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CHAPTER I
INTRODUCTION

I. BACKGROUND OF THE PROBLEM

The Ohio State University is typical of large universities
having a graduate school and undergraduate colleges on the same
campus, Such institutions face many common problems., One such
problem i{s to find an adequate teaching staff for the constantly
expanding undergraduate enrollment, One solution is to use
graduate students as part-time teachers.

Ohio State University amd other institutions with exten-
sive graduate and urdergraduate programs show a situation in which
three distinct services--personal, professional, and institutional--
are achieved by using graduate students as part-time teachers. The
personal service to graduate students is threefold., It furnishes
them with financial support while they attend school; it permits
them to acquire teaching experience; it provides them the oppor-~
tunity of receiving personal benefits from teaching, At the same
time, the professional interests of higher education may be served
through the recruitment and preparation of college teachers from
the ranks of graduate students, The opportunity exists to improve
the college-teaching profession at this point of active preparation

for a teaching career., The university is served by supplementing

1



its regular teaching staff with graduate students as part~time
teachers and thereby fulfilling a staff need for the undergraduate
program,

The three services--to the graduate student, to the college-
teaching profession, and to the university—=are all performed to
same extent by using graduate students in a part-time capacity as
teachers. The graduate student receives financial aid and teaching
experience; the college~teaching profession has the opportunity to
have a prograﬁ of teacher recruitment and development; and the
university solves a staff problem,

The use of graduate students as teachers seems to be
beneficial from several viewpoints ard eases some serious problems
in universities; but, at the same time, their use creates other
educational problems, The problems arising from the use of graduate
students as partetime teachers may be identified by examining some
of the differences between part-time teachers and members of the
reqular teaching staff,

Every college and university wishes to hire the best staff
available, Institutional policies regarding temure, rank, retire-
ment, and salary are used to attract qualified personnel, The
graduate=student--—part-time teacher, however, is exempt from many
institutions! policies of selection, ternure, and retirement,

A secord difference between the graduate-student--part-time
teacher and the members of the regular staff is in teaching
experience, Graduate students tend to be in the first stages of

their careers; in some instances, they have never taught previous



to their current teaching experience, Some may have taught in
secondary schools whereas some may have had college-teaching
experience, It seems safe to assume, however, that, in general,
full-time teachers have had considerably more college-teaching
experience than have graduate students who are part-time teachers,
A third difference lies in the career expectations of some
graduate-student--part-time teachers, The regular staff members
are following their chosen career of college teaching. Some of
the part-time teachers, however, do not intend to become carcer
teachers, A person may be very conscientious in his teaching even
though he does not expect to make a carcer of teaching, On the
other hand, it seems reasonable to assume that a person expecting
to make a career of teaching would be interested in learning as
much as possible of his chosen profession, A teacher instructing
as a temporary expedient would be more likely to favor his own
responsibilities as a graduate student than those of his teaching,
One viewpoint on the use of graduate students as part-time
teachers is glven by Williams:
It is not the least of the sins of the universities
that manmy of the basic courses in the all-important
freshman year ( just when the student is establishing
fundamental values and attitudes about learning) are
taught by young graduate students, These young teachers
lack experience, and have usually had little counsel on
the methods or the ideals that a university teacher

should have, no real indicatlon from older faculty
members that good teaching is an important goal, and no



great incentive (and very little time) to do anything

well except try to make Als in their own courses and

write acceptable dissertations,l

The graduate-student~-part-time teacher plays an important

role in the educational picture at the Ohio State University and
in similar institutions; but, at the same time, there are important
differences between the graduate student as a teacher and the
regular staff member, These differences may have important conse-
quences in the educational practices of the Ohio State University
and may affect the level of instruction at a point which has a
profourd influence upon the freshmen and sophomores in their

critical first and second years of higher education,
I1. THE PURPOSE OF THE STUDY

The basic purpose of this study is to examine the role
played by graduate students as part-time teachers at the Ohio
State University and to examine means whereby that role may be
made more effective, The role played by the part-time teachers
is studied in terms of the four areas of qualification, function,
effectiveness, and supervision,

The Specific Objectives of the Study

The more specific objectives of this study grow out of the
basic purpose, They are:
1. To describe the qualifications of part-time teachers

1George Williams, Some of My Best Friends are Professors,
Abelard=Schaman, New York, 1958, p. 98.




and the functions they perform in undergraduate education as
related to

a, vital statistics,

b, areas of study as preparation for the teaching field,

¢, teaching experience,

d. professional education,

e, personal experiences of a broadening nature,

f. the level of students taught and the function of the

course in the student!s program,

g. the distribution of teaching responsibilities between

the part-~time teacher and other staff,

2. To describe the teaching activities used by the part-time
teachers and to compare their methods with those of a group of fulle
time teachers in six areas of teaching as shown by

a., Statements of teaching objectives.

b. the use of classroom-teaching techniques,

c. the nature of student assigmments,

d, help given students with academic problems,

¢, help provided students with nonacademic problems,

f. student evaluation,

3. To describe the means by which the part-time teachers
were supervised by regular staff members to direct their teaching

and to develop them as future professional college teachers,
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k. To make recommendations concerning the use of part~time
teachers so they may be used more effectively amd so they may have

an opportunity to develop as professional college teachers,

III, DEFINITIONS, ASSUMPTIONS, AND
DELIMITATIONS OF THE STUDY

Definitions

1, The term part-time teacher used in this study identifies

one who is teaching part time in an undergraduate college and
doing graduate study at the same time, Each part-time teacher has
the dual commitment of graduate study and college teaching.

2. The term full-time teacher used in this study identifies

ong ¢f the fifteen regular staff{ members at the Ohio State
University interviewed for this study. Each of the full-time
teachers was picked as a representative of those with reputations
for being excellent teachers,

3. Control supervision is the direct supervision of teachers

by those with authority through the course of study, testing, amd
grading and is designed to standardize teaching practices for the
protection of students, institution, and faculty.

L. Developmental supervision is the supervision of teachers

by those with authority through a program of meetings, observations,
or other methods, and is designed to develop professional skills
and attitudes of teachers,



S. The teaching field is defined as the instructional

department under which the teacher teaches; for example, sociology,
English, or mathematics.

6. Professional education is defined as course work which
contributes directly to the college~teaching profession, such as
the study of educational problems or the nature of learning,

7. General education is that which contributes to the over=

all education of students rather than to preparation for a

profession, A first course in economics for a student not majoring

in economics would be an example,

8. The academic major consists of courses which are con=

sidered as part of a student's major field in a program which
includes such a field, A course in economics for a student majoring
in social studies In the college of education would be an example,

9, The professional major consists of course work in a

professional field which contributes to the professional development
of the student In a program which includes such a field, A course

in economics for a student expecting to be a professional economist
would be an example,

10. Teaching methods are those activities carried on by the
teacher in instructing students, such as classroom teaching, student

evaluation, cmnseiing of students, and teaching objectives,



Agsumptions

A, Assumptions about qualifications and functions of part-
time teachers,

1. Academic education in the teaching field, academic
education of a general nature, and professional education

| all contribute to the quality of teaching of the part-time
teachers,

2. Prior teaching experiences of part-time teachers
contribute to the quality of teaching.

3. Broadening éxperiznces, such as travel and outside
employment, contribute to the quality of teaching of the
part-time teachers,

B. Assumptions about teaching methods,

1, A teacher should have teaching objectives in the
course he teaches which are in addition to the objectives
of teaching an organized body of knowledge, a skill, or
both,

2, A teacher should use classroom~teaching techniques
of a teacher~centered nature, of a student-problem~centered
nature, and of an active-student-participation nature,

3. A teacher should give assigmments which allow
students freedom and initiative in their completion at least
part of the time,

L4, A teacher should encourage superior students to do

more than a minimum by giving extra recognition for extra

work.,



5. A teacher should make a positive effort to help
students needing assistance in learning.

6. A teacher should counsel students on personal
problems,

7. A teacher should refer students to campus personnel
agencies when appropriate.

8., The evaluation of students should be based on a wide
range of activities,

9. The evaluation of students should be based on clear
and consistent standards,

10, The process of evaluation should be used for guidance
purposes and to promote learning.
C. Assumptions about supervieion of part-time teachers,

1, Supervision of an inexperienced teacher by an
experienced one, using methods designed to control and
standardize the course of study and the evaluation would
contribute to the quality of teaching of the inexperienced
teacher,

2., Supervision of an inoperienced teacher by an
experienced one using methods designed to develop profes~
sional skills and attitudes would contribute to the pro-
fessional ability of the inexperienced teacher,

Delimjtation of the Study

The data for this study were gathered through personal
interviews during the spring quarter of the 1955-56 school year,
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Information was collected from a sample of sixty-two graduate
students who were also part-time teachers, Implications found
are limited to the persons investigated while implications for
the entire population of part-time teachers at Ohio State
University are circumscriqu by the limitations of statistical
relationships,

The implications found for the population under study are
also limited to the particular period of time in which the data
were collected, The value of the study at a later time i{s limited
by whether or not the information obtained is still valid,

The significance of the findings for other institutions are
limjted by the extent to which the situations are similar to those
at the Ohio State University at the time the data were collected,

The conclusions reached were based upon data which were
gathered through personal interviews, Some discussions and
conclusions in this study are based upon data which were classified
by the author from interview data, Some interview data were not
readily classifiable, some were of such a nature that two individuals
might disagree about their classification, and some were readily
clasgifiable, The discussions and conclusions in this study are
valid to the degree that the classification procedure used was

valid,
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IV, THE SIGNIFICANCE OF THE STUDY

The college~teaching profession is one which does not
require the beginner to have active participation in professional
duties under the supervision of experienced members of the pro-
fession, Medicine, dentistry, and elementary and secondary teaching
are examples of professions which require a period of professional
practice under supervision, The college~teaching profession in the
United States, however, has no universally accepted method of
initiating new members into professional practice, The use of
graduate students as part~time teachers i{s one opportunity for
beginning professional members to teach under supervision,

With the college-teaching profession undergoing a period
of rapid growth and with the llkellhood that increasingly greater
mumbers of college teachers will be needed in the foreseeable
future, the demand for part-time college teachers will become
greater than it is at present, and the use of part-time teachers
probably will expand,

A study 1s needed that will furnish a basis for the
effective use of part-time teachers and for their development into
effective full-time members of the profegssion., To make such a
study is the intention of this investigator,



CHAPTER II

A REVIEW OF THE LITERATURE PERTINENT
TC THE PROBLEM

The qualifications and functions of college teachers,
the teaching methods used by college teachers, and the methods
of supervision of college teachers are pertinent to this study,
To establish a context for each of the three descriptions of
part-time teachers, characteristics, methods, and supervision,
and to determine what research and commentary had been made in
these areas, the literature was studied and will be reported in
this chapter,

The first portion of literature to be discussed reveals
some of the historical perspective and conflict over the desired
characteristics of college teachers and ways of developing those
characteristics, The second portion is used to develop the assump-
tions which will be used to describe the teaching methods of the
part-time teachers, The third portion reveals literature pertain-

ing to the supervision of beginning college teachers.

I. LITERATURE PERTAINING TO THE DESIRABLE
CHARACTERISTICS OF COLLEGE TEACHERS

The literature reflects the opinion of one group which is

dissatisfied with traditional programs of college-teacher
12
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preparation, and of another which resists changing what it felt
was a sound program, Other literature shows the emergence of new
forces requiring a different type of teacher. There has been an
increasing demand from the colleges since World War I for a new
kind of college teacher. Educational developments seemed to
necessitate a teacher with different qualities, The graduate
schools, on the other hand, have resisted changes in college~teacher
preparation,

Voices have been raised with increasing frequency concerning
the aptness of current practices in the preparation of college
teachers, The basic trend appears to be that activities and needs
of college teachers have undergone a radical change while the
preparation of college teachers has remained relatively static,
Schzeffer reported:

The one phase of education which has remained

stable, seemingly immunized against everything from
John Dewey to "general education,” has been the

graduate schools-~the sdministrative organization
responsible for the preparation of college teachers.l

The graduate schools have maintained a rather constant
method while those who use the product of teacher preparation, the
colleges, have made an increasingly louder cry for a different kind
of college teacher than that which was being prepared,

Historically, the Association of American Colleges was the

first organized group whose members questioned current college-

lRobert J, Schaeffer, "The Function of Graduate Schools;
Claims and Counterclaims," Harvard Educational Review, Volume 21,
Spring 1951, p. 107,




1L
teacher-preparation practices, At the annual meeting of members
of the Association in 1927, the question was raised as to the
adequacy of current graduate school practices, One speaker was
critical of graduate school policy:
Administrative officers and faculty members in the
graduate schools are working on the policy that they
can contribute nothing more important or significant
towards a prospective teacher's training than to give
him a comprehensive knowledge of the subject matter which
he is to teach, This is often done to the entire neglect
of those human qualities which are essential in the
teacher {f he is to inspire as well as transmit knowledge ,?
Carrying his criticism one step further, to college teachers
themselves, Randall sald:
We find constantly among our college teachers men
who do not understand the methods of teaching, whose
attention has never been called to their own short-
comings and who have never received any training as to
the best methods of dealing with students,3
Taking positive action at the 1927 meeting on their belief
that a new kind of teacher was needed, the Association of American
Colleges sent to the Association of American Universities some
specific suggestions as to their preparation. The essence of some
of these is given below:
1. That they (the universities) admit to camdidacy for the
doctorate no student intending to engage in college teaching who does

not have a broad range of intellectual Interest and experience.

20tis E. Randall, "The Enlistment and Training of College
Teachers,"” Asgociation of American Colleges: Bulletin, Volume 13
April 1927,7p. 137. - ’

3Ipid., p. 138,
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2. That they give to each graduate student intending to
engage in college teaching an adequate preparation in methods of
teaching as ampplied to the particular department of knowledge in
which the student is working.

3. That these same students be given an adequate and varied
course on the American cﬁllege.

i, That there be a relaxation of the present requirements
for the Ph,D, degree in favor of some additional mastery of subject

matter or of other educational rescn.xrces.Ll {Underscoring theirs,)

The response of the Association of American Universities as
reflected in a poll of the members indicated that all were opposed
to any lessening of research requirements,

The members reacted conservatively in considering the neces-
sity for reorganizing the type of training then being given graduate
students, Some felt that they were doing the best they could., The
reaction as to whether or not they should provide students with the
opportunity to obtain professional training in teaching was also
somewhat conservative, Some were outright in opposition to any
such provision, while others thought a general survey course on
the American college acceptable provided it was optional for
the student, Still others thought that perhaps a special methods

course given by the department concerned would be acceptable,

1‘M.so::clation of American Universities, "Report of The

Committee on Teacher Training," Proceedings of the Asaociation of
American Universities, Volume 32, 1930, p. 33, =
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Suggestions for preparing graduate students to teach by
other means included careful observation; more rigid care exercised
by senior professors in charge of assistants, tutors, and
instructors; and some forms of apprentice teaching within the
department ma\jor.5

The American Association of University Professors became
int.erested in the problem of college-teacher preparation in 1932
and established a committee for this purpose, It reported the
following year, The general tone of Vthe committee report gave a
viewpoint similar to that of the universities in which the present
program was thought to be a good one, The committee stated, "It
does not seem possible , , . to omit any part of the Ph,D. training,
Can and should we add to it, and if so, what, and how?"®

The committee!s recommendations included the following:

That the graduate schools clearly recognize that they
are contributing to the training of college teachers,
and in consequence that they be willing to give careful
consideration to the problems invelved,

That there be a willingness to experiment to see
vwhether better methods can be developed,

That the subject matter departments give considera-
tion, in whatever manner they thinit best, to methods
ard teaching under supervision,

SIbid., p. LO.

SAmerican Association of University Professors: Bulletin
"Report of Ehe Commlttee on the Tralning of Graduate Students for
College Teaching," Volume 19, February 1933, p. 133,
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That they sanction a course on the problems of the

college to be given either by the schools of education
or by the academic department in cooperation with the
school of education the same to be optiocnal with the
students.”

The committee also issued a separate publication in which a
side issue of serious Import to higher education was raised,
specifically, the controversy of the importance of teaching
methods, and who should have the responsibility of imparting them
to prospective college teachers if they are deemed important. The
controversy is familiar to anyone involved in education in the
last half century. It s between academic college personnel and
those in the field of educatlon. Academicians of extreme views
are scornful of what they refer to as "methods," holding the view
that a thorough knowledge of the subject is the one over-riding
need for a college teacher and that the study of how-to-teach is
of little value. Education professors, on the other hand, generally
hold the viewpoint that to be a good teacher more {s needed than
a comprehensive knowledge of the subject matter.5

Reflecting the controversy, the AAUP committee gave opposing
views and their own. The committee seemed to feel that there was

danger of educationists pushing education requirements into the

college=-teaching program similar to those in vogue for public school

TIbid., p. 136.

8American Association of University Professors: Bulletin,
"Report of the CommIttee on College and University TeachIng,?

Volume 19, May, 1933.
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teachers. "It {s by no means improbable that pressure will be
exerted upon the state universities to exact similar qualifica-
tions from those whom they appoint to their teaching staffs."?
The committee interpreted the "traditional academic" view to be
entirely opposed to methods in any form: "They (the traditional
academists) hold staunchly to the opinion that formal courses in

education have little or no value as part of the college teacher's

training."lo

The "moderate educationist" view as seen by the committee
was that a thorough knowledge of the subject matter was the all-
important qualification of the college teacher. The educationists
asked that elective opportunities be provided for those who wished
to take courses in education as part of their study programs for
the doctorate.ll

The committez itself took a middle view, They advocated
that a seminar on college~teaching problems be offered by
education and other d:partments in conjunction. Topics they
believed should be discussed included: What are the major problems?
How are they being dealt with? Where can reliable data be found?
In addition, they said: "It should seek to stimulate the habit of

reading in this general field.nl®

9Ibid., p. 61.
101pid., p. 6L.
litpig., p. 65.

12111 4.
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The situation during depression days and after was one in
which some groups felt that preparation for college teaching
could and should be improved while others thought that the then
current pattern was basically sound. This situation was summarized
by Dodge at a meeting of The National Association of State
Universities in 1938:
The situation on the whole is this: the colleges
think that they want one kind of teacher and ask for
it, but the graduate schools think that the colleges
?ZOSigv?gzg.igother kind of teacher and that is what
Pressure from the colleges was mounting, however, for
changes in college-teacher preparation. Some individuals and
groups becéme interested in the problem and did some research on
it. Reed received from college administrators a list of fifteen
of the "most desirable™ qualifications looked for when hiring a
teacher. The first four In order of rank were general scholar-
ship, inspirational power, social culture, and potential teaching
efficiency.lh Of greater import, perhaps, were those qualifications
which separate effective teachers from ineffective ones. In
stating those characteristics which called their attention to an
effective teacher, the administrators listed professional

efficiency as the most important, with broad scholarship, personal

VYomer L. Dodge, "The Training of University Teachers,"
National Association of State Universities, Transactions and

ProceedIngs, Volme 35, 1938, p. 1L3.

lhAnna Y. Reed, The Effective and Ineffective College
Teacher, American Book Company, 1535, P. 50.
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characteristics, and a sympathetic attitude toward, interest in,
and influence on students as the next three most important
characteristics,1® Characteristics of ineffective teachers were
headed by personal deficiencies and malad jJustments, with the use
of ineffective teaching procedures as the second most influential
factor, in their Judguents,l®

According to Reed, professional efficiency, breadth of
scholarship, personal characteristics, and interest in students
are those traits recognized in the effective teacher, while the
two most important factors keeping a teacher from being effective
are personal deficiencies and maladjustments, and ineffective
teaching procedures, Knowledge of the subject does not rank as
high in the eyes of administrators as the view of the graduate
schools might indicate, She reported:

Returns also confirm the opinion ., . . that both

productivity and research, as currently thought of,
prepared for, and practiced, have been over-estimated
as criteria for success in college t,eeaching.17

Another example of research pertaining to the training of
college teachers is reported by Dodge. He made an informal survey
of opinion of college and university personnel:

All but one or two of the fifty or sixty persons

expressing themselves on the point felt that subject
matter departments should have on their staffs persons

15Tnid., p. 277.
161pid., p. 288,

171pid., p. 63.
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deeply interested in the preparation of teachers
and fully half of the mumber definitely stated that
methods of teaching ghould be taught in the subject
matter departments,l18

Pressure was being exerted on the graduate schools for
changing college~teacher preparation and some research was being
done to show the need for such changes, The reaction of the
universities seemed to be that they were not against some changes,
bﬁt that these changes were the responsibility of the individual
departments and not of the university, Their attitude was one of
permissiveness towards the departments but not of solicitation in
the matter of college~teacher preparation,

Some departments did respond to the demands and instituted
some changes. One example of such an effort of a department of
philosophy is described by Black, A noncredit, optional seminar
was begun, Demonstration teaching was used, mechanical problems
of teaching ;uere discussed, and the nature and aims of philosophy
in relation to teaching were topics selected for study.19

A report given in 1930 indicated that the University of
Chicago was to begin three courses in connection with college
teaching:

One course will be concerned with the techniques

of teaching a subject to be given by a departmental
professor especially interested and competent in

18nodge, op. cit., p. 150,

19Max Black, "The Training of Teachers of Philosophy,"
Journal of Higher Education, Volume 1i, Jamary 1943, pp. 19-2l;,
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matters of teaching., A second course will involve
instruction by the graduate student of college

classes supervised by a departmental officer, The
third (course) will be concerned with the college
curriculum and will be given by a professor of
education, The courses will be elective and there
will be no relaxation of the requirement in research,20

A program in operation at the University of Washington in
1938 as described by Stevens included three courses in higher

education entitled Improvement of College Teaching, Guidance and

Counseling and College Problems., Included in each course was a
laboratory., One Qas supervised teaching, Another was guidance
counseling, In the third laboratory, the student worked in the
college offices., Although not stated, the assumption is that
these courses were all elective,ll
By the time of World War II, a few departments were
instituting programs for their own graduate students, and some
universities were offering elective courses in higher education,
At the same time, there was no general movement to institute any
sweeping changes, and the over=-all picture remained much the same,
The situation before World War II in regard to programs in
the education of college teachers was the object of a study reported

by Baxter, His summary of the situation showed that years after the

2Oorth Central Association Quarterly, "Report of the
Committee on Professional Tralning of College Teachers," Volume 5,

June 1930, p. 59.

2]‘5. B. Stevens, "One Program for Training College Administra-
tors and Teachers," Harvard Educational Review, Volume 8, Jamuary
1938, pp. 68-730
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original request of the Association of American Colleges little
had actually been done:

o « o It would seem that very little has been achieved
in the matter of professional training for prospective
college teachers in our graduate scheools since the
1927=30 movement, Critics at that time had clamored,
among other things, for a clear recognition of the
graduate school!s teacher training function; although
this recognition is now claimed by most institutions,
it would still seem not to be clear, at least in its
implications for more specific preparation for college
teachers, They had recommended enlistment of desirable
cardidates, discrimination at admission, and careful
selection, but none of these policies have fourd any
widespread acceptance, They had urged relaxation of
research, but the graduate schools have been slow to
touch what they consider the most sacred element of
graduate work, Courses in methods, college problenms,
and psychology were recommended, yet even here little
positive vork has been done with the prospective
college teacher in view, What courses have been
provided have usually been for the education students
with little inducement or advisement for the doctoral
student of other departments to include such in his
program,22 -

Before and after World War II, the pattern of higher
education in the United States was in the process of change,
New forces were emerging which called for increased attention
to college-teacher preparation, The advance of general education
in undergraduate curricula, the increased student enroliment in
higher institutions, and the increasingly wider range of function
performed by colléges and universities have all had an impact on

the demand for changes in college-teacher preparation,

2% dward J, Baxter, "The Teaching Ph,D. Again," Educational
Record, Volume 20, Jamary 1939, pp. 116~7.
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General education courses are designed to cut across
departmental lines and to take up broad areas of knowledge, The
teacher of such a course needs an understanding of such areas,

The academic gpecialist with traditional graduate training might
not necessarily have that understanding,

In discussing a social science course at the University of
Chicago, Johnson stated what education the teacher must have as
follous:

He must be at home in broad fields rather than merely

in selected subjects within fields since any legitimate
synthesis of such major disciplines as economics, soci~-
ology, and political science 1s to be achieved only
through a more catholic viewpoint than present average
graduate training affords,23

The increased enrollment in higher education was shown in
a study by Hollinshead, In 1920, college students represented
8 per cent of the 18-20 age group. In 1950, they represented
30 per cent of the same group.zl4 With such a large percentage of
youth in college, the old-time tradition of one academic education
for all was inadequate. As long ago as 1938, Kelly pointed out the
implications for teachers of the change in student characteristics:

The job faced by these college teachers is very
different from the job faced by the college teacher

23car1 S, Johnson, "The Social Sciences: Recent Changes in
Their Organization and Content at the College Level, and Implications
for the Preparation of College Teachers," The Preparation and In-
Service Tralning of College Teachers, Proceedings of the Institute
for Iamlnfaraﬁve 0fT1cers of Higher Institutions, University of
Chicago Press, 1938, p. 33.

2lgyron S, Hollinshead, Who Should Go To College, Columbia
Press, 1952, p. 29,
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who, believing that he has a selected group of
young people with common, highly developed
intellectual interests and like gbilities, sets
his learning tasks act:om:\lngl:,r.2

Kelly defined the job rather precisely when he said:

e« « o College teachers must be sympathetic with
the range of ambitions, desires, weaknesses, and
frustrations of these young people and must under-
stand the wide variety of learning processes ghey
have to use in order to grow 1ntellectua11y.2

As the number of college students increased, higher educa-
tion took on an enlarged function, Today, there are teachers
colleges, liberal arts colleges, professional colleges, junior
colleges, axd technical institutes, These diversified institu-
tions cater to a wider clientele than was formerly the case,
Today'!s colleges permit a wider range of ability, intellect, and
interests,

The change in purposes of higher education going on today
seems to be somewhat parallel to that which took place in the
high school just before and just after World War I, Education for
the elite became education for the many, and old programs, methods,
and curricula were replaced by more appropriate ones, The present

teacher!s role in a more diversified educational system also becomes

more diversified, and old patterns of training become inadequate,

25 red J, Kelly, "Current Conceptions of College Education
Having Implications for the Preparation of College Teachers," The
Preparation and In-Service Training of College Teachers, p. 9.

261144,
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An awareness of some of the forces at work during the last
twenty years seems essential as a context for changes that have
been made in college-teacher preparation, College teachers today
are in institutions with a wide variety of curricula, of student
ability and interest, and of purposes and objectives, While it
is true that subject-matter specialists are needed today, it is
also true that some teach courses in general education which cut
across traditional subject-matter boundaries; they teach to many
diverse student bodies; and they teach in colleges which have
functions different from the traditional liberal arts colleges

of fifty years ago.
Trends Since World War 11

At the end of World War 1I, the American Council on Education
published a report pertaining to the employment of those obtaining
the Ph.D, degree in the decade 1930-40, This report showed that
60.1 per cent of the Ph.D. graduates of that decade were in higher
education, 5.5 per cent were in other education, and 26,8 per cent
were in nonacademic pursuits,<7

Although Hollis made the point that Ph,D. programs could not
be considered wholly from the viewpoint that Ph,D, work involved
only teacher education, still the fact remains that teaching was the

most 1likely occupation of the Ph,D, at that time,

2TErnest V, Hollis, Toward Improving Ph.D, Programs, American
Council on Education, Washington, D.C,, 1§ﬁ5, P. 50.
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The increasing importance of college~teacher preparation
was emphasized in a conference held in Chicago in 1949 and
sponsored jointly by the American Council on Education ard the
United States Office of Education,28
Eckert described this conference as "The first natiomwide
attempt to focus the thinking of persons from all sections of
the country representing all aspects of higher education on these
problem,s.“29
Eckert gave what she felt was the general picture of advances
made in college-teacher preparation since the 1949 conference:
Yet the "revolution" in graduate education, to
which these discussions had seemingly pointed, falled
to materialize, Few of the larger graduate schools,
which prepare the great hulk of college teachers, made
any striking changes in their programs, Though scme
departments or schools cautiously investigated such
possibilities, and occasional institutions ventured
along new lines, the strong momentum toward refornm,
built up in the late 1940's seems to have been lost,
For the second time in & generation, discussions amd
declarations have not been translated into effective
action,30
Perhaps the "revolution" referred to by Eckert is to be a
gradual evolution Instead, Research is contimiing, More amnd more

colleges are instituting some reforms; articles are being written

in increasing numbers; and money is being invested in their study.

2Brheodore C. Blegen and Russell M, Cooper (editors), The
Preparation of College Teachers, American Council on Education,
Wa%!nﬁfon, B.c,, 1350,

29Ruth E, Eckert, "College Teachers: Improvement of Prepa-
ration," Current Issues in %i_gwr Education, Association For
Higher Educatfon, 1955, p. .

301hid,
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The Fund For The Advancement of Education has financed
several projects involving teaching internships, The ways in
which the interns were used varied from institution to institution,
A report issued in 195 said:

It is apparent that the plan has been valuable

to interns, Many of them report not only having
learned much about teaching but having acquired an
increased interest in teaching as a career. Their
comments have also reflected a greater awareness

of the relationship between their own specialties
and other disciplines, a greater Interest in liberal

education, and a superior grasp of Ehe problems of
the college curriculum as a whole,>

Abbot described programs for improving college-teacher
preparation supported by the "Fund" which were under way at four
institutions, They included seven southern California colleges,
the Graduate Honors Program at Stanford, The Graduate Institute of
the Liberal Arts at Emory, and the Vanderbilt program for the
preparation of college teachers, The latter two provided for
broadened content preparation and practice teaching in conjunction
with a seminar, The first two involved academic preparation only,
but, again, the intent was to broaden the Ph,D, program and avoid
the criticism of overSpecialization.32

Some institutions indepemdently adopted programs to prepare

college teachers, Bigelow reported on doctorts degrees for college

3The Fund For The Advancement of Education, A Report For
1952-5L, Ford Foundation, 1954, p. 35.

3% rank C. Abbot, "Foundaticn-Financed Activities Bearing
Upon College Teaching,"” Educational Record, Volume 37, No, 2,
April, 1956, pp. 153-162,
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teachers offered at Syracuse University in social science, the
humanities, and science; and a new degree offered at Harvard
called Doctor of Philosophy in Social Science., At both schools,
apprentice teaching is a part of the program.33

Umstattd reported a study which indicated that fifty-four
colleges and universities were offering courses which appeared to
deal with college teaching. The percentage of graduate schools
offering such courses was not Indicated, so the extent of such
practices was not determined, The study did show the nature and
variety of the ofii‘erings.311

The literature shows that criticisms of college-teacher
preparation have been made and are contimuing to be made., Some
institutions have begun new graduate programs aimed specifically
at preparing college teachers, Courses in higher education are
available at many universities, Individual departments have
inauguratéd prograns designed to improve the preparation of their
graduates for college teaching, Some educators in the field felt
that college teachers were needed with broader academic education,
This education would relate to teaching and be of a professional
nature, and with preservice teaching under supervision, Those

believing the traditional pattern of a Ph.D., education to be

33pssociation For Higher Education, Current Issues in Higher
Educati%, Proceedings of the Tenth Annual Conference, 1955,
PP+ - 1.

31‘James G, Umstattd, "Courses on College Teaching," Journal
of Higher Education, Volume 25, February, 1954, p. 77.
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inadequate seemed to favor such ideas, There were many others who
felt the traditional program to be a good one to which desirable
changes could be made only by adding to the traditional program,
This they were reluctant to do,

Many graduate students, for financial and other reasons,
teach at the college level while they are in school, This group
begins college teaching while under the guidance of departmental
advisers, Even those unwilling to add to a traditional Ph,D,
program should grant that there is an opportunity for a program
of teaching development which could contribute to the education
of part~time graduate students and better prepare them for a
career of college teaching by adopting some of the suggested
reforms in college-teacher preparation,

Changes in college~teacher preparation which are specifically
aimed at improving teaching should di:ect.ly affect teaching methods, -
Methods of teaching include both teaching activities of the teacher
and attitudes the teacher holds which contribute to his teaching.
The preparation for teaching that a teacher has experienced should
affect what he does and what he thinks about education and its
various problems, The next section reviews the literature which

relates to teaching methods,
II, LITERATURE PERTAINING TO TEACHING METHODS

The second purpose of this study is to describe the teaching
methods of the part-time teachers, The description will be carried

out by comparing the part-time with the full-time teachers, Since
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teaching methods tend to be somewhat controversial and since
there are no agreed-upon ideal methods, a realistic description
of the teaching methods of the part-time teachers may be had by
comparing those methods with methods used by full-time teachers,
The comparison will be madé in six areas of teaching: objectives,
classroom techniques, student assigmments, academic and nonacademic
counseling, and evaluation,

The basis for the comparison of teaching methods of part=time
and full-time teachers are several assumptions which were cited in
the introductory chapter, Those assumptions were derived from the
literature and from the experience of the author. To show some of
the literature behind those assumptions and some of the logical
basis for them is the intention of this section of Chapter II.

Sequence of Teaching Methods

Teaching methods are those activities by which a teacher
carries out his teaching duties and the concepts and attitudes
which direct thosé activities. In general, teaching begins with
objectives to be reached, the development of those objectives
through various teaching devices, and evaluation of the degree to
which the objectives have been reached, The same sequence is to
be followed in this discussion,

1. Teaching objectives, In such a country as this one with

such diversity of institutions, objectives for higher education are
not stamdardized, Teaching objectives vary from institution to

institution, from department to department, amd from teacher to

teacher. Objectives, however, are the guides for a teacher's work,
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even though there is no standardization, The knowledgeable
teacher, aware of the objectives he is trying to achieve, plans
his work accordingly., Klapper was one who believed objectives to
be essential in teaching:

Almiessness is the most important single cause of
ineffectiveness in teaching amd of frustration in
educational effort, Again and again one looks in vain
for evidence ofﬁurpose in classroom, lecture hall,
and laboratory,

Klapper stated his observations of the limitation of

objectives in classroom visits he made:

The only apparent purpose that the observer can
discover in these visits is to fill the interval
from bell to bell with another segment of the subject
matter of the course which the stMegt-—being literate~--
can and should acquire for himself,3

An implication in Klapper's remark is that subject matter

is an insufficient objective by itself and that there should be
a deeper purpose,

Justman and Mais expressed a similar belief:

Most college teachers would ggree that instruction
has aims broader than the simple mastery of subject
matter, The test of successful fﬁaching is in how
the student has learned to live,

The purpose of a course is a function of the subject, the

department, the curriculum, and the institution. In any case, a

35Paul Klapper, "The Professional Preparation of the College
Teacher,” Journal of General Education, Volume 3, July, 1949, p. 229,

361pi4,

37joseph Justman and Walter Mals, College Teaching: Its
Practice and Potential, Harper and Brotl’lers, New York, 1956, p. 2.
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teacher serves a larger purpose than that of teaching subject
matter to students, Hintz summarized this point of view:

No teacher lacking clearly conceived goals
extending beyond those of teaching his "subject”
or of developing vocational skills can Beet the
primary obligations of his profession,3
The literature reveals that teaching subject matter seems
to be a generally accepted objective of college teaching, but
there is considerable evidence that other objectives are also
important., Objectives beyond those of teaching subject matter
are of great diversity, but such objectives are needed by each

teacher to give direction to his teaching.

2., Classroom~-teaching techniques, Classroom-teaching

techniques are those practices used in the actual conduct of the
class which are vital to the learning of the students, A teacher
nay lecture formally or informally, He may hold discussions with
his students. He may show them movies, or have them work individu=~
ally at their seats or at the board. The variety of techniques
available to a teacher is considerable., On the other hand, the
teacher may not utilize the variety of practices available to him,
The fact that a teacher's use of techniques is dominated
by one set of specific practices may be explained by several
reasons, For one, the teaching envircnment may circumscribe the
techniques used. A chemistry professor with three hundred students,

for example, may have considerable difficulty using a variety of

3%, w. Hintz, "The Aim of the Individual College Teacher,"
School and Society, Volume 71, April, 1950, p. 19k,




3L
methods, A zoology teacher, on the other hand, with a class of
twenty=five students can more easily avail himself of a variety
of methods, A mathematics teacher will probably use different
methods than a speech teacher, primarily because of a difference
in the subject matter rather than a difference in the educational
philosophies of the two teachers, A second cause of limitation
of techniques is that of the abilities of the teacher, Some
teachers are skilled lecturers and perform admirably in this
manner, Others are adept at leading group discussion and use the
discussion method as their most effective technique, The teacherts
natural talent, preference, and past experiences will strongly
influence his use of techniques. A third cause of limitation of
techniques may be that the teacherts knowledge and experience
with a variety of techniques are limjited,

Although some teachers are limited in their use of techniques
for various reasons, teaching techniques are nevertheless important,
Unstattd discusses the necessity of a teacherts knowing a variety
of classifications of techniques and the implication for education:

Unfortunately, any instructor, ignorant of the

possibility of such classification, may flounder his
way through by use of procedures chosen at random; or
worse yet, he may use one general procedure for all
situations, which by chance may be the most effective

in a given situation but which in practice frequently
is not,

39 James G, Umstattd, Instructional Procedures At The College
Level, University of Texas Press, 1547, p. 2. —
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The implication here is clear, Knowledge of method is
important in order that a teacher be free to choose those tech-
niques most effective in the achievement of his specific objectives,
A further implication is that a given method is not bad while
another is good, but that the teacher's talents added to that
particular teaching situation should determine the method best
for that particular occasion and purpose,

In reporting an experiment dealing with reactions of
students in a group-centered versus a leader-centered classroom,
Bovard stressed the importance of method:

It seems safe to assume from the present evidence

that the amount of social interaction in the class-

room will influence the individual student!s percep-

tion, feelings, and interpersonal relations, and

perhaps even his personality development. The time

may come when we will consider the kind of classroom

experiences the individual has had to be second in

importance only to family experience in dete 6ning

how he will relate to others, and to himself,“"
An implication of Bovard!s statement is that methods are important
because there are other goals than subject matter and that method
can have great influence in reaching those goals,

In a study reported by Dawson, a group which studied an
agricultural subject in a "problem-solving-recitation" section did
as well in factual content and knowledge of the subject as a growp

taught by a conventional lecture~recitation method, In applying

l‘OE. W. Bovard, Jr,, "The Psychology of Classroom Interaction,"
Journal of Educational Research, Volume 45, November, 1951, p. 223.
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the subject in the solution of actual agricultural problems,
however, the "problem-solving-recitation" group could solve
agronomic problems more effectively.hl

Techniques are important in effective teaching since
specific teaching techniques may be used to reach desired objec-
tives, depending upon the qualities of the techniques,

The traditional teaching technique in this country is the
lecture, The lecture is certainly of value and definitely has its
place in higher education as a teaching technique, The advantages
of the lecture are summarized by Umstattd:

1. It gives the student information not available

elsewhere,

2, It adds voice, gesture, and the teachert!s
personality to the learning situation,

3. It summarizes, synthesizes, and organizes for
the student the content of mumerous articles and books,
L. It enables the instructor to correct errors in

the literature,

S. It is (or may be) stimulating or even inspira-
tional, thereby motivating the student to further study
ard research,

6. It provides a proving ground for mamuscripts

intended foEZpublication, an advantage that may well be
questioned,

The advantages of a lecture are fairly well known to

educators, It is an efficient method of dispensing information,

h]‘!“lit.u:'ra;,rD. Dawson, "Lectures Versus Problem=Solving In
Teaching Elementary Soil Science," Science Education, Volume LO,
December, 1956, pp. 395-LOL.

k2op, cit., p. 36.
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The disadvantages of the lecture are summarized by Umstattd:

1. It wastes the student!s time by relating what

he could read more rapidly than the lecturer speaks,

2. It gives the learner no opportunity to express

his own reactions, and is therefore less democratic
than some other procedures in teaching,

3. It promotes the authoritarian type of instruc-

tion amd is therefore less democratic than some other
procedures in teaching.

4., It terds to widen the gap between instructor

and students by setting them apart and on different
levels in the classroom,

S. It overemphasizes the position of one authority,

the lecturer,

6. It bores the stﬂgent and thereby results in a

distaste for learning, :

Some of the shortcomings of a lecture mentioned by Umstattd
can be overcome by careful planning and proper use of the lecture,
More important, however, are those criticisms which relate to
teacher-student relationships, an authoritarian situation, and
lack of opportunity for students to develop verbal and intellectual
skills through class participation, The limitation of the lecture
seems to be primarily in its overuse and inhibition of other
techniques and in its restriction primarily to that of teaching
subject matter, Other techniques are needed to meet other objectives,

A second technique which offers some advantages not possessed
by the lecture is the discussion, Discussion involves the student,
although his involvement may be rather limited, The way in which
a teacher uses this technique may, in fact, restrict the student's
involvement a great deal, A discussion may consist merely of a

recitation wherein the teacher asks the students questions and they

Wop, cit., p. 37.
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try to supply the answers., On the other hand, the students may be
participating in a give-and-take discussion where the teacher is
merely another member of the group. In any case, the discussion
does require that the students verbalize, Umstattd said of the

technique:

(It) sharpens the student's ideas and concepts
by forcing him to express them in his own words,
(It) permits the student to challenge statements
with which he disagrees or which he misunderstards,
thereby promoting the democratic principle of free
speech, (It) develops in the student the skills
essentlal to effective group discussion,

Discussion develops in the students some skills that are
beyond the acquisition of subject matter alone. This is especially
true In the case where discussion is between students and is less
true when the students are reciting and giving back ready-made

answers to the teacher,

b

The roles students may play in a discussion are important

ones according to Brouwer:

Discussion groups enable the students to find
roles of value to them in the interactions of a
small grouwp. The opportunity to be active as
chairman, secretary, research investigator, or
what not for a small group gives a student a
status that he values and that facilitates learning.115

h%zg. cit., p. 50.

L5paul J, Brouwer, Student Personnel Services In General

Cducation, American Council on Lducatien, Washington, D.C., 1949,
p. 102.
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Another technique which may impart skills and learning
beyord those of subject matter alone is the use of student
reports, Umstattd gave advantages accruing in this method:

1, We suspect the learner may get gquite as much
of educational value from the procedures employed as
from the subject matter,

2, It is perhaps better for the learner to arrive
at solutions or explanations himself, with some sug-
gestions to guide him, than for the instructor to
furnish him with ready-made solutions and explanations,
The former brings into play the higher mental processes.
The latter involves mere memory.

3. By formulating subject matter in their own
language, it is presumed that students will come closer
to it, assimilate more of it, and put more of it into '
use, than they will if they only listen to it or read it,ub

A method frequently encountered in colleges and universities
is the laboratory method, The laboratory can be merely a place
where students follow recipes blindly, fill in blanks in a namial,
and receive grades on neatness, On the other hand, the laboratory
offers great opportunities for education, Umstattd reported a
teacher!'s comments on the possible benefits obtainable in the

laboratory:

At the worst this practice offers little advantage
over the printed page. At the other extreme the
laboratory Is a place where the materials and performed
experiment, together with the communal approach through
student-teacher interactions, give the student rich
opportunities for personal discovery and for himself
enacting those steps which in the past have led to
knowledge, He thus has an intellectual experience that
is fundamental to the educative process, in which the
materials at hand are of incidental significance while
intellectual skill, proceSﬂes, and points of view are
of fundamental importance,d47

h692° cit., p. 72.
LTop. cit., p. L.




Lo

The laboratory, as described above, can be a worthwhile
educative experience if properly conducted. The values achieved
are those relating to actual experience, The student achieves
attitudes and abilities not attalnable in more traditional class-
room situations,

The laboratory, the student report, the discussion method,
and the lecture have been discussed to show the importance of
method, There has been an attempt to show that, through a variety
of techniques, various educational values may be achieved,

In some classroom situations, the student is the observer,
He sees arnd hears and learns thereby. In other situations, he
comes to grips with problems which involve him personally while
the teacher helps give him insight, In still other situations,
the student actively participates in the conduct of the class
and plays a role of some importance, In some situations, the
student formulates concepts, verbalizes them, and participates in
a glve-and-take discussion, There are many possible teaching
techniques which involve the student in various ways.

Through the use of teaching techniques, objectives may be
achieved, To achieve objectives of teaching beyond that of subject
matter, techniques giving the student opportunity to play active
roles may be used by the teacher, Development of verbal skills,
skills of organization, attitudes, and other desirable attributes
of students may be achieved through the use of teaching techniques,

3. Student assignéments. Assignments are closely related

to teaching techniques, The division of techniques into classroom
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techniques and assigmnments is somewhat artificial, as the dividing
line is a very temmous one, For example, assigning a group of
students to form a panel discussion on a given topic is both an
assigmment and a teaching technique, In general, however, an
assignment is thought of as that which the student does individually
outside of class which contributes to his learning of that subject.
A classroom-teaching technique, on the other hand, involves teacher-
student interaction in the classroom,

Assigmments of a specific nature, such as reading a given
passage in a textbook, are primarily oriented toward the acquisi-
tion of a body of knowledge., Limiting assigmments to very specific
tasks is not taking advantage of a wider range of choices which
may give the student the opportunity to receive other benefits and
to develop other skills and attitudes,

Since an assignment usually is something for the student to
do by himself, the individual initiative and participation the
student exercises contribute directly to his learning., Taylor
commented on the importance of student initiative and personal
involvement:

How does learning take place: By the effort of

the individual to group the materials of knowledge
gﬂi;cg:re i"mrﬁéve himself in the experience of personal
Ty,
The teacher controls to some extent the initiative the student

may exercise by the kinds of assigmments he gives. Assignments

b8yaro1d Taylor, "The World of the American Student,"
Journal of Higher Education, Volume 27, No, 5, May, 1956, p. 2U5.
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may be very specific, such as to read a set of given pages in a
text or to work a particular problem or exercise, The student,
of course, may bring a great deal of initiative and imagination
into play when reading an assigned passage or working a problem.
Students who do, however, are, most likely, exceptions,

Having the student give a report, on the other hand, is very
likely to involve his initiative and imagination, since he must
do research, analyze data, and put concepts into his own words,

The subject matter and other circumscribing comditions
play a role in the freedom on assigmments. For example, a person
writing a theme as an English assigmment will probably have more
freedom than one studying a topic in freshman mathematics, Some
subjects are more naturally adapted to freedom in assignments than
others., Speaking generally, however, the more freedom a student
has in an assigmment and the more initiative he can exercise, the
wider the range of skills he brings to bear in his learning and the
better he can meet his individual requirements and increase his
profit from the course, The individual perception of personal
goals and the attempt on the student'!s part to reach those goals
through the subject he is pursuing are important factors in

learning.
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Hilgard discussed the importance of this in learning when'
he said:

A more favorable arrangement than control through

rewards arnd punishment permits the learner to derive
satisfaction from the task itself, that is, from Lo
motivation that is intrinsic rather than extrinsic,

Assigmments, as techniques, can be used to reach teaching
objectives, Assignments of a specific nature, such as readings
designed to give knowledge, are useful in presenting to students
an organized body of knowledge, Other objectives, however, may be
reached by giving assigmments which are of a nature to develop
qualities of scholarship and to individualize the course. The
assigmment is, after all, that part of the course which may allow
the student to come to grips with the subject in his own way and
to meet his own purposes,

Another way of individualizing a subject is to acknowledge
that there are individual differences in meeting academic require~
ments, and to attempt to deal differently with those who are
gifted amd those who have serious learning problems,

L. Student academic problems. Teaching initially involves

dealing with students in groups, Individualization occurs when
each individual reacts to the teaching. Since each brings his own
cluster of aptitudes, abilities, and experiences, each has an

individual reaction.

L9E rnest R. Hilgard, Introduction to Psychology, Harcourt,
Brace and Co,, New York, 1953, p. 257.
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To bring students to grips with the subject and deal with
them individually is one generally accepted objective of teaching.
Academic problens are those involving individuals which are
directly related to thelr acadenic enviromment. The specific
problems they bring of an academic nature are usually those in
which they are not doing as well as they feel they should, One
of the problens a teacher faces, however, is to help students
with superior ability who are not being challenged by a subject
in a class organized for average ability, Gtoke stated his view
of the problem:
The problem of the school is how to do something
for that student who does the same kind of work as
his fellow students but does it faster, more
accurately, in larger volume, or better than they.50
Many institutions recognize the waste inherent in having
a bright student plod along at a level beneath his capabilities,
ard they have bequn some programs to rectify the waste, The
individual teacher, on the other hand, is somewhat restricted in
being able to help such a student in class.
Witty suggested one means that a teacher may use to help
superior students:
It is generally conceded that one desirable means

of providing for the gifted is through differentiated
assignments, However, with constantly expanding

SOH. W, Stoke, "Some Observations on the Cducation of
Gifted Students," Educational Record, Volume 38, April, 1957, p. 133,
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enrollments, it is becoming increasingly difficult
for a teacher to provide for the different levels
of ability in the regular classroom,

The implication is that a teacher can help the gifted
student by differentiated assigmments but that large classes
make this technique prohibitive from the point of view of time
and effort,

The teacher must recognize the necessity for helping
gifted students, but, unfortunately, slow students in academic
difficulty present pressing and obvious problems to a teacher,
Many teachers have no time or energy to deal with other than the
most pressing problems and, therefore, do not help gifted students
unless requested, If a teacher is to help the gifted student, he
first needs to be aware of the problem and, second, needs to take
positive action,

Academic shortcomings of students pose another problem for
the teacher, Some teachers ask those doing poor work to come in
for a talk, Some simply make themselves available, But, since
many freshmen are in an unfamiliar environmentkwhen they arrive on
campus, are sometimes uncertain as to whether they should ask a
teacher for help, and may be naturally shy about speaking to a
teacher, it would seem that a teacher's proper course would be to

take positive action in helping students,

5lpgul Witty, "The Education of Gifted Children and Youth,"
Education in a Free World, American Council on Education, Arthur
Traxler (editor), Washin gton, D.C., 1955, p. Tl.
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Individualizing instruction means that the teacher tries
to deal with each student individually, The teacher tries to
assist students with superior ability to work at a level which
challenges that ability, For those with problems involving
learning the necessary concepts, skills, and attitudes required,
the teacher is ready and willing to assist and to take the
initiative if necessary.

5. Student problems of a nonacademic nature, College

freshmen are in a strange enviromment for the most part., They

are asked to play roles and assume responsibilities which they have =
not done before, Many of them have problems of a personal nature
which are not directly related to their academic work.

In reality, there is no sharp dividing line between academic
and personal problems, Many academic problems have their basis
in personal maladjustments that keep students from doing their best,
An example is the student who sleeps in class, not because of a
lack of interest, but because he has to work at night and does not
get sufficient sleep,

If a cordial relationship between teacher and students
exists in class and the teacher is otherwise approachable from the
students! viewpoint, they often ask the teacher for his counsel,
They will come to him with many different problems, academic and

otherwise,
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A contributor to the Fifty-Fourth Yearbook of the National

Society for the Study of Education believed individual conferences
between teachers and students were important:

Many college students wish to confer periodically

with their instructors during office hours about
nmatters of an academic or otherwise routine nature,
Opportunity for doing so is usually considered a
privilege and, in the case of some students, consti-
tutes an important part of their college career,
Moreover, some students suffer from maladjustments
of personality of a transitory and relatively minor
nature which seriocus attention on the part g£ an
interested instructor could help alleviate,

In dealing with student problems, teachers may have occasion
to refer students to other resources on the campus with speclalized
purposes and functions, Many students are unaware that such
resources are available, Part of every teachert!s job is to acquaint
students with avallable counseling facilities, The teacher is
not adequately prepared if he does not know what facilities and
services are available,

On the Ohio State University campus, for example, are a
vocational counseling center, a psychological counseling center,
and a "how to study” course, Each of these agencies is designed
to help students with specific problems in a systematic manner with
trained personmnel, Teachers, in counseling students, may uncover

problems of a nature which could be solved by one of the campus

agencies.

52Louis P, Thorpe, "Mental Health Practices at the College
Level," National Soclety for the Study of Education, Mental Health
in Modern Education, Sith Yearbook, Part II, 1955, p. 2I9.
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6., Ewvaluation, The last area to be discussed for
comparing the part-time teachers with the full-time teachers
will be the way in which the teachers evaluate the work of the
students,

Direct teaching in the classroom by the teacher and the
preparation of assignments by students in which they come to grips
with the subject are only part of the learning-teaching experience,
Evaluation is also an important part of education, Evaluation and,
especially, the outcome of evaluation, the grade, seem to have
become the whole purpose of higher education in many students!
eyes, But, if students place undue emphasis on course grades,
this is the result of practices in higher education, Students
are dismissed from school because of low marks, their acceptance
in professional schools may hinge on good grades, or their job
applications may be more readily accepted if they have had good
grades,

Evaluation is important because it determines the student!s
grade, but it also may serve other purposes, Evaluation, handled
properly, is an effective teaching technique in which the student
can see his own inadequacies and strengths, A third purpose of
evaluation is that of serving as a guidance factor for the student,
the teacher, and others, The student uses grades to help him
decide his career; the téacher determines how well he is achieving

his teaching goals; the school picks out those to receive honors
or to be allowed to enter various professional schools; and

employers use grades to evaluate potential employees,
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The conventional type of evaluation Is the test or quiz
given to the students during class, A given testing technique
involves a given time and place, Many extraneous factors, such
as imdividual reactions to the test, feelings of the students,
illness, and even luck, may influence the outcome. A measure should
be considered as only a rough sample of behavior, Thorndike and
Hagen, in discussing evaluation, corment on this point:
A sample (limited) in time may do injustice to
certain individuals, Certain examinees may be ill,
tired, under pressure from outside circumstances,
or below par for other reasons at the time of the
examination, Performance under examination pressure
may fail to represent the individuall!s competence
under more relaxed and normal tife corditions,”3
A testing program in a course should, therefore, consist of
a wide sample, Buxton suggested: 'We (should take steps to assure
the student and ourselves that a fair sample of test behavior is
collected."Sh
A second consideration of sampling is that of obtaining a wide
sample of kinds of behavior and skills, The kinds of behavior to
be tested are, necessarily, a function of the objectives of the

course. For the conventional test situation, a wide variety of

test=-taking skills should he permitted expression. In Buxtonts

53R. L. Thorndike ard E, P, Hagen, Measurement and Evaluation
in Psychology and Education, John ¥iley and Sons, Lnc., New 7Jork,

1955, p. 477.

514Claude E. Buxton, College Teaching: A Psychologist!s View,
Harcourt, Brace and Co,, New York, 1955, p. 235.
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discussion of testing, he mentioned this as a specific consideration:

Variety in examinations is not only appropriate

but as a form of sampling the different kinds of
test-taking capacities or skills in the class is a
nethod of achieving a fair opportunity for those

who are handicapped by any particular form of test,5>

Thorndike and Hagen suggest that another form of evaluation
nay have advantages:

The report, essay, or literary product prepared

by the student "on his own" out of class provides
naterial for appraising a mumber of objectives that
can be evaluated only ggorly, if at all, ina
scheduled examination,

Psychologists tell us that all students are different, Each
person brings his own cluster of abjlities and aptitudes to a course,
Evaluation should then be as broadly conceived as possible, For
instance, there are those who have great skill in analysis and
problem solving who lack ability to commmunicate ideas readily.
There are also those with a gif£ for communication who have little
to communicate, There are those with great recall ability who
lack organizing and abstracting ability. Evaluation techniques
may arbitrarily select those with a particular ability and just as
arbitrarily reject others, Evaluation over as wide a range of
abilities as possible is one aspect of evaluation which seems
desirable.

Evaluating students only on the basis of timed examinations

is an efficient way of arriving at student grades but, nevertheless,

Sslbid., p. 237,

Xop. cit., p. L.
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poses problems of fairness, Some students are perhaps being
discriminated against under such circumstances, Thorndixe and
Hagen believed the timed examination subject to some limitations:

It is impossible to appraise certain types of

competencies within the limits of a scheduled
examination, The sample of behavior that can be
obtained in an examination of a practical length
is limited, and the reliability of the appraisal
will be correspondingly restricted,>7

Ideally, other forms of evaluation are desirablz when used
in addition to traditional classroom tests because of limitation
of competencies that may be tested and hecause of the way some
students react to timed tests, Evaluation should be based upon a
wide range of abilities and over a wide range of testing situations,
Teachers need to be concerned with standards of student work, as
well as with measuring accurately and fairly., In courses covering
basic skills and in professional courses especially, adequate
standards are important,

The establishing of standards by a teacher, though difficult,
should not be aveided, That is, the decision at what level of work
each grade shall be determined is usually the teacher's own, Some
teachers prefer to use relative rather than absolute standards.,

For example, they may grade on the basis of group performance as
opposed to grading against an ideal standard of some sort. "Grading
on the curve" is a practice in which the basis of the grade is the
pattern of grouwp performance. This means that a certain nmumber must

fail, a certain mmber must receive A grades, and so on,

5Top. cit., p. L77.
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Students often object to such a method of grading, Buxton
stated the basis of some of their objections:

Samples or classes of students vary widely, per-

formances on one sample or examination with a given
group of students may vary widely, and all the factors
influencing the quality of an examination or the marking
of it may vary widely, Therefore any device which
automatically turns the recorded performance into grades
without some attempt at the most intelligent and compre~
hensive judgment as to what is desirable or what is
required in the distribution of those grades is simply
not good teaching practice, regardless of the amount of
sophistication in measgé'ement or statistics uwpon which
it may appear to rest,

There are those who say that if the grouwp is large ard
representative, grading on a curve is sound practice, It does
seem, however, that reference to a standard of some sort, especially
for deciding the failing marit, would be wise if only to avoid
cynicism of students or resentment against an "inlwuman' or
mechanical systen.,

Sone teachers prefer to grade on a curve, some on the basis
of an absolute standard, and some on a combination of the two,
Ideally, the curve would not be used by teachers, Rather, standards
would be well defined by each teacher, and those failing to reach
the standards as measured by proficient evaluation techniques would
be rejected, Practically, however, it is difficult for a teacher

to define objectives and to measure precisely how students measure

up to prescribed standards,

%p. cit., p. 276.
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Students tend to look upon their education as the attain-
ment of a specific standard of achievement, Their attitudes,
therefore, would prcobably be more wholesome if they were graded
against a standard than if they were in competition with their
fellous,

Helping students realize their shortcomings is another use
of evaluation, They need to be able to use tests and other
evaluation results for post-mortem purposes, The students can be
helped to achieve proper standards of work by knowing their
specific weaknesses, Besides being guidance devices for students,
evaluation activities can be learning experiences in themselves,
Buxton commented on this point:

It is possible also to make the examination itself

« « « Serve as a period of further learning, reorganiza-
tion, of knowlege, and re-examination of concepts, ard

to have the student come out of that period feeling that
the exercise itself was of value no matter what the mark

may be,”?

In summary, evaluation should properly cover as wide a range
of abilities as possible, should be based upon clear and consistent
standards, should serve a guidance function, and should be a
learning experience,

This discussion of teaching methods has been intended to
show some rational basis for objectives, teaching techniques, student
assigmments, hzlping with academic and nonacademic problems, and

evaluation, The next section discusses the literature of supervision,

50p. cit., p. 237.
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III. LITERATURE OF SUPERVISION

The third specific objective of this study is to examine
the supervision of the part-time teachers, Establishing a frame
of reference for that supervision amd finding methods of super=-
vision that have been reported are two aims to be accomplished
through an examination of literature pertaining to the supervision
of college teachers,

Supervision of inexperienced teachers would seem essential
to protect the institution, the department, and the undergraduate
students, If properly conducted, supervision may also contribute
directly to the professional teaching skills of the inexperienced
teachers and be one answer to criticisms leveled at college~teacher
preparation,

The supervision of a beginning college teacher may take
many shapes and forms, Each department is, in a sense, unigue,
Each has to deal with its own specific problems, course arrangements,
and subject matter, The literature reveals many different patterns
of supervision,

Research into ways of supervising inexperienced college
teachers is needed, The literature reveals descriptions and commen-
tary on programs of supervision that have been tried.

Some cases of supervision have been reported in the litera-
ture, Of those cases (seven in all) reported in the literature and
discovered by this author, each involved the supervision of a group

of part-time teachers. The person reporting described how the group
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was supervised, No cases of suervision of one individual were
discovered, The supervision of teachers in groups is important,
but the supervision of a single teacher in one department is also
important, and different methods iould probably be employed in the
supervision of one as against the supervision of many.

1, The first case to be described is one mentioned previously
in this study and reported by Black,®0
Supervision was organized around a course which appeared to
be designed specifically to improve teaching after graduation,
Most of those taking the course had previously taught undergraduates
and were late in their Ph,0, program, Full- and part-time teachers
met together, The course involved discussion of cbjectives and
ways to achieve them, In Black's words: "The course consisted in
large measure of discussion and practical work connected with
'demonstration teaching,'"™ Each member of the class worked up a
lesson on a topic which he presented for the others to criticize,
Such a situation would appear somewhat artificial, although learning
about teaching was, no doubt, occurring.
Black concluded:
That some specific training in the teaching of
philosophy is both feasible and desirable; that such
training should consist largely of practical work, in

conjunction with discussion, given toward the end of
the course of graduate study.®l

60Max Black, "The Training of Teachers of Philosophy," Journal
of Higher Education, Volume ll, Jamuary, 1943, pp. 19-2L.

6l1pia,, p. 2L,
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Offering a course, such as that mentioned by Black, at the end of
the course of graduate study emphasizes preparation for teaching
after graduation rather than helping part-time teachers while they
are graduate students,

Here was a situation in which a department was attempting
to prepare its students for a teaching career and apparently not
attempting to assist directly its part-time teachers, Those part-
time teachers involved were probably helped in their teaching,
but the course described did not seem to apply directly to the
teaching they were doing at the time,

2, The second situation was described by Schilling and
includes the supervision of pm;sics teachers at the Pennsylvania
State College,52

All staff members met one week before the semester began
for an orientation program, The purpose was to familiarize all
staff with departmental and college policies, procedures, and
standards; with the purposes, scope, and content of the elementary
courses; and with the facilities and equipment of the department,

The teaching of junior staff members was supervised during
the course of the semester by:

1) holding periodic meetings of teaching staffs of each

course,

6Harold K. Schilling, "Preparation of College Teachers of
Physics at the Pennsylvania State College," American Journal of
Physics, Volume 18, December, 1950, pp. 5.49-52, —
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2) class visitation ard observation of teaching in both

laboratory and recitation sections,

3) offering an elective seminar on college teaching.

Those who took the elective seminar were introduced to
contemporary problems of higher education and considered specific
teaching responsibilities in classroom teaching, student counsel-
ing, curriculum building, scholarship, research, and creative work,
Much time and effort, according to Schilling, was spent on studying
effective procedures and techniques for the formulation and
realization ef teaching objectives,

Supervision in this instance was directed toward helping
part-time teachers in their current work by means of staff meetings,
class visitations, and individual conferences, In addition, the
seminar described was oriented toward developing an umderstanding
of a college teacher!s professional work, Since the seminar was
optional anﬁ the supervision was apparently regular practice, the
direction of teaching took precedence although the opportunity for
further learning about college teaching was available if desired,

3. The third Instance was described by Hill in the teaching
cf history at the University of % isconsin,®3 Regular staf{f members

lectured to large sections of history students, The large sections

63Henry B. Hill, "The Teacher Training Program For Doctoral

Cardidates in History at the University of Wisconsin," Improvin
College and University Teaching, Volume 2, February, 195%, PP. é-é.




58
were divided into smaller recitation sections conducted by part-
time teachers., The part-~time teachers were supervised by a
staff member (not the lecturer) of the department.

Supervision was oriented around a course which was taken
by the part-time teachers. The course was apparently somewhat
formal, in that lecture and discussion took place. Toplics studied
included teaching methods and elements of teaching life not
directly involved with teaching, such as departmental and university
organization, In addition, the supervisor visited the classes of
the part-time teachers and observed their teaching so he could
provide them with direct supervision and help on individual problems,

It should be pointed out that in this {nstance of teaching,
the part-time teachers shared responsibility for teaching with the
lecturer, The delegation of responsibility for course-of-study,
testing, and grading was not spelled out, Supervision was direct,
since the supervisor of teaching made class visitations, Cn the
other hand, the course taken by the part-time teachers seemed
designed for professional development,

4. The fourth case of supervision of part-time teachers was
described by Hodnett, The part-time teachers were all working for
the Master!s degree in English at Ohfo University, They began their
teaching in a course which was, apparently, remedial freshman
English, Supervision was carried on through group conferences
conducted by a committee of the department, Individual conferences

were held in conjunction with classroom visitations by the director
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of freshman English classes, Direction of teaching was accomplished
through the meetings and individual supervision with the opportunity
for professional development also present in the same supervisory
practices.él‘

5. The fifth case, reported by Jones, involved the super-
vision of teaching of mathematics at the University of Michigan.65
The objectives of the program were stated as follows:

1) to provide for the welfare of freshman and sophomore

students by maintaining a high quality of instruction,

2) to serve thereby the best interest of the university as
an educational institution,

3) to help the teaching fellow, frequently inexperienced
and sometimes lacking in confidence, by making his
present job easier, and by providing training in the
work to which many of his later years will probably be
devoted.66

In this case, the ohjectives were specifically stated as directing
teaching for current benefit and working for professional develop-

nent of the part-time teachers.

6l quard Hodnett, "A Company of Scholar Teachers,”" Journal
of Higher Education, Volume 26, April, 1955, pp. 21L-216,

5Phillip S. Jones, "The Teaching Fellow Program at Michigan,"
The American Mathematical Monthly, Volume 55, March, 1948, pp. 1L5-147.

61pi4., p. 145,
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The way supervision was carried out was to have weekly
group meetings of all part-time teachers of the various mathe-
matics courses, The agernda included administrative details and
various topics on teaching, such as methods, typical student
errors, enrichment materials, and examinations, Occasional meetings
were held for all those teaching a given course in which appli-
cation of topics to a specific course could be discussed, A
consultation service was also part of the supervisory programs,
as was class visitation by the supervisor, Two full-period visits
were made by the supervisor to the class of cach part-time teacher
during the semester,

The supervision described here appeared to be both careful
and thorougn, Individual help was given through the class visita-
tions and the consultation service of the supervisor, The
developmental aspect of the program was by individual supervision
and group meetings. Since the group meetings appeared to involve
teachers of different courses in mathematics, general rather than
specific ideas of the subject were probably discussed, Teaching
problems of specific courses, however, could be discussed in the
occasional meetings for that purpose,

6., The sixth case of supervision was that described by
McKeachie at the University of Michigan, In this instance, in
the teaching of psychology, the rather involved program appeared

oriented toward preparing college teachers for professional
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positions uon graduation rather than toward the improvement of
part-time teaching.67 Admitted into the program were those who
taught well in a course of general psychology, implying that those
not teaching well were not admitted and that the graduate students
were used as teachers before this attempt was made to insure their
effectiveness, The program of development was built around the
departmental organization of teaching general psychology. A
large lecture section was divided into smailer sections of thirty
to thirty-five students, taught by the part-time teachers,

Supervision consisted of a teaching seminar which met
weekly, Topics of study included discussion of common problems,
course administration, techniques of teaching, objectives and
principles, measurement, and other aspects of classroom processes,
In addition, the part-time teachers were supervised through con-
sultations and class visitations of a supervisor,

During the second semester, the part-time teachers had full
charge of two sections of general psychology, apparently unsuper-
vised; and, in the third semester, they had the opportunity to
lecture, Questions unanswered by the article were the number of
part-time teachers used who did not come under the described

program and whether and how they were supervised,

63ﬂilbert J. McKeachie, "Program for Training Teachers of
Psychology," The American Psychologist, Volume 6, April, 1951,
ppo 119"121.
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7. The seventh and last situation presented was that
described at Teachers College, University of Nebraska, by Baller
and Worcester., In this instance, several part-time teachers were
used in teaching educational psychology. Full=time staff members
also taught the same course, and the entire staff met weekly for
a two-hour planning and seminar period.é8

The authors stated the arrangement as follows:

It should be emphasized that, while each instructor

is given freedom in handling his class, joint partici-
pation in preparing a syllabus for the course, outlining
the objectives of each lesson and the methods by which
they may be achieved, ard devising examinations to
evaluate these objectives ensures a large degree of
correspondence among the various sections of the course b9

The part-time instructors were invited to visit the classes
of senior staff members and often did so, Visits of the supervisor
to classes of the part-time teachers were not made unless requested,
Nirect supervision appeared to be accomplished in this situation
primarily through the staff meetings., Not only was the instruction
of the part-time teachers directed, but the opportunity for
acquisition of professional skills and attitudes was also present,
even though considerable freedom was allowed the part-time teachers,

The seven preceding cases describe some methods of supervision

which have been tried, Each instance had its unique characteristics

68&1. R, Baller ami D, A, Worcester, "Supervised Teaching for
Doctoral Students," Journal of Higher Education, Volume 25, October,
l95h, ppo 383—14.

691bid,, p. 38L.
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and basic purposes, Some of the examples seem aimed at improving
the teaching being done by the part-time teachers, while others
seemed aimed at the development of teaching skills and attitudes
a professional teacher would need after graduation, A program
that could combine both goals would seem most appropriate for
part-time teachers., Each of the seven had reqular meetings of
some form, although some were called classes and some seminars,
The regular meetings allowed time for discussion of mutual problems
ard showed that the department administrator thought teaching
important enough to spend time and effort to obtain good teaching,

In five of the cases cited, class visitations and individual
conferences of part-time teachers and supervisors were a regular
part of the supervision, Individual teaching problems can be made
the center of attention in this way, and each part-time teacher
may consider how his own abilities and talents can best be utilized
in his teaching,

Two of the five cases cited had supervision organized
around a formal class in which the teachers systematically studied
problems of hjgher eduéation. The disadvantage of such an arrange-
nent is the possible failure to deal directly with the actual

teaching done by the part-time teachers,
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Sumary

An effort has been made to establish in this chapter a
context for discussion of the three aspects of the part-time
teacher, that is, the qualifications and functions, methods, and
supervision. The primary basis of the context is through a review
of the literature which is supplemented by the experience of the
author,

The literature shows the desire for college teachers with
preparation for a professional career, Although the specific
aspects of that preparation are somewhat controversial, those who
use college teachers, the colleges, show a desire for teachers
with a broad academic education, with knowledge of the purposes,
problems, and issues of higher education, with knowledge of
effective teaching procedures, and with practical experience in
teaching,

The literature relating to teaching methods was reviewed.
Teaching methods as defined in this study include objectives of
teaching, the means of reaching those objectives, and evaluation,
The assumptions to be used in describing the teaching methods of
the part-time teachers are based upon the literature and discussion
in this chapter,

Thé ways in which the part-time teachers were supervised
can be compared with some of the methods of supervision revealed

in the literature and described in this chapter, Supervision may



65
be of a nature designed to control the quality of teaching of
part-time teachers; it may be of a nature designed to promote
professional development; or it may be designed for both current

control of teaching amd professional development,



CHAPTER 111
THE DESIGN AND METHOD OF THE STUDY

The population under study consisted of all part-time
teachers at the Ohio State University during the spring quarter
of 1956 who were doing graduate work there, Those picked for the
study had the dual commitment of teaching and of study toward an
advanced degree,

To fulfill the purpose of the study, information was obtained
on the qualifications and functions in undergraduate education of
the part-time teachers, on teaching methods of both part-time and
full-time teachers, and on the supervision of the part-time
teachers,

The purpose of this chapter is to describe the kimds of data
needed, to describe the methods used to obtain the data amd why
they were chosen, to describe the statistical procedures used to

analyze the datz, and to discuss the validity of the procedures used,
I. EVOLUTION OF THE STUDY

The purpose of the study as described in Chapter I was a
modification of that held when the study was begun., In the early
stages of thought concerning a study of graduate students as part-
time teachers, the intention was to design a study which would

66
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determine the backgrounds, functions, practices, attitudes,
problems, and supervision of partetime teachers and make recom-
mendations for making their use of greater henefit,

The basic questions asked concerning the use of graduate
students as part-time teachers were as follows:

1, "hat educational and experential backgrounds did they
have?

2. Vhat functions did they serve in undergraduate education?

3. VWhat practices did they use in their teaching?

4. hat attitudes did they hold toward students, toward
teaching, and toward problems of higher education?

5. In what ways were they supervised and governed in their
work?

€. Yhat conclusions could be reached, based upon the data,
which could be used for making the use of graduate students as part-
time teachers more fruitful?

The fundamental purpose was to examine graduate students in
all areas which promised insight into their use as part-time teachers,
The modification which took place occurred after the data were
collected and consisted of eliminating the area of attitudes held
toward students, teaching, and some problems of higher education,
The data collected in other areas appeared to be of a nature which
could be presented and discussed so as to describe the part-time

teachers as a group and arrive at conclusions concerning their use
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as teachers, The data collected in the area of attitudes, however,
appeared to be of little value in describing the group of part-time
teachers,

The description of the part-time teachers was to be a group
description, Those part—time teachers and full-time teachers
participating in the study were promised both anonymity and group
treatment .f the data, An informed observer might take the data for
one individual part-time teacher and arrive at conclusions about
his functions as a teacher, The teacher's attitudes would form an
integral part of that description. To deal with the attitudes of
the entire group of teachers wherein the attitudes had been
abstracted from the context in which they were given posed a problem
of interpretation, That is, a given attitude needs to he identifiable
with a particular group or related to a specific type of behavior,
The attitudes determined in this study were found to be classifiable
only at the expense of much loss of meaning when removed from the
context of the individual teacher and appeared to have little or no
identifiable relationship with behavior, functions, preparation, or
supervision, The attitudes expressed are of interest to one involved
with higher education, perhaps; but, since they did not appear to
offer any significant contribution to the basic objective of this
study, it was decided to eliminate them from the discussion, Inclu-
sion of attitudes in the original concept of the study did affect

the methodology and the research instrument, They are, however, not



69
reported in the data, conclusions, or recommendations, For the
interested reader, the attitudes expressed by the part-time

teachers are placed in the appendix,

IT. THE DATA NEEDED

The data necessary to the purpose of the study in qualifi-
cations for teaching appear to be oriented around teaching
experience, academic preparation in the teaching field, academic
education of a professional nature (the teaching profession), amd
the maturity of the teacher, The function of the part-time teacher
is oriented around the level of the students taught, the function
of the course in the students! program, and the homogeneity of the
students,

The data necessary to determine the qualifications for
teaching and the functions of the part-time teachers in undergraduate
education are, in general, easily classifiable, That is, such
data as years of experience in teaching, determination of sex,
other jobs than teaching, and level of students taught are examples
of information which can readily be placed in preordered categories.

Teaching methods involve data in the objectives of the course
taught, classroom-teaching techniques, student assigmments, helping
students with nonacademic problems, and evaluation, The six areas
mentioned were chosen because they could be zpplied to all teaching
departments, because respondents could be expected to be familiar

with each of the areas, and because they seemed to the author to
represent, comprehensively, the tasks of a teacher,
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Other categorles could have been used, There is no one way
to categorize a complex activity which involves many actions, The
ones chosen seemed to the author to be suitable for the purpose of
the study,

Teaching methods tend to be an area in which there is much
controversy, Teachers do not agree on which are the best means to
reach objectives, Often, there is disagreement on the objectives
themselves, To assume a particular pattern of objectives as an
ideal against which to compare teachers seems somewhat presumptive
and likely to evoke the criticism of those who disagree with such
an ideal pattern, On the other hand, teaching methods need to be
discussed within a context, The assumptions listed in Chapter I,
based upon a review of literaﬁure of teaching methods, were stated
to provide such a context, It is understood that all would not
agree with the stated assumptions about teaching, The attempt has
been made, however, to show some logical basis for the assumptions
and to show that some educators at least seemed to agree with them,
To validate further the description of teaching methods of part-
time teachers, it was decided to compare their methods with those
used by full-time teachers reputed to be good teachers,

Teaching is a complex activity with wide variation among
fields and among individuals and often involves the weighing of one
objective against another, A comparison of the teaching methods

of an inexperienced group, the part~time teachers, against the
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methods of an experienced group, the full-time teachers, seemed
to be a more valid procedure than that of comparing the part~-time
teachers! methods against an ideal, To describe the teaching
methods of the part-time teachers involved data about methods from
both full-time and part-time teachers,

To determine methods of the teachers required investigation
into a rather complex activity. A method of gathering data was
needed which would allow freedom of response and which would not
inhibit responses to a preordered frame of reference, A method
was needed which would give a complete picture of the teaching
rmethods used by the teachers and would determine the background
and enviromment in which those methods were used.

The third area in the role of the part-time teachers was
that of supervision, OSupervision was designated as the control and
direction of an inexperienced teacher by others with the responsi-
bility for directing instruction, Data pertaining to supervision
consisted of determining how the part-time teachers were delegated
responsibility for teaching, what part they played in making
decisions relating to teaching, and how they were directed ard
controlled in their teaching,

Supervision could present a complex pattern, Inasmuch as a
complete and accurate representation was desired, a method of
gathering data appropriate to ascertaining supervision patterns of

the part-time teachers was needed., The method used needed to allow
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freedom for discussion by the teachers so that an accurate

picture of the supervision they were receiving could be obtained,
I1I. METHODS OF COLLECTING DATA

The data for this study were collected through personal
interviews conducted by the author, The choice of interview as the
method for gathering data was made on the basis of the nature of
the study and the type of information to be collected, There are
two basic methods for gathering data from individuals; namely, the
questionnaire and the interview, There is no "best" method of
gathering data, There are, however, advantages accruing to each,
The characteristics of each method need to be weighed in terms of

a particular study to determine whicn is best,
IV, THE CHOICE OF METHOD

The interview was chosen for the study because of the
advantages of the interview for determining the type of information
that was to be gathered, While some of the data to be collected
could be placed in prearranged categqories, and could be ascertained
through the mailed-questionnaire technique, it was felt that other
data were more complex and could be better ascertained through use
of the interview technique, The nearly 100 per cent response, the
attempt to determine complex attitudes, the desire to permit the
respondents to discuss a given problem without suggesting answers

or a frame of reference to them, the freedom of the interviewer in
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being certain the respondent understood the question, and the
opportunity for probing a particular area if an answer seemed to
be a surface one were factors which weighted the decision in

favor of the interview,
V. THE PROCEDURE USED IN THE STUDY

The parent population from which this study was made
consisted of all part-time teachers at the Ohio State University
during the spring quarter of 1956 who were doing graduate uoék
at the same institution, Those picked for the study had the dual
comnitment of teaching and of study toward an advanced degree,

Choosing the Sample

Since the decision was made to gather the data through a
personal interview with each member of the sample and since an
interview is time-consuming, it was decided to make the sample
one-sixth of the parent population,

The first step in picking the persons to make up the sample
was to contact, by telephone, each department secretary or other
authorized person with the available information, They were asked
which of tﬁe persons listed in the directory under their department
were included in the population on which this study was based and
to designate any whose names did not appear.

After a complete list of names was obtalned, every sixth

name in the list was chosen to obtain a random sample.
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The names were taken from the directory in the same order
they were listed, The departments were listed alphabetically;
different classifications of teachers were listed under each
department such as assistant instructors, assistants, graduate
assistants, and assistant instructors part time, Umnder each
category, the participant names were listed alphabetically.

Every sixth name was picked in the order of its listing
in the University directory. If a department had less than six
names listed as members of the population for this study, that
department might be skipped entirely. A department with six or
more participant names listed would have one or more membhers
picked,

The rnumber chosen from each department for the sample
represented a fraction of the total sample, This fraction was
approximately equal to the fraction that department represented
of the parent population., The total list contained 386 names,
For example, if there were thirty persons in English as members
of the parent population, then 30/386 or 7.0 per cent of the sample
of sixty=-two should be the approximate number of those in English,

After the sample was chosen, each person on the list was
contacted by phone or in person, It was first ascertained if the
person was willing to be interviewed, and, second, if he was a

member of the parent population, '
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1f the person was not willing, or could not be interviewed
for some reason, or if he was impossible to contact with a
reasonable anount of effort on thez part of the interviewer, the
next name on the complete list was substituted, If, however, that
person was not a merber of the parent population, as happened in
three cases, the nane was discarded and no substitution was nmade,
This was done to preserve the ratic of sarple to population at 1:0,
Tt was assuned that the samc proportion was in error in hoth the
complete 1list and the sample list,

The final list consisted of si:ty-two names, All sixty-two
cf the persons were interviewed, and the data collected from these
interviews forn part of the basis of this dissertation,

Choosing the Comparison Group

As a basis of comparison, a grouw of regular staff members
was picked to be interviewed, The data collected from this group
were to be used in the comparison of the teaching methods of part-
time and full-time teachers,

Because of the tine-consuming nature of a perscnal interview,
it was decided that fiftecn full-time staff members were a sufficient
mumber to furnish a basis of comparison, although no claim is made
that the fifteen comprise a sample.

The basic criterion for choice was that the persons picked
were to have a reputation as excellent teachers, Those chosen were
chosen because of their reputation in the classroom, A person

could be noted for research work but not for teaching, and it was
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desirable to exclude such persons, At the same time, there is no
implication that those chosen were not noted researchers, but only
that all had a good reputation in the classroom,

Some of the fifteen were selected from results of the
Student Affairs Committee, Faculty Recognition Project, College of
Arts and Sciences, lo attempt is made here to evaluate that particu-
lar project, It is, or was, designed not to rate teachers but to
"identify the best teachers," The results were based on a small
sample, but it was felt that any one mentioned frequently should
quaiify as an excellent teacher,

Since the project was limited to the College of Arts and
Sclences and since this dissertation concerns the entire campus,
some teachers were needed from other colleges, These were chosen
on the basis of recommendation of persons in the Department of
Education familiar with-that particular department, For example,

a person in social studies education might be asked to recommend
a faculty member in the history or the political science department,

There are many excellent teachers at the Ohio State University,
and there is no implication that anyone not chosen for this study
is not a good teacher but that the fifteen chosen were picked as
samples of that portion of the staff primarily interested in and

having a reputation for good teaching.
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VI, THE RESEARCH INSTRUMENTS

The instruments used to obtain the data for the study were
the interview questionnaires, One questionnaire form was used for
the interview of part-time teachers and another for the interview
of full-time teachers, A copy of each has been placed in the
append ix,

The Interview for Part-Time Teachers

The first portion of the interview consisted largely of
factual questions, The reason for placing such questions in the
first portion of the interview was related to the psychology of
interviewing., Since the questions in this portion were largely of
an impersonal nature, that is, the determining of fact and not of
opinion, little or no resistance on the part of the respondent was
expected, This would begin the interview on a successful basis and
would set the pattern for the rest of the interview,

The secornd portion of the interview covered twelve broad
topics in higher education:

1. The teaching techniques used by the part-time teacher,

2, The types of assigmments given to students,

3. The allowances made for Individual differences among
students,

L. The help given slow students,

5. The objectives of the course as viewed by the part-time

teacher,
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6. The view of the part-time teacher of problems faced by
his students and what the teacher did to help students with their
problens,

7. The facts relative to the course of study used in the
sub ject taught by the part-time teacher,

8. The method of evaluation and the purpose it served for
the teacher,

9. The opinion of the part-time teacher concerning the
purpose of academic standards.

10, The facts relative to the supervision received by the
part-time teacher,

11. The teaching problens of the part-time teacher.

12, The attitudes of the part-time teacher toward the
teaching profession,

It should be pointed out at this time that, because of the
evolution of the problem after the data had been collected, all the
data collected on the questions listed were not used, The teachers!
view of student problems, the opinion of the teachers concerning
academic standards, the teaching problems stated by the teachers,
and some of the attitudes of the teachers toward the teaching pro-
fession were areas for which data collected were not used, The
decision was based upon the difficulties involved in classification
of responses into meaningful categories for purposes of comparison
and discussion, An individual pattern of responses might give a

knowledgeable observer insight into the modes of thought and behavior
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of that individual teacher. Group treatment of the data, however,
involved classifying responses in a way in which the basic objec-
tive of the study could be met, Since the study was based upon
group data rather than individual cases, it was decided not to
use the data described,

To determine information on each of the twelve topics of
the interview of part-time teachers, several types of questions
were asked, First, some factual information was determined by
direct questions, Second, open-ended questions were asked in
which the respondent was asked to discuss at some length the area
of concern, Third, some questions were asked in which the opinions
of the respondent were asked concerning some topic of higher
education,

The Interview for Full-Time Teachers

The interviews for the full-time teachers involved question-
ing in fewer areas, The full-time teachers were not asked about
preparation for teaching since it was assumed that the conditions
for their being chosen were such as to obviate the necessity for
determining preparation, Likewise, the full-time teachers were not
asked about supervision, The supervision of full-time teachers was
not within the scope of this study. The interviews were conducted,

otherwise, in a manner similar to those of the part-time teachers,
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Vii, GATHERING THE DATA

Seventy-seven interviews were conducted by the author in
this.study. Each interview was approximately one hour in length,
There were variations, but most interviews were conducted within
one class period,

Each interview began, after initial pleasantries, with a
brief explanation of the purpose of the study, how the respondent
was picked, a general establishment of rapport, amd general moti-
vation for a successful interview, The interviewer stated that
he was trying to establish some facts concerning the backgrbunds,
teaching activities and techniques, attitudes, and problems of
graduate students doing part-time teaching so that recormmendations
could be made for improving the use of graduate students as teachers
for their own good and the geod of the school, They were told
that they were picked randomly and that one person in six was being
interviewed,

It was explained that the questionnaire consisted of two
parts-=the first part being factual and the second part containing
more general questions,

The interviewer had a copy of the questiomnaire and read
each question for the respordent to answer, As the respondent
talked, the interviewer recorded the answers to the questions on

the questionnaire,
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In the case of a factual answer, the verbatim response was
written down, When a more general question was asked, however,
and the respordent discussed the situation at some length, the
interviewer was forced to comdense the statements into a summary.
A paraphrasing was often necessary. A paragraph condensed into
a sentence, or a sentence Into a few key words, was done in many
cases as a verbatim transcript was beyond the ability of the
interviewer and not essential to the study.

At the end of the interview, when the two parties were
separated, the interviewer would then go over the completed ques-
tionnaire to be sure that the information recorded was adequately
stated, During the rush of the interview, the interviewer was
often forced to record a phrase or a few key words that would need
amplifying as soon as possible in order to retain the full amnd
correct meaning that was intended by the resﬁondent.

After the sixty-two part-time teachers and the fifteen
full=time teachers had been interviewed, the data were transferred
to cards, Symbols were used so that all information for one inter-
view could be placed upon one card, This was done so that a rapid
count could be made for a response in a given category and so that

statistical information could be rapidly determined.
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VIII. ANALYZING THE DATA

The three purposes of the study include determining the
qualifications and functions, determining the teaching methods,
ard determining supervision of the part-time teachers.

a, Determining the qualifications and functions of the
part-time teachers involved the analysis of data. Qualifications
and function were described by giving the number possessing or
lacking a given quality, Data were analyzed by giving the per cent
of part-time teachers who possessed or lacked each quality.

b. The statistical method used to compare the teaching
nethods of the part~-time teachers with those of the full-time
teachers was the "chi-square,"” using a significance level of
5 per cent, Each of the comparisons was through a three-by-two

or a two-by-two contingency table, The basic formila was:

©. Lox)?
Where O i{s the observed frequency and E is the expected frequency.
The expected frequency "E" i{s computed in each case from the total
rumber of teachers falling in each category.

If the chi-square as computed turned out to be significant,

then a correction was applied to determine if it was, in fact,
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significant, The method used to correct chi-square for small
samples was that of "Yates correction,nl

The process of using Yates correction as described by
Walker and Lev is "to change the (observed) frequency in each cell
by .5, keeping the marginal totals unchanged and reducing the size
of (chi-square)."?

¢. The method used to describe the supervision of the part-
time teachers was similar to that used to describe qualifications
and functions, The number of part-time teachers subject to or not

subject to each type of supervision was given,
I¥. VALIDITY OF DATA

Since the interview involves two persons, the respondent
and the interviewer, each one is a possible source of inaccuracy.
The interviewer is as important as the respondent in producing
unbiased results, The ideal to be attained in an interview is for
a resporxlent to understand fully each question, to give his free
ard uninhibited response to the question, and for the interviewer
to record precisely the statements of the respondent, The statement

of this i{deal points up three possible sources of error--failure of

lelen M. Walker and Joseph Lev, Statistical Inference,
Henry Holt and Company, New York, p. 106,

2Ibid., p. 106,
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the respondent to understand the question, lack of freedom from
inhibition and influence for the respordent, and inability of the
interviewer to understand the respondent?s remarks or to record
them correctly,

Cne advantage of the interview over the gquestionnaire is
to ensure the respondent!s understanding of each question., The
interviewer can usually determine from the response to a question
whether or not it was understood.

Inhibition or influence of the respordent is a possible
source of error, The respordent may try to please the interviewer
or he may not feel free to answer a question in the face-to-face
relationship of the interview. Anonymity may be practiced by the
person or persons conducting a study (and for this study it was)
but the respondent may not feel anonymous., As a result, he may
feel some inhibitions as to the answers he gives, Hyman says,
concerning this problem:

It is obvious to the respondent that he can easily

be identified, and it is safe to say that he seldom
feels anonymous in the situation. The interviewer and
the respondent have developed a relationship which,
although transient, has identified the respordent in
some respects to the intervliewer, He is present to
the interviewer as a person, and , . . interactional

effects may result from the mere existence of a
personal relationship,

Merbert H, Hyman, William J, Cobb, et. al., Interviewing
in Social Research, University of Chicago Press, 1954, p. 182,
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The effect of the interviewer in understanding and correctly
recording responses is important, For this study, a mechanical
recording of the interviews would have reduced errors of recording
responses, Cn the other hand, mechanical recording tends to
Increase inhibition of respondents, It was felt that freedom of
response was nore important than possible errors of recording,
and a serious attempt was made to keep such errors to a minimun,

Another possible source of intervieuer error is in the
categorizing of responses, The personal bias of the interviewer
nay affect his recording of the responses. For this study,
however, there is a qualifying factor which should be kept in mind.
.11 the interviewing was done by the author of the study, If there
is a bias in terms of a particular ideology, then all the interviews
are biased in the same direction, At the same time, the bias is
the same as that of the whole study, In other words, the bias
represented in the interview results comes from the same point of
view as is represented in the entire study. In considering the
possible bias of the results to a particular question, however,
the reader needs to weigh each question and the type of answer it
calls for,

The possible biases mentioned above-~trying to please the
interviewer, interviewer probing for a "deeper" answer, interviewer
recording of responses, and the possible lack of anonymity felt by
the respondent in an interview-~need to be kept in mind as factors

which qualify the results of a study such as this one in which data
were collected by a personal interview,
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Sumnary

Sixty=-two graduate-student--part-time teachers and fifteen
full-tine teachers uwere interviewed by the author of this study.
The sample of part-time teachers.uas one in six of all those
included in the population under study. The full-time teachers
were chosen as representatives of those with a reputation for good
teaching,

The interview was chosen because of the nearly 100 per cent
Tesponse, the attempt to determine complex attitudes, the desire
to have the respondents discuss a given problem without suggesting
answers or a frame of reference, the freedom of the interviewer
In being sure the respondent understood the question and of probing
for a "deeper! answer, and the fact that respordents seemed to talte
the Interview seriously, _

Cach interview was conducted by the author of the study,
Information from each interview was recorded on a fresh questionnaire
by the interviewer, O5tatistics used were the recording of per cent
of part-time teachers having each of the qualities and the use of
chi~square, with Yates correction when necessary, for comparing the
teaching methods of the part- and full-time teachers, A significance
level of ,05 was used throughout the study.

The validity of the data is subject to the limitations of data
collected through a personal interview, An interviewee may fail to
urderstand a question, He may be inhibited in his response, The

interviewer may fail to record or interpret the answer correctly,



CHAPTER IV
QUALIFICATIONS AND FUNCTIONS OF PART~TIME TEACHERS

The role of the part-time teacher at a university is somewhat
different from the role of a full-time staff member, The differences
are prigarily those of qualification, function, and supervision,.

The part-time teachers are often inexperienced and new to the pro-
fession of college teaching, They often perform functions which
involve only partial responsibility for the courses they teach,
And, usually, they are supervised by full-time staff members, The
purpose gf this chapter is to report the data which show the
qualifications and functions of the part-time teachers, Data were
collepted which show the backgrounds, experiences, education,.and
teaching environment. |

In this chapter, the writer has tried to answer the follow-
ing questions gbout the part-time teachers in the sample:

1. What were the vital statistics?

2, What were their professional expectations?

3. What degrees had they earned and what degrees were they

working toward?

L. How did their past and current fields of study relate to
their teaching fields?

87
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5. What teaching experiences had they had?

6. What professional education had they had?

7. What broadening experiences had they had?

8. What function did they play in undergraduate education?

9. W¥What was the form of organization under which they
taught,

The chapter is organized around the preceding nine questions,
Each question is taken in turn, the data collected on that question
are shown, and the facts revealed by the data are discussed.

1. Vital Statistics

The data include sex, marital status, and estimated age.
They show that 79 per cent of the part-~time teachers were men and
21 per cent were women; that 52 per cent were single and L8 per cent
were married; and that 60 per cent had an estimated age of twenty-
five years or older,

The data show that a sizable number of women are part-time
teachers, and it is known that there are many women who become
college teachers, The conclusion could be drawn that women need to
be considered in any discussion about part~time teachers. The data
also show that any plan for the use of graduate students as teachers
needs to recognize the fact that many are married, since about one-
half the nmumber of part-time teachers were married., It should be
pointed out that the age of the part-time teachers was estimated by
the interviewer, partly on appearance ard partly on statements of

education and experience, For example, a person with service
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experience and in the last stages of a Ph,), program is rather
likely to be over twenty-five years of age, It was felt that
age was an important fact to consider in the direction and super-
vision of part-time teachers, Youth does not disqualify one from
being a part-~time teacher but might require that the teacher be
given more attention and supervision, especially in the beginning
stages of teaching.

2., Professional Expectations

Table 1 reveals the professional expectations of the part-time

teachers,

TABLE 1

PROFESSIONAL EXPECTATIONS OF THE PART-TIME TEACHERS

——iu— e ——— ——
o —

Expectations Per Cent
Expect to become teachers 65
Do not expect to becone teachers 11
Do not know 2L

100

Table 1 shows that there were three distinct groups as far as
professional expectations were concerned; those who expected to
teach, those who did not expect to teach, and those who did not know
at the time of the interview, As far as expectation is concerned,

teaching is the most likely future occupation of the part-time teachers.
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The part-time teaching done by those who expected to become college
teachers could be considered as an apprenticeship of a sort, The
literature revealed that many educational guthorities believed
that teaching under supervision was beneficial for the beginning
college teacher., Since almost two-thirds of the sample expected
to become college teachers, the opportunity existed for the
institution to provide teaching under superviéion as preparation
for a career of college teaching. This is not to say all were
supervised, only that the opportunity for supervised teaching
existed,

The data also reveal that almost one-third of the sample
were either undecided as to their future careers or did not expect
to become teachers, This shows that those responsible for hiring
part-time teachers did not restrict their choice to those who
expected to become teachers, The opportunity to teach part time
should have given those undecided an opportunity to see what teach~
ing was like as a basis for a future choice., Those who taught
well could be encouraged to become teachers,

A critique of the data can be made about those collected
for the part-time teachers who did not expect to make teaching their
career, It is unknown why they participated in part-time teaching,
It might be assumed, for example, ﬁhat they taught to make it
financially possible to attend graduate school, There is no evidence
to back up this assertion, however, since no data were determined

in this area, There are questions of motivation for teaching which
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may be raised about part-time teachers in terms of career
expectancy. It is this author's opinion that part-time teachers
who expect to become teachers would, in general, have more moti-
vation to teach successfully and to learn about the profession of
teaching than would those who did not expect to become teachers.

3. Degrees Current;x Worked for and Degrees Previously Earned

Academic preparation is considered as one of the most
important requirements for college teaching. In terms of degree
objective, the data show that 68 per cent of the part-time teachers
were working for the Ph,), degree and that 32 per cent were working
for the lMaster's degree, In terﬁs of degrees earned previously,
all part-time teachers had z Bachelort!s degree and U7 per cent had
a Master's degree,

For permanent employment, the itlaster!s degree is usually
considered as the minimum in some fields and in some schools, while
the Ph.J), is so considered in other fields and other schools, About
one~third of the part-time teachers were working toward a lMaster's
degree., If the Bachelor's degree is considered as the minimunm
preparation needed, then all were adequately prepared, I1If the
Haster's degree is considered a minimum, then at least 43 per cent
would be considered as inadequately prepared, The expression "at
least" is used because 11 per cent were working for the Ph,D, withe
ocut a previous Master!s degree. The academic level of individuals
in that group would be a function of the length of time they had

spent on the Ph,h, No conclusion about the preparation of
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individuals in the group can be reached, assuming the Master's
degree as a minimum, as the length of time spent in the Ph.D,
program was not determined, Conclusions about the adequacy of
preparation of part-time teachers, as far as level of education is
concerned, depend upon what is assumed to be the minimum level of
preparation needed for college teaching,

L. Fields of Study and Their Relation to the Teaching Field

One of the requirements of a college teacher is that he be
well versed in the subject matter he is teaching, Most educators
agree that a knowledge of the subject is a necessity for any teacher,
and egpecially for a college teacher, A teacher who is doing
current ¢raduate work and also teaching a course to underoraduates
is prbbably doing his teaching and study in the same general field,
The teacher is often specializing in some particular aspect of a
larger field and teaching a general course in that field, An
example would be a graduate student studying physiological chemistry
ard teaching a course in general chemistry to freshmen, This
example would be classified as teaching in the same field as the
graduate study.

Another possibility is that a teacher is teaching a course
in a field related to his graduate work, The teacher, in his
graduate study, would have included work in the field in which he

was doing part=-time teaching., An example would be a teacher
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studying engineering in his graduate work and teaching mechanical
drawing, This would be classified as teaching in a related field,

Another situation arising in undergraduate teaching is for
the teacher to be teaching a general elementary subject, such as
in social studies or science, and have a major field of study in
one of the branches of his teaching field, An example would be the
socjiology major teaching a course in general studies, which is
designed to provide an overview of social studies for the non-
specialist, Another example would be the physics major teaching
a course in physical science dealing with several of the physical
sciences,

Data were collected from the part-time teachers revealing
the relationship of the course they taught to their current field
of study and to degrees previously earned. These data are revealed

in Tables 2 and 3,

TABLE 2

RELATIONSHIP OF TEACHING FIELD AND CURRENT
GRADUATE WORK FCR THE PART-TIME TEACHERS

Relationship Per Cent
Teaching same field as current graduate work 95
Teaching general education course in same general 3

field as specialty

Teaching a course in a field unrelated to current 2
graduate work —
100
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TABLE 3

RELATIONSHIP OF EARNED DEGREES AND TEACHING
FIELD FCR THE PART-TIME TEACHERS

e e e —— ]
Relationship Per Cent
Teaching same field as current graduate work with no 13

previous degrees in that field

Teaching same field as current graduate work with one 3
degree in a related field

Teaching same field as current graduate work with one 29
previous degree in that field

Teaching same field as current graduate work with two 36
previous degrees in that field

Teaching same field as current graduate work with one 2
degree in that field and one in a related field

Teaching same field as current graduate work with one 13
degree in that field and one in an unrelated field

Teaching a general education course with one degree in 2
general field and one in an unrelated field

o

Teaching a general education course with one degree in
a related field

Teaching a course in a field unrelated to current 2
graduate work with one degree in a related field

102

As shown In Table 2, most part-time teachers taught courses
which were in the same general field as their current graduate work,
The exceptions included two teachers of elementary courses which
were of a general education nature, and which, presumably, cut

across traditional subjectematter boundaries, These two had
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specialties in the same general field. The other exception taught
in a field unrelated to his current graduate work, but, as revealed
in Table 3, he had a previous degree in a related field,

Table 3 gives a further breakdown which includes fields of
previous degrees, It shows that 13 per cent taught in a field in
which they had not previously earned degrees, The length of time
they had done graduate work in that field would give some indication
of their preparation but it was not determined,

The conclusion reached s that those choosing part-time
teachers to teach in a given field almost always chose from among
those graduate students who were currently majoring in that field,
Those chosen did not have, in all cases, a record of having previously
earned degrees in that field, The selection of teachers for
elementary courses which cut across traditional subject-matter
boundaries seems to have been made from specialists in the same
general area as the subject field taught.

5. Teaching Experience

Experiences which may contribute to professional development
and for which data were collected were college~teaching experience
and other teaching experience, The college-teaching experience of
the part-time teachers is shown in Table L. Whether the years of
experience revealed in Table L were full- or part-time teaching was
not determined; only the number of years taught at the college level

was ascertained,
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TABLE

YEARS OF TEACHING EXPERIENCE AT THE COLLEGE
LEVEL OF THE SIXTY~IWO PART-TIME TEACHERS

Per Cent of

Part-T ime

Number of Years Teachers
One year or less 52
In the second year 21
In the third year 11
In the fourth year 8
In the fifth year 3
In the sixth year 3
In the tenth year _2
100

Table L shows that over half the part-time teachers had had
one year or less of college-~teaching experience, The median number
of years was slightly less than one year, The computed median was
.97 years, The part=time teachers were a relatively inexperienced
group as far as college teaching is concerned since 52 per cent had
had one year or less and 73 per cent had had two years or less of
such experience,

The average amount of college-~teaching experience was 2,11
years. The average i1s misleading in this case, however, as a few
teachers had more than five years of experience, while more than
half had had less than one year,
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Sixteen per cent of the part-time teachers had had
secondary-school~teaching experience, This fact has some signifi-
cance as to one source, at least, of college teachers, All of
those with secondary-school-teaching experience indicated that
they expected to become college teachers with one exception; He
was urdecided,

Forty=-seven per cent of the part-time teachers had had
other teaching experience, such as tutoring, While tutoring is
not classroom teaching, insight into learning and student
characteristics may be gained from the experience.

As stated previously, 52 per cent of the part-time teachers
had had one year or less of college-teaching experience., Twenty-
three per cent of the part-ﬁime teachers had taught one year or
less at the college level, had not taught at the secomdary level,
ard had done no tutoring.

é. Professional Education

Professional education is that which contributes to understand-
ing problems of education, to the nature of learning and learners,
or to purposes of education, As to whether professional education
contributes to the quality of teaching has not been resolved by the
college=teaching profession, There are some, at least, who believe
that nothing is gained by professional education, that a knowledge

of the subject is the only requirement of a college teacher, Others
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believe that professional education may contribute to the quality
of work of a college teacher by making him acquainted with the
psychology of learning and some of the issues, problems, ard
techniques of teaching.

The nature of a course in education would have some bearing
on its usefulness for a college teacher. One specific question
asked the part-time teachers was whether they had had course work
in education, If the response was positive, the fact was recorded
but the nature of the course or courses was not determined. Another
question asked was the number of courses taken in which the objec~
tives of the course they were teaching had been discussed. The
question referred primarily to the practice of having a seminar
in conjunction with supervised teaching cr preceding it in which
objectives of teaching were discussed,

Course work in psychology may contribute to college teaching
by giving insight into the psychological nature of man, into the
way people learn, ard into specific areas of learning, such as tests
and measurements. The part-time teachers were asked if they had
had a course or courses in psychology, The nature of the courses
were not determined, however, A more specific question was asked
at another point in the interview as to whether or not the part-time
teachers had had any course work on understanding students and their

problems,
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Data relating to the professional education of the part-time
teachers are presented in Tables 5 and 6,

Table 5 shows that ;2 per cent of the partetime teachers had
had course work in education, Since the specific courses were not
ascertained, the level of work in education and applicability of the
courses to college teaching is unknown, The fact that 24 per cent
of the part~time teachers were education majors for the Bachelor!s
degree or both the Bachelor's and Master!s degrees seems a somewhat
sigﬁifiCant fact, This group presumably was prepared to teach
below the college level at one time, At the time of the interview,
80 per cent of the group expected to become college teachers and
20 per cent did not know, As recruits for the college-teaching
profession, the 2l per cent with education majors had shown an
interest in the teaching profession as undergraduates, Two
individuals were education majors at the time of the interview and

as part-time teachers were teaching courses in education,
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TABLE 5

COURSE WORK IN EDUCATION OF THE PART~TIME TEACHERS

B ——— e e — ——n e —4
Per Cent of
Part-T ime
Course Work in Education Teachers
Majored in education for the Bachelor!s degree 18
Majored in education for both the Bachelor'!s and €
Mastert!s degree
With one to seven courses in education 18
With no course work in education _58
100

Table & shows that 81 per cent of the part-time teachers had
had course work in psychology, The nature of the courses was not
determined so their applicability to college teaching could not be
directly ascertained, Since psychology as a field deals with human
behavior and its study, it is the basis for ruch educational opinion
and technique, Understanding the educational process would seen to
be predicated upon a knowledge of psychology, 41l but twelve
(15 per cent) of the part-time teachers had had course work in
psychology, Forty=two per cent had had one or two courses in
psychology. The probable pattern was to have general psychology as
an undergraduate which hardly constitutes preparation for urderstand-

ing the learning process but would contribute to it,
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TABLE 6

CCURSE WORK I PSYCHOLOGY TAKEW BY
THE PART=TIME TEACHERS

Per Cent of

Part-T ime

Course York in Psychology Teachers
iTajored in psycholoqgy for the Bachelor!s degree 2
lajored in psychology for the Master's degreec 3
Majored in psychology for both the Bachelor's and 5

HMasterts degrees

Took from three to six courses in psychology 29
Took one or two courses in psychology e
1io course work in psycholoqgy 12
100

One method of making supervision more neaningful is to have
a course in conjunction with or preceding the teaching that deals
vith the objectives and methods of teaching in that field, The
data show that 85 per cent of the part-time teachers had not had
course work dealing with objectives of teaching in that fizld,

The data also show that 76 per cent of the part-time teachers
had not had course work dealing with the understanding of college
students and their problems. The objectives of teaching and the
understanding of student problems are samples of two of the areas
of higher education which would presumably contribute directly to

college teaching,
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Sixteen per cent of the part-time teachers had had no
course work in education, no course work in psychology, no course
work in objectives, and no course work in understanding student
problems, The conclusion cannot be made that this group is not
prepared to téach. There is the fact that this 16 per cent had
not had or had not taken advantage of the opportunity to learn
in formal c¢ourses about problems of education. They may have
learned about teaching and learning and learners from other
sources, such as literature or experience,

Those who had had courses in education, in psycholoqgy,
in objectives, or in understanding students or various combinations
of these may or may not be prepared to teach, They had, however,
been exposed to one or more sources of knowledge on teaching
problems, learning, objectives, or methods of teaching.

A critique of the data gathered in the area of professional
education is appropriate at this point, College teachers and
secondary teachers are members of two different sets., While it is
true that there might be some value to a college teacher in the
content of a course in education or psychology designed for a
secordary teacher, it is also true that the two tasks are somewhat
different. There are courses in education and psychology which are
directly applicable to collegé teaching, From the point of view of
hindsight, more significant conclusions might have been obtained by

directing questions of professional education directly to college
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teaching, Having a list of specific course titles taken by each
part-time teacher in education and psychology would permit
analyses mnd conclusions of a more significant nature,

J. Broadening Experiences

In teaching, as in other professions, worldly experiences
contribute to the maturity of the professional person, There is
no attempt here to measure the worldliness of the part-time teachers
quantitatively, There are experiences, however, which are fairly
common to the general age group of the part-time teachers which
would tend to contribute to knowledge of the working world,

Information was determined relative to four fairly common
experiences of young people today. The experiences are military
service, overseas travel, leadership worlt with youth groups, and
employment in occupations other than teaching and with youth groups,

The data show that 56 per cent of the part-time teachers
had not had military service experience, that 11 per cent had had
nonoverseas military experience, and that 31 per cent had traveled
abroad (including overseas service), 50 per cent had not, and 5 per
cent came from a foreign country originally, Forty-four per cent
had done leadership work with youth groups., Amnd 89 per cent had
held jobs other than teaching and youth work,

Combining the data concerning broadening experiences leads
to the conclusion that 6 per cent of the part~time teachers had had
none of the four experiences determined and another 2L per cent had

had one. The remaining 70 per cent had had two or more,
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8. The Nature of the Students Taught and the Place of the

Course ig'rheir Curricula

To show further the functions of the part-time teachers at
the Ohio State University at the time of the Iinterviews, information
concerning the level of the students taught, the place of the course
in the curriculum, and other appropriate data were gathered,

The use of graduate students as part-time teachers to supple-
nent the regular staff is of interest in this study, Part of the
description of the use of this grouwp of part-time teachers concerns
their role in education. The level of students, the homogeneity
of the class, the place of the course in the students' progranm,
ard whether it is required or elective are important facts to know
in determining the ways in which part=-time teachers are used,

The level of the students has an effect on some teaching
methods, Students at the lower levels, and especially freshnen,
are having academic difficulties in large rnumbers, are less at home
in the institution, are less effective at learning, and are less
sophisticated intellectually than are advanced students,

Table 7 shows the level of students taught by the part-time

teachers,
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TABLE 7
LEVEL OF STUDENTS TAUGHT BY THE PART~TIME TEACHERS

Per Cent of

Part-T ime

Level of Students Teachers
Freshmen L8
Sophonores 16
Juniors 6
Freshmen and sophomores 10
Sophomores and juniors 6
Juniors and seniors 8
All levels _5
99

Table 7 shows that 7L per cent of the part-time teachers
taught lower division students, 15 per cent taught upper division
students, and the remaining 11 per cent taught both upper and lower
division students, The part-time teachers were used primarily to
teach lower division students since about three-fourths (7L per cent)
taught that level of students, In addition, almost half (48 per
cent) of the part-time teachers taught freshmen exclusively,

Another factor bearing on teaching is whether the students
are a mixed group or are homogeneous with respect to their vocational
objective, For example, the teacher of chemistry might very well

teach a group of chemistry majors and a group of nursing students
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differently., Teaching a group of students who represent many
di{fferent programs may pose special problems of teaching not posed
by a grou of students all in the same proéram, such as engineering
or nursing.

The data show that L2 per cent of the part-time teachers
taught a course to a specialized group of students, as far as
vocational objectives were concerned, and that 58 per cent taught
a course to students who were mixed as far as vocational objectives
were concerned,

A related question as to whether or not the students repre-
sented a mixed or homogeneous group is that of the place of the
course in the students! programs, Courses may be labeled as
general education, as being part of an academic major if the student
is in education or liberal arts, or as being a professional coufse.
For example, a sociology course could be general education for a
liberal arts student, in the academic major of a secondary education
student, or a professional course for a future sociologist, A teacher
might very well teach differently in each case,

Data showing the place of the courses taught by the part-time
teachers in the programs of the students in the courses are shown in

Table 8,
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TABLE 8

PLACE IN STUDENTS' PROGRAM OF THE COURSE
TAUGHT BY THE PART~TIME TEACHER

—_— . - _ ]

Per Cent of

_ Part-T ime

Function of Course Teachers
General education _ 58
In the academic major 3
In the professicnal program 23
Mixed purposes 1
The teacher did not know _2
100

Whether the courses taught were elective or required was
determined, Table 9 shows the degree to which the course taught

was required of the students,

TABLE 9

PART-TIME TEACHERS TEACHING COURSES IN WHICH THE
COURSE 1S ELECTIVE OR REQUIRED FOR THE STUDENTS

Per Cent of
Part-T ime
llature of Course (Required or Elective) Teachers
Required for most of the students taking it 87
Required for some of the students taking it 3
Elective for most of the students taking it 6
The teacher did not know 3
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The function of the average part-time teacher was mainly
that of teaching lower division students with varied vocational
objectives a course in general education which was required for
most of them., Some part-time teachers did teach upper division
students, some taught students with like vocational objectives,
and some taught courses which were elective,

9. Organization of Teaching Responsibilities

No picture of the part-time teachers is complete without a
look at the way in which teaching respongibilities were delegated,
Five different patterns were turned up in this study. The first
situation was one in which the part-time teacher taught a classroom
subject which met from three to five hours per week, The part-time
teacher conducted the class himself, No one else shared responsi-
bility for conducting the class, although the part~time teacher may
have been supervised in one or more ways in his teaching.

The second situation was that in which the part-time teacher
corducted all aspects of a classroom and laboratory course which
included lecture, recitation, and laboratory, He may have been
supervised in one or more aspects of his work, but he did all the
teaching,

The third situation was that in which the part-time teacher
taught a laboratory-recitation section, A professor had the students
in a large lecture section which met once or twice a week., The
students were divided into smaller groups for the laboratory-recita-

tion sections, The laboratory-recitation sections were taught by
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part-time t chers, primarily. The responsibilities of the part-
time teacher were necessarily limited since their teaching
involved only :;.art of the course.

The fourth situation was that in which the part-time teacher
taught a laboratory section. Ancther teacher had the students in
lecture and recitation; the part-time teacher taught the laboratory,
The part=time teachers in this group had only linited reSponsibility
for the worlt of the students in the course,

The fifth situation was that in which the part-time tcacher
taught a course in which physical activity was the primary purpose.
There was very little acadenic worlt involved, Table 10 shows the

nurber of part-time teachers teaching in each of the five situations

described,
TABLEZ 10
DISTRIBUTION OF TEACHING RESPONSIBILITIES
FCR THE PART~TIME TEACHERS

Per Cent of

ParteT ime
Teaching Duties Teachers
Teaching a classroom subject 60
Teaching a classroom andd laboratory course in its 8

entirety

Teaching a labhoratory-recitation section 16
Teaching a laboratory section 13

Teaching a physical activity course

L

100
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Table 10 shows the various situations in which the part-
time teachers taught. Those who were responsible for all the
teaching in the course, the first, second, and fifth groups above,
combine fer a total of 71 per cent, These part-time teachers
may have been supervised in one or more ways, but they were
responsible for all teaching,

The remaining 29 per cent of the part-time teachers shared
teaching duties with others,

Summary

The purpose of this chapter was to determine the quali-
fications and functions of the part-time teachers by attempting to
answer nine questions relating to background, experience, education,
and the nature of teaching duties,

All the part-time teachers did not expect to become college
teachers and some were undecided, All had received the Bachelor!s
degree and over one-half the Master'!s degree, Practically all were
teaching in a field in which they were specializing as graduate
students, About one-half had had one year or less of college-
teaching experience, Twenty-three per cent had had one year or
less of college~teaching experience, had not taught at the high-school
level, and had not done tutoring., Eighty-four per cent had had
course work in one or more of the areas of education, psychology,
course objectives, or understanding student problems, Some of the
part-time teachers had had many of the broadening experiences listed

in this study, but some had had none., Twenty-six per cent taught a
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required course to freshmen which was of the nature of general

education, Seventy-one per cent taught a course in which they

were responsible for conducting all activities of the class.

Twenty-nine per cent divided teaching duties with other teachers,



CHAPTER V
DESCRIPTICN OF TEACHING METHCODS OF PART-TIME TEACHERS

A significant part of the description of the role of the part-
time teacher is that of teaching methods, The purpose of this
chapter is to describe the teaching methods of the part~time teacher
by comparing his methods with those of the full-time teachers
reputed to be excellent teabhers. Teaching methods include objec~-
tives of teaching, the means to reach those objectives, and the
evaluation of the degree to which the objectives have been met,

A description needs a context for discussion, and the
alternatives seemed to be to describe the teaching methods on the
basis of ideal ones or by comparing the methods of two distinct
groups., Since ideal methods tend to be a source of debate and since
there {s an apparent wide variation of successful teaching patterns
in use, the most appropriate means of description sezemed to be that
of comparison, The group chosen for comparison was a group of full-
time teachers, previously described, who were picked as representa-
tives of those with a reputatioh for good teaching.

In addition, as pointed out in thé previous chapter, there is
wide variation in the ways in which teaching duties are organized
and wide variation of courses and responsibilities. To compare such

112
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a1 divergence of teaching situations, comparison factors are needed
which are applicable to all teaching situations, An attempt has
been made to do this based upon the literature and discussion of
Chapter II1*

The comparison factors to be used are, in actuality, a set
of assumptions, These assumptions are as follows:

1, A teacher should have teaching objectives in the course
he teaches which are in addition to the principles of a body of
knowledge, a procedure or a skill, or both,

2. A teacher should use classroom-teaching techniques of a
teacher-centered nature, of a student-problem-centered nature, and
of an active~student-participation nature, and the techniques used
should not be linmited to any one classification,

3. A teacher should give assigmments which allow students
freedom and initiative in their completion, at least part of the
time,

L. A teacher should encourage superior students to do more
than a minimum by giving extra credit for extra work,

5. A teacher should make a positive effort to help students
needing assistance in learniné.

6. A teacher should counsel students with personal problems,

#The two part-time teachers teaching physical activities
courses were omitted in the description of teaching methods since it
was felt that such courses were so different from the others as to
be not comparable,
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7. A teacher should refer students to campus personnel
agencies when feasible,

8, The evaluation of students should be based upon as wide
a range of activities as the nature of the course permits,

9. The evaluation of students should he based upon clear
and consistent standards,

10, The teacher should see a use for evaluation which is in
addition to that of determining student qrades,

Each of these ten assumptions will be used as a comparison
factor to compare the teaching methods of the part- and full-time
teachers and will be the basis of the "mll hypothesis" used in
each statistical investigation, A chi-square statistical technique
will be used with Yates correction when necessary, The level of
significance is assumed to be 5 per cent,

Teaching methods are divided into the six basic areas
discussed in Chapter II, They are: objectives, classroom techniques,
student assignments, handling of student academic problems, handling
of student nonacademic problems, and evaluation,

1. Statement of course objectives. Both part- and full-time

teachers were asked to state the objectives of the courses they
taught., The fifteen full-time teachers stated a total of fifty
obJectives and the sixty-two part-time teachers a total of 183
objectives, Considerations of space preclude listing all 233

objectives stated,
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To apply the comparison factor in the area of objectives,
it was necessary to classify objectives into specified categories;
namely, to teach the facts and principles of a body of knowledge,
to teach a process or a skill, and all objectives different from
the first two,

As the literature showed, teachers should have objectives
in teaching beyond those of subject matter. Some courses, however,
have objectives of skill, For example, an English course may have
writing skill as an objective or a chemistry course may include
learning laboratory techniques as an objective, It was decided to
include as obvious course objectives the learning of skills in
addition to subject matter, The assumption was made that a teacher
should have objectives in his teaching beyond the obvious ones of
subject matter and skills,

Classifying objectives, as indicated above, involves a
problem of interpretation, In this study, the classifying of objec-
tives was done by the author, It is probable that other ohservers
might classify some objectives in ways different from that done in
this study, The attempt was made, however, to include only those
objectives as limited ones which gppeared to be cbviously subject
matter and skills, No attempt was made to evaluate the objectives
as "sound" or "unsourd," only as being limited or not,

To demonstrate how the choice was made, the author has
included samples of objectives stated by individual teachers along

with the decision of classification,
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Part-Time Teacher No, 1 stated two objectives: learn ard
apply actual principles of chemistry; learn laboratory techniques,
The objectives of this teacher were classified as being limited.

Part-Time Teacher No, 2 stated five objectives: give the
underlying principles of chemistry; give a view of the over-all
nature or philosophy of a science; tie in observations with every-
day life; give an historical view of chemistry; give them the
feeling or idea that science is far less cut and dried, Because
of the second, third, and fifth objectives stated, this teacher
was classified as one not giving limited objectives,

Part-Time Teacher No, 3 stated three objectives: have the
students become aware of actual economic conditions of the United
States; familiarize them with the history of economic thought;
familiarize them with ways of scientific thought, Because of the
last stated objective, this teacher was classified as one not
stating limited objectives,

Part-T ime Teacher No, L stated two objectives: teach them a
way of thinking about govermment; teach them ways of thinking about
their opinions; this course is a vehicle for these objectives, This
teacher was classified as not stating limited objectives,

Full-Time Teacher No, 1 stated four objectives: show why the
subject exists; see that economic problems are related to each other;

learn good reasoning about economics; have experience in reasoning
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and -how man's mind tries to conquer the world, None of these
objectives were classified as being that of teaching subject matter.

Full-Time Teacher No, 2 stated three objectives: have them
acquire knowledge in the field; think in terms of scientific
method, reason in a certain way; understand the relation of what
they are studying to everyday life, The latter two objectives
were classified as beyond those of subject matter,

Table 11 gives the per cent of full- and part-time teachers
who were classified as stating limited objectives or as stating
objectives beyond those of teaching the principles of a body of

knowledge or a procedure or a skill,

TABLE 11

LIMITATION OF OBJECTIVES STATED BY
FULL-TIME AND PART-TIME TEACHERS

et
et

Per Cent of Per Cent of
Part~T ime Full«T ime
Stated Obiective Teachers Teachers
Ob?ectives limited to the first two 33 0
teach the principles of a body
of knowledge, teach a procedure,
or both)
Uhjectives beyond the first two 67 100
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A teacher should have teaching

objectives in the course he teaches which are in addition to the

principles of a body of knowledge, a procedure or a skill, or

both,

Hypothesis No, One,

There is no significant difference

between part- and full-time teachers in the matter of stating course

objectives,

Observed Data (0)

Stating limited objectives
Stating additional objectives
Total

Expected Frequencies (E)

Part-T ime Full«T ime
Teachers Teachers Total
20 0 20
Lo 15 55
60 15 75
16,0 L,0
LL.0 11,0

b 4 2 = 6.819 with one degree of freedom. This is significant;

therefore, Yates correction must be applied,

Adjusted Observed Frequencies (0') Part-Time Full-Time Total
Teachers Teachers

Stating limited objectives 19,5 0.5 20,0

Stating additional objectives Lo,5 14,5 55.0

Total 60,0 15,0 75.0

X 2 = 5,221 with one degree of freedom, This is significant

the 5 pgr cent level,

at
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Applying a chi-square analysis to the data of Table 11 shows
that the difference between the two groups is significant at the
5 per cent level of significance, The hypothesis is rejected.*
The conclusion is that the full-time teachers were better
able than were the part-time teachers to state teaching objectives
beyond those of the principles of an organized body of knowledge, a
procedure or a skill, or both,

2. Classroom-teaching techniques, A total of fifteen

different teaching techniques was stated by the teachers interviewed
and classified by the author, The actual techniques are listed in
Table 12 along with the per cent of both part-time and full-time
teachers using each techniqué.

Table 12 is shown primarily to indicate the range and
descriptions of the teaching techniques used by the teachers, The

fifteen techniques are to be placed in three categories,

¥The computation of each analysis appears in the apperdix,
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TABLE 12

TEACHERS WHO USE EACH OF THE FIFTEEN
LISTED TEACHING TECHNIQUES

Per Cent of Per Cent of

Part-T ime Full-Time
Teaching Technique Teachers Teachers
Teacher-student discussion e 87

(recitation)

Lecture by the teacher 82 57
Student labora¥ory work 38 7
Teacher demonstrations 33 27
Students work at the board 23 20
Teacher reads to class 15 7
Audio-visual methods are used 13 &7
Ctudents work individually at their seats 10 20
Students give reports or talits 10 13
Teacher helps students irdividually 5 0
A student reads to class T 7
An outside lecturer is brought in 3 i
AH o student or students condurt the class 3 7
Student-student discussions 2 1z

Students participate in activities 0 13
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The percentage of both part- and full-time teachers using
one or more techniques in each category is shown in Table 13 along
with a description of the categories, The first category of
techniques is that of being teacher and subject-matter centered, In
this category, the teacher directs and determines the topics and
problems. The students are primarily passive observers, althouch
they may participate to a linited extent at the direction of the
teacher., The techniques listed under this category are: lecture,
teacher~-student discussion, teacher demonstration, outside lecturer
is brought in, the teacher reads to the class, or the use of
audio~visual aids is employed.

The second category of teaching techniques focuses attention
wpon individual student work amd problems, The students work
irdividually or in groups with the teacher's assistance, The
techniques listed in this category are as follows: laboratory
work, students work individually at their seats, students work at
the board, the teacher helps students individually, and student-
student discussions are held.

The third category of teaching techniques is that of student
responsibility of conducting the class, This makes the student the
center of attention and responsibility for a time. The teacher has
the students exercising initiative and imagination and has them
holding the floor rather than being passive recipients. The tech-
niques listed in this category are those in which students give

reports or talks, a student reads to the class, students conduct all
or portions of a class, and students participate {n activities,
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The number of teachers using each of the three categories
of teaching techniques is given in Table 13, Further analysis
asks whether a teacher confines his techniques to a single category

or uses severzl,

TABLE 13

TEACHERS USING EACH OF THE THREE CATEGORIES
OF TEACHING TZCHNIQUES

Per Cent of Per Cent of
Part-T ime Full=Time
Category of Teaching Technique Teachers Teachers
Teacher and subject-natter-centered 98 100
techniques
Individual-student~-centered techniques 57 33
The students have responsibility for 18 27

conducting portions of the class

The data of Table 1L show the number of teachers using
techniques in the given number of categories of teaching techniques,
The two groups of teachers will be compared on the basis of

classroom-teaching techniques by using the data of Table 1],
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TABLE 1k
TEACHERS USING TECHNIQUES IN THE STATED

NUMBER OF CLASSIFICATIONS OF CLASSROOM
TEACHING TECHNIQUES

Fer Cent of Per Cent of

Part-T ime Full-Time

Humber of Classifications Used Teachers Teachers
Techniques in one classification 33 _ Lo
Techniques in two classificatlons 60 33
Techniques in three classifications 1 _27
100 100

Comparison Factor No. Two, A teacher should use classroom
techniques of a teacher-centered nature, of a studenteproblem-centered
nature, and of an active~student-participation nature, and the
techniques used should not be limited to any one classification,

Hypothesis lio, Two, There is no significant difference

between part- and full-time teachers in their use of teaching

techniques,
Observed Frequencies (0) Part-Time Full-Time
— Teachers Teachers Total
One category of techniques ? 20 6 26
Two categories of techniques 36 5 L1
Three categories of techniques b N 8
Total 60 15 75
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Expected Frequencies (E) Part-Time Full-Time
Teachers Teachers

One category 20,8 5.2

Two categories 32,8 8.2

Three categories 6.1 1,6

;x:z = 6,21l with two degrees of freedom, This is significant
at the 5 per cent level,

The chi-square test of the frequencies shown in Table 14 shows
that the part-time teachers differ significantly from the full-time
teachers in their use of teaching techniques, The hypothesis is
rejected,

The chi-square test, however, simply shows that the distri-
bution of categories used by the two groups of teachers was not due
to chance factors in the selection of respondents. Since a larger
proportion of part-time teachers used two categories of techniques
arnd a larger proportion of full-time teachers used three categories
of techniques, the two effects would temd to mullify each other,

The chi-square test does not differentiate between variation in the
same or opposite direction, For example, if the mumbers of teachers
using two categories of technique and those using three categeries
were reversed, the chi-square would be unchanged, The conclusion
reached is that full-time teachers tended to use techniques in three
categories while part-time teachers tended to use techniques in two
categeries. The conclusion that one group used more categories of

techniques than another cannot be made,
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3. Student assignments., The data collected from the

interviews were classified by the author and showed a total of
twenty-one different hkinds of student assigmments given by the
teachers, These asgsigmments are listed in Table 15 along with the
per cent of part-time and full-~time teachers using each type of
student assigmment, The four categories of assigmnments were
classified on the basis of the degree of freedom permitted the
student in completing them,

The first category offers the students least freedom. In
this type, the teacher prescribes a definite amount of specified
work to be completed, Of the twenty-one assigmments listed in
Table 15, the following would be included: text reading, reading
outside of a text, specific problems and exercises, materials to
be completed and handed in, a workbook or a laboratory mamual,
syllabus study, drawing plates, mapwork, graph-making, and studying
for a test,

The second category is one in which the students may exercise
some initiative and imagination concerning the assigmment, In this
category are included work in the laboratory, writing papers to
hand in, having an outside experience of some sort, making up a
notebook to hand in, writing book reviews, and writing art form

revieuws,
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The third category is one in which the students work
creatively at the teacher'!s direction, Under this heading are
included a project to make or do in or out of class and student
talks,

The fourth category of assigmments is one in which the student
takes responsibility for directing his own work, Under this
classification are included personal studies, studying one phase
of a field when the choice is that of the student, and student

planning of work to take place in class,
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TABLE 15

TEACHERS GIVING THE SPECIFIED ASSIGNMENTS LISTED

Per Cent of Fer Cent of

Part-Time Full=T ime
Student Assigmment Teachers Teachers
Reading in a textbook 88 60
keading outside a textbook L2 07
Laboratory work 36 12
Corplete probleoms or exerciscs 23 33
Write paper to hand in 27 L7
Yiaterial given out to be completed 12 7
wWorlk in lab, manual or workbook 12 7
Cutside experiences required 2 7
lMake a notebook to harnd in 3 0
A project to make or do 3 0
Student speeches in class 3 0
Study in a syllabus 2 7
Jrawing plates 2 0
Hapwork 2 0
‘lake graphs 2 0
Study for a test < Q
Urite book reviews 2 7
Urite art form reviews 2 7
Personal studies 2 G
Study one phase of a field 2 7
Plan work to take place in class 0 7
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The mumber of teachers giving assigmments in each of the

four categories is given in Table 16,

TABLE 16

TEACHERS GIVING EACH OF FOUR TYPES
OF CLASSIFIED ASSIGNMENTS

Pty e

——

P ————— ——

s

Per Cent of Per Cent of
Part-T ime Full-Time
Classification of Assigmment Teachers Teachers
A. The student is to complete a set 98 100
anount of work prescribed by the
teacher
B. The student exercises sone 70 67
initiative and imagination
concerning the assigmment
C. The students work creatively 7 0
at the teacher's direction
D. The student takes responsibility 3 7

for directing his own work

Using Categories A, B, C, and D) of Table 16, Table 17 shows

the rmumber using assigmments in each pattern of categories.
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TEACHERS MAKING ASSIGNMENTS IN EACH
PATTERN OF CATEGORIES INDICATED
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e m———

Per Cent of Per Cent of
Pattern of Categories Part~T ime Full-Time
of Assigmments Teachers Teachers
A only 27 33
‘B only P 0
A and B 62 60
A and C 2 0
A axd D 2 0
A, B, and C 5 0
A, B, and D _2 1
102 100

Comparison Factor No, Three, A teacher should give assign-

ments which allow students freedom and initiative in their completion

at least part of the time,

To use the comparison factor for the data, it was assuned

that Categories C and D were those allowing the most freedom, and

Categories A and B were those allowing the least freedom, Under

that assumption, Table 18 was used to discover whether any significant

differences appeared,
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TABLE 18

TEACHERS MAKING ASSIGNMENTS ALLOWING GREATER OR LESS
FREEDOM AND INITIATIVE FOR THEIR COMPLETION

Per Cent of Per Cent of
Part-Time Full~T ime
Type of Assignments Teachers Teachers
In Categories A and B only, those 90 93
allowing least freedom and
initiative
Partly or all in Categories C and D, 10 7
those allowing most freedom and
initiative o
100 100

Hypothesis No, Three, There is no significant difference

between the part- and full-time teachers in the area of student

assigmments,
Observed Frequencies (0} Part-Time Full-Time Total
Teachers Teachers
Least Freedonm 5l 1L 68
Most Freedon 6 1 T
Total 60 15 75
Expected Frequencies (E)
Sho.h | 13.6
5.6 1.

;)C 2 .158 with one degree of freedom. This is not significant.
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Chi-square computation shows there is no significant
difference, and the hypothesis is accepted, The conclusion
reached is that part-time teachers did not differ significantly
from full-time teachers in the giving of student assigmments,

L. Academic problems, Student academic problems were

classified into two general groups--those of students with
superior background and ability and those involving problems of
lack of academic success,

The superior student, one not challenged by a course
designed for the average student, may be helped by giving him
work beyord that normally required, One way of stimulating work
of this nature is through the giving of extra credit,

Table 19 shows data relevant to the question of giving credit

for extra work,

TABLE 19

RESPONSES OF TEACHERS AS TO WHETHER THEY
GAVE ANY REWARD FOR EXTRA WORK

Per Cent of Per Cent of

Part-T ime Full-Tinme
Reward for Extra Work Teachers Teachers
Yes 12 20
No E8 80

— ———

100 100
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Comparison Factor No, Four, A teacher should encourage
superior students to do more than a minimun by giving extra credit

for extra work,

Hypothesis No, Four., There is no significant difference
between part-time and full-time teachers in the matter of giving

extra credit for extra work,

Observed Frequencies (0) Part-Time Full-Time
: Teachers Teachers Total
Gave extra credit 7 3 10
Did not 53 12 65
Total 60 15 75
Expected Frequencies (Z)
8 2
52 13

;}C 2 o +721 with one degree of freedom, This is not significant.
Using the data of Table 19 to examine the hypothesis shows that
there is no significant difference, The hypothesis is accepted.
The conclusion reached is that there was no significant
difference between part-time and full-time teachers in the giving

of extra credit for extra work,

The other aspect of academic problems to be investigated here
is that of helping students with academic difficulties, The responses
of the teachers, both full- and part-time, as to the course of
action they followed with slow=learning students or with students

with academic problems are shown in Table 20,
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NUMBER OF TEACHERS TAKING GIVEN COQURSE OF ACTICN
TO HELP STUDENTS WITH ACADEMIC PROBLEMS
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Per Cent of Per Cent of
Part-T ime Full-Time

Course of Action Taken Teachers Teachers

The teacher asks them to come in for 52 53
a conference

The teacher gives them individual help 35 0
during class

They come in if they wish., The 17 32
initiative is the students?!

The department furnishes a "help" room 8 0
for students In this subject

The teacher helps them obtain a tutor S 0

The teacher has a special class for them 3 7

The teacher prods them if they are not 3 o]
trying

The teacher sends them to personnel 3 0
services

The teacher turns in a form to the 2 0
college dean who calls them in

The teacher gives them extra work 0 7

The question does not apply to this 0 7
teachert!s class

Nothing 0 T
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The summary of the data of Table 20 as to whether the
teachers took positive or neutral actions is shown in Table 21.
The data of Table 21 will be used to apply the comparison factor

in the area of helping with student academic problenms,

TABLE 21

ANALYSIS OF COURSE OF ACTION TAKEN BY
TEACHERS TO HELP STUDENT

Per Cent of Per Cent of

Part-T ime Full-Time
Course of Action Teachers Teachers
Positive action to help students 60 60
with academic problems '
Not taking positive action 35 33
The question does not apply* 5 _1
100 100

#5Some teachers maintained they had no students having acadenmic
difficulties,

Comparison Factor No, Five, A teacher should make a positive
effort to help students needing assistance in learning,

Hypothesis No, Five, There is no significant difference
between part- and full-time teachers in taking positive or neutral

action with respect to students with academic problems,



Observed Frequencies (0)

Took positive action
Did not

Total

Expected Frequencies (E)

2

:k: = ,003 with one degree
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Part-Time Full-Time
Teachers Teachers Total
36 9 L5
21 5 26
57 1k 71
36.1 8.9
20,9 5.1

of freedom, This is not significant.

Chi-~-square analysis shows that there is no significant

difference and the hypothesis is accepted.

The conclusion is that there {s no significant difference

between part- and full-time teachers in taking positive action to

help students with academic problems.

5, Student nonacademic problems,

The part-time teachers are

to be compared with the full-time teachers in the area of nonacademic

student problems in two ways.

The first is to compare them on the

basis of whether or not they counseled students with nonacademic

problems, and the second is to compare them on the basis of whether

or not they referred students to campus personnel agencies when it

seemed advisable to do so,

The teachers were specifically asked whether students ever

came to them with nonacademic problems,

in Table 22,

Their responses are listed

The data of Table 22 will be applied to see whether or

or not there is a significant difference between the two groups of

teachers.
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TEACHERS! RESPONSE AS TO WHETHER THEY HELPED
STUDENTS WITH NONACADEMIC PROBLEMS
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Per Cent of Per Cent of
Part-T ime Full«Time
Helped With Nonacademic Problems Teachers Teachers
Yes L5 100
lio _55 _0
100 100

Comparison Factor No, Six,

with personal problems,

A teacher should counsel students

Hypothesis No, Six, There is no significant difference

between fulle~ and part-time teachers in counseling students with per-

sonal problems,

Observed Frequencies (0)

Helped with nonacademic
Did not

Total

Expected Frequencies (E)

Part-Time Full-Time
Teachers Teachers Total
27 15 L2
33 0 33
60 15 75
33.6 8.4
26,4 6.6
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;X:z = 14,75 with one degree of freedom, This is significant;
therefore, Yates correction must be applied.

Cbserved frequencies corrected (C!')

27.5 14,5
32.5 0.5

:kf:kf; = 12,59 with one degree of freedom, This is a significant
difference,

Chi-square analysis shows that the differences between the
number of part-time and full-time teachers who counseled students
with nonacademic problems was significant. The hypothesis is
rejected,

Since all full-time teachers counseled students with non-
academic problems and only a fraction of the part-time teachers did
so, it is concluded that full-time teachers were more likely to
counsel students in nonacademic areas than were part-time teachers,

The second question asked in this area was whether the
teacher referred students to personnel agencies when it seemed
advisable to do so, Their responses to this question are shown in

Table 23,
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RESPONSE OF TEACHERS AS TO WHETHER THEY TOLD STUDENTS

OF OR REFERRED THEM TO CAMPUS PERSONNEL AGENCIES

Per Cent of Per Cent of
' Part-T ime Full-Time
Referred to Personnel Agencies Teachers Teachers
Yes 28 100
o 12 0
100 100

Comparison Factor Neo. Seven,

to campus personnel agencies when feasible,.

Hypothesis No, Seven,

A teacher should refer students

There is no significant difference

between part- and full-time teachers in referring students to campus

personnel agencies,

Observed Frequencies (0)

Referred to personnel
Did not

Total

Expected Frequencies (E)

Part-Time Full-Time
Teachers Teachers Total
17 15 32
L3 0 L3
60 15 75
25.6 6.4

3L.L

8.6
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;X:Q a 2515 with one degree of freedom. This is significant;
therefore, Yates correction must be applied,

Observed frequencies corrected (07)

17.5 14.5
L2.5 0.5

2
;XC = 22.35 with one degree of freedom. This difference is

significZﬁt.

Chi~square analysis of the data showed that the difference
between the two groups of teachers in this area was significant
and the hypothesis is rejected,

Since ail full-time teachers referred students to campus
personnel agencies and only a fraction of the part-time teachers
did so, the conclusion is reached that the full-time teachers were
more likely to refer students than were part-time teachers ard
significantly so.

6. Evaluation, The last area in which the part- and full-
time teachers are to be compared is that of evaluation, There are
three comparisons to be made., One comparison refers to the types
of activities used in evaluation, The second refers to the nethod
of arriving at the grade. And the third refers to the teachert!s
view of the uses of evaluation,

All teachers could not be compared in the area of evaluation,
Some teachers did not have responsibility for evaluating their

students, Fifty-two part-time and fourteen full-time teachers were
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responsible for all or part of the evaluation of students., These
teachers will be compared on methods used in evaluatioen, Thirty-
five part~time teachers and fourteen full-time teachers had the
responsibility for deciding grades on the basis of a curve or
lstandard and will be compared in this area, Fifty-five part~time
and fifteen full-time teachers responded to the question as to
whether they saw purposes for evaluation other than determining
student grades. These teachers will be compared on the basis of
purposes of evaluation,

Methods used to evaluate students are listed in Table 2L,
along with the rmumber of teachers using each method. Table 25
shows the rumber who evaluated only on the basis of timed exami-
nations in class and those who used other methods, The weight of
the various devices used for evaluation was not determined, only

whether they were used,
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TABLE 2
DEVICES USED FOR EVALUATION

Per Cent of Per Cent of
Part=T ime Fulle«T ime
Evaluating Device Teachers Teachers
Tests 98 93
Quizzes L 29
Laboratory work 37 1L
Papers or reports written outside 19 50
of class
Discussion or class participation 12 21
Attendance 10 0
Cooperation or attitude 6 0
Assigrments completed outside of 6 7
class
Teacher opinion or judgment & 7
A class project N 7
Talks in class L 0
TABLE 2%
LLOTATION OF METHODS OF EVALUATION
Per Cent of Per Cent of
Part-T ime Full-Time
Methods of Evaluation Teachers Teachers
Evaluating entirely on basis of tests 23 21
and quizzes during class
Using other means in addition to tests 77 )

and quizzes during class
100 100
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- Comparison Factor No, Eight, The evaluation of students
should be based upon as wide a range of activities as the nature

of the course permits,

Hypothesis No, Eight. There is no significant difference

between part- and full-time teachers in the limitation of evaluation

to one type of activity,

Observed Frequencies (0) Part-Time Full-Time
Teachers Teachers Total
Evaluate only on tests, quizzes 12 3 15
Use other means Lo 11 51
Total G2 1l 66

Expected Frequencies (%)

11.8 3.2

40,2 10.8

:k:z = ,021 with one degree of freedom, This is not significant,
Chi-square analysis of the information in Table 25 showed
there was no statistical difference between the two groups, and the
hypothesis is accepted.
The second area of concern in e¢valuation is whether the
teachers decided student marks on the basis of a curve or a standard,

Table 26 shows the number of teachers using each of the methods,
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METHOD OF DECIDING GRADE
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Per Cent of Per Cent of
Part-Time Full-Time
llethod of Deciding Grade Teachers T eachers
The grade is based on a curve 29 29
The grade is based on a combination 23 20
curve ard standard
The grade is based on a standard _Le L3
i01 101

Comparison Factor No, Nine., The evaluation of students

should be based upon clear and consistent standard

Se.

Hypothesis No, Nine, There Is no significant difference

between part- amd full-time teachers on the basis of the method

used for deciding the grade of the students,

Observed Frequencies (0) Part-Time Full-Time
Teachers Teachers Total
Grade on curve 10 N 14
Combination 8 L 12
Stardard 17 & 23
Total 35 1L L9

Expected Frequencies (E)

10,0 L.,0
8.6 3.k
16.L 6,6
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;kfz = .22} with two degrees of freedom, This is not

significant.

Chi-square analysis of the information in Table 26 showed

there was no significant difference between the two groups and the

hypothesis is accepted.

The third area in evaluation is that of seeing uses for

evaluation other than for determining student grades.

Statements

of teachers as to the purposes they saw for evaluation are sum-

narized in Table 27.

TABLE 27

STATEMENTS CF TEACHERS AS TO TURPCSES OF EVALUATION

e — = . A A = = - o o o
Per Cent of Per Cent of
Part-T ine Full-T ime
‘Purpose of Evaluation Teachers Teachers
The students increase their lknowledqe L7 60
of the subject
The teacher learns from it 19 33
They are a means of incentive for 1€ 7
the students
They furnish a guidance basis for the 15 7
students
The students have a beneficial experience 6 7
they would not otherwise have
It helps the institution categorize 2 0

students for various purposes
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Table 28 shows the number of teachers having the view that

evaluation was only for purposes of determining student marks and
the nurber seeing other values,
TABLE 28
LIMITATION CF VIEW OF TEACHERS
AS TO PURPCSES CF EVALUATICH
Per Cent of Per Cent of
Part-Time Full-Time
Purpose of Evaluation . Teachers Teachers
Saying evaluation has value only for 2l 13
determining grades
Saying evaluation has value in addition 76 87

to determining grades

Comparison Factor No, Ten. The teacher should see a use for

evaluation which is in gddition to that of determining student ¢rades.

Hypothesis No, Ten, There is no significant difference

between part- and full-time teachers in their view of the purpose of

evaluation,
Ubserved Frequency (0) Part-Time Full-Time
Teachers Teachers Total
Purposes only for grades 13 2 15
Other L2 13 55
Total 55 15 70
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Expected Frequency (E)

11,8 3.2

L3,2 11,8

2 a .727 with one degree of freedom, This is not

X
significant,

Chi-square analysis of the data of Table 28 shows there is
no significant difference betueen the two groups, and the hypothesis
is accepted,

Summary

The purpose of the chapter was to describe the teaching
methods of the part~time teachers and compare them with those used
by selected full-time teachers. Ten comparisons were made over
six areas of teaching: course objectives, classroom techniqueas,
student assignments, student academic problems, student nonacademic
problems, and evaluation,

The ten comparisons led to the folldwing ten conclusions:

l, The full-time teachers were significantly better able to
state course objectives beyond those of teaching the principles of
an organized body of knowledge, or the teaching of a procedure or a
skill, or both,

2, The full-time teachers tended to use teaching techniques

in three categories, and the part-time teachers tended to use

techniques in two categories, and significantly so,
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3. There was no significant difference between the part-
and full-time teachers in the amount of freedom and initiative
allowed students in the completion of assignments,

L. There was no significant difference between the part-
and full-time teachers in giving extra credit for extra work,

S. There was no significant difference between the part-
and full-time teachers in talking positive action to help students
with acadenic problens,

€. A significantly larger proportion of full~-time teachers
counseled students with nonacadenic problems than did the part-
time teachers.

7. A significantly larger proportion of full-time teachers
referred students to personnel agencies than did the part-time
teachers,

8. There was no significant difference between the part-
and full-time teachers in evaluating solely on the basis of tests
and quizzes or using additional methods,

9. There was no significant difference between the part-
and full~time teachers as to deciding student grades on a curve or
a standard,

10. There was no significant difference between the part-
and full-time teachers in seeing purposes to evaluation other than

deciding student grades.
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The areas in which significant differences were fournd were
those of stating course objectives, tecaching techniques, counsel-
ing students with nonacademic problems, and referring students to
campus personnel agencies, The part-time teachers did not differ
significantly from the full-time teachers in the other areas
investigated,

The question as to whether part-time teachers teach as well
as full-time teachers is not to be answered here, MNo conclusions
as to whether one group was superior in teaching methods to another
are possible on the basis of the data collected, The conclusions
do, however, point out sonc pcssible areas for the education and
supervision of part-time teachers which could warrant attention,
In the matter of stating course objectives, the full-time teachers
vere better able to state objectives than the part-time teachers,
In helping students with personal problems, the full~time teachers
were more likely to counsel and refer students than the part-tinme

teachers.



CHAPTER VI
SUPERVISION OF PART-TIME TEACHERS

Supervision influences what teachers do and how they do it,
No discussion of the role amd reSponsibiiity of a teacher seems
complete without an examination of the methods by which he is
supervised. In determining the role of the part-time teacher, it
seemed essential to find out how he was influenced by his super-
visor, The degree of influence of the supervisor and the method
used to wield that influence were considered important, The pur-
pose in this chapter is to present data showing how the part-time
teachers were supervised and how they were delegated responsibilities.

Generally speaking, supervision of a teacher may be through
the sharing of responsibility for teaching with others, Responsi-
bility may be shared through the distribution of teaching preroga-
tives between the teacher and his superiors, through the desire or
ability of the supervising department to have the teacher grow in
professional skills and attitudes, and through the organization of
teaching duties within the department,

The distribution of teaching prerogatives refers to control
of a teacher's freedom of choice in selecting the content of the

L9
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course, to his choice of evaluating techniques, and to his grading
practices, A text may be prescribed or an outline given for the
teacher to follow, Examinations may be given which the teacher did
not devise or choose, Grades may be set by another, or the teacher
nay be governed in some prescribed way in his choice of grades
assigned to students,

The supervising department may elect to adopt a program
designed to improve the teacher professionally. There may be
meetings, class visitations, conferences with supervisors, or other
programs designed to lead the beginning teacher into effective
paths,

The duties a teacher has within the context of the departmental
program have an important effect upon the means by which he is
supervised, A teacher may be responsible for performing all the
teaching duties in relation to the course. He may conduct a reci-
tation or a laboratory following another teacher's lecture to the
same students, The course may be a classroom subject, It may be
a science course including a session in the laboratory, or it may
involve another arrangement of content and activities,

Because the context of the teaching is so important in any
description of teaching duties and of supervision, the part~time
teachers will be divided into five categories based upon the
organization of teaching duties, The five basic categories are those
described in Chapter IV and are as follows:

1. The part-time teacher was in charge of a classroom subject

meeting from three to five hours per week, The teacher had sole
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responsibility for conducting all phases of the class work,
although the teachers collectively in this category were super-
vised by different methods and in different degrees,

2., The teacher conducted a classroom and laboratory course
in which he had sole responsibility for lecture, recitation, ard
laboratory, He may or may not have been supervised,

3. The teacher had only partial responsibility for the
teaching duties, Another teacher lectured to the students in large
qroups. They were then divided into laboratory-recitation sections,
one of which was conducted by the part-time teacher in question,

i. The part-time teacher was assigned a laboratory section
of a course, Another teacher conducted a lecture-recitation section
for the same group of students,

5. The part-time teacher was assigned an activity course
in which he was responsible for the conduct of the class,

All the part-time teachers interviewed fell into one of the
five categories listed, There may have been other teaching patterns
of the part-time teachers on the campus, but the five categories

included the assignments of all part-time teachers intervicwed,

JESCRIPTION CF UPERVISION OF PART-TIMC

TEACHERS OF CLASSRO0:1 SUBJECTS

The part-time teachers discussed under this heading are those
who taught a classroom subject meeting three to five hours per week,

Zach part-time teacher conducted the class work himself, They had
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varying degrees of responsibility for some aspects of the teaching
and were supcrvised by variocus methods which will be reported in
this section,

Part-time teachers in the nonlaboratory classes constituted
60 per cent of the sample of the part-time teachers interviewed for
this study,

Cunervision of the Course of Study

Cne method of supervising a teacher is throush contrel of the
course of study, The course of study designates the organization
and selection of topics to be studied, The course of study is
usually set out by a text, outline, syllabus, laboratory mamual,
nssignment sheets, or some other device, The typical undergraduate
course is designed for a particular purpose in the student's
program. The teacher is bound by certain inherent limitations to
follow the designed purpose of the course, The flexibility a
teacher enjoys in establishing the course of study may yet be
substantial,

The supervision may be as specific as to spell out the topics
to be studied each day of the term or may be of a more general nature,
A teacher may be given a prescribed program to follow, he may partici-
pate in a group decision as to thg program, or he may be permitted
tb establish his own course of study within the inherent limitations,

Table 29 shows how the part~time teachers teaching classroom

subjects were supervised in regard to the course of study,



153
TABLE 29

ROLE OF THE PART-TIME TEACHERS OF CLASSROOM SUBJECTS
IN ESTABLISHING THE COURSE OF STUDY

Per Cent of
Role Sample
A supervisor was responsible for establishing the 59
course of study used by the part-time teacher
Nesponsibility for the course of study was divided 30
between the part-time teacher and a supervisor
The part~-time teacher was responsible for establishing 11
the course of study
100

Table 29 shows that §9 per cent of the part~time nonlaboratory
teachers were supervised to some extent in establishing the course
of study. Forty-one per cent of this group had at least some
apparent responsibility in regard to the course of study.

Supervision Through Exaninations

A second method of supervision is through control of examina-
tions, For some courses, departmental examinations are used in such
a way that the part-time teacher does not participate in the design
of the examinations, In other cases, the part-time teacher may
participate in the design of some examinations, and in still others
he designs all examinations himself, Table 30 shows examination

supervisory data of part-time teachers of classroom subjects,
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TABLE 30
DEGREE OF RESPONSIBILITY FOR PART-TIIT: TEACHZES

OF CLASSROOM SURJZCTS IN DEVISING THE
EYAMINATIONS COF THEIR STUDENTS

Per Cent of
Degree of Responsibility Sample
The part-time teacher devised all examinations used 59
The part-time teacher devised some of the examinations 8
used
The part-time teacher devised none of the examinations 32
used
99

Table 30 shows that LO per cent of the part-time teachers of
classroom subjects used exarminations designed by others at least part
of the time, and that 32 per cent did not devise any of the exami=-
nations used,

Supervision of Grading

A third method of supervision is that of controlling the
level of grades a teacher gives, Supervision of grading may be an
end-of-term check made by a supervising teacher or may be of a
type wherein the part~time teacher does not have full responsibility
for determining the grades of the students, Table 31 shows the
rmumber of part-time teachers of classroom subjects whose grades were

supervised,
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TABLE 31

PART-TIME TEACHERS OF CLASSROCHM SUBJECTS
WVHOSE GRADES VERE SUPERVISED

Supervision Per Cent
Grades were supervised 51
Grades were not supzrvised L6
Unknown by teacher _3
100

Table 31 shows that 51 per cent of the sample of part-time
teachers of classroom subjects were supervised in the giving of
grades and that }6 per cent were not, The actual methods of super-
vision used are listed in Table 32, along with the number supervised

by each method,

TABLE 32

METHODS BY WHICGH GRADES CF PART-TIME TEACHERS
OF CLASSROOM SUBJECTS 'ERE SUPERVISED

Method of Supervision of Grades Per Cent
The department or a head professor set the grades 8
The part-time teacher evaluated only part of the 11
students! work

The grades were checked by a responsible person 30
The entire staff set the grades ' 3

52
None of the above L
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Table 32 shows that 30 per cent of part-time teachers of
classroom subjects were supervised only at the end of the term by
having their grades checked, Combining this group with those
unsupervised gives the fact that 76 per cent of the part-time
teachers teaching academic subjects were either supervised very
little (end=of-term check) or not at all,

Table 32 shows that 8 per cent of the teachers of acadenic
subjects taught students whose grades were determined by othar
teachers, Another 3 per cent participated in a staff decision for
determining student grades, EZleven per cent of the two groups had
little or no rcsponsibility for determining student grades,

The three types of supervision digcusscd so far--supervision
of the course of study, of examinations, and of grading--are all
primarily designed with control as the central concept, They are
designed to protect the student; the institution, and the rest of
the staff and to give some standardization to the subject matter and
to evaluation, The beginning teacher may develop professionally
through supervision of the subject matter, examinations, and grades,
buﬁ the main purpose of these methods of supervision is that of
control. Other forms of supervision may be used more directly to

help the beginning teacher become a better teacher,
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Supervision of a Developmental Nature

Since teaching is a complex activity requiring nmany
different skills and attitudes, the developing of competent teach-
ing is perhaps best acquired throusgh practice, The personality
anc talents of each teuacher influence what he does in the classroon
and how he reacts to the various aspects of a teacher's wors, Iach
teacher develops hy actual teaching and conterplatio>n and study of
that teaching, Supervision of a developnental naturé is that which
enhances the contemplation and study of teaching practices.

Sonme supervisory practices which could be cateqgorized as
developnental arc as follows: reqular staff neetings or discussion
croups, class visitations by a supervisor, individual confercnces
vwith a supervisor, help available if necded, and preteaching audit
of 2 class in the sane subject taught by an experienced person, The
meber of part-time tcachers of classroon subjects supervised in

each of the ways listed is shown in Table 33,
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TABLE 33

PER CENT OF PART-TIME TEACHERS OF CLASSROOM SUBJECTS
SUPERVISED I EACH COF SCVERAL WAYS

Per Cent of
Type of Supervision Sample
A, Regular staff meetings or discussion groups 65
B. A professor occasionally visited a class or 27
laboratory and made suggestions
C. There was someone available to help if needed 19
D, Individual conferences were held with a supervisor &

2. The part-time teacher visited a professor's class
for one entire quarter prior to teaching

A8

Since many of the part-time teachers were supervised in more
than one way, Table 3L shows the pattern of supervision, based on
the categories (A, B, C, ), and L) of Table 33, This table shous
that 81 per cent of the part-time teachers of classroom subjects
received one or more of the types of supervision cateqorized as
developmental, Also shown is the fact that 19 per cent did not

receive such supervision,
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TABLE 3}

PATTERN CF SUPERVISION OF PART-TLME TEACHERS CF CLASSROOH
JUBJECTS BASED ON CATEGORIES CF TABLE 33

Per Cent of
Type of Supervision Sample
A only - staff meetings 32
3 only - professor visits the class 5
C only - someone is available to help &
2 only - individual conferences 3
A and B - staff meetings and professor visits 16
A nnd C = staff meetings and someone is available v
Caoand T - steff meetings, and individual conferences 3

Ay, B, and D ~ staff meetings, professor visits class,
and individual conferences

it

-~

4, B, C, and L ~ staff nmeetings, professor visits class,
‘ someonc available, and preteaching class
vigsitation

L)

one of the above 19

Table 3L shows the pattern of developmental supervision to
which the group of part-time teachers of classroom subjects were
subjected, Individual patterns of supervision varied widely,
however, and, to erphasize the individuality of supervision, some

specific individual cases will be considered, Further data in the
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form of case studies will be given showing how individuals were
supervised along with some of their comments on supervision,

Individual Case Studies of Supervision of Teachers

of Acadenic Subjects

1, Teacher No, 34. This woman taught a foreign language
and had no previous college-teaching experience, A text and two
readers were used which were not chosen by this particular teacher,
She stated that she was allowed some flexibility in controlling
course content, She devised and graded her own examinations and
otherwise was entirely responsible for student evaluation, Her
nrades were not checked or otherwise éupervised.

There was one staff meeting at the beginning of the quarter.
This teacher had had one class visitation from the supervisor which
was followed by a conference, She stated she would have liked to
have had more supervision in the begimming but was, in general,
satisfied with supervision at the time of the intervicw,

2, Teacher Yo, 30, This man was teaching a subject in
cormunications, le had had one year of college-tcaching experience,
An outline was provided him which he was expected to follow, roughly,
from day to cday., The teacher devised and graded his own evaminations,
and his grades were not supervised,

There were regularly scheduled staff meetings, and the teacher
had had one class visitation from the supervisor, This teacher

indicated that lack of a consistent neasuring standard in his subject
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was a problen and that he would have liked more detailed information
on grades, He said he did not know what to expect of the students,
He was otherwise satisfied with the supervision he had received,

3. Teacher Wo, 3°. This teacher taught a course in the
liberal arts college which had a somewhat specific content, He had
had one year of college~teaching experience at the time of the
interview, The departnent assigned the text he was to use but did
not otheruise bind him to a specific course of study,

The teacher devised ardd graded his own examinations, There
was no supervision of evaluation except that his grades were checked
by a supervisor at the end of the term for a normal distribution of
marks, There were staff meetings at the beginning of the year., The
supervisor had observed the teacher in class and had nmade suggestions,

The teacher indicated he would have liked more help in the
beginning of his teaching, He mentioned that "controlling the class"
was somewhat of a problem and that he needed more time to work with
the students in order to make the work more interesting for them,

i, Teacher Ilo, 45. This teacher taught a classroom course
in science, He had had threce years of college~teaching experience
at the time of the interview., There were several part-time persons
of the course and a weekly staff meeting was held., Responsibility
for the course of study was divided between department and teacher,
The department chose the text and the part-time teachers were given

a "loose ideza" of where to be each week,
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All the part-tine teachers whose sections of the course
met at the same hour combined to make up tests amd assign marks,
There was no outside supervision of grades or testing, This
teacher expressed satisfaction with the supervision he had received,

Y. Teacher o, 1,2, This man taught a course which is
usunlly characterized as one of the humanities, He had had two years
of college~teaching experience, The text was specified by persons
other than the teacher, but he had considerable flexibility in
course content, The teacher devised and graded his own tests, The
only supervision of evaluation was that his grades were checked at
the end of the term by the supervising professor,

There were staff meetings in which course objectives were
discussed although they were not reqularly scheduled, There was
soneone available to help if needed, The teacher said, "lo one
visits ry class as this would be embarrassing.," He believed the
supervision under which he taught to be ideal., He stated his
teaching problems as, "I don't kknow how to teach, A sort of nass
therapy should be accomplished, Some people know how to do this,
but I do not,"

6. Teacher No, 12, This man taught a course in the College
of Commerce, He was in the first quarter of his college~teaching
experience, There were "infomal" staff meetings and a reqular staff
seminar in which course objectives were discussed, Mo one visited

his class, but someone was available to help if needed,
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The course of study, established by the department, was
quite specific in nature, and little flexibility was allowed the
teacher., He devised amd graded his own zxaninations and was not
supervised on the grades he gave.

The teacher indicated that some details of college policies
regarding specific procedures to be taught as part of the course
content were not clear to him and that he would have welcomed help,
le indicated that he was otherwise satisfied with the sumervisien
he had received,

7. Teacher lo, (1, This man taught a course in one of the
social sciences, iiec had had twe years of collece-teaching experience.
le was subject to alnost no supervision, There was one staf?f
meeting each year for the departmental staff, The teacher was allowed
to cheose his own text and set up his own course of study, le
devised and qraded his own exaninations and his grades were not
supervised, le indicated satisfaction with the supervision he had
roceived,

The seven persons just described, as far as supcrvision
received, represented 19 per cent of the part-time teachers of
acadenic subjects, The scven were representative cases of the
thirty-seven individuals included in the category of teachers of
acadenic subjects,

Hlany of the cases cited indicated satisfaction with super-
vision. The author believes this to be a sensitive areca for an

interview, however, In other words, a teacher under supervision
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micht fear reprisal If he were to speait against his supervisor,
Mlore significant, perhaps, is the fact that many of the teachers
listed teaching problems which would indicate a need for super-
vision, Teacher Mo, L2, for eramle, expresse! satisfaction with
supervision hut nlse indicated he "did not knou how to teach,' It
is, of course, sp2culation only to suppiose that he thoucht somcone
2lse could help Rim or thal anyone, in fact, could, levertheless,
a capable teacher nijht obhserve the teaching and noint out sone
arcas for tanoyenent wiiich the part-time tcacher micht never

discover by hinself,

DLSCRIPTICN OF JTINWVIOION OF DOT-TIE

TACHZTES ToaClING COURGES WHICH TN LV.IH

PECTTATIVL, LABCTATCORY, AID LECTUIL

The sccond grovp of part-tine teachers vhose supervision will
be Jdiscussed Were those teaching a course in which all activitis
toolk place under the part-time teacherfs direction and included
lecture, recitation, and laboratory, Those included under this head-

ing regresented O per cent of the sample of nart-tinme teachers

Supervision of persons in this category of part-tine teachers
will be described through the tables and by descriptions of sonc

specific individuals,
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supervision of the Course of Study, Zxaninations,

and Grades

Part of the data of supervision of part-time teachers of
classroont and laboratory courses is shown in Tables 35, 36, and
37. Data pertaininj to supervision of course of study, the

devising of examinations, and the giving of grades are shown,

TABLE 35

POLE OF THE PAT-TTT TIAZHERS OF CLASTRCGN AlD
LABODFATORY COURSES IN ESTABLIZNING THE
COURSE OF STUDY

Role

Per Cent
L supervisor was responsible for establishing the 60
course of study used by the part-tine teacher
Pesponsibility for the course of study was divided 29
between the part-tinme teacher amd a supervisor
The part-time tcacher was responsible for ostablishing 0
the course of study
100

Table 35 shows that all the part-~tine teachers of classroon
and laboratory courses ware supervised to some extent in establishing
the course of study, It also shows that 20 per cent had some apparent
responsibility in cooperation with a supervisor,

Table 36 shows that LO per cent of the part-time teachzrs of
classroom and laboratory courses devised at least some of the
examinations used arnd that none deviscd all of then. The other

60 per cent did not participate in this aspect of a teacher!s work,
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TABLE 36

RESPONSIBILITY OF PARTTLIE TEACHERS OF CLASSROOM AID
LABCRATORY COURSES IN DZVISING EYAITINATIONS

Degree of Responsibility Per Cent

The part~time teacher devised all the exaninations used 0
The part-time teacher devised some of the e:aminations used L0
The part-time teacher devised none of the exaninations used 60

100

All the part-time teachers of classroon and laboratory courses
were supervised in grading, Table 37 shows the methods by which they

were supervised,

TABLE 237

[ETHCDS BY WHICH GRARZES OF PART =TIMI TEACHERS CF
CLASSROO!N AND LABORATORY COURSES VERE SUPERVISED

Jlethod of Supervision Per Cent
The part=time teachers participated in only part of €0
the student's arade
The department or a head professor set each student's 4e
grade
The grades were checked by a responsible person 0
The entire staff set each grade 0

100
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The tendency toward unifying content and the tendency to
use department examinations seen to dominate supervision of grades,
Since none of the part-time teachers in this group had full
responsibility for evaluation, all were supervised on grading by
either participating in part of the grade decision or by having
another person decide the grades,

“upervision of g Developnental lature

The categories of supervision defined as being cevelopmental
vere described previously, The per cent of part-tine teachers of
classroon and laboratory subjects supervised by the use of each

nmethod is given in Table 30,

TABLE 38

TH: PER CENT OF TEACQHERS CF CLASROCH [GD LABORATORY
COURSCS SUPERVISED BY THE VARIOUS TYPES OF
DZVELOPMENTAL SUPERVISION

Type of Supervision Fer Cent
A+ There were reqular staff meetings or discussion groups 80
B. A professor occasionally visited the class cor laboratory LD
and made suggestions
~. There was someonc available to help if neaded 20
. There were individual conferences with a supervisor 0
Z. The part-time teacher visited a professor's class for Lo

one quarter prior to teaching
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The pattern of supervision urder which the part-time
teachers of classroom and laboratory subjects worked is shown in

Table 39,

TABLE 39

PATTERI CF DEVZLOPMENTAL SUPERVISION OF PART -TLIE TEACHERS
CF CLASSROON AID LABOPATCRY SUBJECTS BASED CH
CATEGORIES CF TABLE 38

Pattern of Supervision Per Cent
A and B - staff meetings and professor visits Lo
Aoand O - staff neetings and teacher visits a 20
professorts class
A, C, and I - staff meetings, someone available, and 20
teacher visits a professor!s class

&0
llone of the above 20

100

Table 39 shows that 80 per cent of the part-time teachers of
classroon and laboratory subjects were supervisad in one or nore ways
classified as developmental, !/lso shown is that 20 per cent were not
so surervised,

To illustrate further the supervision of part~time teachers

of classroom and laboratory subjects, individual cases will be
described,
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Individual Case Studies of Supervision of

Classroom and Lahoratory Teachers

1, Teacher No, 17. This teacher taught 2 laboratory course
in a physical science, lie had had one year of college~teaching
experience, He met weekly with the head professor and other
instructors of the course, The head professor visited the class
occasionally and made suggestions during staff meetings, telling
them "what to watch for,"

The departnment set the course of study through a laboratory
nanual, The teacher nad little fle:cibility., The teacher graded the
students on laboratory work, Departmental examinations were given;
hence the part-time teacher did not set the test marks.

This teacher stated that he was satisfied with the supervision
he received,

2. Teacher Wo, 16. This man taught a laboratory course in
physical science, le had five years of college~teaching experience,
The teacher and head professor shared responsibility for the course
of study., There was little flexibility since this was one course in
a sequence, The part-tine teacher "had a hand" in devising and
grading examinations, The c¢rades were, however, supervised by the
professor in charge,

There were no regular staff meetings of instructors of the
course., This teacher said he was not supervised, He would have liked

more supervision, "provided it would help the course but not just to

find something wrong,"
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3. Teacher No, €, This man taught a course in biologi-
cal science and had had no prior college~teaching experience,

The course consisted of lecture, laboratory, and recitation, all

under the same teacher and in the same roon, which allowed flexible
time allotment during each class period, The course of study was

set by the department, The teacher had only slight flexibility within
cach topic, All examinations were departmental, with grades assigned
by the department, There were weekly staff meetings but no class
visitations from a supervisor, This teacher visited a professor!s
class for one quarter prior to teaching.

The teacher indicated that he would like to polish his method
so the course would flow more smoothly, He wished to learn more
about the subject and about teaching techniques.

i, Teacher No, 2, This teacher taught 2 course in biologi-
cal science, le had had one year of college-teaching esg.ecrience at
the time of the interview, The course of study was assigned by the
department throuch designating a text., The teacher devised and
graded some of his own examinations and used departmental ones also,
The qgrades were not supervised, but the grades on departmental
exaninations were set by others,

There were weelily staff meetings but otherwise no direct
supervision, The teacher audited a professor's class the quarter

before he himself began to teach the same coursc,
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DIZSCRIPTICN OF SUPERVISICN CF PAPRT-TIMD TZACHERS
OF LABOPATORY-RECITATICN SECTIONS

Zach teacher under this heading taught a combined labhora-
tory-recitation section, A professor had a large lecture scction
ol students which met once or tuice a week, The students uere
divided into sections of approxinmately thirty for reciteation and
Iaboratory, These scctions wvere usually taugnt by part-time
teachers doine cradunte work, The resnonsibilities of the part-
time teachers were necessarily limited since their teaching
involved only a portion of the students! work in the course,

The teachers in this catzoory represent 1€ per cent of the
entire sarmple of the part-tine teachers,

supervision of the Course of Study, Cxaminations,

and Grades
The degree of responsibility of the part-time teachers of
laboratory-rcecitation sections for the course of study is shoun

in Table lO,
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TABLE L0

TECPCONSIBILITY OF PART-TINE TUACGHERS (F LARCDATCLRY -
FECITATICH SECTICHS FOIU THE COUREE COF ZTUDY

Type of Nesponsibility Per Cent
The head professor was responsible for the course of study ar
Tie responsibility for the course of study was divided 10

nvetween the teacher nand the head profesgor

The part-tire teacher was responsikle for the coursz of 0
study
100

As would be e:pected, Table 10 shows that the part-time
tecachers had little responsibility for cstablishing the course of
study, (ne clained to have some rcs;onsibility since he was "given
a free hand in recitation.”

Table il gives data relevant to the responsibility of part-
time teachers of laboratory-recitation sections for devising

cxaminations,
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PESPOUSIBILITY OF w/T-TLE TIACHENS OF LABORAT Y -
(ECTTATICN SECTICHS I DUVIZIIG JUANIRATIONS

;;;rec of Nesponsibility fer Cent
The nart-time teacher devised a2ll the eraminations e
The part-tine teacher devised cone of Lhe eraminations 30
The part-tine teacher devised none o7 the cxaminations _ie

100

The <eviging of ewarinations unas not usually a responsibility
of the parte-tine teachers in this catecory as shown ky Tablc I

ITnasnuch as the part=tine teachers shared responsibility for teach-

. -

ing, it would he exmocted they woull also share res~ensibility for
the cxaminations,

Another expectation would be that the part-time tcachers
vould be supervised in gradinc since they chared teaching regponsi-
bility, All the rart-tine teachers in the category being discussed

vere supervised in their grading,
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T:\DL:E !L2

TETHOD BY VHICH GRANCS OF DART-TIDZ TIACHERS OF LABCTATOLRY -
CECITATION SCCTICLD WERD CUPERVIEE

iiethod of Supervision Per Cent

The part~time teacher participated in only part of e
the student's grade

The departnient or a head professor set cach gradl: o
The grades werce checited by 2 responsible pwerson 3
The entire staff set the aradec _0

100

Table L2 shows that the type of supervision uas zither that

of sharinn reesponsibility for arading or of having somcone clece set
the oradz, Tna thie latter case, the part-time teacher had no voice
in deternining the grades and may not have been witness to the maxing

of the decision as to qrades,

Cupervision of o Developmental lature

The categories of supervision defined as being develoonental

are listed in Table ;3 along with the nurber of part-time teachers

ol laboratory-recitation sections falling within zach category.
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TABL: 13
pet CENT OF TFACH:IRS OF LABOFATONY-FZCITATION SECTICLS

SUPERVISED BY THE VARIOUS TYPZS OF
JEVELOPMENTAL SUPERVISICN

Type of Supervision Fer Cent

A. There were regular staff meetings or 20
discussion groups

3. A professor occasicnally visited the class o
or laboratory and nade suggestions

C. Therc was someone available to help if needed
‘e There were individual confercnces with a supervisor 2

2+ The part-time teacher visited a professor!s class O
for one quarter prior Lo teaching

The patterns of supervision of the part-time teachers of

laboratory-recitation sections are shown in Table UL,

TABLE s

PATTERIS CF SUPERVISICH CF PANT-TIME TLACHELRS CF
TABCRATORY-RECITATION SECTIONS BASED
ON CATEGCRIES OF TABLE U3

Pattern Per Cent
A only - staff neetings 20
3 only - professor visits to class 10
A and B - staff meetings and professor visits to class 70
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Individual Case Studies gf’reachers of

Laboratory-Recitation Sections

1. Teacher No. 13. This man taught a laboratory-recitation
section of a freshman physical-science course, He was a native of
a Zuropean country. lle had had twe and one~half years of college-
teaching experience,

The head professor lectured to the students twe hours per
week, He set the coursc of study with an outline, The part-time
teacher had cne of many laboratcry-recitation sections. During
the recitation, the teacher tried to answer any questions and to
amplify further the lecture of the professor, The part-time teacher
also conducted the laboratory in which students performed experi=-
rments, CStudents were tested during the lecture meeting, The part-
time teacher did not devise the examinations or sct the qrades of
the studecnts, althouch he may have assisted in scoring th: test
papers,

Supervision consisted of weekly meetings of the teachers of
the laboratory-recitation sections amnd the heac professor, The
profeésor did not visit the teacher!s class or lahoratory. The
teacher indicated satisfaction with the supervision he had received.

2. Teacher lNo. 16. This man taught a laboratofy-recitation
section of a freshman physical-science course, le had had one year
~of college~teaching experience, The professor set the course of
study. He provided the students with outlines amd assignment sheets,

Testing was done in lecture section but the part-time teacher
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cvaluated part of the students! worlk as he had responsibility for
laboratory grades and quizzes,

Supervision consisted of weelly staff mecetings and occasional
class visits from the professor, The professor criticized their
worx and gave them suggestions for improvement, The part-~time
teacher would have liked more of the visits, le indicated that
the biggest problems were how to present material effectively in
class and the larqge nmumber of students in his section which prevented
hin from getting to know then well,

3. Teacher llo. 364, This woran taught a laboratory-
recitation section of a practical science course, The head professor
sct the course of study with a text and ocutline. Ixanminations
were given during lecture periois, The part-tine teacher played
no part in the examinations, Zhe did, however, arade the students
on their work in the laboratory,

Supervision consisted of uecenly stafl nmeetings, class visi-
tations by the supervisor, and the attendance of the part-time teacher
at the two weekly lectures of thec professor., CZhe indicated satis-

faction with the supervision,
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JESCRIPTION CF SUPCRVISION OF PAPT-TIME TEACHERS

TEACHIIG A LTABCTATURY JuCTION

The part~tine teachers in this category taught a laboratory
section, Another teacher had the students in lecture and recitation,
These teachers had jurisdiction of a limited part of the students!

involvement in the course,

The part-ti=e teachers in this caterory constituted 13 per
cent of the entire saple of part-time teachers in this study,

Supervision of the Course of Ttudy,

~xaninations, and Grades

The degree of responsibility of the part-tine teachers of

laboratory sections for the course of study is shown in Table Y

L

CTABLE 4

+.

CSODCNSIBILITY 0 PAT-TIME TEACHERG OF LABCIATCLY

Lleavd i

SACTIARS Fon THD COUREE OF STUOY

Tyne of Responsibility

The head professor uas responsible for the course of study T4

qtut-J
The responsibility for the course of study was Jivided
between thz part-tine teacher and the head »rofcssor

The part-time teacher was responsible for the course of
study
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As would be expected in this situation of divided responsi=-
bility, the part-time tecacher had little responsibility in
establishing the course of study.
Uata showinn responsibility of the part-time teachers for

levising exaninations are aiven in Table I,

TEIPTRSIBILITY T PARTSTIITY TRACILND oF LW3ITAT T

RFRE N
SCCTIOTID YT DEVIBING SIWOTTUATICONS

Jegree of Kesponsibility Per Cent

The part-time teacher devised nll the craminations

ad

The part-time teacher devised som:2 of the swmminations “y
The nart-time teacher devised nonz of thc exaninations 30

101

The fact that somz of the part-time teachers in this aroup
clainzd responsibility for devising all exanminations may seen contrae-
dictory, In this case, such a response indicated the devisinn of
all eraninations over the work in the lahoratory and not all course

cxaminations.

The part-time teachers in this category 1id not have respons
bility for the total student grades in the course, Oome, however,
did have responsibility for deciding student marks in the work done
in the laboratory, 411 were supervised in their grading, Thz method
of supervision is shoun in Table L7, Data refer to student grades

in the laboratory,
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TABLY 47

(OTHOD BY VHICH GRANES CF PAIT-TIHE TZACHERS CF
LARCRATCY SECTICHS WERS SUPLRVISED

Hethod of Supervision Per Cent

The part-time teacher participated in only part of 3&
the student's grade

The departmnent or a head professor set each gradle e
The grades were checied by a responsible percon 25
The entire staff set the grade g,

101

wost part-time teachers of laboratory scections were supervisad
by having another person have all or part of the restonsibility for
deeiding student grades, A few uwere responsible for the laboratory
nortion of the qgrade,

Supervision of a developnental llaturce

sSharing responsibility for a course uwith nthar tezachers uould
seem to require supcrvision, DGome of the part-time teachers of
laboratory sections, however, stated that they were not supervised
by any of the nethods describerd as developnental,

Table Ll shows the number of part-time teachers in this

category who uere supervised by cach of the methods of develonmental

supervision,



TABLE L6

PART -TIIZ TEACHERS OF LABCRATORY SECTIONS SUPERVISED
BY THE VARIOUS TYPZS OF OEVELOPHMENTAL SUPERVISION

181

Type of Supervision Per Cent

A. There were reqular staff meetings or discussion 50
groups

3, A professor occasionally visited the class or 17
laboratory and made suggestions

C. There was someone availablz to help if needed 38

'y There were individual conferences with a supervisor 25

. The part=time teacher visited a professor's class 0

for one quarter prior to teaching

Table 1, shows the pattern of supervision undzr which each

part-time teacher taught,

TA3LE Lo

‘};}'J'T ERil OF SUPSIWVIDIOH OF PART-TILL TEACHIRS OF LABCRATILY

SECTICNS BASED CN THE CATIGCRILS OF TABLE 46

Pattern of Supervision Per Cent

C only - someone available if ncedad

Y only - individual conferences

A and 3 - staff meetings and class visits

A and T - staff meetings and someone availabloe

Noand D -~ staff meetings and individual conferences

lione

12

)
‘o

Iy
il
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Twenty-five per cent maintained that they were not super-
vised by any of those nethods defined as developmental, and
another 12 per cent only by there being someone available if
needed, The remairnder were supcrvised by staff meetings, class
visitations, or individual conferences, or combinations,

Inlividual Case Studies gi Teachers 3£

Laboratory Sections

1, Teacher lco, 14, This man taught a laboratory section of
a course in physical science. The course was of o rather specialized
nature and was taught to sopiionores and juniors in a premedical
curriculun,

The department szt the course ol study with an outline. The
teacher stated that he was allowed some flexibility, The part-tine
teacher used only his own eraminations in laboratory. His arades
were checlked by the head professer, T2 received no class visitations
and there were no staff neetings, lie was, in general, satisfied
wvith supervision but thousht it would help the students to knou the
head professor was interested,

2. Teacher Yo, /73, This man taught a laboratory section of

—
—a
%]
e
I
o
~
vl

a course in physical science, had four yzars of college-
tezaching eyperience, The professor had the students in recitation
for three hours per week, The partetime teacher had them in labora-
tory four hours per weck, The department spzecified the course of

study, The part-time teacher had only freedon to vary the order of

erxperinments,
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The teacher devised and qgraded his own exaninations over
laboratory worli, The grades were turned over to the recitaticn
teacher who could weigh them as ruch as he wished in determining
cach student!s mark, Supervision consisted of having someone
available to help if needed,

3., Teacner MNo. 46, This teacher had a laboratory section
of a general education course in physical science, e had had one
year of college~teaching experience, Another teacher had the students
for three hours per weelt in recitation. The part-time teacher had
then for four hours per week in the laboratory, The department
established the course of study to be followed, The part-time
teacher was provided with an outline, lHe had only slisht flexi-
bility within each class perioc,

supervision consisted of a staff meceting at the beninning of
cach quarter, In addition, the recitation teacher met with the
laboratory teacher before each class period to help organize the
laboratory worit to follow, The part-time teacher would have liked
more help in the first quarter of his teaching and would have liked
1 greater handd in evaluation at the tine of the intervioaw,

The part-time teacher indicated that the course had a bad
reputation among students and that they had a nzgative attitude
toward it, lie said that it was difficult for hin to interest thenm
in the subject,

l:. Teacher lo, Ii9i, This teacher directed a laboratory

section of a physical-science course,., Another teacher had the
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students in g lecture, The part-tine teacher had had six years of
college-teaching experience, The department set the course of
study, although the part-time teacher had some choice in the matter
of experiments, The part-time teacher devisaed and graded his own
exaninations over the laboratory worit, 1'is c¢rades were checked by
the supervisor, There were resular staff neetings and soneone
available to help if needeod,

The part-time teacher indicated satisfaction with the

supervision he received,

OZGCRIPTICH OF SUPSRVISICN OF PARTSTLE TRACHERS

TSACHTUG Al ACTIVITY COURS:

The teachers in this classification taught courses in which
physical activity was the primary rurpose, There was little
academic work involved, Thosec in this categoery comprised 3 per cent

of

the sammple of part-tinme teachers involved in this study, Because
there are only two teachers in this category, they will be described
individually,

1. Teacher lio, &3. This tcacher had had one year of college-
teaching experience, lie was supervised very little. .n outline was
provided which he could use if he wished but he was not bourd by it,
le was free to do his own evaluation and was not supervised in his

grading, le had had only one visit from a supervisor and was quite

satisfied with supervision,
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2, Teacher llo, 4lj, This wonan had taught four years at
the colleqe level, There was one general staff meeting at the
beginning of the tern, There was no other supervision except in
setting up the schedule of activities, Che had the power to choose
topics within a general franeworls, She could evalunte the students

uithout supervision,
SUPCTVISTNT o TID ToTal GAITLE 70 DAT-THE TRACGHEDS

The supervision of the part-tine teachers in each of the five
categorizs of teaching duties has been described through tables of
data and individual case studies, A coﬁparison of the fiv2 areas
seens appropriate to permit aenzral conclusions about suncrvision
of the part-tinz teachers. 3m2mining the entire sample of part-
time teachers for each type of supervision, in turn, should allow
comparisons amona the five catceqaorizs of teaching duties,

Table 50 describes regponsibility of the part-tinme teachers
for the course of study, All those part-tine teachers having freedon
to establish the course of study fall within the classroon group,
Those sharing responsibility with a supervisor for thz course of
study were distributed among all five categories, and no strilking
differences scemed to appenr. PFor those teaching a course wherein
the supervisor established the course of study, the three calegories
of classroon and laboratory, recitation-lnboratory, and laboratory
teachers showed more su-ervision than did the classroor teachers or

activity teachers.



TABLE 50

PCEPONSIBILITY ©F THE PART-TDE TEACHERS FOL SSTABLIGHING THE COUTSICF-STUDY

Per Cent Per Cent Fer Cent
Per Cent Classroom and Recitation- Per Cent Activity Per Cent
Classroon Laboratory Laboratory Laboratory Course Total
I'esponsibility Teachers Teachers Teachers Teachers Teachers Group
A supervisor was 5o 80 a0 75 N a8
responsible for
the course-of=study
Responsibility was 30 20 10 25 100 27
divided between a
superviser and the
teacher
The part-time teacher 11 0 0 o 0 £
was responsible for
the course-of=-study
Totals 10 1oe 100 100 100 00

901



187
Table 51 shous that in devising eraminations the teachers
of classroon subjects had more regponsibility proportionally than
7id the total croup, It shows that of the entire jrous of part-
tine teachzrs 40 per cent did not devise exaninations,

Supzrvision of arades, as shown in Tables 52 and 53, was
up s ’

3
sormewhat depencent uron resnensibility, Those teaching courses
vherein duties veres sharetl with other teachers were all superviced

in the matter of ¢r

(3

dinn, 2ither throush the sharing of grading cr
the choice of qrales beinn the supervisor'!s, Jince for the entire
group 08 per cent were supervised in grading and in the classroorn
group 51 per ceat were sw.ervised, the classroon teachers were less
supervised on gracding than the three cateqories of teachers who
shared teaching dutics with others,

Table Si shows the nurber of part-time teachers who were
supervised by each of the five types of developmental supervision;
namely, staff neelines, class visitations by a supervicor, somcon:

available tc help if neecded, individual conferences with a super-

visor, and preteaching class visitation by the mart-tinz teacher,



T.BL. 51

RESPONSIBILITY ' F PART-TIT TEACHIES FOR DEVISING ZYAUINATICLS

Per Cent Per Cent Per Cent
Per Cent Classroon and Recitation- FPer Cent Activity Per Cent
Classroom Laboratory Laboratory Laboratory Course Total
iesponsibility Teachers Teachers Teachers Teachers Teachers Croup
The part-tine 5o 0 0 3¢ 1M 63
teacher devised
all exaninations
The part-tine ! G 25 0 1(
teacher devised
some exaninations
The part-time az 40 70 2 N L0
teacher devised
no examinations
Totals i 100 1 101 100 ac

881



TABLE G2

WPETVISITI oF GADES O F PAIT-TLE TEACHERS
Per Cent Per Cent fer Cent
Fer Cent Classroon and RJecitation- lPer Cent Activity Per Cent

Extent of Classroonm Laboratory Laboratory Laboratory Course Total
Surervision Teachers Teachers Teachers Teachers Teachers Grour:
The grades were 51 100 100 100 o £8

supervised
The grades were e ¥ D 0 100 31

not supervised
Jid not hknow 3 O i A 0 2
Totals 100 10%: 12C 100 100 107

5R1



T:BLE 53

TITHOD BY YHICH @UDEC TF PAPRT-TDE TEACHERS UERD SUPZRVISED

Per Cent rer Cent I'er Cent
I’er Cent Classroom and Recitation~ Per Cent Activity Cer Cent
Classroon Laboratory Laboratory Laboratory Course Total
.lethod Teachers Teachers Teachers Teachers Teachers Group
The department 0 He 60 30 B 23
or a head professor
set the grades
The part=time 11 0 ho 30 0 23
teacher evaluated
only part of each
student' s vork e )
Grades are checked 20 0 N 25 0 21
by a responsible
~ person
The entire staff 3 0 ) 0 2
sets the grade
Totals 52 1 1 1l ¢ o

04T



T.BLE 5

IMNEER F pred-TID TUCHERS UPEIVISED DY DEVELCFTNTAL SIPorvISICl

Per Cent Per Cent Per Cent

ler Cent >lassroom and lecitation-~ PPer Cent dctivity Per Cent
Classroon Laboratory Laboratory Laboratory Course Total
Tyre of Supervision Teachers Teachers Teachers Teachers Teachers Group
A. Regular staff & 80 el 50 0 &6
neetings or
discussion groups
B., Professor visited 27 50 on 10 g0 34
the class and nade
suggestions
C. Someone was avail- 1 20 0 36 0 16
able to help if needed
J. Individual conferences & 0 o 2% 0 8
with the supervisor
2. Audits professor'!s 3 Lo 0 0 0 c
course prior to -
teaching

161
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Further information about develonmental supervision of

part-tinme teachers is shown in Tablz 55, Table 55 shows that

18 per cent of the part-time teachers were not supervised by any
of the five types of developmental supervision,

Category C (there is somconz available to help if needed)
is likely in nost cases to be of very linited influence, Therz

were € per cent sunervised by the ncthod ol Category C only,

(]
4
e
o
[
]
jta]
cr
g
te
& ]
.

» per cent with the 13 per cent without supervision

gives a total of 24 per cent supervisad not ot all or by soneone's

Deing available if needed,

ilore important, perhaps, is the fact that 76 per cent were

sunzrviscd by one of the other methods of developnental supervision,



TABL: 5%

PATTZED F DEVELLPITNTAL QUPERVISION OF PART-TINE TEAGIEDRE

Per Cent Per Cent FPer Cent
Per Cent Classroon and ecitation- Per Cent Activity Per Cent
Pattern of Classroon Lahoratory Laboratory Laboratory Course  Total
Supervisions Teachers Teachers Teachers Teachers Teachers Group
A only 32 0 20 0 0 23
B only = 0 10 0 go £
C only 8 0 0 12 0 &
D only 3 0N 0 12 " 3
A and 3 1 50 7 12 ) 26
ioand C S M ) 2y ¢ 5
Aoand ) " 0 17 0 3
Hoand O §] 2L 2 O 2
., C, and = 0 20 & 0 0 2
£, B, and D 2 0 0 G 2
A, B, C, and 2 3 2 o . 0 2
Hone of the above 10 20 0 an 50 1&
Totals 100 100 100 o 100 101

*Based on cateqgories of supervision in Table 5!, raze 101,

€61
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Suwmmary
The purpose of the chapter was to describe the pattern of

supervision under vhicn the part-time teachers taught, The teachers

=
Q
o]
3]
[o
=

vided into five cateqgories of teachin~ assinnments for
establishing the picture of supervision since it was felt that
supervision could not e divorced frox th: departnental orraniza-

2
tion of teaching resronsibility, Thz five cateoories were toacher
of classroom suhjects, teachers of classroon and laboratory courses,
teachers of recitation-laboratory scctions, tzachers of laboratory
secctions, and teachers of physical activity courses,

Sixty per cent of all part-time teachors were teachers of
classroon subjects, Forty-one per cent of the classroom group had
some responsibility for the course of study, €0 per cent had some
responsibility for devising examinations, and 51 per cent were
supervised in the ~iving of grades, They had, in ceneral, more
frecdom in the course of study, eraninations, and crades than did

those in thz threo2 catenories wherein teaching duties were shared

~igat ner cent of the part-time teachers were teachers of
classroon ~ng laboratory subjects, They had little rL“qOWSIbllltj
for the course of study, for devising exaninations, and for
aratinng,

Thosc teaching laboratory-recitation sections (10 per cent of

the saple) and thos: teachine laboratory sections (11 -cr cent of
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the sample) had little responsibility for the course of study, for
devising examinations, and for nrading students,

The two teachers of phiysical activity courses were relatively
unsupervised in grading and testing, althounh little or no acadenic
worit was involved in thoe course,

Fer all part-tine teachers, the majority received supervision
of 2 nature classilicd as develosnental, OSixty-si:zz per cent partici-
pated in staff neetinqgs which provided the opportunity for discussing
cormon problems and agreement on seorie common ains and practices,
Thirty=-five per cent were visited in class by the supervisor whe
ostensibly obscrved them teach and made comments and suggestions,
Zight per cent had individual conferences, .. total of 7¢ ner cent
was supervised by onz or more of the methods classified as

cevelormental and 2h ;.or gent were not,



CHAPTER VII

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

In this chapter, the writer will summarize the study,
state the conclusions arising from the data, and make recom-
mendations for the effective use of part-time teachers. To
make recommendations in the use of graduate students as part-
time teachers to make that use more productive is the general

purpose of this study.

The Problen

A common practice at institutions having a graduate
school and undergraduate colleges on the same campus is to use
graduate students as part-time teachers. This practice serves
several useful purposes. It helps graduate students earn money
while attending graduate school; it helps the university solve
a staff problem; and it offers the teaching profession an
opportunity for improvement through proper guidancelof prospec-
tive members of the profession.

The use of graduate students as part-time teachers also
poses some problems. Many part-time teachers are young and

inexperienced, are used primarily to teach basic courses to

196
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~ freshmen and sophomores, and often teach with little or no
supervision, Questions of qualifications for teaching, methods
used, and supervision of graduate students as part-time teachers
seem appropriate, They are being employed, and thelir use will
probably increase in the future under the pressure of expansion
of higher education., They play an important part in undergraduate
education, and yet 1little is imown of the precise role they play.

The purpose of this study was to determine the role played
by graduate students as part-time teachers at the Ohio State
University, snd to make recommendations for making that role a
more productive one. Implications for other Iinstitutions are
valid to the degree that the situations are similar,

The role of the part-time teachers was divided into three
parts: qualifications and functions, teaching methods, and super-
vision., Specifically, the purposes of the study were to describe
the qualifications and functions of the part-time teachers, to
describe their teaching methods, to describe the ways in which they
were supervised, and to recommend ways of making their use more
productive both for their teaching as graduate students and their
teaching as full-time meambers of the college-teaching profession
in the future.

The Procedure

For each of the three areas in the role of the part=time
teachers, the literature was perused to see what research and

writing had been done and what general concepts were applicable to
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this study. The decision was aade as to what information was
needed to fulfill the purpose of the study. The decision was made
as to the means of obtaining and describing that information.

1. Qualificatidns and functions. The literature revealed

that in the opinion of some {ndividuals in higher education all
qualities needed in college teachers were not belng obtained
through the traditional Ph.D. program. The colleges were asking
for teachers with a broader ascadeaic education, with course work
In some areas of higher education, and with supervised teaching as
a graduate student. Others felt the traditional program was sound
and opposed any change.

The basic areas of qualification asked for by the colleges
appeared to be academic and professional preparation. The areas
of investigation were chosen to include that of personal qualifi-
cation as well, The complete list of mreas of investigation to
determine the qualifications of the part~time teachers included
personal data, professional intention, acadeamic education and its
relation to the teaching field, professional education, professional
experiences, and other experiences.

The functions of the part-time teachers were deemed important.
Reference is made to the ways in which part-time teachers were
used, The level of students taught, the function of the course
in the student's program, and the specific duties of the part-time
teachers within ecach department were considered essential to the

understanding of their teaching role,
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The description of the data was to be that of giving the
per cent of teachers having each of the qualities and functions

measured,

2., Teaching methods, The literature and the author's

experience were used as the source of the organization of teaching
methods. The process of teaching begins with objectives, then to
the ways and means to achieve the objectives, and concludes with

an evaluation of the degree to which the objectives are met.
Teaching methods were examined In six basic areas, These areas
were objectives, classroom-teaching techniques, student assignments,
student academic problems, student nonacademic problems, and
evaluation,

The description of the data on teaching methods was to be a
comparison of the methods of the part~time teachers with those of
full-time teachers. To determine the comparison factors to bhe
used, the literature and the author's experience were used as
resources, The comparison factors were i{n the nature of assumptions
about teaching. They were ten in number and covered the six areas
of teaching. They are as followsi

1, A teacher should have teaching objectives in the course
he teaches which are in addition to the objectives of teaching an
organized body of lnowledge, a skill, or both,

2. A teacher should use classroom-teaching techniques of a

teacher-centered nature, of a student-problem-centered nature, and
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of an active-student-participation nature, and the teaching
techniques used by the teacher should not be limited to any one
category.

3. A teacher should give assignments which allow students
freedon and initiative in their completion at least part of the
time,

L. A teacher should encourage superior students to do more
than a minimun by giving extra credit for extra work.

S. A teacher should make a positive effort to help students
needing assistance in learning.

6. A teacher should counsel students on personal problems.

7. A teacher should refer students to campus personnel
agencies when appropriate.

8. The evaluation of students should be based on a wide
range of activities,

9. The evaluation of students should be based on clear and
consistent standards.

10, The process of evaluation should be used for guidance
purposes and to promote learning.

The comparisons of teaching methods of part-time teachers to
those of full-time teachers were to be made on the basis of the ten
assumptions. A chi-square statistical technique was to be used with

a significance level of .05,
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3+ Supervision., Supervision of inexperienced teachers,
as reported in the literature, takes a variety of forms. Some
supervisory methods seemed designed to control the quality of out-
put, vhile others were oriented towards developing professional
skills and attitudes. The areas of control seemed to be through
the course of study, through examinations, and through grading.
Methods of supervision oriented toward development were those of
staff meetings, observation of teaching by supervisors, individual
conferences of teachers and supervisors, and the observation of
experienced teachers by beginning teachers,

Data to be collected in the area of supervision were those
showing both control and developmental methods, The reporting of
the data was to bz through per cent of the part-time teachers
experiencing each of the methods of supervision.

Choosing Personnel and Method -

Data were collected through personal interviews since they
permitted probing for information, called for a high percentage of
response, and were adapted to gathering information on fairly
complex topics,

Since interviews are time-consuning and were to be conducted
entirely by the author of the study, it was felt that one in six
would be an adequate random sample of part-time teachers and that
a total of fifteen full-time teachers would be ample for the com-

parison of teaching methods, The sample of part-time teachers
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consisted of sixty-two individuals, A total of seventy-seven
interviews was conducted, including those of the fifteen full-time
teachers,

The full-time teachers were not chosen randomly but were
selected as representatives of those with reputations for being
excellent teachers,

The Findings

The findings were obtained in each of the three areas of the
problem, They are the qualifications and functions of the part-
time teachers, the teaching methods of the part-time teachers, and
the supervision of the part-time teachers,

1. Qualifications and functions, The data of qualifications

and functions were gathered in an attempt to answer nine questions.
Each question related to the preparation, experience, and function
of the part~-time teachers.

1. What were the vital facts of the part-time teachers in
the sample?

The data showed that 79 per cent were men and 21 per cent
were women; that 48 per cent were married and 52 per cent were
single; and that 60 per cent were estimated to be twenty-five years
of age or older,

2. What were their professional expectations?

Sixty-five per cent expected to become college teachers,

11 per cent did not, and 2k per cent were undecided at the time of
the Interview,
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3. Wwhat degrees had they earned and what degrees were they
working toward?

Sixty-eight per cent were working for the Ph,D. and 32 per
cent for the Masterts degree., For previously earned degrees, all
had the Bachelor'!s and S7 per cent the Mastert's, Eleven per cent
were working for the Ph.D. without a previously earned Masterts
degree,

L. How did their past and current fields of study relate
to their teaching fields?

Ninety-five per cent were teaching in the same general field
as their specialty for graduate study. Three per cent taught
general education courses in the same general field as their
speclalty. Two per cent (one teacher) taught a course in a fleld
unrelated to the current graduate work, Thirteen per cent were
teaching in a field in which they had not previously earned a
degree. All others had a previously earned degree in their teach-
ing field or in a related field,

5. What teaching experiences had they had?

Fifty-two per cent had had one year or less of college-
teaching experience. Seventy-three per cent had had two years or
less. Eight per cent had had five or more years, The computed
nedian was .97 years of college-teaching experience. Sixteen
per cent of the part-time teachers had had secondary teaching
experience, and 47 per cent had had other teaching experiences,

such as tutoring. Twenty-three per cent had taught one year or less
at the college level and had no other teaching experience,
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6. What professional education had they had?

Fifty-eight per cent had had no course work in education
at any level, while the remainder had had one or more courses.,
Twenty-four per cent had majored in education for a previous
degree, In the related field of psychology, 61 per cent had had
two courses or fewer., Fifteen per cent had taken a course which
dealt with objectives of the course taught, and 2L per cent had
had a course dealing with understanding college students and their
problems. The latter two courses are specifically applicable to
college teaching.

7. What broadening experiences had they had?

Forty-two per cent had had service experience, with 31 per
cent having had overseas duty., Forty-five per cent had traveled
abroad, including those with overseas service duty, and 5 per cent
had come from a foreign country. Forty-four per cent had done
leadership work with youth groups, and 89 per cent had held jobs
other than teaching. Seventy per cent had had two or more of the
broadening experiences, and the remainder had had one or none,

8. What function did they play in undergraduate education?

Seventy-four per cent of the part-time teachers taught
lower division students exclusively, 15 per cent taught upper divie-
sion students, and the remaining 11 per cent taught both levels,
Forty-two per cent taught a course to students with the same
specialty, and the remainder taught a mixed group. The function

served by the course taught was that of general education for the
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students of 58 per cent of the part-time teachers; that of an
academic major for the students of 3 per cent; that of a profes-
sional course for the students of 23 per cent; and was of mixed
purposes for the students of 1l per cent. Eighty-seven per cent
of the part-time teachers taught a course which was required for
most of the students who took 1t, and 6 per cent taught a course
which was elective for most students.

9. What was the form of organization under which they
taught?

Sixty per cent taught a classroom subject in which they were
responsible for all teaching., Eight per cent taught a classroom
and laboratory course in its entirety. Sixteen per cent taught a
laboratory-recitation section, while another teacher had the
lecture. Thirteen per cent taught a laboratory section with
recitation and lecture performed by another teacher. Three per cent
taught a physical-activity course. Those having responsibility
for all teaching of the course included 71 per cent, while the
remaining 29 per cent shared teaching duties with others.

2. Teaching methods. The teeching methods of the part-

time teachers were described by comparing those methods with those
of full-time teachers. The comparisons were made in six areas of
teaching by the use of the ten comparison factors. The six areas
were teaching objectives, classroom-teaching techniques, student
assignments, student academic problems, student nonacademic

problems, and evaluation,
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A significant difference appeared for the comparison factor
used in comparing the two groups on teaching objectives. The data
seemed to indicate that the full-time teachers were better able to
state objectives beyond those of teaching subject matter than were
the part-time teachers, A significant difference appeared in the
area of classroom-teaching techniques. The significance, however,
merely indicated that more part-time teachers used two categories
of techniques while more full-time teachers used three categories
of techniques, and the difference was not due to chance. No con-
clusion could be made that one group used a wider variety of
techniques than the other, Significant differences appeared in the
two comparison factors used in the area of nonacademic problems,
The full-time teachers seemed more likely to counsel students with
nonacademic problems and to refer students to campus personnel
agencies than did the part-time teachers,

There were no significant differences appearing in the other
six comparison factors used In the areas of student assignments,
academic problems, and evaluation,

3. Supervision. Almost all the part-time teachers were

supervised in the course of study with about two-thirds having
little responsibility. The few with any great responsibility were
teachers of classroom subjects. About two-fifths of the part-time
teachers devised no examinations taken by their students, and an
equal number devised all the examinations. The remainder had scme

responsibility. Approximately two-thirds of the part-time teachers
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were supervised in the giving of grades. Control of grades
ranged from an end-of-term check to having the grades determined
by a teacher other than the part-time teacher.

In the matter of supervision designed for professional
development, 2l per cent had little or none. The remaining 76 per
cent were supervised through staff meetings, observation of
teaching by professors, ino;'lividual conferences, observation of
professors by part-time teachers, or combinations of these methods

of developmental supervisien.
IMPLICATIONS OF THE DATA

The main factors to be considered in the appropriate use
of graduate students as part-time teachers seem to this author to
be those of preparation requirements, selection, placement, and
supervision. Requirements of preparation refer to the educational
experiences needed for college teaching. Selection refers to the
process of choosing part-time teachers from the avallable graduate
students, Placement refers to the assigment of part-time teachers
for specific duties. Supervision refers to the direction of
part-time teachers by regular staff members., The primary paths
through which the enhancement of the use of part-time teachers may
be attacked appear to be preparation requirements, selection,
placement, and supervision,

1. Requirements of preparation. The preparation a college

teacher needs for effective teaching is controversial. The
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literature revealed that there were some areas of agreement and
some areas of disagreement, All authorities seem to agree that a
knowledge in depth of the teaching specialty and a broad general
education are essential. Professional education and supervised
teaching are areas in which authorities disagree to some extent.
Some feel that course work In education and psychology is needed
to acquaint college teachers with the nature of learning and the
nature of higher education today, while others feel the time
taken for such courses could be better applied elsewhere. Many
feel that teaching under supervision is a worthwhile adjunct to
preparation for a teaching career, but some feel that such
activity should not be required since it takes time from essential
academic study.

The data showed that almost all the part-time teachers
selected to teach under a given department were chosen from the
graduate students within that department. Some of those chosen
had not previously earned a degree in their teaching fleld, but
others had specialized in that field throughout their college
career, Some were working for the Master's degree and some for
the Ph.D. degree. The question is raised as to whether all part-
time teachers had adequate academic preparation, but further
regearch is needed to establish a definitive answer to the questionm,
The author believes the question of adequate academic preparation
of part-time teachers to be an important one and that further

research on the subject would be a valuable contribution to

knowledge of part-time teachers.
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Data were gathered on academic preparation for the profes-

sion of college teaching through professional course work, Course
work specifically applicable to college teaching as revealed in

the literature included, in general, the purposes of higher
education, the organization of higher education in the United States,
the nature of learning, problems of college students, effective
teaching methods, and the study of teaching problems directly

related to teaching practice. The data of this study were previously
criticized in the area of professional course work, as it was
discovered that the questions tended to ask for less specific data
than was desired.

The data of the study show that L2 per cent of the part-time
teachers had had course work in education but did not reveal the
nature of the courses nor their applicability to college teaching.
They show that 81 per cent had had one or more courses in psychology,
without revealing the nature of those courses. The responses to
two specific questions show that 15 per cent had taken a course in
conjunction with a college-teaching experience and that 24 per cent
had taken a course dealing, at least, in part, with college students
and their problems, The data do permit the conclusion that 42 per
cent had studied problems of education, that 81 per cent had studied
psychology, and that 8l per cent, in formal courses, may have
studied topics applicable to college teaching. Conversely, it may
be concluded that 16 per cent had not had formal course work in

education, psychology, or either of the courses applicable to college
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teaching and were not exposed to the study of college teaching
from this source.

Those who agree that professional education is essential
for the preparation of college teachers might conclude that some
of the part-time teachers were unprepared for college teaching,

The data on teaching methods would tend to support that conclusion
for those who believed teaching methods essential for acquainting
prospective teachers with the full range of teaching activities.

The data on teaching methods show significant differences in

three areas. They are statements of objectives, counseling students
with nonacademic problems, and referring students to campus person-
nel agencies. Proponents of methods courses might argue that if

all prospective teachers had been exposed to the study of methods,
such differences would not have appeared. MNo such conclusion may

be made from the data, however, except by inference.

The third aspect of college-teacher preparation as revealed
in the literature is that of teaching under supervision. The data
reveal that all part-time teachers were not supervised by methods
designated in this study as contributing to professional development.
Those who believe teaching under a program of developmental super-
vision {s necessary for college-teacher preparation would conclude
that some of the part-time teachers were unprepared.

Perhaps it should be recognized that the process of prepa-
ration for a career of college teaching and teaching full time

after graduation from a graduate program are essentially different.



211

It is true, however, that some undergraduate students are taught
by part-time teachers and that those students should be subject to
the same rights and privileges as other students. If teaching
under supervision is to be considered a requirement for preparation,
it would seem that part-time teachers would also need to teach
under supervision even though that supervision might have been
concurrent with their teaching at the time this study was made.

Preparation for part-time teaching was held to be consistent
with that needed for a full-time teaching position. Academic
preparation in the teaching field, academic work in professional
courses, and supervised teaching werz aspects considered in the
previous discussion. The data do not permit evaluation of prepa-
ration for individuals. That is, the conclusion may not be made
that 8 given number were academically and experientially prepared
for college teaching while others werz not. Such an evaluation
would require the careful establishment of specific criteria and
the collection of data applicable to those criteria. The author
believes that such a study would be a worthwhile contribution to
the knowledge of part-time teachers.

Preparation for college teaching is one aspect to be
considered in the next topic to be discussed, that of selection.

2. Selection. Part-time teachers are presumably chosen from
a given supply to fulfill a given demand. Someone exercises

selection by deciding which part-time teachers are to teach which
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courses. Selection might be based upon many factors, including
some for which data were gathered in this study.

Selective factors might be operative, such as preparation
for teaching through academic education in the specialty, through
breadth of academic education, through having had course work of
a professional nature, and through judgments of maturity and fit-
ness for teaching. There has been no attempt in this study to
determine by whom or on what basis part-time teachers were
seclected. The author considers it to be true, based upon his own
experience as a part-time teacher, that they are not selected on
the same basis as full-time teachers nor with equal care.

The author believes that some of the factors which could
influence choice have been investigated in this study. They include
vital statistics, degrees carned and worked for, relationship of
fields of study to the teaching fleld, previous teaching experi-
ence, professional course work, and professional intention. On
the basis of these data, some conclusions about selection of part-
time teachers may be made. For example, the data of this study
show that the part-~time teachers, who were selected to teach, and
were subsequently interviewed in this study, had had identifiable
experiences, held identifiable attitudes, and had identifiable
characteristics For example, the data of professional intentions
have implications for selection. It can be concluded from the data
that some part-time teachers were selected who did not expect to

become career teachers after graduation, and some were selected who
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were undecided. About two-thirds stated they did expect to teach
professionally,

A second set of characteristics of those chosen is revealed
in the data of vital statistics., Some were men, some were women,
same were young, some were older, some were married, and some were
single.

Other characteristics and experiences were determined which
indicate some facts relative to those selected without revealing
whether consideration was given to those characteristics and
experiences in the process of selection. The data show that some
part-time teachers were inexperienced and that some had had con-
siderable teaching experience. Some were working for the Master's
degree, and the rest for the Ph.D. Some had previously earned
degrees in the teaching specialty, but some had not. A few had
had none of the maturing experiences which were asked in this
study, such as travel abroad, experience in youth work, military
service, and jobs other than teaching and youth work.

No conclusions were reached that part-time teachers with
one identifiable set of characteristics were "better" teachers
than those with another set. Experience and the literature might

-lead one to expect that part-time teachers with many outside
experiences, with a sound education beyond the Master's degree,
with previous teaching experience, with a previous degree in the
teaching field, and with the expectation of making teaching a

career would make "better®™ teachers than those with less impressive
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backgrounds. No such conclusions may be made based upon the data
of this study, however. Further regearch would be needed to
establish a relationship between "quality" of teaching and the
characteristics of the part-time teachers. A study similar to
that portion of this one wherein two identifiable groups of
teachers were compared in their teaching might be carried out.
Comparisons could be made of experienced versus inexperienced,
between mature and immature, between those with professional
education courses énd those without, or between other identi-
fiable groups. Such comparisons could show whether or not the
criteria used were valid for the selection of part-time teachers.

Another promising area for research is that of determining
how part-time teachers are selected from among graduate students.
No data are avallable which show what qualities and backgrounds
are considered in the selection of part-time teachers, nor are
there any data which indicate supply and demand and other limiting
considerations operative in that selection. Some departments with
large staff needs at the freshman and sophomore teaching levels
habitually employ many part-time teachers. Other departments use
only a very few. Departmental differences, institutional con-
siderations, and personal qualifications of candidates are aspects
of selection which research could clarify.

3. Placement. A question related to selection of part-time

teachers is that of placement, Data were gathered which show the

general range of responsibility and functions of part-time teachers.
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The process of selection seems linked with that of placement.
That is, a teacher is needed to teach a particular course. If a
part-time teacher is chosen, then both selection and placement are
involved. A teacher considered suitable for teaching one course
might not be considered suitable for another. For example, a
graduate student in the last stages of a Ph.D. program might be
considered adequate to teach an advanced course in a given area,
vhereas another graduate student just beginning a Master's degree
might not be acceptable. No data were gathered which show how
part-time teachers were placed to teach a particular course or on
what basis they were chosen.

The data of this study do show that graduate students were
placed in teaching positions wherein they had full responsibility
for teaching or wherein they shared duties with other teachers.
Most taught Introductpry courses in their teaching fileld, but a
few taught more advanced courses. A few part-time teachers
taught courses of a general education nature which cut across
traditional subject boundarfes. As in selection of part-time
teachers, research is needed to establish on what basis part-time
teachers are placed in the teaching tasks they are asked to fulfill.

4. Supervision. One of the most important means for

enhancing the use of part-time teachers appears to be through
supervision. An institution may take steps to improve the teaching
of graduate students and to develop them for career teaching

directly through the use of appropriate supervision. The data
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gathered in this study show the kinds of supervisory practices to
vhich the part-time teachers were subjected but do not show which
were most effective,

The literature revealed that little research into effective
supervision had been conducted. It did reveal that various
individuals have reported examples of kinds of supervision that
were employed in some institutions. Few data are available to show
which methods are most promising, although many statements reflect-
ing each author!s opinion are to be found in the literature.

Since there appears to be no evidence as to which methods of
supervision are most effective for improving teaching and for
professional development, no conclusions may be reached as to the
effectiveness of the supervision of the part-*ime teachers investi-
gated in this study. Conclusions can be made that some part-time
teachers were unsupervised, that some were subject to supervision
characterized as "control®™ in this study, and some were supervised
by methods characterized as "developmental."

It was assumed at the beginning of this study that suitable
supervision of part-time teachers would enhance their teaching
ability and promote their professional development. It was assumed
that suitable supervision was that which encouraged the study and
contemplation of teaching activities and problems by the inexperi-
enced teacher in cooperation with experienced, full-time staff
members. On the basis of the stated assumption, conclusions may

be reached.
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It may be concluded that 18 per cent were not subject to
supervision which was characterized as developmental and that
2L per cent were unsupervised except for there being someone
avallable. Based upon the assumption made, it could be concluded
that 24 per cent were teaching as part-time teachers in a situation
where study and céntemplation of teaching were not part of the
organized pattern of supervision. However, no conclusions could
be made, based upon the data, that those supervised were better
teachers than those unsupervised.

The data of teaching methods are of interest in a discussion
of supervision. Conclusions were reached based upon a comparison
of teaching methods of full- and part-time teachers that significant
differences did appear in some areas. The full-timz teachers were
better able to state objectives beyond thosz of teaching subject
matter and skills than were the part-time teachers. The full-time
teachers were more apt to help students with nonacademic problems.
The full-time teachers were more likely to refer students to
campus personnel agencles. A significant difference was found in
the area of classroom-teaching techniques, but no conclusion could
be reached that one group of teachers used a wider varilety of
techniques than another.

It is iInteresting to note that teaching objectives,
counseling with nonacademic problems, and referrals to campus
personnel agencles are all areas of a teacher's job which are

somewhat hidden from the classroom observer. Classroom techniques,
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student assignments, and evaluation practices are all teaching
activities observable as a student. If a graduate student teaches
as he was taught or as he observed the teaching he received, he
would perpetuate those practices., He might be unaware of other
aspects of a teacher'!s work which would not be perceived by
routine observation. Deciding objectives of teaching is one area
of teaching which would probably be hidden from a student. Help-
ing with nonacademic problems and referral to personnel agencies
are activities which many students might never observe.

One implication of the differences found between the full-
time and part-time teachers could be that some means should be
found which would acjquaint the part-time tgachers with all aspects
of a teacher's task. One such means was discussed earlier and is
that of professional course work. Supervision is another means by
which an experienced teacher may make part-time teachers aware of
the need for contemplation of teaching objectives, the need for
assisting students with nonacademic problems, and the need for
acquainting students on occasion with campus personnel agencies.

The data of this study and the survey of the literature on
supervision also point up the need for research into methods of
supervision which {s effective. This study showed some methods of
supervision in use at one institution. Staff meetings or seminars
in conjunction with teaching, class visitation by a supervisor,
individual conferences between part-time teachers and supervisors,

and the auditing of a course prior to teaching were methods
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discovered In this study which could facilitate the contemplation
and study of a teaching experience. The literature revealed that
these and other methods were used in other institutions.

Research needed in the area of supervision is that of
determining which methods are most effective In developing profes-
sional skills and attitudes in inexperienced teachers., The
opportunity is present at the graduate-student stage of teacher
development to promote professional abilities for a future teaching
career and for improving teaching of part-time teachers. Knowing
vhich methods are most effective would facilitate effective

supervisory programs of development.
RECOMMENDATICONS

The means of achieving the study objective through recom-
nendations are of three types: one, recommend further research
in the subject of part-time teachers; second, recommend steps
based upon the data for enhancing the use of part-time teachers;
and, third, recommend steps for enhancing the use of part-time
teachers.

Recommendations for Further Study

1. It is recommended that the academic preparation
appropriate for part-time teachers be the subject of further
research.

The data of this study indicated some facts of academic

preparation of the part-time teachers, but more specific data are
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needed. Specific criteria of preparation in a teaching field,
general education, and professional course work need to be
established, and data need to be gathered which would measure the
characteristics of the part-time teachers against those criterla.

2. It is recommended that the influence of educational
characteristics of part-time teachers on their teaching knowledge
and performance be the subject of further research.

The question of whether part-time teachers differ in their
teaching knowledge and performance with differences of education
and experience needs to be answered. The need for academic
education in the teaching specialty, professional course work,
level of education, and other qualities of teachers are discussed
by educators and recommendations are made. However, little
research had been done which shows that different backgrounds
result in different teaching.

3. It is recommended that a study of selection and place-
ment practices of part-time teachers be made.

The institutional background dictates, to some extent, the
selection of part-time teachers. Staff needs, financial needs of
graduate students, and the financial structure of the university
probably influence selection. These influences need to be
clarified. In addition, the bases of selection need to be
discovered., The level of education, previous study in the teaching

field, professional course work, previous teaching experience
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and other experiences may influence selection but no data are,
at present, available. Such data would be valuable in knowing
about the use of part-time teachers.

L. It is recommended that research be carried out In
determining the best methods of supervising part-time teachers,

The opportunity is present during the preparatory stages
for college teaching to adopt a program of supervision designed
to develop professional skills and attitudes in part-time teachers.
The question as to which methods are most effective in achieving
the purposes of supervision needs to be answered, Staff meetings
or seminars in conjunction with teaching, class visitations,
individual conferences, and observations are possible methods of
supervision. Knowing which methods are most effective would assist
in making supervisory programs more profitable.

Recommendations for Enhanciqg the Use of

Part-Time Teachers

1. It is recommended that a means be adopted whereby all
part-time teachers may become acquainted with the full range of a
teacher!s work.

The need for teaching objectives and the need for counseling
students and referring them to campus personnel agencles are examples
of teaching tasks, knowledge of which could be Imparted to part-time
teachers through appropriate means., One such means is that of

professional course work. Another is by supervision.
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2. The use of part-time teachers should be continued.

The practice is helpful from several points of view. Attend-
ing graduate school is costly. Part-time teaching is one source
of financlal help avallable to graduate students. A second benefit
is that the institution solves a staff problem. Where there is a
shortage of teachers in the field or where there i{s not enough
money available for a full-time staff adequate to teach all classes,
part-time teachers may supplement the full-time staff. A third
benefit of using part-time teachers is that of the opportunity to
improve the teaching profession through this one source of future
college teachers, Helping the part-time teachers realize the
importance of teaching and helping them learn sound practices
and attitudes in all aspects of teaching may be accomplished.

3. It is recommended that careful selection of part-time
teachers be made before they be permitted to teach.

The basis of the selection should be that of obtaining good
teaching risks. Readiness for teaching and professional intention
appear to be important factors in selection. Academic preparation
to teach a specific course and professional preparation for college
teaching in general would seem important considerations In judging
readiness for teaching. Recommendations might be made to
individual applicants of additional work needed before they should
begin part-time teaching., The second consideration is that all the

part-time teachers did not expect to become career teachers. Wwhile
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these individuals might realize personal benefits from part-time
teaching, their teaching could be considered as a temporary
occupation. Such indlviduals would appear to be poorer risks for
teaching than those who were preparing for a career of college
teaching.

L. It is recommended that the success of the part-time
teachers be judged and that selection for further teaching be made
based upon that level of success.

Since it 1is not always possible to select those who will
make effective teachers, it would seem wise to judge the effective-
ness ofvthose who teach and, in some cases, recommend that they
adopt some profession other than teaching. To make an adequate
Judgment of teaching requires that those responsible attempt to
evaluate each part-time teacher on the basis of reports, observa-
tions, or other methods. Part of any plan of supervision would
scem to include evaluation of teaching.

5. It is recommended that the part-time teachers be
supervised.

Supervision of inexperienced teachers would seem essential
to ensure a high quality of teaching. Besides the need of
evaluation of teaching for purposes of selection, supervision can
control essential practices, improve the quality of the teaching

done, and develop professional skills in the part-time teachers.
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6. 1t is recommended that each academic department super-
vise the part-time teachers among its teaching staff.

Since there is wide variation among departments in objectives,
effective teaching procedures, and organization of teaching duties,
it would seem wise to place the responsibility for supervision of
part~-time teachers within the academic department. There are
specific problems and objectives of each department which need to
be treated specifically. Since the graduate students are almost
invariably doing graduate work in the same department in which they
are teaching, they are working under professors whose ideas they
respect and In a field in which they are Interested. It would seem
that most benefit to teaching would accrue from supervision by
some of the same professors as those in charge of graduate work.
Care, however, needs to be exercised in the choice of those who
are to supervise.

7. It is recommended that one person (perhaps more in
departments with large numbers of part-time teachers) be given
general responsibility for supervision of part-time teachers in
his department.

The person picked for such responsibility should be one who
is Interested in good teaching, one whe has the reputation of
being a good teacher himself, and one who can emphasize the
importance of good teaching to the part-time teachers in the

department.
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8. It is recommended that the person responsible for
supervision of part-time teachers be encouraged to do research
into effective ways of supervising part-time teachers and into
effective methods of teaching in his academic field.

There is ample opportunity for research into effective ways
of supervising graduate students as they do part-time teaching and
into effective methods of teaching in each academic area. Much
such research is needed. The person responsible for supervising
the part-time teachers is in a good position to carry out such
research.

9. It is recommended that graduate students be encouraged
to take professional course work as preparation for or in conjunc-
tion with part-time teaching.

There are courses available on many university campuses
designed for the benefit of the college-teaching profession. The
literature revealed the désire of colleges to have such courses
included as part of the education of college teachers. There are
many who oppose the requirement of such courses. Since academic
departments usually have conslderable autonomy in establishing
Ph.D. and Master's programs, it would seem unwise to require,
unilaterally, professional courses of all graduate students who
expect to become part-time teachers. As electives for future
college teachers, however, such courses could be beneficial. All
departments could encourage those who want to be part-time teachers

or who are currently doing part-time teaching to take professional

courses.
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10. It is recommended that each department adopt methods
of supervision which will contribute to the professional develop-
ment of the part-time teachers.

Supervision of part-time teachers is needed to judge the
teaching done and to control the quality of output. Unless
provision also is Included for the development of teaching ability
in the part-time teacher, however, full advantage 1s not being
taken of the possibilities available in supervision.

11. It is recommended that supervision include some means
of studying effective teaching practices systematically, concurrent
with actual teaching.

If the study of effective teaching is coordinated with
actual teaching practice (and with part-time teachers, it could
be), ideas and concepts may be tried in practice. Results may be
evaluated and contemplated within the means of studying effective
teaching. The simultaneous study and pracéice of teaching should
be an effective means of professional development.

12. It is recommended that supervisors observe the teaching
of part-time teachers and discuss those observations with them.

An intelligent observer will often call attention to diffi-
culties and successes of which the tcacher himself is unaware.
Comments and suggestions from an experienced observer could help the
beginner to recognize some of the mistakes he makes and help him to

achieve effective practices.
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INTERVIEW GUIDE FORM3t

Part A: Factual Information

1.

7.

lo.
11.

12.

13.

L.

15.
16.

Code Number 2. Male Female
Married Single L. Number children
Age. Twenty-five or under, over twenty-five.

Educational status. Working for Masterts, Ph.D.

Field

School and field for B.A.

M.-q.

Class or classes now teaching

Class level of most students

Career expectations of most students

Is the course required for most of them?

Are they taking it for general or special education?

What classroom-~teaching experience have you had and on what

level? Elementary Secondary College

Have you had any other teaching experience such as tutoring?

Service experience? Overseas?

Have you ever traveled abroad?

#This form was used for the part-time teachers.
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18,

19.

20,

Part
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Have you ever been in 3 leadership position with groups of

young people other than teaching?

What jobs other than teaching or youth work have you had?

Have you ever had courses In education? Number

Have you ever had courses in psychology? Number

How many hours per week does your teaching take?

How is it divided? In class Preparation

Grading papers Student conferences

B: Attitudes, activities, and techniques

Teaching techniques. Describe the way in which you teach the
class. |

a) One predominate method or use several methods?

b} Commonly used teaching methods: (1)

(2) (3)
c) Infrequently used methods: (1)
(2) (3)

d} Do students ever play other than passive roles?

e) Do the students ever play any part in the operation of the
class?
Assigments. Describe the types of assignments you give,

a) General or specific assignments?

b) Kinds of assignments given

¢) Any freedom in way in which assigmment i{s carried out?

d) Do you check on whether they do them or not?
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Individual differences.
a) Is there any differentiation in the work done by the

students?

b) Is there any reward for extra work?

c) Does cither the department or the subject matter permit

allowing for individual differences?

d) 1s there any chance to assist slow learners?

Renmediation.

a) What do you do for slow learners in your class?

b) What suggestions do you give them?

Objectives of the course being taught.
a) What are the objectives of the course?
(1)
(2)
(3)
(L)
(5)
b) What problems do you encounter in trying to meet these
objectives?
c) Have you had any departmental meetings dealing with these
objectives?

d) Have you had any courses dealing with these objectives?



231

e) Are there broader objectives than those of teaching

subject matter? (1) (2) (3)

Student problems.

a) What seem to be the major problems of the students you are

b)

f)

teaching?

(1)

(2)

(3)

Do you ever help them with personal problems not related
specifically with their classwork?

Do you ever tell them of or send them to campus personnel
agencies?

Have you ever read any books or articles dealing with
student problems?

Have you had any courses or other help in understanding
student s?

What do you feel is their prime motivation?

Course of study.

a)

b)

Who is responsible for establishing the course of study?

Teacher Department Divided .

How is it presented? Text Syllabus Outline
Other

Is the course of study fixed or is flexibility allowed?
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8. Evaluation.
a) What activities are used as the basis for evaluation?
Tests __ Papers  Class discussion _ Home problems
Other _ (specify).

b) What do you see as the purpose(s) of evaluation?

¢) Do you devise anc grade your own examinations?

d) Do you use departmental examinations?

e) Are students graded on curve? Class or depart-
mental?

f) Are the grades supervised? How?

g) Do you see yourself as an "“zasy," "medium,"™ or "tough®

marker? Why?

9. Academic standards.

a) In your opinion, what is the function of academic standards?

b) If you could, how would you improve or change them?

10. Supervision.

a) What sort of help and supervision do you receive from the

department in which you are teaching?

b) What sort of help and supervision would you like to have

had in the past or would like to have now?
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10. {continued)

c)} Are you satisfied with the supervision you are now

recelving?

d) Were you satisfied with the help and supervision you

received when you began teaching at Ohio State?

11. Teaching Problems.
a) In your work as a teacher, what are the major problems

you encounter?

b} If you had a friend just beginning to teach, who asked your
advice, what would you tell him that you thought would

help him?

12. Attitude Toward Teaching.

a) Do you expect to make a career of teaching?

b) What do you feel are the chief benefits of your present

teaching experience?

c) What do you most dislike about teaching?

d) What do you especially like about teaching?
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THE INTERVIEW PROCEDURE FOR
PART-TIME TEACHERS

It is doubtful that any two interviews were identical. The
attempt was made to conduct each interview as close to a conver-
sational pattern as possible. In addition, the pattern of
interviewlng varied in detail from the first group of interviews
to the last as better ways were discovered to phrase some of the
questions or to combine two or more questions into a single ques-
tion. The description which follows Is to provide the reader with
the details of the interview procedure in a general way. The way
in which questions were stated and some techniques of interviewing
are described.

I. The establishment of a feeling of rapport with the
part-time teacher and explanation of the purpose of the study. It
was explained that the purpose of the study was to find out some-
thing about the backgrounds of and teaching methods used by the
part-time teachers, some of their teaching problems, and some of
the attitudes they had toward their work and some problems of higher
ecducation.

II. Part A of the interview, "This interview consists of
two sections: The first series of questions asks for factual
information; the second series is to find out some of the teaching
techniques you use, how responsibility is divided between yourself
and the department, and some of the attitudes you have toward

education.”
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Interviewer filled in Items 1l and é.
3. "Are you married?"
k. "Do you have any children?"
5. The interviewer estimated age based on appearance or in
doubtful cases filled this blank on the basis of later information.
6. "Which degree are you working for?" "In which field?"
7. "Where did you get your Bachelor!s degree? In what
field? Wwhere did you get your Master's degree? In what field?"
8. "™What class are you teaching this quarter?"
9. M™What is the class level of the students you teach?"
10, "Can you generalize about their vocational goals? That
is, are they all engineers, 'pre-meds,! etc.?"
11. "Do you know if the course is required for most of them?"
12. "Are they taking the course for general education pur-
poses, or will they be specialists in the field or in a related
flela?zn
13, "What classroom-teaching experience have you had? How
long have you taught at all levels?"
1. "Have ycu had any other teaching experience such as
tutoring?"
15, "Were you in the service? Did you go overseas?"
16, "Have you ever traveled abroad?" (This question was not

asked if the answer to the second part of No. 15 was positive.)
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17. '"Have you ever been i{n a leadership position with
groups of young people in a capacity other than teaching? For
example, scouts, church groups, summer camp, etc.,?"

18. "Have you held jobs other than teaching or youth work?"

19. "Have you ever had courses in education?" (if "yes")
"Do you know how many?" "Have you ever had courses in psychology?"
(if "yes") "Do you know how many?"

20, "Do you know in a rough way about how many hours per
week you spend on teaching, and would it be possible to break this
down into actual class time, preparation, grading papers, conferring
with students?”

"That concludes the factual portion of the questionnaire; now
for Part B and the more general questions.”

III. Part B of the interview.

1. Teaching techniques.

a), b), ¢) "Could you describe a typical class for me?
I am Interested in the types of teaching techniques you
use. Do you lecture, have discussions, etc.?"

After obtaining the answer to the preceding question, the
interviewer would ask specific questions to get as complete a
picture as possible. "Do you use visual alds, movies, have panel
discussions, students report, send students to the blackboard,

etc, ™



237

d) This question may have been answered previously.
If not, "Do students have an opportunity to play
other than passive roles?"

e) This question may have been answered previously.
If not, "Do the students have an opportunity to
play any part in the operation and conduct of the
class?®

Assignments.

a), b) "What sort of assignments do you give? Are
there readings in the text, outside readings,

problems, papers, reports?"

After obtaining the answer to this question, interviewer

might ask a more specific question. "Do you ever assign term papers,

oral reports, etc.?"

Questions ¢) and d) may have been answered by the previous

statements of the interviewee. If not, the two questions were asked:

c) MIs there any freedom in the way in which they can
carry out the assignments?"

d) "Do you check on whether they do them or not?"

Individual differences.

a) "Is there any differentiation in the work done by the
students or do they all supposedly do the same work?"

b) "Is there any means by which they may get extra credit?"®
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d)
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"ls there any way to allow for individual

differences?"

"]s there any opportunity to assist slow learners?n

Lh. Remediation.

a)

b)

"What do you do for slow learners?"
"when you talk to them, is there anything you tell
them you think will help them other than just help-

ing with their subject-matter deficiency?"

5. Objectives of the course.

a)

b)

c)

d)

"What do you feel are the objectives of the course
you teach? What are you trying to achieve, both of
a specific nature and a general nature?"

"wWhat problems do you encounter in trying to meet
those objectives? What tends to keep you from meet-
ing them as well as you would like?"

"Have you had any departmental or staff meetings
dealing with those objectives?"

"Have you had a course such as a seminar which dealt
with those objectives?"

If a) was answered in a specific and a narrow way,
then e) was asked, but only if it had not been

answered previously.

"Are there more general objectives than those of the subject

matter?" This question would be phrased according the answer in a)

above., For example, "Why should they learn French? What benefit
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will they derive from it?" Or, "Other than teaching them the
basic principles of chemistry, are there more general benefits
they might derive?n

6. Student problems.

a) "What do you see as the major problems of the
students you are teaching?"

b) "Do they ever come to you with personal problems
not related to thelr classwork?"

¢) "Do you ever tell them of or send them to campus
personnel agencies?t

d) "Have you ever read any books or articles deaiing
with student problems?®

e) "Have you had any courses or other help in under-
standing student problems?"

f) "what do you feel motivates these students to come
here to school? What do you think they are after?
What are they trying to achieve? They spend all
this time, effort, money. Why?7"

7. Course of study. '

a) "Part of a teacher's job is to decide the course of
study for the course he teaches. As a part-time
teacher, you may not have full responsibility for this.
How is responsibility divided? Does the department
or a professor decide the contents of the course, or

do you?"
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(continued)

b) "How is the course of study presented? By means of
a text, syllabus, outline, etc.?"

c) "Is the course of study fixed, or i{s flexibility
allowed?"

Svaluation.

a) "What activities are used as the basis for zvalu-
ation? Do you use tests, quizzes, paper, ztc,?"

pb) "What do you sze as the purpose of evaluation
other than determining the grade? Do you use tests
as a teaching device of any kind?"

c) "Do you devise and grade your own zxaminations or

? do you use departmental zxaminations?!

e} "Do you base grades on a standard, or do you base
them on a curve? Is it a class curve or depart-
mental?"

f} "™Are the grades supervised and if so, how?"

g) "Do you see yourself as an 'easy,! 'medium,! or
'tough! marker? Why? I am trying to get at your
philosophy of grading."

Academic standards.

a)

b)

"What do you feel is the function served by having
academic standards?"

"If you could, how would you {mprove or change them?"
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11.

12.
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Supervision.

a)

b)

d)

"What sort of help and supervision do you receive
from the department in which you are teaching?®
"What sort of help and supervision would you like
to have had in the past or would like to have now?"
"Are you satisfied with the supervision you are now
receiving?®

"Were you satisfied with the help and supervision

you received when you began teaching at Ohio State?"

Teaching problems.

a)

b)

"Considering all the activities you engage in as a
teacher, not just the classroom work, but including
classroom work, what do you conslder are the major
problems you encounter as a teacher?"

"If you had a friand just beginning to teach who
asked your advice, what would you tell him that you

thought would help him?"

Attitude toward teaching.

a)

b)
c)
a)

"Do you expect to make a carceer of teaching?"
"The last question has three parts, and concerns
again the whole range of teaching activities and

not just the act of teaching in the classroon.
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12. {continued)
First, what do you like most about teaching;
second, what do you like least about teaching;
and, third, what do you feel are the chiezf
benefits to you personally of this teaching

experience?n



INTZRVIEW GUIDE FORM#

Part Ar Factual Information

1.

3.

n =
L [ ]

Code Number 2. Male Female

Do you normally teach a class during the year to lower division

students? to undergraduates?

Course number and title

What are the career expzctations for those students?

Is the course required for most of them?

Are they taking it for general or special education?

How many y<ars have you taught at the college levzl?

How many hours per week do you spend on activities related to

the teaching of undergraduate students?

In class Preparation Grading papers

Student conferences Staff meetings

Part B: Attitudes, Activities, and Techniques

1.

Teaching techniques. Describe the way In which you teach a
typical class.

a) Commonly used teaching methods:

b) Infrequently used teaching methods:

c) Do students play other than passive rolzs?

d) Do students play any part in the operation of the class?
Assignments. Describe the types of assignments you give.

a) Types of assignments:

#This form was used for the full-time teachers.
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{continued)
b) Do you check on whether they do them or not?

Individual differences,

a) Is it possible for a student to get extra credit for

doing extra work?

b} 1Is there much opportunity to assist slow learners?

¢} What kinds of suggestions do you give them?

Objectives of a course you teach to undergraduates.
a) What do you consider to be the main objectives of the
course, both specific subject-matter objectives and

more general objectives?

b) What are the main obstacles you encounter in trying to

meet those objectives?

Student problems.
a) What seem to be the major problems faced by the students

you are teaching?

b) How frequently do they come to you with problems not

specifically related to their class work?

c) How frequently do you refer them to campus personnel

agencles?

d) What do you feel motivates these students to come to a

college and spend their time, effort, and money?

How is the course presented?

Evaluation.
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{continued)

a)

b)

What activities are used as the basis for evaluation?
Tests Papers Class discussion Home problems

Other (specify)

Do you see evaluation as having other value than

determining the grade of the student?

Do you devise and grade your own examinations?
Are students graded on a curve? An arbitrary

standard?

As a personal question, do you consider yourself an

"easy," "medium," or "tough" marker?

Why 7 What is your philosophy of grading?

Academic standards.

a)

b)

In your opinion, what is the function served by the
grading system and the use of academic standards?

If you could, how would you Imprcve or change them?

Teaching problems.

a)

Considering all the activities in which a teacher engages,

what do you consider to be the major problem areas or

areas of greatest challenge?

If you had responsibility for starting a young person
in teaching, what would you tell him in the way of

personal advice that you thought would help him?
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10. Attitude toward teaching.
a) What do you consider to be the chief benefits of

being a teacher?

b) Which aspects of the work of a teacher do you like

least?

c) Which aspect of the work of a teacher do you like the

most?
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INTERVIEW PROCEDURE FOR FULL-TIME TEACHERS

The purpose for interviewing the full-time teachers was
that of providing comparisons with the part-time teachers. As a
result, only some of the questions asked of the part-time teachers
were asked of the full-time teachers, and some questions were
reworded slightly.

I, Establish a feeling of rapport with the full-time
teacher and explain the purpose of the study to him.

It was explained that the purpose of the study was to find
out something about the backgrounds and teaching methods used by
the part-time teachers, some of their teaching problems, and some
of the attitudes they had toward their work and some problems of
higher education. To establish a basis of comparison, information
was needed fram full-time teachers who had reputations for being
good teachers.

II. Part A of the interview.

"This interview consists of two sections: The first series
of questions asks for factual information; the second series is to
find out some of the teaching techniques you use and some of the
attitudes you have toward education."

Questions 1 and 2 were filled in by interviewer.

3. "Do you normally teach a class to lower division students
or to undergraduates?” (This question required a "yes" answer for

the interview to apply.) "What {s the number of the course and the
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title?" (Since the full-time teachers often taught many courses
at all levels, they were asked to restrict their remarks to a
specific course taught to undergraduates which would allow compari-
sons to be made with the part-time teachers.)
L. "Can you generalize about their vocational goals? That
s, are they all engineers, !'pre-meds,! etc,?"
S. "Do you know if the course is required for most of them?"
6. "Are they taking the course for general education pur-
poses? Will they be specimlists in the field, or in a related
field?n
7. "How many years have you taught at the college level?"
After the first interview with a full-time teachers, Question
No. 8 was omitted from the questlohnaire, since {t seemed extremely
difficult for the teacher to answer and took considerable time from
the interview.
"That concludes the factual portion of the questionnaire;
now for Part B and the more general questions."
I1I. Paft B of the Interview.
1. Teaching techniques.
a) "Could you describe a typical class for me? I am
) interested in the types of teaching techniques you
use. Do you lecture, have discussions, etc.?7"
After obtaining the answer to the preceding question, the

interviewer asked specific questions to get as complete a picture
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as possible. "Do you use visual aids, movies, have panel discus-
sions, student reports, send students to the blackboard, etc.?"

c¢) This question may have been answered previously.

If not, "Do the students have an opportunity to
play other than passive roles?

d) This question may have been answered previously.

If not, "Do the students have an opportunity to
play any part in the operation and conduct of the
class?n

2. Assigmments.

a) "what sort of assignments do you give? Are there
readings in the text, outside readings, problems,
papers, reports?®

After obtaining the answer to this question, the interviewer
might ask a more specific question such as "Do you ever assign
term papers, oral reports, etc.?"

b) "Do you check on whether they do them or not?"

3., Individual differences.

a) "Is it possible for a student to get extra credit
for doing extra work?"

b) "Is there an opportunity to assist slow learners?"

¢) "Wwhat do you do for slow learners?" '"When you talk
to them, is there anything you tell them that you
think will help them other than just helping with

their subject-matter deficiency?"
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Objectives of the course.

a)

b)

f"What do you feel are the objectives of the course
you teach? What are you trying to achieve, both
of a specific nature and a general nature?"

"What problems do you encounter in trying to meet
those objectives? What tends to keep you from

meeting them as well as you would like?"

Student problems.

a)

b)

c)

d)

"What do you see as the major problems of the
students you are teaching?”

"Do they ever come to you with personal problems
not related to their classwork?"

"Do you ever tell them of or send them to campus
personnel agencies?"

"what do you feel motivates these students to come
here to school? What do you think they are after?
What are they trying to achieve? They spend all

this time, effort, money, why?"

Course of study.

"How is the course of study presented to students?m

Evaluation.

a)

"How do you determine the grades of the students?

On what basis? Do you use tests, papers, etc.7®
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7. {continued)

b) "what do you see as the purpose of evaluation other
than determining the grade? Do you use tests as a
teaching device of any kind?"

c) "Do you devise and grade your own examinations or
do you use departmental examinations?"

d}) "Do you base grades on a standard, or do you base
them on a curve?"

e) "Do you see yourself as an l'easy,' 'medium,' or
Vtought marker and why? I am trying to get at your
philosophy of grading.™

8. Academic standards.

a) "What do you feel is the function served by having
academic standards? |

b) "If you could, how would you improve or change them?"

9. Teaching problems.

a) "Considering all the activities you engage in as a
teacher, not just the classroom work, but including
classroom work, what (o ycu consider are the major
problems you encounter as a teacher?"

b) "If you had responsibility for starting a young person
in teaching, what would you tell him in the way of

personal advice that you thought would help him?"
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10. Attitude toward teaching.

a)
b)

c)

"The last question has three parts and concerns
again the whole range of teaching activities--not
just the act of teaching in the classroom. First,
what do you consider to be the chief benefits of
being a teacher; second, which aspect of the work
of a teacher do you like least; and, third, which

aspect of the work of a teacher do you like most?"



STATISTICAL ANALYSIS OF DATA FOR OOMPARING

PART- AND FULL-TIME TEACHZRS

1. Statement of objectives.
Observed Data (0)
Stating limited objectives

Stating additional objectives

Totals

(E) Expected Frequencles

(0 - £)?

0 =

(&2}

Total

Part-~Time Full-Time Total
20 0 20
Lo 15 55
60 15 75
16.0 4.0
Lh.o 11.0
h-o - hco
L.0 4.0
16.00 16.00
16,00 16.00
Total
1.000 L4.000 5.000
0.364 1.45% 1.819
1.36kL 5.L55 ) 6.819

x2 w 6.819 with one degree of freedom.

This Is significant;

therefore, Yates correction must be applied.




1. Statement of objectives (continued).

Observed Frequencied (Adjusted)

Total

Expected Frequencies (Same)

O -E

Total

25h

Part-Time Full-Time Total
19.5 0.5 20.0
40.5 14.5 55.0
60.0 15.0 75.0

16.0 L.o
uh.0 11.0
3.5 3.5
1.5 3.5
12.25 12.25
12.25 12.25
Total
766 | 3.063 3.839
278 | 1.1 1.392
1.0LL | L.177 5.221

:}{2 w» 5.221 with one degree of freedom which is

5 per cent level of significance.

significant at the
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2. Use of teaching techniques.

Observed (0) Part-Time Full-Time Total
One category of techniques 20 6 26
Two categories of techniques 36 5 L1
Three categories of techniques b i 8
Total 60 15 75

Expected (E)

20.8 5.2
32.8 8.2
6.k 1.6
(0 - E) 0.8 0.8
3.2 3.2
2.k 2.k
(0 - 5)2 .64 .6l
10.2L 10.2k
5.76 5.76
Total
(0 - )2 .031 .123 154
312 1,248 1.560
.900 3,600 | L.500
Total 1.243 L.971 | 6.214

X2 w 6.21L with two degrees of freedom. This i{s significant at the
S per cent level.



3. Student assignments.
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Observed Frequencles Part-Time Full-Time Total
Least freedom 54 14 68
Most freedom 6 1 7
Total 60 15 7%
Expected Frequencies (E)
sh.h 12,6
5.6 1.4
(0 - £) 0.4 0.4
0.k 0.4
(0 - 5)?
0.16 0.16
0.16 0.16
Total
0 - E)° .003 .012 .015
) .029 .11h 143
Total 032 .126 .158

‘)C 2 . .158 with one degree of freedom.

This is not significant.
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L. Student academic problems.

Obsgerved Frequencies (0) Part-Time Full-Time Total
| Gave extra credit 7 3 10
Did not 53 12 65
Total &0 15 5
Expected Frequencies (%)
8 2
52 13
(0 - E) 1 1
1 1
(0 - £)?
1 1
1 1
Total
0 - E)°
.125 .500 .625
.019 077 .096
Total .14k 577 .721

;k:z = .721 with one degree of freedom. This is not significant.
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L. Student academic problems (continued).

Observed Frequencies (0) Part-Time Full-Time Total
Took positive action 36 9 us
Did not 21 5 26
Total 57 1L 71
Expected Frequencies (3)
36.1 8.9
20.9 S.1
(0 - E)
.1 Il
.l -1
(0 - E)?
.01 .01
.01 .01
Total
0 - £)?
' .000 .001 .001
»000 .002 .002
Total .000 .003 .003

X ? .003 with one degree of freedom., This is not significant.
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5. Nonacademic student problems.

Observed Frequencies (0) Part-Time Full-Time Total
Helped with nonacademic 27 15 L2
Did not 33 0 33
Total &0 15 75
Expected Frequencies (E)
33.6 8.4
26.4 6.6
(0 - %)
6.6 6.6
6.6 6.6
(0 - %2
L3.56 L3.56
L3.56 L3.56
Total
(0 - E)? 1.30 5.20 6.50
] 1.65 6.60 8.25
Total 2.95 11.80 14.75

;Xiz = 1,.75 with one degree of freedom. This is significant;

therefore, Yates correction must be applied.



5. Nonacademic student problems (continued).

Observed Frequencies Corrected (0')

260

27.5 14.5
32.%5 0.5
(or - £)
6.1 6.1
6.1 6.1
(ov - )2
37.21 37.21
37.21 37.21
( 2 Total
0t - E
1.11 L.L3 5.5Lh
1.41 5.6k 7.05
Total 2.52 10.07 12.59

;tfz = 12.59 with one degree of freedom, This is significant at the

S per cent level.
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S. Nonacademic student problems (continued)..

Observed Frequencies (0) Part-Time Full-Time Total
Referred to Personnel 17 15 32
Did not L3 0 L3
Total 60 15 75

Expected Frequencies (%)

25.6 6.k
3.0 8.6
(0 - 2)
8.6 8.6
8.6 8.6
(0 - )2
73.96 73.96
73.96 73.96
" Total
0 - E)¢
o 2.88 j11.5L 1h. 42
2.14 | 8.59 10.73
Total 5.02 | 20.13 25.15

X2 = 25.15 with on2 degree of freedom. This is significant, so

Yates correction must be applied.



5. Student nonacademic problems (zontinued).

Observed Frequencies Correctzad (Ot)

(or - =

oL - £)?

Total

262

17.5 1.5
L42.5 0.5
8.1 8.1
8.1 8.1
65.61 65.61
65,61 65.61
Total
2.56 10.25 12.81
1.91 7.63 9.54
L.L7 | 17.88 22.35

;kfz = 22,35 with one degree of freedom. This is significant.

Y




4. Evaluation.
Observed Frequencies (0)

Evaluate only on tests and
quizzes

Additional means

Total

Txpacted Frequencies (3)

(0 - 2)

(0 - 3)°

(0 - 2)°

-

Total

2

){ = .021 with one degree of freedom,

263

Part-Tine Full-Time Total
12 3 15
Lo 11 g1
52 in 66

11.8 3-2
L0.2 10.8
.2 .2
.2 .2
OhL .0l
.0l .0h
Total
.003 ,013 016
.001 .00l .00%
004 017 .021

This is not significant.
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6. Evaluation (continued).
Observed Frequencles (0) Part-Time Full-Time Total
Grade on curve 10 n 1l
Combination 8 L 12
Standard 17 6 23
Total 35 1L 49
Expacted Frequencics (%)
10 L
8.6 3.l
16.4 6.6
(0 - E)
0 0
) .6 b
b .6
(0 - 8)?
0 0
.36 .36
.36 .36
. 2 Total
z 0 0 0
.0L2 . 106 148
022 054 076
Total .06l . 160 .22)

X

2

= .22l with two degrees of freedom.

This

is not significant.




5. Evaluation (continued).
Observed Frequency (0)

Purpose only for grade

Other
Total
Expected Frequency (E)
(0 - E)
(0 - 5)2
0 - £)?
Total
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Part-Time Full-Time Total
13 2 15
L2 13 55
55 15 70
11.8 3,2
Lh3.2 11.8
1.2 1.2
1.2 1.2
1.4 1.44
1.hY4 1.Lk
.Total
.122 450 .572
.033 .122 .155
.155 572 .727

;)f 2 - .727 with one degree of freedom, This is not significant.
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DATA GATHERZD SHOWING ATTITUDES OF PART-TIMS TEACHERS
TOWARD SELECTED PROBLEMS OF HIGH:ZR EDUCATION

What problems do you encounter in trying to meet your course

objectives?
Number of
Statements of Part-Time Teachers Teachers
The students lack background knowledge or intellectual 2L
maturity

The students lack ambition or motivation in this subject, or 1
they think it is unimportant to them

[We)

The students have preconceived ideas
They lack manual skill or do sloppy work

There {s too much to cover in the time given

. o O O

They zmphasize the wrong things; they cannot pick out the
important points

They are poor in communications skills

\n

There {s something wrong with the way the coursz is organized
or it emphasizes the wrong things

A% 23

They lack study skills

They cannot think logically; they jump to conclusions

The lab equipment or the physical facilities are poor

The students have had poor previous teaching

They do not do all they are supposed to do or work hard enough
This subject has a bad reputation among students

The class is too large for the teacher to reach all students

ro o (Ve (V%) el Y = =

They lack confidence in themselves or in their ability to
handle the subject
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Statements Number
They resent having to take this required course 2
The students won't take the initiative 2
Thzy do not look at their own work objectively 2
The text is {inadequate or hard to understand 2
The subject is difficult for them 2
I cannot get across the main idea to some students 2
They lack vocational orientation 1
They cannot relate what they learn to themselves or to other 1
fields
They do not think independently 1
They cannot visualize 1
There are conflicting ldeas between the text and some of the 1
teachers
The departmental exams ruin what I am trying to do 1
I cannot understand the problems of the students 1
The teaching problem of whether to emphasize the work or the 1
theory
1 am unable to motivate the students 1
The heterogeneity of the class is a problem 1

There are no obstacles 3
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Number of
Statements of Part-Time Teachers Teachers
They lack background knowledge or ability 15
They are not motivated in this subject 14
They are deficient in communication skills 10
Therz is too much course content and not enough time 10
They do not know how to study 9
They do not do what they are supposed to do or work hard 6

enough

The school is too big and too impersonal &
They have preconceived ideas 5

They cannot apply the theory

They cannot pick out the important points or they emphasize
the wrong things

They lack abllity to think logically
They have had poor high school training or teaching

This course has a specialized vocabulary which is unfamiliar
to them

They are having poor teaching now

It is a difficult subject

The text is difficult for them

They do not have a vocational choice

They emphasize the grade rather than learning for its own sake
They lack confidence in themselves

They lack practical or worldly knowledge

A¥a
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Statements Number
They lack intellectual experience 2
They cannot visualize ' 2
They lack intellectual ability of same sort 2
They lack initiative and imagination 2
They do not know how to act correctiy in class 2
They do not have enough time 2
The materials are unavailable or inadequate 2
They think this is an easy course 1
They cannot be objective about their own work 1
They are not used to the competition 1
They have an anti-intellectual attitude 1
They have c¢ifficulty in memorizing 1
It is difficult for them to grasp new ideas 1
They jump to conclusions 1
They cannot apply what they learn to themselves 1
They do not plan their work 1
The teachers do not spend encugh time with the students 1
This course is entirely new tothem; they cannot picture the 1
new methods they have to usc
They are not used to a democratic environment 1
Some have to work and carry a full load 1

I do not know their problems 1
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What co you feel is their prime motivation?

Number of
Statements of Part-Time Teachers Teachers
They come to advance themselves professionally or L2
economically
They come because they are after a particular educational 32
goal; they want to learn something
They came because they are pushed into it by their families 30
or social group; it is the thing to do
They come for psychological reasons; the prestige, to get 13
away from home, etc.
They come to find a spouse 10
They come for a good time 6
They come to escape from the military L
I do not know L

Do you consider yourself as an easy, medium, or tough marker?

Why?
Number of
Statement of Part-Time Teachers Teachers
1 Easy g
2 7
3 Medium 15
L 7
5 Tough 7
The question does not apply 17
Thos¢ who answer 1
It is the nature of the course 2
The level of the students 1

I give them the benefit of the doubt 1
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Statements Number

Cut of sympathy for them 2

The inaccuracy of the grading system 2

It is easler to keep from failing one than to kecep somecone 1
from an A

Those who answer 2

Because of the nature of the class 1
No answer 1
Qut. of sympathy for the students 2
I give them the benefit of the doubt 1
The level of the students 1
I mark fairly but easily 1

Those who answer 3

No answer [
It is my method 5
I am tough in the beginning, then ease up 1
Because of the level of the students 2

Those who answer L

That is the way I am 2
It is our responsibility to society, the school 1
We need high standards, not pity 2
No answer 2

Those who answer 5
No answer 1
That is the way I am 1

My high standards 3
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Statements Number
I put responsibility on them 1
It motivates them 1

In your opinion, what is the function of academic standards?

Number of
Statements of Part-Time Teachers Teachers
They serve a functlon for motivation 31
They set aside those with honors and establish those who 18

can't do the work

They serve a gquidance function for the student 14
They are a guide for employers 7
They maintain the prestige of the degree 6
They compare this institution with others and give it prestige §
They have a bearing on whether he gets a job 3
They put all the students in categories 2
They maintain the level of education 2
They imply the students have learned a certain amount 2
They tell whether students are unfit for college 1
They keep us from emphasizing mediocrity 1

In my course they serve a purpose for the university, that of 1
seeing whether the students can write or not

They make teachers responsible 1

They assure the student he is getting his money's worth 1

A professional person needs to learn to work to a certain 1
standard

They reward good work 1
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Statements Number
They tell the student how much he has accomplished 1
They help the student later on 1
They help raise the standards of individual students 1
They teach the student how to think 1
They foster Initiative in the student 1
They preserve education for the elite 1
It is our responsibility to society 1
They enable me to evaluate myself as a teacher 1
No response or 1 don't know 5

If you could, how would you improve or change academic stand-
ards?

Number of
Statements of Part-Time Teachers Teachers
Leave them as they are; they are all right 25

I would change the marking system to include fewer categories
They should be made higher

There should be a sound selection program

W B O

Give the students much more individual attention and guidance

I would change the marking system to a per cent or to numbers 2

They should be emphasized less 2
Develop ways of determining faillng work more precisely 1
I would eliminate them entirely 1
Eliminate grades, adopt some other system such as 1

comprehensive examinations
Train teachers to be more effective 1

No response or I don't know 19
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In your work as a teacher, what are the major problems you

encounter?
Number of
Statements of Part-Time Teachers Teachers
There is not enough time 7
How to make the course interesting 5
The equipment {s not ready or there is not enough of it N
The school is too big; there is no time to help or get to 3
inow individuals
There are too many students; I do not get to know them well 3
or to help them individually
The students have a negative attitude toward this course 3
It is difficult to reach them all 2

It is difficult to find time for my own work and the teaching 3
also

I lack confidence in class 3
How to motivate students 3
The difficulty of grading objectively 3
I waste time doing mechanical things 2
There 1is not enough money 2
The lack of background the students have 2
Getting students to assume responsibility and initiative 2
Students who could do better 2
How to help all students without going over the heads of 2

some or boring others
Controlling or conducting the class 2

Polishing my method; learning more about teaching 2
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There is not enough time for my own work
The lack of space

The lack of freedam

Having to read papers and grade them; the difficulty of
deciding grades

College policies are not understood or not known

T can only help a few; I hate to have to overlook so many
The lack of secretarial help

They pressure me for higher grades

There are too many poor students who drag back the rest of
the class '

Mechanical matters of teaching are not clear

To teach people something they don't know

How to present something adequately so they understand it
Finding varieties of method

I don't know how to teach the way I would 1like

Getting across all I want

What new questions will come from the students; how can 1
keep alert?

To learn more about my subject

There is not enough time for teaching properly

The lack of privacy

I don't know if I am doing a good job

The lack of prestige enjoyed by the teaching profession

It is difficult for me to adjust to a big university; it is
too impersonal

275

Number
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Statements Number
I lack confidence in my knowledge of the subject matter 1
There is a lack of communication between myself and the 1

supervising professor

Teachers don't agree and that confuses my students 1
Being able to communicate with students 1
Students think the problems unfair 1
Trying to keep students happy 1
I am young; it is hard to get their respect 1
Achieving the confidence of students 1
The course has a vague content 1
1 don't agree with the purpose of the course 1
There is too much factual information in the course 1
The feeling that the grading system 1s unjust 1
There are no major problems 6

If you had a friend who was going to teach, what would you

tell him that you thought would help him?

Number of

Statements of Part-Time Teachers Teachers

Prepare for each class; use an outline 13

If you dontt know, say so; don't try to hide your 6
Ignorance or bluff

Know your subject well 6

Simplify your language; downgrade your thinking; talk at S

their level

Let them know what to expect from you and from the class N
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Statements Number
Try to see what their problems are; be sympathetic 4
Be sure you want to teach; if not, don't L
Watch experienced people teach; learn from them 3
Try to have discussions with them for interest's sake; 3
not too much lecture
Keep a tight rein on the class 3
You are teaching people, not subject matter; have a heart 3

for them; be warm
Have confidence; you know more than they do 3
Nothing; it wouldn't help him 3

Know what you expect to cover that day and several days ahead 2

Show them how the course will benef{t them in order to 2
create their interest
They don't lose respect if you dontt know 2
Get to know your students 2
Learn to be patient with them 2
Be friendly, but keep your distance 2
Make them feel you like them all 2
Dontt take yourself too seriously; relax and have fun 2
You must like your subject to teach ii; be enthusiastic 2
cxpect stagefright at first, it won't last forever 2
The only real problem is how to handle a class 1
Learn to repeat things 1

Don't look at the book while you are teaching 1
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Statements Number
Give applications of what you are teaching 1
Make it interesting 1
If interrupted, go back to the beginning of the sequence 1
Be informal, but keep control 1
Organize the mechanics of the class 1
I would tell them how I teach 1
The hardest thing to do is arouse their interest 1
Figure what they are after when they ask questions 1
Be able to find homely examples for all terms 1
Let their questions start a discussion 1
Don't try to impress them 1
Give them prestige; they need it 1
If a student acts up, see him after class; don't call him 1

down in front of everybody

Treat them as adults, not as children 1
Be firm with them in the beginning 1
Try to identify yourself with them 1
Let them know your mind is open 1
Always be falr and honest with the students 1
Try to spot problem students early; it is better for 1
both of you
Make yourself avallable to then 1
Expect them to be different from each other 1

Keep high standards, but encourage them 1
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Statements Number
Criticize them, but be friendly 1
Don't set yourself up as a "know-it-all® 1
You must like young people to teach 1
Be consclentious; teaching is interesting if you try 1
I would want to know the person before answering 1
I would give them references 1
I don't lknow 2

What are the chief benefits to you personally of the

teaching experience you are now having?

Numper of
Statements of Part-Time Teachers Teachers
Learning new things about my own field 23
I have gained self-assurance and polse before people 18
Experience in my possible future profession in
The money 12

I am getting a sound basic knowledge of my field

I have gained confidence In my ability to teach

I can better express myself before a group

I have had practical experlence in my future vocation
Associations with higher echelon people

I have learned how to present topics and put over ideas

I have gained in understanding people and in working with them

[T oY Y A A T

I have learned how to deal with students
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Statements Number
learning the problems of students, 1 am now better 3
able to help them
Contacts with students 2
I enjoy the academic life 2
The enjoyment I get from teaching 2
It has helped me as a person 2
Experience in directing people and getting along with 2
underlings
The three-month vacation every year 2
It has decided me about my career 2
I have learned to appreciate the problems of a teacher 2
1l an in a field whose purposes and -aims I like 1
The prestige of being a teacher 1
It satisfies my personality needs 1
It is a secure position for an unmarried waman ‘ 1
I make a living ' 1
I have developed a llking for teaching 1
It gave me the chance to sce what teaching at a large 1

university was like

I have learned how to organize a class 1

The opportunity to watch other teachers work H

I have gained basic knowledge of the structure of a 1
department and of a university

I am learning to use research work in my teaching 1

Getting to know other staff members 1

I have the teaching viewpoint of several professors 1
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Statements Number
I have learned more about the serious problems of 1
education
The appreciation of how much a teacher really knows 1
Broadening myself intellectually 1
What do you most dislike about teaching?
Number of
Statements of Part-Time Tcachers Teachers
Grading tests or papers 11
The routine clerical work 9
Having to give low grades 9
The low pay
Students who don't care 5
The difficulty in deciding grades 3
Giving tests 2
There is too much repetition 2
Having to teach people because they paid their fees, even 2
though they don't want to learn
Having too many students who won't profit from the course; 2
who won'!t or can't learn
Trying to force unwilling students to learn 2
The difficulty of finding materials 2
The lack of facilities 2
Pay and promotions are not based upon teaching ability; 2

there is too much research emphasis

It takes a lot of time
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Statements Nunber
Working long hours 2
Teaching a required, low-level course 1
Not being able to get it across 1
The lack of freedom in running my class 1
Having to spend time with students who will not try to think 1
Students who con't do as well as you expect 1
Having unhappy students 1
Having to keep my distance from students 1
Students who don't appreciate what you do for them 1
Students talking in class 1
The anti-intellectual attituies of students 1
Largz classas 1
The red tape 1
There are not enough funds for the class 1
The long class sessions 1
The department bias that kecps students from getting the 1
whole view in this field
The low academic standards 1
The institution taking unprepared stucdents 1
The many people going into college teaching because they 1

can make more money as a consultant rather than because
of a professicnal interest

Some of the uninspired teaching I see 1
There is so much poor teaching 1

Having to rely on the support of a professor 1
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Statements Number
The professional politics and jealousies you {ind 1
The feeling that I can't help much under this setup 1
It is nerve-racking 1
The lack of respect for a teacher among the gen:ral public 1
Interruption of my rescarch schedule as a graduate student 1
There is not enough time )]
Making a good appearance on an inadequate salary 1
What aspect of teaching do you especially like ?

Number of
Statements of Part-Time Teachers Teachers
The Joy of seeing someone benefit from your work; 28

seeing them learn
Dealing with students in a face-to-face relationship 21
HBeing able to work in a field I like 10
The classroom work 8
The assocliates one meets, colleagues 6
I like to help society and indivicuals 5
The gooc¢ vacations L
Being able to interest someone in my ficld, knowing they L
may contribute to it

The prestige 3
The freecdom of approach in teaching 3
The idea that I am getting people to think about prollems 3
Working with high-level students 2
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Statements Number
The system they have here of coordinating lab, 2
lecture, recitation
The college life 2
It is always interesting, always different 2
It gives me a chance to show off 2
Arranging and preparing materials 1
It is the most creative of all arts 1
Good hours 1
The chance to study and travel 1

I like to talk 1
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What arc the main obstacles you encounter in trying to meet

your course objectlves?

Number of
Statements of Full-Time Teachers Teachers
The students lack background knowledge or intellectual 5
maturity
There {s too much to cover and not enough time 5
They lack ambition in this subject; they think it s 2
unimportant to thenm
They do not understand the purpose of a university 2
The students have preconceived ideas 2
Squipment or facilities are inadequate 2
The course is improperly organized 2
The class is heterogeneous and {t is difficult to reach 2
them all
They resent ha?ing to take this course 1
The students resent the teachers 1
The students are unable to relate what they learn to other 1
fields or to their own lives
The students cannot think logically 1
There are not enough reading materials in the library 1
The text is difficult to understand or inadequate 1
This subject has a bad reputation among students 1
I cannot get across the main idea to some students 1
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My very Dbroad objectives are very difficult to realize

It is hard to establish easy relations with the students

They have had poor teaching previously
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Number

What seem to be the major problems of the students you are

teaching?
Number of
Statements of Full-Time Teachers Teachers
The students lack communications skills 3
The students lack background ability or knowledge 3
There Is a lack of vocational choice on their part; they dontt 3
know what they want
They lack intellectual experience 2
They lack intellectual ability 2
They lack study skills 2
They have had poor high school training 2
The impersonal contacts with teachers 2
They don't have enough time 2
They are not motivated in this subject 1
They emphasize the grade rather than trying to learn for 1
its own sake
They don't do what they are supposed to do or work hard 1
enough
They have an anti-intellectual attitude i
They lack confidence in themselves 1

There is a social-sex relationship problem with their peers 1
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They lack practical or worldly knowledge

They lack initiative and imaglnation

The school is too big; they have an adjustment problem
The facilities are inadequate

They can't apply what they learn to themselves

The teachers don't spend enough time with them; the school
i{s too big

Some poor teaching they have

They are of diversified ability; the teachers can't reach
them all

The teachers give them too much work to do

This course is entirely new to them; they cantt picture
the new methods

They don't know how to get along with their teachers
They are in a new and difficult enviromment

Some work and carry a full academic load

Materlals are unavailable or inadequate

They lack adequate study facilities
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What do you feel motivates these students to come to a

college and spend their time, effort, and money?

Number of
Statement of Full-Time Teachers Teachers
They come because they are pushed into it by their 11
families or their social group
They come to advance themselves professionally or 9
economically
They come because they are after a particular educational 8
goal
They come for psychological reasons, prestige, to get away L
from home, etc,
For a good time L
To find a spouse 3
To escape the military 2
They come because they want to serve 1

I don't know 2
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Do you consider yourself an easy, medium, or tough marker?

Number of
Statements of Full-Time Teachers Teachers
1 GCasy 1
2 7
3 Medium 5
L 1
5 Tough 0
I don't know 1
Why?
Those who answer 1
I get the poor ones to drop out 1
Those who ansgwer 2
Because of the level of the students 3
1 give students the benefit of the doubt 1
I mark them fairly but "easy" 1
For society 1
I try to encourage them 1
Those who answer 3
No response 1
It is my method 3
Because of the level of the students 1

Those who answer L

They need to feel they have earned thelr marks 1
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In your opinion, what is the function served Ly the grading

system and the use of academic standards?

Number of
Statzments of Full-Time Teachers Teachers
It is a form of motivation 7
They serve a guldance function for the student 2
It implies they have learned a certain amount 2
They enable the teacher to evaluate himself as a teacher 2
They set aside those with honors; establish those who 1
can't do the work
They allow comparisons of this institution with others 1
It is an estimate of ability 1
It is a means of picking out those to go on to professional 1
schools
Tells if they are ready to gon on 1
Helps to pick out graduate students !
Identifies the exceptional student 1
©stablishes a minimum level of achieviment 1
Present standards pick out academic ability only 1
Maintains the prestige of the degrze 1
Get; them out of an area in which they are not succezding 1
A gulde to employers 1
Ideally, it would certify to society a demonstrated 1
capacity to get these Ideas
They are imposed by society; a good performance is rewarded, 1
a bad one is punished
Selects those competent to go on 1
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If you could, how would you improve or change academic

standards?
Number of
Statements of Full-Time Teachers Teachers
I would change the marking system to include fewer 2
categories
Give the students much more individual attention and 2
guidance
Lecave them as they are they are all right 2
I would change the marking system to a per cent 1
Eliminate grades; adopt some other system such as a 1
comprehensive examination
They should be emphasized less 1
Make time demands flexible 1
Make the teaching and grading program morez efrective 1
Zstablish an honor system 1
Find a better way 1

I dontt know 2
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Considering all the activities in which a teacher engages,

what do you consider to be the major problems?

Number of

Statements of Full-Time Teachers Teachers
How to reach all students without going over some heads L

or boring others
tlow to make the course interesting 3
Getting across all I want to 3
The emphasis is not on good teaching but on the trimmings 2

or research
Teaching them to apply what they learn 2
Getting to know and understand students 2
The students have a negative attitude toward this course 1

or the way it is run
Students who try but just can't make it 1
How to present something adequately so they understand it 1
Having them learn to think and make value Judgments 1
How to deal with the superior student adequately 1
How to find time for my own work and teaching 1
There is not enough time for teaching properly 1
Cammunicating my ideas to other staff members 1
Being able to communicate with students 1
How to make students study or otherwise to motivate them 1
Trying to keep students happy 1

The problems of evaluating accurately 1
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If you had responsibility for starting a young person in

teaching, what would you tell him in the way of pcrsonal advice

that you thought would help him?

Number of
Statements of Full-Time Teachers Teachers
Try to see what their problems are; be sympathetic 7
Know your subject well 7
Be yourself L
If you dontt know, say so; don't try to hide your b
ignorance or bluff
Get to know your students 3
Prepare for each class; use an outline 2
Get the "feel" of a class; learn when you lose them 2
Speak clearly 2
Simplify your languagz, talk at their level, downgrade 2
your thinking
Know what attitude you want to achieve 1
Let them know what to zxpect from you and from the class 1
in the beginning ]
Try to have discussion with them for Interest's sake; not 1
too much lecture
Be informal but keep control 1
I would tell them how I teach 1
Use a variety of methods 1
Personal appearance is Important 1
You are teaching peaple, not subject matter 1

Try to identify yourself with them 1
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Let them know your mind i{s open

Always be fair and honest with the students

Criticize them, but be friendly

Try not to frightzn then

Don't take yourself too seriously; relax, have fun

Have confidence, you know more than they do

You must like your subject to teach it; be enthusiastic
Expect stage fright at first, it will leave

They should have practical experience in the field
before they try to teach

They won't be able to concentrate on method until after
they have taught a course once

29k
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What do you consider to be the chief benefits of being a

teacher?

Number of
Statements of Full-Time Teachers Teachers
1 enjoy the academic life 6
Contacts with students b
I am in a field whose purpos2s and aims I 1iks 3
The self-satisfaction of teaching someone something 3
Broadening myself intellectually 3
It satisfies my personality nceds 2
The enjoyment I get from teaching 2
It has given me the opportunity to serve 2
The associations with higher echelon people 1
I am so busy with student problems I have no time for my 1

own; this is good

The money 1
Associations with people who think 1

I am getting a sound basic knowledge of my field 1
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Which aspect of the work of a teacher do you like least?

Number of
Statements of Full-Time Teachers Teachers
Grading tests or papers n
Having to give low grades L
The routine clerical work 3
The difficulty in deciding grades 1
Giving tests 1
Not being able to get it across 1
The university has no respect for what I am trying to achieve 1
I spend too much time on committee work 1
The rigidity of the university 1
Many teachers think themselves more important than their 1

students

Trying to salvage those who shouldn't be there 1
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Which aspect of the work of a teacher do you like the most?

Number of
Statements of Full-Time Teachers Teachers
The classroom work 7
Dealing with students in a face-to-face relationship 7
The joy of seeing someone benefit from your work; seeing 7

them learn

The idea that 1 am getting people to think about problems 2
Arranging and preparing materials 1
Working with high-level students 1
The research 1
Having graduates turn out well 1
I like to help soclety and individuals 1
It is always interesting, always different 1
Being able to Interest someone in my field, knowing they 1

may contribute to it
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