Tables
12 and 13 in Chapter IV of this study).

Ohio counselors ranked visits by high school graduates
as fourth among nine activities which are used for dissem-
inating pre-college guidance information (see Tables 12 and
13 in Chapter IV of this study). A description of such an
activity may be found in Chapter II of this study under the
section entitled Visitatlion by Graduates Presently Attending

College.
As shown in Table 10 of this study, Chapter IV, Ohio

counselors stress the item of scholarships more than they do
loans as a way of financing one's college education. The
writer questions this whereas scholarships are limited in

number and amount.
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Plan

X. Grade Eleven Orientation of Parents

A.

At least two of the meetings of the Parent Teacher's
Assocliation should be devoted to various subjects
relevant to college admissions. One meeting, early
in the school year, should consider the subject of
college entrance examinations. This should coincide
with the student's orientation and first exposure to
such an examination. This would provide for the neces-
sary flow of communication between the school and the
home.

The matter of scholarships, loans, grant-in-aids, and
employment should also be discussed. The Parent
Teacher's Association might consider the possibility
of establishing a scholarship.

Parents should be encouraged to meet with college
admissions counselors. This could be done after
school hours when they could meet individually with
the college person or as a group. The necessity of
more parent involvement 1in the pre-college guldance
program was emphasized by those people responding to
the questionnaire.

Parents could be invited to attend the Christmas
activity which involves college students who have
recently graduated from the high school. The Parent
Teacher'!'s Association could make the necessary arrange-
ments for refreshments and perhaps cooperate with the
Senior Class or College Club to sponsor this activity.
Parents should be encouraged to visit colleges with
thelr children. Some colleges have a High School Day
which extends an invitation to both parents and chil-
dren to spend some time on their campus.

Parents should receive invitations to meet with the
counselor or teacher in order to discuss college plans,
and to make scme tentatlive decisions before the stu-
dent's senior year.

Plan

XI. Grade Twelve Orientation of Students

A.

B.

It is important that college bound students narrow
down their cholce of colleges and identify a single
preference as well as two alternate selectlions.
Further pre-college counseling with the counselor
and college admlssions counselor should help the
student in his process of selection.
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A visit to the college campus should be made before
students and their parents make a declision regarding

the college to attend.
The necessity d taking college entrance examinations

1s again publlicized and the public address system as
well as the bulletin board can help keep students
Informed as to the time and place they will be given.
Individual and group counseling, relevant to college
entrance examinations, should be encouraged.

In early fall, students should be reminded to send in
all their applicationmpers to the college of their
choice. As soon as the sftudent informs the high
school of the college he plans to attend, the hilgh
school is, then, responsible for sending the neces-
sary information promptly to that college.

Just before Christmas vacatlon, the Senlor Class could
sponsor a program whlch lnvolves former high school
students who are currently attending college. This
type of activity should stress the importance of study
requirements in college. Juniors could be invited to
attend this activity. Parents and teachers should
also receive invitations.

Research Data Supporting Plan

The importance of selecting which college to attend and

of making sure that the student assumes the responsibility

for self-determination 1s emphasized iﬁ Chapter II of this

study under the section entitled One-to-One Pre-College

Counselling

In Chapter IV, when Chio counselors were asked, What

suggestions would you make for the improvement of pre-

college guidance?, campus visitation was strongly urged.

One counselor expressed it this way, "The opportunity to get

a firsthand experience would far outweilgh a College Day held

by the high school."
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Plan

XII. Grade Twelve Orientation of Parents

A.

B.

Further pre-college counseling should be encouraged
for both parents. These sesslions should involve the
college admissions counselor.

Both parents should be encouraged to visit the
campus of the college which the student desilires to
attend. This should be done before the final
decision is made.



CHAPTER VI
SUMMARY, FINDINGS, AND RECOMMENDATIONS

This chapter presents a summary of the purposes,

" procedures, findings, and recommendations of this survey.

Purposes of the Study

The purposes of this study were (1) to discover the
scope of pre-college guidance in Ohio high schools, and (2)
- £o propose a plan for pre-college guidance based on this

| survey and a review of literature.

Procedures

In order to give direction to the development of a
questionnaire, literature was reviewed to determine what
educators and other professional people identified as being
important in the area of pre-college guidance. Members of
the Staff of the Division of Guldance and Testing in the
State Department of Education, as well as Joe Jefferson,
Executive Secretary of the Association of'College Admissions
Counselors, were also contacted to secure further ildeas
which could be incorporated into the questionnaire.

Several revisions of the questionnaire were made. In

the fall of 1962, the revised questionnaire was mailed with
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an accompanying letter to 340 secondary schools throughout
Chioc. These schools were selected on the basis of having a
student population of 500 or more. This particular cut-off
was used because it wés thought thls size school would be
more likely to have an organized guldance program.

Four post card follow-ups were made in order to secure
a greater response. During the regiocnal college admissions
conferences held throughout the state in late September and
October, 1962, members of the Divisicn of Guidance and
Testing of the State Department encouraged educators present
fo participate in this study and to return the guestionnaires
as soon as possible. Of the 340 questionnaires sent out, 302
were returned, or an 89 per cent response.

The investigator of thils study conferred with members
of The Ohio State Statistical Laboratory and worked out the
detaills necessary for coding the information on the returned
questionnaires. This was done 1n order to make use of the
International Business Machine process. Except for the card
. punching, the work of coding most of the questicnnaires was
done by this writer.

. This informatlion was then transferred to tables which
are found in Chapter IV of this study. A frequency distribu-
tion was the method used for grouping data. Percentage was
computed for questionnaire return and for various parts of
the questionnaire. Because it was an original survey it

seémed prudent to use this treatment in order to give a
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lucid and understandable profile of what Ohio high schools

are doing in the area of pre-college guidance.

Findings

On the basis of the frequency of responses made to the

various questions asked, the following findings seem

important:

l. Only 11 per cent of the 302 responding schools
reported that a statement of objectives had been
formulated for thelr pre-college gulidance program.
Two hundred and sixty-seven schools did not respond
to this question.

2. Pupll personnel people such as counselors, direc-
tors of guldance, and counselor-teachers were generally
in charge of pre-college guldance programs.

3. All three types of schools (city, exempted
village, and local) indicated that some time should be
devoted to pre-college guldance in relation to the
total guidance program. However, both the city and
exempted village schools felt the need to allow more
fime in this area than dild the local schools.

4, All schools indicated that fall was the period
of time when they placed the greatest emphasis on pre-
college guldance.

5. It appeared that of the money budgeted for pre-
college guldance, most of 1t was used tc purchase
standardized tests relevant to college admissions.
Most schools did not budget money for the purpose of
allowing high school counselors to visit different
college campuses 1n order to obtain first hand
information. Of the 302 schools responding, sixty-
six per cent stated that they received financial
support from the National Defense Educational Act.

6. Counselor contact was the foremost activity used
for assisting students and thelr parents in developing
an awareness of pre-college guldance services avallable.
College Night was rated last as an activity which could
be used to assist parents in developing an awareness of
pre-college guldance services available.
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T. The subject of scholarships received more atten-
tion than did such 1tems as loans, grant-in-aids,
employment during the summer, and employment whille
attending college when college financling was dilscussed
with students.

8. The eighth or ninth grade was the grade level
indicated by the respondents as belng the best time to
introduce a planned pre-college guldance program to
students.

9. The "one-to-one" pre-college counseling relation-
ship was the only actlvity to receive a ftotal average
value rating of four. (On the five point scale used,
four equaled "much.") Out of nine items, the "visita-
tlion by college admissions counselors" ranked second,
and in third place the respondents acknowledged ''group
pre-college counseling procedures.'" '"College Days’”
‘ranked last and "College Nights" ranked fifth.

10. The respondents ranked the effectiveness of the
nine activities in almost the same order with which they
ranked the extent to which they were used.

11. 'College catalogs and admissions brochures" were
selected by the respondents as the most widely used
Publications in thelr pre-college guldance pro%ram.
'"Toward College in Ohio" was ranked third and "Lovejoys
College Guide 1received a fourth ranking among sixteen
publications from which the respondents chose.

12. Once agaln, the respondents ranked the effective-
ness of the sixteen publications in almost the same
order with which they ranked the extent to which they
were used.

13. The counselor'!s private office was identified as
being the most widely used location for assembling and
distributling pre-college guldance materials. There was
a general consensus of opinlon that the principal's
office 1s not the locatlion for this material.

14. Nearly all the schools (297) felt that the
counselor should be responsible for distributing pre-
college guidance materials.

15. When consldering the pre-college guidance
responsibilities for the school counselor, the respond-
ents felt that first priority belonged to his helping
students become aware of predictlon for academic success.
Writing letters of recommendations to colleges was
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ranked as the second priority, and in third position
was the responsibility for having parental conferences.
Out of six ltems, gilving college entrance exams was
ranked last.

16. None of the three types of schools showed a
strong interest 1n professional organizations which
are active on the national and regiocnal scale in the
area of pre-college guidance. Of the schools respond-
ing, only 29 per cent held membershlp in the Assoclation
of College Admissions Counselors and the Ohio Associ-
ation of College Admissions Counselors. Less than 20
per cent of &ll the schools attended the meeting of the
Ohio Assoclation 6f College Admissions Counselors which
was held in the spring of 1962. ,

17. The three types of schools all indicated that
pre=liminary arrangements are now made by college admis-
sions counselors before they visit the schools. Students
from 82 per cent of all the schools are allowed to be
excused from class 1n order to meet with college admis-
sions counselors. Only 10 per cent of the responding
schools allowed college admisslions counselors to talk
to entire classes.

18. The majority of the schools indicated that they
preferred the eleventh grade as the time for first
allowing students the opportunity to meet with a college
admissions counselor.

19. Of the three types of schools responding, a total
of 42 per cent indicated that they had referred students
to the College Admisslons Center which is located in
Evanston, Illinois.

20. Journals and other materials published by the
Association of College Admissions Counselors were not
being used by the vast majority of schools.

21. When asked about varlous problems 1n the area of
pre-college guldance, over fifty respondents expressed
their frustration regarding the lack of time for coun-
seling. The problem of financilal aid for students
interested in attending college was frequently identi-
fied by many of the respondents.

22. When asked for suggestilons in order to improve
pre-college guldance programs, twenty-five respondents
indicated that college planning should begin early.

The second ranked suggestlon pertained to the matter of



181

campus visitations by students and counselors, Respond-
ents felt that more of this should be done.

23. When asked in what areas colleges could perform
their greatest service to high schoel counselors,
twenty-four respondents stated that college admissions
counselors should continue visiting high schools.

24. Most high school counselors, when glven the
opportunity to reflect on problems and to make sugges-
tions in the area of pre-college guldance, pleaded for
more standardization and uniformlty of tests, admissions
forms, catalogs, bulletlins, and most of the other
materials which colleges send to high schools.

25. In answer to a question regarding their opinion
of college admissions counselors, the majority of those
who responded indicated that college admlissions counse-
lors were excellent resource persons.

Recommendations for School Action

1. Schools should develop procedures, within the struc-
ture of the pre-college guldance program, for identifying
the academically able student at an early age.

2. Each school should develop its own set of objectives
for its pre-college guldance program. This study showed that
only 11 per cent of the 302 responding schools had written
objectives. If pre-college guidance 1s going to provide
effective service for the community, objectives have to be
carefully developed. With such a foundation, counselors and
administrators will be able to make a sound evaluation of the
effects of thelr efforts 1f they examine what they are doing
in light of theilr obJjectives.

3. A plan for pre-college guldance should evolve through

the cooperative endeavers of the administration, faculty,
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pupll personnel people, and college admissions counselor.
This plan should become an integral part of the over-all
gulidance program. Any plan should be patterned to fit the
individuality of each high school: '

4. Secondary school people should take the initiative
in developing pre-college guidance programs. In the past,
those working on the college level, especially admissilons
people, have been very active in this area. Fortunately,
many of thelr ideas have been beneficial in promoting
ethical procedures. It appears to this writer, however,
that people on the secondary level should assume more
responsibility for develeping pre-college guldance programs
as they want them.

5. Schools should allow ample time and necessary funds
for developling an effective pre-college guidance program.

6. Schools should actively encourage more parent
involvement in the pre-college gulidance program.

7. Schools should develop a complete library and filing
system of college catalogs, brochures, and freshman profiles.
Publications such as "LoveJoy's College Guide," and Feingold's
book, "Scholarships, Fellowships, and Loans," should be made
available to students, parents, and teachers. Copies of the
pamphlet "Toward College in Ohio" and "The Second Ohio Col-
lege Notebook for School Counselors'" should also be made
available. This last publication should be used only by

counselors and teachers, rather than students.
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8. High school counselors should, as a group, discuss
the whole area of college publications with those involved
and interested in college admissions (Assoclation of College
Admissions Counselors, College Entrance Examination Beard,
etc.). Although college catalogs and brochures are used
extensively by those involved in the work of pre-college
counseling, this study showed that many of these people felt
that college publications are not clear and concise. Colleges
should also be apprised of the fact that many high school
people complain about the lack of standardization and unli-
formity of the different forms which colleges send out.

9. Students and counselors should have the opportunity
to visit at least one of the local colleges.

10. All schools should seriously consider becoming
affiliated with organizations like the Assoclation of College
Admissions Counselors and the College Entrance Examination
Board. People involved 1n the pre-college guidance program
should regularly attend all regional meetings held by such
organizations. Counselors in high schools should become
thoroughly acquainted with the services of the College
Admisslions Center located in Evanston, Illinocis.

11. College Days should be eliminated and College Nights
should be limited. College Nights should be held in conjunc-
tion with the Ohio Asscciaftlion of College Admissions Counse-
lors, the Division of Guidance and Testing, State Department

of Education, the Ohio Associlation of Secondary School
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principals, and the High School=College Relatlions Committee
of the Ohio College Assoclation.

12. College admissions counselors should be used within
the framework of the total guldance program.

13. Procedures should be established for evaluating the
pre-college guldance program.' This process of evaluatlion
should include the reactions of the students, parents, admin-
istration, teachers, alumni, and college admissions

counselors.

Recommendations for Further Research

A survey including college admissions counselors from
each of the Ohio colleges and unlversities could be conducted
in order to gain thelr impressions of pre-college guildance
programs 1in Ohio high schools. It appears that éuch a study
could greatly enhance this present study.

A survey could also be made among freshmen college
students in order to get thelr evaluation regarding their
high school'!s pre-college guidénce program. The population
could be restricted to one college or selected from many.

A similar survey as this writer conducted could be made
in another state. A comparison could then be made between

the two states'! pre-college guidance programs.
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Columbus 9, Ohio
September 20, 1962

Dear Ohio Educator:

Your high school has been selected to participate in a
survey which will result in a proposed plan for initiating
and developing pre-college guldance programs in secondary
schools throughout Ohilo.

It might be of some interest to you to know that all
high schools in Ohio with enrollments of over 500 students
are being asked to fill out a similar questionnaire in order
that a comprehensive pilcture. of pre-college guldance in Ohio
might be secured. The accumulated data should give direc-
tion to thls proposed plan which, I am hopeful, will benefit
Ohlic youth by helping them to consider the possibilities of
- attending college and then evaluating and selecting a college
of thelr choice.

I can assure you of my personal appreciation for your
careful and prompt completion of this questionnaire, and
promise that 1t will be treated with the utmost confidence.
Your cooperation wlll enable me to complete a dissertation
which is presently entitled "A Study of and a Proposed Plan
for Pre-College Guidance Programs in Secondary Schools." May
I suggest the counselor or teacher involved in your pre-
college guildance program f£111 out this questionnaire.

Very sincerely yours,

John A. Kirker
Dean of Men: Capital University

Dear Ohio Educator:

As president of the Ohio Association of College Admils-
slons Counselors, I am in full accord with this study which
is beilng carried out by Mr. Kirker, as being one that can be
useful in helping Ohio high schools develop pre-college
guldance as part of their services. I would like to encour-
age your participation in this research project.

Thanking you,
Fred Pollack

President of 0.A.C.A.C.
Ohio Wesleyan University
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RESEARCH PROJECT; PRE-COLLEGE GUIDANCE IN HIGH SCHOCLS

QUESTIONNAIRE TO SECONDARY SCHOOLS

School Address
City Zone
Person completing this form:
Name Posltion
Length of time in school system ILength of time in

Do you hold a state counselor'!s certificate?

this position

Yes No

Part l=-School Organilization

Type of school district: City Exempted village

Local

Enrollment of your school as of September 1962

Grades included in your school {(Please check

one of the following: 7T - 12
8 - 12
9 - 12
10 - 12

Number of class periods per day in the high school

6 ;7 ’8 3

Total number of periods, per week, you are assigned to
counseling

Part 2--Pre-College Guidance Organization

If your school has prepared a written statement of its
objectives regarding pre-college guldance, please send a
copy of 1t with the completed questionnalre. If no
wrlttften statement has been prepared, please state the
objectives upon which you base your pre-college guildance
program. (Use an extra page 1f necessary)

Who 1s officially in charge of your pre-college guidance
program?

Name Title or position
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3. What is the approximate size of each year's graduating

class?
0=50 __  301-350__
51-100__ 351—40Q___
101-150__ 401—450___
151-200___ 451-500
‘ 201-250__ 501-550
251-300__ 551-600___

(over 600, please specify)

4., What number of each yéar's graduating class attends college?

0-10 ___ 41-50__ 81-90 __  121-130__ . 161-170__
11-20 ____ 51-60___ 91-100____ 131-140___ 171-180_
21-30 ___ 61-70_ _ 101~110____ 141-150_  181=-190
31-40 — 71-80__ 111-120 __ 151-160 __ 191=-200

(over 200, please specify)

NOTE: In the following sections are some questions such as
Item 1 in Part 3 below, in which you are asked to
indicate the extent to which some characteristic is
present or some method 1s used. For questions of this
type encircle the number which best indicates your
answer. The scale is interpreted thus:

none
little

some (average)
much

very much

U W
Wnunni

Part 3--Time and Flnances for Pre-College Guidance

Program
1. What amount of the total guidance program's
time 1is spent on pre-college gulidance? 1 2 3 45

2. During what perilod of time is your greatest
emphasis placed on pre-college guldance?

Fall 1 2 3 4 5
Winter 1 2 3 4 5
Spring 1 2 3 4 5
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3. What 1s the amount of money allocated for the guidance
program 1n your school? %

a. Of this amount, how much is used for the
pre-~college guidance program? $

"b. Is money budgeted for the purchasing of
pre-college written material?

Yes No If yes, amount $

c. Is mcney budgeted for the purchasing of
standardized tests relevant to college
admissions?

Yes No If yes, amount

-

d. Is money budgeted for high school counse-
lors to visit different college campuses
to obtain information about those colleges?
Yes No If yes, amount

e. $

(Other - please specify)

4, Do you recelve financial support from the
National Defense Educational Act?
Yes No

Part 4--Pre-college Guidance Awareness

l. To what extent éfe the following used to assist pupills
in developling an awareness of the pre-college guidance
services available for them?

Orientation meetings
Printed media .
Public address system
Assembly announcements
Personal counselor contact

Yy
VT SEVENEIVENY
WWWwWwWw
EEEEEE
SIGIGIGINIS,

(Other - please specify)

2. To what extent are the followlng used to assist parents
in developing an awareness of the pre-college guidance
services avallable for their children?

Printed medila
P.T.A. meetings
College nights
Counselor contact

e
ST ST VI
WWWwWW
SRS NSNS
D IGIGIRIN

(Other - please specify)
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To what extent are the following discussed to assist stu-
dents in developing an awareness of the various forms of
financial aid for attending college?

Scholarship

Employment during the summer
Employment while attending college
Loans

Grant-in-aid

e
NN T D N
WWWwWw
ISESN SN
G116, 16, 18,

(Other - please specify)
At what grade level do you first introduce a planned pre-

college guldance program? (Either in a group or individual
situation) . . . . . . . . . .. T 8 9 10 11 12

Part 5-=-Pre-college Gulidance Activities

To what extent have you used each of the following types
of activities for your pre-college guidance program?
Also, how effectively have they been used?

USED EFFECTIVENESS

College Days 123 45 1 2 3 4 5
College Nights 1 23 45 l1 2 3 4 5
College Clubs 12345 1 2 3 4 5
College Field Trips (visit

to campuses) 12345 1 2 3 4 5
Vislitation by college admis-

sions counselors 12345 1 2 3 4 5
Visitation by college alumni 1 2 3 4 5 1 2 3 4 5
Visitation by last year's

graduates presently

attending college 12345 1 2 3 4 5
One to one pre-college

counseling relationship 12345 1 2 3 4 5
Group pre-college counseling

procedures 12345 1 2 3 4 5

(Other - please specify)

Has youf school carried out any research in the last two

- years on the effectlveness of any of the activities listed

in the first question?
Yes No
If yes, please describe on the back of this page.
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3. To what extent have you used each of the following publi-
cations for your pre-college guldance program? Also, how
effectively have they been used?

EFFECTIVE=-
NESS

&
5

w
IS

ututuioigr

College Catalogs

College Admissions Brochures

Freshmen Profiles

The College Blue Book

CEEB Manual of Freshman Class
Profiles

Changing Times {(magazine)

Looking Toward College 1n Ohio

Handbook for High School Counselors

Love joy's College Guide

ACAC Handbook for College
Bound Students

S.R.A. Hlgher Education Planning
Kit (HEP)

N.V.G.A. How to Visit Colleges

A.S.C A. How About College
Financing .

Scholarships, Fellowships, and
Loans

American Unlversities and
Colleges - ACE

Steps Toward College

U vt il

U U

el e i = N S = B T B T I SN O A TV Oy T S VOV U g U
Ul

DO N D PN D PROOONY DO N
WWW W W WWw W Wwwww wwww
e e I S S S N S SO S S
e ol o T S S T S B S W) S Y W T A
PO N D DD N VOO PN

Www W W Www W wwwww www
R - o . S o o o B N I

uroaugr o U
i Uyl Wi

(List Others

4. To what extent are the following locations in your school
' used in the assembling and distributing of pre-=college
guldance materials?

School library 12 3 45
Principalts office 12345
Part of the guidance suite 123 45
Counselor's private office 12345
Classrooms 123 45

12345

(Other - please specify)

5. To what extent do the following people have responsibility
for distributing pre-college guidance materials?

Counselor 1 23 45
Librarian 1 2 3 45
Principal 1 2 3 45

1 2 3 45

(Other - please specify)
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Rank according to priority the following pre=-college
counseling responsibilities (rank 1, 2, 3, 4, 5, 6).
Use one of each of these numbers in your ranking.

a. Evaluate pre-college guildance activities

b. Write letters of recommendations to colleges

c. Work closely with college admisslions counselors

d. Help f£udent become aware of prediction for
academlc success

e. Parental conferences regarding pre-college
guldance

f. Glve college entrance exams

Part 6--College Admissions Counselor's Role in Pre-

College Guldance

NOTE: The term "college admissions counselor" refers to the
representative from a college who works in admissions
and visits your high school.

Is your school a member of the Association of

College Admissions Counselors? " Yes No
Is your school a member of thé Ohio ACAC, the

state branch of the Assoclation of College

Admissions Counselors? Yes No
Did you attend the meeting of the Ohlo ACAC

held in the Spring of 19622 Yes No

Have you attended any of the six regional
college admisslions conferences held in the
fall of '62 and '622? (Please check) Fall '61 Fall !'62

Approximately how many college admissions people
visit your school during the year? Namber

Do most college admissions counselors inform
you 1in advance of their plans to visit your
school? Yes No

Are students excused from class to meet with
a college admissions counselor? Yes No

Do college admissions counselors talk to
entire classes? Yes No

At what grade level does the student first
have the opportunity to meet with the col-
lege admissions counselor individually? 7 8 ¢ 10 11 12
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10. Have you referred students to the College

Admissions Center which is located in
BEvanston, Illinois?® Yes No

ll. To what extent have you used the following

2.

material which is published by the ACAC,
the sponsor of the College Admissions
Center located in Evanston, Illinois.

ACAC Journal . 123 45
ACAC Handbook . 12345
ACAC Application Forms 12345

Part 7--Problems and Suggestions in Pre-College Guidance

What problems do you encounter in the area of pre-college
guldance?

What suggestions would you make for the improvement of
pre-college guidance?

In what area could the college perform its greatest ser-
vice to you, a counselor working with prospective college
students?

Do you feel that the college admissions people with whom
you have had some contact are more inclined toward "re-
cruiting" for their respective institutions rather than
acting as a resource person within the pre-college guid-
ance program?
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