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Abstract
ASEERY. AHMAD YAHYA F, Ph.D., August 2020, Curriculum and Instruction

A Qualitative Approach to Explore Teaching Methods Used to Tech Religious Courses in

Saudi Arabia
Director of Dissertation: Eugene Geist

As the world observes paradigm shifts in almost every aspect of human life,
educational processes in Saudi Arabia are also undergoing significant changes. The
learning needs of contemporary Saudi Arabian students differ from the education
requirements prioritized in previous centuries. Thus, there is a need for today’s teachers
to employ innovative teaching mechanisms appropriate to the students’ needs in the
present times. The purpose of this study was to identify the various teaching methods
currently used by Islamic teachers in Saudi Arabia and to understand their rationale for
utilizing these techniques. A total of 20 Islamic teachers were interviewed in this study.
The findings show that lecturing, narrative method, teaching by practice, iterative, role
modeling, preaching, indoctrination, and recitation methods are the most commonly used
teaching methods that are used in religious courses. At the same time, several reasons,
including teachers’ beliefs, rigid course contents, and students’ characteristics were found
to be influential in determining the type of teaching method selected in their classrooms.
Teachers in this study demonstrated that they do not understand learning theories, and
therefore do not use them in their classrooms. From this study, the researcher concluded
that Islamic teachers in Saudi Arabia are influenced by several barriers that limit their use

of modern, more effective, technology-based teaching methods.



Dedication

To my wife, Fawziah, who offered me unconditional love and inspiration throughout the
research period. I also dedicate this work to my loving parents, Yahya and Fatimah for
the push of tenacity and patience with my educational journey that forced us to live apart
for a long time. Moreover, I cannot forget to appreciate their endless giving and reaching
out, even when they had nothing more to offer. Lastly, to my siblings, who have been

always on my side.



Table of Contents

Page

AADSTTACT ...ttt ettt et a ettt e at e e bt e e nbe et enateebeenneas 3
DIEAICALION ..ttt ettt ettt ettt ettt et et b e eaeeas 4
LSt OF TADIES ..ttt sttt ettt ettt 7
LIST OF FIGUIES ....veieiie ettt ettt e et e et e e tae e e sbeeesseeenseeesseeenseeenseeans 8
Chapter 1: INtrodUCHION .......ccueeieiiiiieeie ettt e e e e seaeenbeenenes 9
Background Information of Islamic Studies..........ccccceeriieeiierieniieiecieeeecee e 9
Research Problems..........oouiiiiiiiiiiiecee e 14
Purpose of the StUAY ...c..eeviieiieeie e e 17
Justification of the Research Study..........ccoocveiiiiiiiiniieieecee e 19
Aims and Objectives of the Study .......ccceeoiriiriiiiiiiiieeee 21
ReSEarch QUESTIONS ........veieiiieciii ettt ettt ettt e ete e e etre e e eare e e eareeeeareeeeneas 21
Significance of the Research............ccoociiiiiiiiiiiiiiiiceec e 21
Summary of the Chapter..........ccciiiiiiiiiiii e 23
Definition Of TEIMS. ...couiiiiiiiieeie ettt 24
Chapter 2: LIiterature REVIEW .......ccueiiiiiiieiiieeiieeiieeeeeeee et sree e e e e saveeenaeeens 26
Background of the TOPIC ...c.eeviiiiiiiiiicieeeee s 26
Factors to Consider When Employing Religious Studies Teachers ...........c..cceueee. 29
Theoretical Framework ..........cooooiiiiiiiiiiiiiii e 32
IS1amic EQUCAtION. ... ..oiiiiiiiiiieie et et 49
Teaching Islamic Studies in Saudi Arabia.........ccccoeeviriiiniiniiiiniinecceecee 53
The Importance of Islamic Studies in Saudi Arabia..........cccccceeeviiiiniiiiniieeieece, 54
Methods for Teaching Islamic Education in Saudi Arabia..........cccccoveeviniininniennenne. 55
Justification for Using Stated Teaching Methods............cccceviieniiiiiiniiiieeeeeee, 64
Limitations for Islamic Teaching Methods...........cccvevciieeriiieeniiiicieee e, 67
Modern Teaching APProaches ...........cceevuieeiieiiiiiiieieeieee e 68
Relationship between Constructivism, Technology, and Teaching Islamic Studies .. 77
Conclusions Drawn from the Literature Review and the Research Gap .................... 79
Chapter 3: Research Methodology.........c.cooviiiiiniiiiiiieieeiiee e 81
OVEIVIBW ...ttt ettt ettt et h et st s bt et e e s bt et e et sae e bt et e saeenaes 81

Research QUESTIONS ..........iiiiiiiie et e e e e eta e e e ta e e e e eareee s 82



RESCATCH DESIN.......eiiieiiieciiieeie ettt et e e e e e e e sseeenseeeeneas 82
Research Methods and Procedures (Data Collection) ...........ccceeeeveeeeieeecieeeeveeenneen. 84
Ethical ConSiderations .............cccuieriieriieeriieeieesie ettt ereesite e seae e e saaeenseenenes 88
LD 1 N 1 -1 4] TR 89
CIEAIDIILY ..ottt sttt et sttt 92
TraNSTETADIIIEY ..c.vieiieeiieiie ettt e e e e eneenaaens 92
V1 TG 1 PR SR 93
REIIADIIIEY ..ottt ettt 93
Role of the ReSEArCREr .......cc.eiiiiiiiiiiiiccee s 94
Limitations and Delimitations............cccureeiuieeiiiieeeiiieeeiee e eeree e e e eereeeeree e 95
Chapter SUMMATY .....cc.eieiiiieiiie ettt ettt e e st e e s aeeesbeeesabeeesaseeensseeenseeens 96
Chapter 4: RESUILS .....cccvieiiieieeie ettt ettt ettt e s e e beesaaeenbeessseensaesnseenne 98
OVETVICW ...ttt ettt e eiite et e e et e ettt e e tbeeetbeeestaeesataeeessseeessaeaessaeeasseeesseeesssaeensseeensseeans 98
Data ANALYSIS ...eeeuvieeiiieiieeieeie ettt ettt et ettt e et et e b e e tae et e e naaeenbeennnas 98
FINAINES.....citiiiieeii ettt ettt e eeseaeebe e teeesbeessbeenbaensaeenns 117
Description 0f the TREemMES ........c..eeeciiiieiiiecieccee e e 121
Chapter SUMMATY ......ccuoiiiiiiiiiiee ettt ettt 139
Chapter 5: Discussion and Implications ...........cccoveeeviieeiiieeniieeeieeeee e e 141
GENETAL OVEIVIEW ...ttt ettt ettt et sit e et e s ebeebeesaeeenseesnees 141
Discussion Of FINAINGS.......cc.eeoiiiiiriiiiiiiiiiienceeetce e 142
LAMITATIONS ...einiieiieiiteeeeee ettt sttt et et 162
CONCIUSION ..ttt ettt ettt et e st e et e s saeenbeesaeeenseennnas 162
RETRIENICES ...ttt et ettt et et e st e e e eeees 169
Appendix A: Consent FOTM .........ocoiiiiiiiiiiiiieciieceeeee e 184
Appendix B: Coding Table Derived from the NVivo Software ..........ccccecevvinennicnnenne. 185

Appendix C: Coding Table ..ot 189



List of Tables

Table 1. Demographic Data of the Participants..........

Table 2. Analysis of Interview Duration.....................

Table 3. Teaching Methods used for Islamic Courses



List of Figures
Page
Figure 1. Literature IMAP .....ccecciiieeiiieciieece ettt ettt e e e e e e eeeaeeeeseeeeneas 33
Figure 2. The Number of Islamic Teachers Use Different Methods ...........cccccveeennennnee. 124
Figure 3. Percentage of Phrases Covering the Theme ............ccocoovviiiiiiiiiiinicnieeeee, 130
Figure 4. Word Cloud for Teaching Strategies Used.........c.cccceevieriieriieniieeniienieeeeee. 131
Figure 5. Number of Islamic Teachers that Responded to Barriers...........c.ccccveeenneennee. 134

Figure 6. Differences Between Private and Public Schools .........c..cccoeveniininiinnncnne. 137



Chapter 1: Introduction

In this chapter, the researcher introduces the topic in the context in which the
research was conducted. The chapter is divided into several segments, each providing key
information pertaining to the research topic. Specifically, this chapter is divided into six
segments: background information, the research problem and the purpose of the study,
justification for the study, aims and objectives of the study, research questions, and the
significance of the research.

Background Information of Islamic Studies

Religious education is one of the most significant subject of learning in Saudi
Arabia, given the country’s nature; to be precise, Saudi Arabia, as a country, is built on
the strong pillars of the Islamic religion, as is well documented in its constitution. This
means that every citizen and non-citizens in Saudi Arabia should be conversant with the
religious principles to abide with the federal laws since the country is built on the Islamic
foundations. However, when children are born, they know nothing about the country’s
laws and religious principles. Therefore, parents assume the responsibility of imparting
this important knowledge to children in the home, while teachers and religious leaders
supplement this work at school and in religious centers, respectively.

The preservation of the religious foundations of the Islamic domain plays an
important role in shaping the content, structure, and methods of teaching religious studies
in the Kingdom of Saudi Arabia. Indeed, the evolution of Saudi Arabia’s teaching and
learning sector is circumscribed based on the interest in preserving the foundations of

Islam in the country (Prokop, 2003). According to Kovacs (2014), Saudi Arabia is the
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main source or provider of Islamic education worldwide. This calls upon teachers at all
levels of education to deploy strategic teaching methods to enhance students’
understanding of Islam’s core principles. Islamic education in Saudi Arabia is linked to
the time that Prophet Mohammad emerged and brought Islam religion into the world.
Initially, religious concepts were taught in traditional settings such as homes where
parents took charge of the sessions. But as time moved on, formal institutions such as
madrassa were established to accommodate more children at a single session. Today,
Islamic education is taught at all levels of the educational systems in Saudi Arabia
including elementary schools, colleges and universities.

To ensure that students are motivated and even engaged in learning Islamic
studies in the Kingdom of Saudi Arabia, the country’s educational stakeholders should
prioritize the identification and deployment of appropriate teaching methods. The
teaching methods that are considered effective in imparting the required Islamic
principles to the students cannot be applied in high schools or tertiary institutions alone;
rather, these methods should be implemented even at elementary levels, to ensure that a
strong foundation in Islamic principles is established among early learners. According to
Marghalani (2017), the Saudi Arabian religious education is perceived in various ways to
be a unique system. For example, it is stated that the Saudi Arabian education system is
not only centralized, but also that it places strong emphasis on the Islamic tarbiyah
(Marghalani, 2017). However, while the same curriculum is taught throughout Saudi

Arabia, the methods used to deliver the course content differ from one teacher to another.
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In the current century, teaching Islamic studies in Saudi Arabia poses a significant
challenge to teachers owing to numerous factors, such as the allegations of extremism
leveled by Western countries (Marghalani, 2017). This is because there are numerous
anti-Muslim campaigns on different platforms such as social media that can make
children disinterested in Islam (Suleiman, 2017). Therefore, teachers should adopt
strategic methods that will enhance students’ motivation and engagement in the
classroom. Notably, students’ interests in Islamic courses at both elementary and higher
educational levels have subsided of late as justified by the assertion made by Lacheem
(2017) which affirms that youths were not interested in the religious education and
activities. This means that learners no longer find religious education interesting as there
are other non-religious activities which they find interesting. This has resulted in a lack of
familiarity with Islamic principles and the teachings provided by the Quran, as explained
by Ebrahimi and Yusoff (2017). Incomplete knowledge of the Islamic doctrines
correlates directly with a lack of adherence to religious practices but showing proper
understanding of the Islamic principles results in identification with the religion.

It should be understood, however, that a strong identification with Islam tends to
invite criticism from anti-Muslim communities (Prokop, 2003). Based on the findings of
the study by Ahmed and Matthes (2017), Muslims are framed negatively due to Islam’s
portrayal as a violent religion. For instance, the aftermath of the September 11, 2001
attacks in the United States saw media targeting Islam, linking it to terrorism (Sultan,
2016). It is this kind of assertion that results in a decreased interest in learning Islamic

studies among students. However, Ghosh et al. (2017) argued that education can be
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incorporated into anti-terrorism campaigns, helping students to become resilient citizens.
However, this can only be achieved when effective teaching methods are employed in an
appropriate religious pedagogical practice.

Teacher-centered pedagogical teaching methods currently deployed in religious
education in elementary schools are proving ineffective in achieving their primary goal of
enhancing the students’ understanding of the religious principles (Yusoft et al., 2018).
Teacher-centered methods such as lecturing are expository in nature and do not improve
students’ critical thinking abilities as required in the modern world. Based on Ganyaupfu
(2013), students do not build engagement levels with the courses being taught under the
teacher-centered pedagogical techniques. These methods are not only least practical but
also are more theoretical and encourage students to memorize classroom content.

However, there are other strategic teaching methods justified in the previously
published studies as they effective in promoting critical thinking ability and level of
understanding among students. For examples, the findings from Jusoh and Jusoff’s
(2009) study indicated that numerous multimedia tools are in use today for teaching
Islamic studies. According to Jusoh and Jusoff (2009), these multimedia tools include
videos clips, internet, PowerPoint slides, and mind maps, etc. With the help of these
multimedia tools, students find Islamic studies interesting as well as entertaining (Jusoh
& Jusoff, 2009). Moreover, it is a commonly held belief in the public domain that it is
possible to transform a dry and dull lesson into a rather engaging and interactive
classroom lesson when the optimum teaching practices are employed. However, very few

qualitative studies have assessed the methods used to teach religious courses in Saudi
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Arabia since most of them such as Alotaibi (2014) used quantitative methods.
Furthermore, Alotaibi (2014) asserted that the teaching methods used in religious studies
in Saudi Arabia do not adhere to the teachings of the Quran or sunnah. Nonetheless, it is
important for elementary school teachers to use effective approaches while equipping
students with the relevant religious knowledge as required by the Quran and sunnah.
Some of the more strategic methods used to teach religious studies in elementary schools
are perceived as learner-centered rather than the more common teacher-centered
approaches. According to Limbach and Waugh (2014), learner-centered teaching
methods promote critical thinking among students and are unlike some of the more
conventional teaching approaches that focus on the ability of students to memorize the
course concepts.

In a study conducted by Alwadai (2014), it was noted that teaching methods are
among the seven major barriers to improving Saudi Arabian elementary school students’
critical thinking skills in Saudi Arabia. Other barriers that obstruct elementary education
students from enhancing their critical thinking abilities include, but are not limited to,
students’ ability, classroom structure, and school communities (Alwadai, 2014).
According to Alwadai (2014), teachers must devise the best possible ways to remove the
stated obstacles if they wish to improve the elementary school students’ critical thinking
levels. For example, to remove the barriers to successful teaching, appropriate and
effective approaches must be implemented to achieve the desired goal of enhancing
critical thinking abilities among elementary education students. The main question,

however, is why teachers in Saudi Arabia’s elementary schools continue using these
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methods that they obstruct students’ development of critical thinking abilities to teach
religious education despite their conviction.

The aim of this study was to document the methods currently used to teach
religious courses in Saudi Arabia. This qualitative study is structured to cover different
aspects of these teaching methods, including their applicability in the social and academic
lives of elementary school students. Understanding the nature of the teaching methods
and their significance in the students’ lives is key in the formulation of strategic
approaches that are successful in achieving the desired goals of the education system. It is
also through the exploration of these teaching methods that the relevant stakeholders in
Saudi Arabia’s elementary education system will be able to connect the dots while
answering the question of why teachers persist in using certain methods despite their
limitations. Therefore, this qualitative study will be beneficial for exploring the teaching
methods that teachers currently use in teaching religious courses within the elementary
education domain in Saudi Arabia.

Research Problems

According to Ashaari et al. (2012), some teaching and learning methodologies
adopted for Islamic studies have been greatly criticized by scholars because of their
failure to adequately respond to the threats posed by the needs of the contemporary
world. Ideal teaching methods for Islamic studies should respond appropriately to
modernity as it is experienced in different sectors of human life today. Taking the case of
Saudi Arabia, this particular study identified the exact teaching methods that elementary

teachers should use to teach religious courses.
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Understanding the specific teaching methods employed by elementary school
teachers for Islamic studies is the key to helping education stakeholders to fully
understand the precise teaching methods that Ashaari et al. (2012) found to be inefficient
ways of addressing current problems in the world. It is challenging to understand why
teachers continue to use methods that they know to be ineffective. Apart from identifying
the precise methods that Islamic teachers use while teaching religious education
materials, this study documented the reasons teachers gave for utilizing their respective
approaches in Saudi Arabia’s elementary schools.

As Alwadai (2014) noted, teaching methods are key in promoting critical thinking
among students. However, poor teaching methods are likely to be barriers to effective
learning, and students do not benefit from learning environments characterized by poor
teaching methods. A common assertion in the public domain across the world’s six
continents, is that modern technology is advancing at a rapid pace and impacting almost
every aspect of human life. Ranging from economic to social life, technological
advancement is changing the ways in which people interact, learn, and conduct other
real-world activities. In Saudi Arabia, the government has continued to support the
development of modern technology in all sectors, including education (Alshuaibi, 2017).
However, other factors, such as teachers and policies, are proving to be significant
obstacles to the full implementing the use of technology for teaching in Saudi Arabia
(Algarni, 2015). Therefore, elimination of the stated obstacles should result in the full

implementation of using technology in in Saudi Arabian education system.
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Employing some methods of teaching such as lecturing hinder students to
understand clearly the desired course content, since these teaching methods will act as
barriers to their ability of thinking critically (Alwadai, 2014, p. 43). Critical thinking
among students is important in contemporary society, as students are expected to apply
the same concepts in real-life scenarios. The reason that teachers continue to use
conventional teaching methods has not yet been established. Therefore, this research is
structured with the aim of elucidating the reasons that teachers use their preferred
methods for teaching religious courses in the elementary education domain in Saudi
Arabia. Non-thinking teaching methods are teacher-centered rather than learner-centered,
as required by current education systems. Technology-based learning and teaching
methods are not widely used, and there is also no apparent reason that accounts for this
phenomenon in the Kingdom of Saudi Arabia. In fact, there are instances in which
technology-based teaching methods are completely neglected, despite being
recommended as appropriate in the current educational context.

Furthermore, it is important to note that teaching methods incorporated in the
learning environment in this era of technological advancement should be able to raise the
students’ motivation and the engagement levels (Ottenbreit-Leftwich et al., 2010). When
students are motivated in the classrooms, their engagement levels tend to rise, and their
chances of understanding the course concepts increase in comparison to the students who
are bored. For new teaching methods to be adopted in elementary schools within the
Kingdom of Saudi Arabia, their potential to raise both the motivational and engagement

levels of the students in the classroom must be proven. If this does not occur, the methods
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should either be abolished or not adopted in the first place. It is in this vein that Ashaari
et al. (2012) noted the need for modifying teaching methodologies and approaches for
Islamic education to ensure that the discipline is helpful in equipping learners with the
knowledge required to solve modern global challenges.

Use of appropriate teaching methods will enhance students’ understanding of
basic course concepts in religious studies as well as foster their critical thinking abilities.
This set of advantages will result in the creation of law-abiding citizens once the young
learners have passed through the optimum educational system successfully up to the time
of their school completion. Therefore, the main problem that this particular research was
how to resolve is the puzzle of the methods that teachers in Saudi Arabia use to teach
religious courses to children in elementary education. After revealing the specific
methods used in teaching Islamic studies in Saudi Arabia’s elementary schools, this
research elucidates the reasons that teachers continue to employ these methods in the
classroom.

Purpose of the Study

In this qualitative study, the various methods that Islamic teachers in Saudi Arabia
currently use while teaching religious courses in elementary schools were explored. One
cannot teach effectively without understanding the implications associated with each
teaching method that is under consideration to be applied in classrooms. This study adds
to the knowledge base of the existing literature to help educational stakeholders in Saudi
Arabia to better understand all of the implications of the teaching methods employed by

Islamic teachers to aid in formulating appropriate strategies that will increase students’
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levels of understanding. Thus, increasing awareness of these teaching methods among
parents, teachers, government officials, and other educational stakeholders was the
primary goal of this study. It can be asserted, therefore, that the findings, conclusions,
and recommendations of this qualitative study will be beneficial in helping teachers to
appreciate the most effective teaching methods for religious courses in elementary
education.

The process of transmitting knowledge to children requires the use of appropriate
methods for their optimum understanding of the concepts. For example, Kheruniah
(2013) observed that a competent teacher adopts strategic approaches that can motivate
students during Figh lessons. Based on this finding, students at the elementary level are
expected to understand fully the concepts of Figh, as the course educates them not only
on actions and practices, but also on the good behaviors that are in direct alignment with
the requirements of Islam. This study is structured so as to allow the target audience to
become familiar with various aspects of teaching methods, such as recitation and role
modeling, used in religious education for elementary students.

Students who understand well the content of the religious courses tend to apply
the acquired knowledge in their real-world activity. Therefore, the educational
stakeholders’ priority should be to encourage teachers to apply effective teaching
methods while imparting the knowledge to the students. The implementation of effective
teaching methods would ensure that learners will understand the course content
sufficiently to apply them in real-life interactions with others. Students who do not

acquire this knowledge are likely to act contrary to the requirements of Islam, and
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ineffective teaching methods are perceived as among the contributing factors to this
observation. Therefore, this qualitative study purposes to utilize both credible and
legitimate secondary data sources alongside the primary research to explore the teaching
methods used for teaching religion to elementary students in Saudi Arabia. The findings
are used to determine the appropriate approaches for use in elementary learning
environments to ensure that students at this level understand the desired Islamic course
principles that will ultimately make them better citizens, not only in Saudi Arabia but
also in other parts of the world that appreciate the same principles.

Justification of the Research Study

According to Maroun et al. (2008), several Arab countries have acknowledged
that a good education system is a pillar of economic growth. Saudi Arabia is among these
countries, and implementation of the strategic education reforms would improve the
condition of education among all students at all levels of learning, including the rising
population of young learners. The young population is increasing in Saudi Arabia, and
this demographic group represents a majority in several nations within the Arab world
(Maroun et al., 2008). It should be remembered, however, that several Arab countries
have made significant efforts to implement and develop reform programs in the education
sector, leading to an increase in the law-abiding citizens. A key advantage of this change
is that there are more skilled people that help in driving the socioeconomic agendas of
their respective countries forward.

The majority of the teaching methods used to teach religious courses in Saudi

Arabia do not incorporate the requirements of the Quran and sunnah (Alotaibi, 2014). As
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Maroun et al. (2008) explained, the younger generation of learners are not only born but
also raised in the contemporary world, which is characterized by the digital revolution
that has resulted in the spread of technological applications. Due to the use of ineffective
teaching methods in elementary education, young learners have developed a negative
attitude toward Islamic studies.

Despite the integration of religious studies into the curricula of numerous
education systems, Ashaari et al. (2012, p. 619) stated that Islamic students in the
underdeveloped Muslim world still face several global challenges such as illiteracy,
poverty, and educational accesses. This means that Islamic educational learning centers
have done little to curb the negative effects of cultural influences from foreign
communities and other problems affecting people in the contemporary world. Maroun et
al. (2008) found that teachers should adopt approaches that are effective in equipping
religious learners with both Islamic beliefs and practices that are strategic in helping them
internalize Islamic culture and identity.

Furthermore, Ashaari et al. (2012) stated that Islamic studies are regarded as
holistic in nature, and the production of the knowledge is based on human experience and
revelation. Moreover, the transformation of knowledge can be facilitated through several
human faculties, such as the soul, the mind, and the heart. The selection of the teaching
methods should be carefully to suit religious need because Islamic education is holistic in
nature (Ashaari et al., 2012). Once the appropriate teaching methods have been adopted
by teachers, the elementary students’ understanding of religious concepts will be

enhanced. Failure to explore current teaching methods would hinder educational
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stakeholders in employing appropriate teaching methods that would otherwise have
addressed contemporary global challenges. Therefore, the situation would not change, as
students’ disinterest in Islamic studies would continue. This would eventually result in
societal members that lack knowledge of the basic Islamic principles and provisions.
Aims and Objectives of the Study
This qualitative study was designed to achieve several objectives, as listed below:

1. To identify the teaching methods used to teach religious courses in elementary
schools in Saudi Arabia.
ii.  To determine the reasons behind teachers’ preferences for certain teaching
methods in religious education.
Research Questions
This qualitative study was guided by two main research questions. The process of
finding the most relevant answers to the research questions listed below will contribute
relevant information to the study. The two main questions in this study are:
1. What methods are currently used to teach religious education in elementary
schools in Saudi Arabia?
ii.  Why do elementary religious course teachers in Saudi Arabia use these methods?
Significance of the Research
This qualitative research study is of great significance to the education sector in
Muslim countries such as Saudi Arabia. Most notably, this study’s findings address the
knowledge gap concerning the appropriate methods for teaching religion in Saudi

Arabia’s elementary schools. In essence, few researchers have successfully conducted
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studies on the teaching methods used for religious education in elementary schools in
Arab countries generally, let alone Saudi Arabia. The studies that have been published
previously have limited their focus to other issues. For instance, the role of modern
technology in the Islamic studies but did not extensively explore the teaching methods of
religious courses at the stated level of education.

Given that this particular study’s main focus is on the exploration of the methods
used to teach religious studies in Saudi Arabia, the findings are relevant help close a large
gap in the existing knowledge. Thus, it is important to understand the findings and
conclusions that emerge from this research as providing not only accurate and reliable but
also legitimate and professional assessments of teaching methods as far as Islamic studies
is concerned in the elementary schools of Saudi Arabia. Consequently, this would
provide a good platform on which the educational stakeholders in Saudi Arabia and other
Muslim countries could stand while formulating strategic teaching methods designed to
enhance students’ understanding of religious concepts and to foster critical thinking
among elementary learners.

The study is significant because it provides in-depth insights into the significant
factors that should be considered when determining the best teaching methods for
religious education in elementary schools. Specifically, this study provides a depth and
breadth analysis of the methods used to teach Islamic courses and a comprehensive
assessment of their strengths and weaknesses as they apply in elementary learning
environments. The results from this study enable educational stakeholders from

throughout the Muslim world to make an informed judgments regarding teaching
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methods that work in the best interest of the target students’ academic development. In
this regard, the study is of great significance in guiding educational stakeholders to make
appropriate and strategic decisions in the adoption of teaching methods for religious
education in elementary schools.

Summary of the Chapter

A qualitative approach was used to profoundly explore and identify the methods
that currently used to teach religious courses in elementary schools in Saudi Arabia. In
this chapter, the background information is provided to introduce the research topic. To
be precise, the background information provided contextualizes the research in terms of
the nature of the teaching methods used in religious education in Saudi Arabia’s
elementary schools. Elsewhere, the research problem section provides comprehensive
information on the problems that this particular study aims to solve. This study is
formulated to address the problem of ineffective teaching methods that fail to enhance
students’ understanding of key Islamic concepts and principles. This research addressed
the current teaching methods and how they promote critical thinking among students in
elementary schools, as described above.

The justification for the study has provided comprehensive information on the
rationale as to why this study is important. In this section, it is documented that the
interests of students’ interest in Islamic studies at both the elementary and higher
education levels have recently subsided, and the majority of the learners no longer find
religious education interesting. Therefore, it is necessary to re-examine the teaching

methods that are currently employed, as they may be lowering the students’ motivational
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and engagement levels regarding religious education in the classroom. This introductory
chapter of the research has also presented the study’s aims and objectives, listing the
objectives that guide the researcher during the study. Moreover, two research questions
were used to unveil the required qualitative data while exploring the teaching methods
employed in religious education in Saudi Arabia’s elementary schools.

Definition of Terms

Tawheed: An Islamic leading principle providing that there is only one Allah
Almighty and has no companion (AlSarhi et al., 2014).

Salah: The practice of formal worship in Islam (Elyas & Picard, 2010)

Quran: The central religious written text of the Islam religion.

Figh: An Islamic course interested in the students’ behaviors and practices Islam
based on the rules governing the relationship between human beings with Allah,
neighbors and other creatures (Alotaibi, 2014).

Tafseer (Tafsir): The explanation of the Quran (Alotaibi, 2014).

Hadith: Stories provided by Prophet Mohammad for the learning purposes
(AlSarhi et al., 2014).

Imam: A person who leads worship services in Mosques.

Tarbiyah: Nurturing, rearing or taking care of Muslim children through different
stages until one becomes obedient and righteous (Alotaibi, 2014).

Kutbah, Kuttab: Formal oration or sermon delivered at the onset of the meridian

prayer on Friday (Elyas & Picard, 2010).



Madrassah: A Muslim school, usually part of mosque, where children or even

adults go to learn about the Islam religion (Elyas & Picard, 2010).
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Chapter 2: Literature Review
Background of the Topic
History of Islamic Education in Saudi Arabia

Each education discipline has its history and the study of Islamic education in the
world cannot be an exception to this fact. According to Amri et al. (2017), the inception
of Islamic education is traced back to the era when the Prophet Mohammad was named
as an apostle in Makah city and he became the educator of the Islamic religion, and the
education system was the precise prototype developed by the Muslims to achieve their
educational goals by then. Amri et al. (2017) explained that the development of Islamic
education occurred simultaneously with the emergence of the Islamic religion. When
Islamic religion was introduced, people were taught about its concepts and principles in
both formal and informal institutions as a way of furthering its scope in the world. This
means that Islamic education is comprised of several basic concepts that continue to
evolve because of the existence of Islam throughout the world.

Saudi Arabian educational practices have a rich history. As with most of the
world, education in the Arabian Peninsula developed from a pair of roots: traditional and
formal systems. According to Elyas and Picard (2010) a Qur’anic school was religion
oriented in Saudi Arabia and served as an appropriate platform in which traditional
learning was conducted before children attained the age of being taken to the formal
learning centers. In both urban and suburban areas, the traditional learning process in
Saudi Arabia was generally conducted in homes and/or at the local district mosques

(Elyas & Picard, 2010). As Elyas and Picard (2010) explained, the curriculum for the
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traditional learning in Qur’anic schools depended on the provisions of the Holy Qur’an
and the Hadith. All of the teachings in the traditional learning system were aimed at
enhancing students’ knowledge and an understanding of the religious provisions in
Qur’an.

Elyas and Picard (2010) observed that the common practice of reciting verses of
the Qur’an five times every day during Salah formed the foundation of Islamic education
during the traditional learning era. Because other forms of education were not common
before Saudi Arabia was established as the Kingdom of Saudi Arabia in 1932, this is
attributed to the fact that the oral knowledge transmission was significant in traditional
learning (Elyas & Picard, 2010). This type of learning practice focused exclusively on
making the learners memorize the Qur’anic verses, instead of opening their minds to
apply the basic concepts provided in them. In comparison, during the pre-school era, the
purpose of memorizing Qur’anic verses was to ensure that there was a smooth
transmission of the Qur’anic concepts down through the generations.

The volatile early years of traditional learning ended in 1932 when Saudi Arabia
changed its identity to that of the Kingdom of Saudi Arabia, resulting in the
establishment of formal education. Kutbah was the first method of formal education that
was adopted in the Kingdom (Marshallsay, 2012). According to Elyas and Picard (2010),
the instructions in the kutbah did not cover anything beyond basic arithmetic, religion,
and the Arabic language. However, this changed after the kuttab had served for long time
as the only type of formal education in Saudi Arabia. Toward the end of the twentieth

century, modern elementary schools were introduced as a replacement for kuttab in the
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formal education sector. Although the curriculum of the modern elementary school is
larger in scope, it still resembles the structure of the kuttab in terms of the content of the
curriculum, the instruction methods, and the teacher’s ministerial image (Elyas & Picard,
2010).

Controversies Surrounding Islamic Education

Since ancient times, knowledge has been a significant factor in the Islamic
traditions throughout the world. Jamjoom (2010) stated that religion is perceived to be the
foundation of every educational decision in Saudi Arabia, while Marshallsay (2012)
asserted that knowledge is more than a form of worship; it is an extremely important
segment of the code of conduct among the Muslim population. This means that Islamic
education is mandated to influence the knowledge that can have a positive effect in the
lives of Muslims. However, since Islamic is so diverse and spread out across the world,
its religious education has experienced a range of controversies because of this diversity
(Marshallsay, 2012). In some parts of the world, Islam is linked to terrorism and
extremism, leading to a neg