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CHAPTER I

THE PROBUJM Al® DEFINITIONS OF TERMS USED

Public education has been in the spotlight in recent years 

especially in the area of curriculum. Everyone appears to be an 

oxpart on advising the schools concerning curriculum. Curriculum 

improvement lias always been the concern ox the good administrator and 

his staff regardless of the size of the school.1 The school staff 

including principals, counselor, and teachers is needed to combine its 

skills in curriculum planning.^ People in different roles within the 

school sc® different aspects of the school and all the phases of the 

school are important in curriculum planning. Evaluating the curriculum 

is is^ertant because "curriculum is only justified and meaningful if 

it meets the inoediate needs, interests, and abilities of the students 

and advances the student toward realistic goalsxn evaluating 

curriculum in terms of curriculum change, the following questions 

should be considered: (1) What has been added to the curriculum lately? * 3

^Charles F. Oliver, "Improving the Curriculum of the Small 
sigh school," M&ol £g&>21
Bulletin, XLVII (February, 1963), 95.

^Waldro J. Kindig, "The Principal Looks at the Counselor's 
Role in Curriculum," gatioml Ag,gS2MUP5. & £g£2Bto. School grincigais 
Bulletin, XLVXX (April, 1963), 71.

3Kindig, p. 71.

I
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(2) -Lhero has the time in the schedule been found to add courses? and

(3) What has been dropped from the curriculum lately? Instead of a 

new language cowrsea Sow years of the course already being taught 

might be bettsar, In aciding eouisess ths length of the school day 

WEsain© the son® so the class periodo Are. shorter. Addition of w 

courses xaight be possible by dropping courses no longer needed in the 

cuE-riculwa*̂  Curriculum is the basis of a school ays tea and the 

conabinlng of ideas la the area is necessary far good eurriculuin planning,,

*014verfl pp. 98*99.

i. w

M £& 2S2^to sha purpose of this otwfy 

wes to focus attention on the area of curriculum at West Holies High 

School through an evaluation of the pinions of high school and post- 

high school students concerning curriculum. This study would also have 

relevance for any future evaluation aS curriculum but would not be 

intended alone for use as a basis for curriculum change. The students*  

g^esticmaalres vere used in an attest to answer ths following questions: 

(1) Was training or anticipated training after high school reflected 

In the curriculum? (2) ftarc presonc or ejected jobs closely related 

to the curriculum? (3) Ztow did the students value the courses in the 

curriculum? (4) Were there courses that should have been added to the

I
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curriculums?, (5) Sid the high school course of study correspond to 

anticipated or present occupation? and (6) Did female and male 

students rate the courses in the curriculum differently?

Scoaa of ths, study, The junior and senior classes at West 

Holmes High School for the school year 1564-65 were included in this 

study because these 'students were already asking future plans and veae 

familiar with the curriculum at West- telws Sigh SchoO> The 1963 and 

1964 graduates of the West Halses School District were used because they 

wore already involved in training after high school or ted already 

obtained Jobs, but were still not too far removed from high school 

training to evaluate the curriculum*

There vex© several limitations in this study*  One dealt with 

the filling out of the questionnaires end whether the students actually 

rated ths courses oi*  the basis of valve to themselves*  Also ®aas 

of Lhs high school students were United in answering the questions 

because they did not know or might chaiige their future plans. The 

whole study vac limited by the fact that questionnaires were used and 

consequently answers obtained rest on the basis of opinions*  The 

percentage of questionnaires returned was also a 15iaitiug factor in 

this study*  All of fete questionnaires given to Cha high school students 

were returned, and about 50 per cent of the post-graduate questionnaires 

were returned*

Importance of the study*  West Holmes High School was a new



4

consolidated school in 1964. Since Pest Holm&s High School was a now 

school and lacked cxsrriculum research, there was a special need to 

determine opinions concerning the curriculum by the eonousBr, the 

student, School probleiss need to be anticipated and the area of 

curriculum is no cosccptdxm. Such a study as Chis wao seen ®8 having 

relevance to ths overall evaluation. The school year 1964-65 showed a 

drop-out rate of forty^oix per one thousand students,5 Also the number

e
Obtained from the student roeords at West nelmas High School.

®A survey at West Holmes High School by the Guidance Departments 
November, 1964, (mimeographed.)

of students in the Vest Holmes High School 1965 senior class 

anticipating college as of November, 1964, was 20 per cent,® Research 

in curriculum needs to be accomplished in order to determine the degree 

to which the curriculum appears to meet the needs of the students in a 

particular school. The research was conducted to detemlna ©no aspect 

of the total problem, opinions of students concerning curriculum, in 

order to shed some light on ths future need for research in curriculum 

at West Holmoa High School.

XI. DEFINITIONS CF TERMS USED

Curriculum, In this study, curriculum is used in the strict 

sense mid refers to the material which the child studios in organised 
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classroom actiV2.txec.'

Course of study. Course of study is the terra used for the 

combination of subjects in a particular curriculuni area such os all 

of the courses available in the urea of social studies. Course of studyI

also refers to the x?hole curriculum for an individual student auch as 

the college-preparatory course of study,

Halt, A Carnegie unit represents a year’s study in any subject 

equal to not less than 120 sixty-minute hours or their equivalent.®

School credit. School credit is a means of designating, the 

amount of school work a pupil has completed and is eonwnly expressed
q

in units.

III. PROCEDURE

In order to answer the questions posed in Section questionmiros 

were developed to obtain information as to opinions of current and 

past students with respect to personal value of the West Solaris 

curriculum. Copies of the questionnaires are in Appendix A.

^Iforman J. Peters and Richard R. Stevie, Dictionary of Guidance 
Terms, Division of Guidance and Testing, state Department of Education, 
(Columbus, Ohio: Division of Guidance and Testing, 1964)> 15.

fl
Carter V. Good, Dictionary of Education (New York: McGraw-Hill 

Book Company, 1959)> 587.

%ood, 145.



The scriple of subjects consisted of 280 currently-enrolled juniors 

and seniors for the school year 2964-65, and 116 graduates for the years 

1953 and 1964. The information from the questionnaires was grouped in 

G®varnl ways so that cabulatxons of the data could be made*  High school 

curricula® standards from Ohio, Indiana, Michigan, tfast Virgin*a,  

Kentucky, Pennsylvania and Worth Central Association were acquired and 

used in Chapter 111 of this paper. Information was also obtained froa 

related literature.

V« ORGANISATION OF THS REMM OF I® PAPER

Chapter IX contain? a review of rotated literature. Chapter 

III reveals the curriculum standards of some state and accrediting 

agencies. Chapter IV contains the presentation and analysis of date 

and Chapter V presents the conclusions and recommendations.

6



CHAPTER II 7
REVIEW OF W LXTERATORE

Authors ’save done a large auount ox research in die area of 

curriculum. ito&t. of the research refers ba die total school program 

including such iterm as excra-currlcuLat activities and the time 

scheduling of classes. Since this study dealt with curriculum in the 

strict sense, as the material which the student studies in ths classroom, 

die review of literature only relates to this particular area. Tills 

chapter contains first a section containing literature directly related 

to the Vest Holms School District and secondly, a section concerned 

with literature related to classroom subject areas generally.

I, LITERATURE DIRECTLY RELATED TO

WEST HOUSES SCHOOL DISTRICT

A study was mde xn April, 1964, by 11. L» Polley, Superintendent 

of Vast Holmes School District, and the West Holms Board o£ Education 

to detaxmlw the future plans of die 129 students in the class of 1964. 

At the time of the survey forty-seven expected to obtain jobs, twenty*  

five planned to actend college, seventeen expected to enter ths service, 

eleven were undecided about their future, ton planned to attend 

coseis to logy school, seven expected to enter tcchalclal schools, ssvan 

ware getting married, two planned to oatfrs nursing school and business 



s
college, and oeo student expected tc enter barber college,^ A siMlar 

ot’jdy sSde in Jfovcsibar, 196AO by the Guidance Department of fest Eotee
4

x High School Sg» the elose of 1965, raveMed that of the 167 seniors,

'about 37 per cent ^cra classed as nm-college students (working, entering 

the services or becoming housewives)., about 26 per cant ware going to 

collage, about 26 per cent wore attending technicial schools (nuretog 

cchnols, beauty schootn, airline training^ laboratory technician, 

barbar collages, heavy cqulpmst schools, and ethers)9 and about 11 per 

cent were going to business schools.%

In 1965, a study wrn cos^lacod by the Guidance Dopartffianft at

Wat ifotees School District concerning students leaving fest Holmes 

School District and fiha reasons for their leaving. Ths tcudy included 

one hundred students to grades nine through twelve who dropped out of 

school from Jwse 14 19-52, to October I, 1963. Of the oua hundred 

students, forty-ste two considered ar true dropouts because thirty*  

five of feha students supposedly transferred to other school districtss 

eighteen students ware Amish and did not enter th© ninth grade, and

1»» Dellcy and fest Ttotec Dosrd of Education, "Senior Survey” 
Millersburg, Ohio: Board of Education, 1964)» p*  1» (Miraeographod.)

^Guidance Depar twat, " 1964-65 Senior Glass Expectation Table’,’
(Mllersbitrg, Ohio: Guidamo Detpartsamt, 1964), p. 1. (Mimographed.)



9

one student died. Disregarding the Amish students and the, students
V

moving to another school district, the reasons for the largest number 

of drop-outs was attributed to merraago, twenty-four students. The 

percentage of the true diop-oucs in this study for th© teat Hohaes 

School District was 5.6 per cent. Another study concerning drop­

outs showed that Holmes County had a drop-out rata, of 34.5 per 1,000
I

students enrolled in grades nine through twelve ,£or the school year 

1962-63.^

An extensive study of the West Holmes School District ims 

completed by the bureau ot Educational Field Services Kiomi University, 

Oxford, Ohio, Only a few of the findings xzere directly related to 

thia study. The survey committee suggested that the ’’holding nouer” 

of,the school district should ba improved so that a higher percentage 

of the tocal number of pupils enrolled reach and complete the 

twelfth grade. The cosEnittee also recommended that art instruction be 

available in the high school, that four years of academic mthemties 

should be available, that fully equipped science laboratories should 

exist, that four years of industrial arts should be offered# and that

3Don Fcdorchak, ‘'Project: Drop Outs” (Millersburg, Ohio: 
Guidance Cepartmant Vest Dolmas High School, 1963), pp. 1-3. 
(Mimeographed).

^beonord R« Kfechmn, Russell F. Got son, and John G. Cdgers, 
Ohio Study of High School Drop Outs 1962-63 (Division of Research and 
Division of Guidance S'testing. Columbus, Ohiot Columbus Bland 
hook Company, 1964), p.7.
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the school should publish a' newspaper. All of these' suggestions have 

been followed, Other suggestions hoc followed as yet included a four-
* - J« > - * t » •*

year sequence in a raodarn foreign language} a vocational home ocoaomics 

program; a credit in biology, chemistry, or physics required for
~ > >

graduation; a vocational educational program for bays; an orchestra;
x 1 I

and a course in music theory, harmony, and form, The committee also
. * , 1 1 i > ’ ' 1 *

did a .’study on vocational education in the West Holmes*  School District 

by use of a questionnaire given to 234 tenth and eleventh grade students*  

Of these students, forty had plans to attend college while seventy- 

eight students indicated both a' desire to toko vocational courses 

to attend college. Of the vocational course areas on the questionnaire, 

business education, agriculture, homeiiaking, distributive education, auto
t • » »

mechanics, cosmetology, machine shop, and nurse's aid topped the list,
• ■)

The Miami University Field Service Cosialttee recommended c possible
I J f *

expansion of the curriculum at the best Holms School District in Che
i rt 1 *

area of vocational education because of the large percentage of students 

interested in vocational education. $
j t

IX, U®Am REUIBD 10 C1A5SW

SUBJECT’ABBAS'

Bucyrus High School did a survey of its college students to see

f

sTha Bureau of Educational Field Service Miami University

i.»o. 
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what reconsBendatlons tyould be suggested for present college-bound 

students. In this way Bucyrus High School was able to reconsider one 

phase of its total curriculum program. College students who had 

graduated from Bucyrus High School were invited to a tea to comment 

on what should be done to better prepare students for college. The 

students’ answers were recorded during the afternoon tea. One major 

topic concerned grammar and the fact that grasraar should be completed 

by the end of the sophomore year. The rest of high school English 

should be devoted to couposition, organisation, and expression of 

thoughts to help the students in all college courses. The college 

students thought that there should be more laboratory work in science 

and that mathematics and science should be better co-ordinated, Since 

trigonometry was used extensively in physics, the course should bo 

taught before physics. Turning to foreign language, the students 

expressed an opinion that Latin should be taught not to help English, 

but co conform to the needs of people such as nurses. The ic^ortance 

of more than two years of the same language was stressed. A course in 

psychology and in techniques of study were recommended, Lecture-type 

classes for juniors and seniors, long range assignments, and incorporation 

of English in all classes were considered important to college-bound 

students.

^Richard H, Daviss ”Lqt Alumni Evaluate Your School’s Success,” 

Ohio Schools, Mil (February, 1964), 25 and 37.
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Students at Ottawa-Glandorf High School were a part of a 

similar study and urged that college-bound students need to know more 

about a bibliographical Index, have tore research*projects,  and have 

more work in composition.7

7lris I, Kersh, ’’Follow-up and Fun TooJ,” Ohio Guidance News 
and Views, XV (March/April, 1965), 2*

King and Moon sent questionnaires to 250 secondary school 

principals and directors of secondary education in Minnesota. From over 

two hundred responses which were received the following weaknesses of 

the secondary school curriculum vere listed in order: (1) the time 

allotments for subjects were Inflexible, (2) a lack of a program geared 

to the lower 25 to 30 per cent of the high school population existed, 

(3) the state department of education lacked leadership in the 

curriculum area, (4) too many courses were geared to the college-bound 

student, (5) a need existed for a strong secondary school reading 

program, (6) national testing programs forced conformity on curriculum
f

planners, (7) curriculum decisions were based on external pressures 

rather than needs, abilities, and interests, (8) there were no clear 

definitions of goals in the courses taught, (9) the "head-on" fallacy 

of objective testing in subject matter areas was not met, and (10) 

industrial arts and vocational education programs had outlived their 

usefulness and needed revision. The authors of this survey thought
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that the time for action was now and that a study groups should be 

formed to investigate weaknesses in curriculum.®

Taylor also did a study concerning curriculum. Taylor labeled 

some courses in the high.school as frills and fads, but did not suggest 

that the frills and fads be eliminated from the course of study. Latin 

was labeled as a frill and fad by Taylor because rhe course was showy 

and had no value. Students did just as well in languages without 

Latin as a background as with Latin as a background and the development 

of mental faculties through Latin was a temporary fad. Euclidean 

geometry was also labeled as a fad because the subject teaches things 

which no longer have application. Grammar, including defining verb 

tenses, parsing sentence, and diagramming sentences, xras labeled as a 

fad because the students*  habits did not change. If social studies are 

separated into history, geography, civics, and economics, factual recall 

is taught. Taylor thought that relationships and appreciation of the 

heritage should be taught in a social study; therefore, he labeled social 

studies as a frill.®

The Bulletin of the International Bureau of Education pointed 

out a trend toward more academic subjects for non-college hound students

8Fred M, King and James V. Moon, "Secondary School Administrators 
Look at Curricular Weaknesses," The Bulletin of the National Association 
2& S££2lfeX*S£h221  *&2£iBal£»  ™n (March, 1964), 10-14.

^Albert J. Taylor, "Courses under Review !Are They Frills and 
Fads?," Clearing House. 2SXVIII (November, 1963), 182-4.



u
In the United States. One-half of the courses in the four-year high 

schools of the United States arc required (two years social studies, 

four years of English, one year of science, and one year of mathematics) 

and one-half are elected. Now high schools are increasing rnathemtica 

and science to two years each end as a result the academic requiros^nt 

increases for all students.^®

s£ Bureau of Education, OT
(Fourth Quarter, 1961), 217.



CHAPTER 111

CUmCULOM STANDARDS

Curriculum standards of the North Central Association of

College and Secondary Schools, the Ohio Education Department, and 

neighboring state's education departments were examined in order to * 

obtain opinions of experts concerning curriculum, Some of the basic 

standards were found to be the same, but there wee also several 

variations among the several sources.

North Central Association, The North Central Association

requires that each school offer at least twenty-six units of course 

work in grades nine through twelve or an equivalent if the units are not 

employed in granting credit. The distribution of tbs minimum offerings 

is recommended to be as follows: (1) language ares (four units);

(2) science (four units); (3) niathemacics (four units); (4) social 

studies (four units); (5) foreign languages (two units); (6) fine arte 

including music, art, dramatics (two units); (7) practical aits 

including business, industrial arts, hemadaking, and agriculture (five 

units); and (8) health and physical education (one unit.) A feur-year 

senior high school should require a minimum of sixteen units of 160 semester 

for graduation,

^The North Central Association of College and Secondary Schools, 
Crl^ria for the Aggrgvgtl of Secgg^arx Schools, (Office 

of the Commission on Secondary School, 1964«*65),  p.6.

(7
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Ohio, The minimum requirements for graduation frow a four-yea? 

high school in Ohio are sixteen units including three of English, two 

of social studies (one of the units must be American history and 

government), one of science, one of mathematics, and one of health and 

physical educadon. In addition to the major of three units lu English, 

each graduate must have conpletcd one other major of three units and 

tvo minors of two units each. A suggested program of studies was 

developed by the Chia Department of Education as follows: (I) geiiersi
J

agriculture (two units recommended); (2) vocational agriculture (four 

unite recosronued); (3) art (two units recoxsoeudod); (4) business

education (five units required minimum tilth two units in the area of 

general business, bookeepiug, and shorthand and one-lialf unit of typing I 

and one-half unit of typing II); (5) driver education (one-half unit 

rceoiaa&ndsd); (6) English (five units rainlsm required including 

English X, English 11, English XIX, English IV, and an additional unit); 

(7) foreign language (two units in one language reccasended); (8) health 

end physical education (one wait minimum required); (9) hose economics 

(two units required); (10) vocational liome economics (four units 

recommended); (11) industrial arts (two uni.es required); (12) mathematics 

(throe units required including algebra, plana geometry, inteinadiete 

algebra - one-half wit, and solid geometry « one-half unit or their 

equivalents; (13) science (three units required including general 

science, biology, and chemistry or physics); and (14) social studies
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(three units required one of which shall be American history, problem 

of American democracy, geography, business law, economics, sociology, 

psychology, family living, or consumer education*  Vocational trades 

and industry are also recomanded in the program of studies.

The educational program must have sufficient breadth to take 

cere of the college preparatory studies and those not preparing for 

college*  The total number of units scheduled each year in an approved 

first grade high school must reach & minimum of twenty units*2

Kentucky, The Kentucky State Board of Education adopted a 

course of study in 1959 for twelve major curriculum areas. The English 

language arts area contains fundamentals of reading for one-half unit 

credit, composition and literature for four units, public speaking for 

one credit, dramatics for one credit, journalism for one credit, 

creative writing for one unit, and honors English for, one unit.

The social studies curriculum contains United States history 

(required), world geography, ancient-medieval history, citisensbip, 

modern history, world history, national and regional history, social 

psychology, economics, advanced government, problems of American life, 

international problems, and sociology, all with one unit of credit as

  „x
2
State Board of Education, Ohio High School Standards (Columbus, 

Ohio*  F« J. Heer printing Company, 1962)7pp. 10-11, 26-28, 43-44.
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the maximum, Wila not a stats raquirexaena, advanced government is 

recocjnended to be available for all students In grade twelve.

Algebra I, Algebra II,"arithmetic, New Mat’nsroS.tic Concepts IX, 

plane geometry,, plane-solid geometry, solid geometry, trigonometry, 

advanced general mthomatics, New Mathematic Concepts- III, advanced 

Mathematics, xaathesactJcal functions; and New Mathematics Concepts.IV are 

listed for the mathematics curriculum. All are offered for one unit of 

credit except solid geometry and trigonorastry which are offered for 

one-half wit. The m them tics, required for graduation was raised 

from one to two units for ninth' grade students in 1960-61.

Hie science curriculum contains general science, earth-space 

science, biology (traditional or net; approaches), introduction to 

chemistry-physics, chemistry (traditional or now approached, physical 

science, physics (traditional or new approaches), aeronautics/ advanced 

biology, advanced chemistry, and advanced physics. All of the courses 

have a maximum credit of one unit,

The curriculum for foreign language is as follows.? French 

for four units of credit, Spanish for four units of credit; German for 

four units of credit, and Latin for four units of credit. The art 

curriculum has General Art I and General Art IX for a maximum unit of 

one credit each and Specialised Ate I for one unit of credit and
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Specialized Art II for4 tho units of credit# One credit of*  general

l) ■» J i »

music, two credits of choral music, one credit of music history and/or 

appreciation, one unit of theory of'muslcj one unit ox conducting vocal 

and one unit of conducting instrusjsntal music comprises the mugjc 

curriculum.

' The’home economics curriculum shows vocational home economics'
, t „ > ■ 1

or non-vocatlonal ham economics for four units of'credit, tbs 

Xfidustrial arte curriculum contains’ eha fallowing: ' genorsl' shop, general 

drafting, general woodworking, general metal working, general electricity, 

power and transportation^ and graphic arts for all one unit of credit* ' 

The agriculture curriculum has Vocational Agriculture’'!, XI, III, and 

IV'each wild: a unit of credit and non-vocational general agriculture 

for one credit.

The business curriculum consista of genural business for one 

unit, Typewriting I for one' unit, secretarial office practice for' one 

unit, economic geography for om-half unit, business arithmetic for 

one unit, Bookkeeping I for one unit, Bookkeeping II for one unit, 

Shorthand I for one unit,, Shorthand' XX for on© unit, Salesmanship for 

one-half unit, couercial law for one-half unit, business’ English and 

spelling for ©no-hslf unit, distributive education for one unit, consumer 

education for om unit, business economics for Cue-half unit, and
* I \ » *

advanced business practice for one-half unit. The health-safety-physical 
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education curriculum contains one-half unit of health, one unit of 

anatomy and physiology, one-half unit of driver education and four unite 

of physical education.^

All schools in Kentucky are required to meet the requirements 

for graduation from a four-year high school found in Table X.

Wifi X

REQUIREMENTS FOR GRADUATION FROM A 
Tm^&AR. HIGH SCHOOL IN KENTUCKY

Subject Units

English 3
Social Studies (including one unit in 2

United States history)
Mathematics 2
Science 2
Health and Physical Education 1
Total required 10

Total elective a

Grand Total 18*

1

^ntucky Department of Education, Twelve Grade Program oS, studies 

for Kentucky Schools (Division of Instructional Services, Bureau of 
Instruction, Division Circular No. 3.) pp. 1-30,

^Kentucky Department of Education, Aegjrg^tiM Standards for 

Kentucky gnd Secondary, Schools (Division of Instructional
Services, Bureau of Instruction, Division Circular No. L.) pp. 23-24,
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. Michigan, The Education Department of Michigan operates in a 

manner different from the other state education departments*  "Historically, 

the Michigan Legislature had loosed few prescriptions upon the curriculum 

of the local schools*  Bnsponsibility for educational planning has not 

attested to mandate the curriculum through state-level regulations?^

5
The Department of Public, Instruction* A Statement of Sasic 

MWspM M Wl^in No; 364*
Lansing, Michigan? The Department of Public Instructions 1960) p* 8*9,1 i

^Item from a letter from Mr.Louis Kocsis* Chief of Elementary 
and Secondary Education of the Michigan Department of Public Instruction, 
May 3, 1965,

The state provides opportunity for leaders of local school 

systems co work together on curriculum comdttees in an effort to 

local curriculum programs more effective*  As a result of the curriculum 

committees, the state is better able to give guidance, to supply 

resource materials, and to give technical assistance to the local schools*  

In this way the stat© department of education helps ths local school
I

systems with curriculum*  Mr*  louis Kocsis*  in a letter, stated that 

"in Michigan there are no State prescribed courses of study nor are 

there any criteria or standards for curriculum set by the State of 

Michigan, believe that curriculum con best be developed at the 

local level by the local unite cooperatively in order to servo the
i « '

needs of pupils in any particular cowonity."5 6 Michigan does have a 

few general requirements most of which &o not apply specifically to 

the high school. In all schools within ths state of Michigan there 
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shall be given regular courses of instruction in the constitution of
i

the United States, in the constitution of the state of Michigan, and
f

in the history and present form of civil government of the United States, 

the state of Michigan, and the political subdivisions and municipalities 

of the state of Michigan. Also there shall be taught in every public
l

school the principal means by which each of the dangerous communicable 

diseases are spread and the best methods for the restriction and prevention 

of each such disease. Instruction shall also be given in physiology 

and hygiene. There shall be health and physical education for pupils 

of both sexes. In every'public school within the state, a portion 

of the time shall be devoted to teaching the pupils thereof kindness 

and justice to, and humane treatment and protection of, animals and 

birds, and the important part they fulfill in the economy of nature.

In all Michigan high schools offering twelve grades of work, a one 

semester course of study of five reciration periods per week or equivalent 

in civics is required. The exception is for a high school student who 

has enlisted or been inducted into military service.7

Indiana, The Indiana Department of instruction has a program 

of studies from which each Individual school may select its curriculum 

for grades nine through twelve. The English curriculum consists of 

English nine, English ten, English eleven, advanced English, Speech,

, Apartment of Public Instruction, ®g££IB£2. M

gertointoa^ the Course of Study Mchig^ SchooJs (Lansing: 
Department of Public Instruction, I960), pp. 1-3.
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business English, dramatics, journalism, Biblical literature, and library 

experiences. One unit of credit in United States history and one unit 

of credit in citizenship courses, always including the first semester of 

United States government, are required for social studies, The other 

social studies courses Includes vocational information, current problems 

in democracy, world history, early world history, modern world history, 

economics, sociology, geography, our American neighbors, governments of 

the world, pacific relations, Latin American civilization, and pre- 

training experience in training.

Larin, French, Spanish, German, and Russian are the foreign 

languages from which the schools choose. At least two years of the same 

language are recommended for college entrance. The mathematics curriculum 

Contains practical arithmetic, algebra, general mathematics, plane 

geometry, business arithmetic, applied mathematics, solid geometry, 

advanced algebra, trigonometry, and senior mathematics. Biology, botany, 

zoology, physics, chemistry, advanced science, physiography, aeronautics, 

physical science, and applied science canprise the science curriculum,

A business curriculum including both basic business courses 

and vocational courses should be offered. General business, business 

arithmetic. Bookkeeping I, Bookkeeping II, personal typing, Typing I, 

Typing II, Shorthand I, Shorthand II, secretarial practice, clerical
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practice, filing*  machine calculation, distributive education, advanced 

business, business law, consnerciel geography, salesmanship, business 

English, and dictating machines are recommended for this business
J t

curriculum.
T

The practical arts curriculum depends a great deal upon the 

particular school, but at least one year of work in nine through 

twelve*  The agricultural courses could consist of two years of general 

agriculture or four years of vocational agriculture. Home economics 

courses likewise consist either of general home economics courses or 

vocational home economics courses. still in the area of practical arts,
> 1 ♦

the industrial arts curriculum could consist of general shop, wodwork, 

mechanical drawing, machine shop, auto mechanics, aeronautics, sheet
j z-

festal, printing, electricity, foundry, sad ualdlng*  Depending upon the 

community, vocational trade and industrial education and vocational
* 1 ( I

distributive education could be offered.

The music curriculum consists of general music, glee club, choir 

or chorus, band, orchestra, music appreciation, harmony and/or theory,
I I

applied music, class instruction in voice culture, class instruction in 

piano, band, and orchestral instruments. The art curriculum includes 

drawing, painting, color and design, art appreciation, art and crafts, 

advanced design, modeling and construction, advanced painting,
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cosKsrcial art, Illustration of school publications, end advanced history 

of arts and architecture. Physical education, health end safety 

education, alcohol education, and driver education are also listed as 

possible courses for high school curriculums.6

^Indiana Department of Public Instruction, Digest Of Courses 
-M (Baparment of
Public Instruction Bulletin No. 232. Indiana: Department of Public 
Iwstructiou, 1961), pp. 13-31,

G t

Indiana Department of Public Instruction, p. 31,

For graduation from a four-year high school in the stale of 

Indiana, sixteen units of high school work are required including a 

major and two minors. Of the sixteen units, eight are required and 

eight are elected. The eight*  required units are English nine (one unit), 

English ten (one unit), English eleven (one unit), citizenship including 

one sema&ier of United States government (one unit), United States history 

(one unit), mthematics (one unit), science (one unit), health and safety 

education (one-half unit), and physical education (one-half unit).^

Permeylvania, According to the school laws of Pennsylvania, the 

high school course of study io not as exacting as some state*©  course 

of study, but is patterned more after Michigan. The school board of 

directors, with the approval of the proper superintendent, shall arrange 

a course of study adapted to the age, developments and needs of the
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pupils. The course of study should conform with the Superintendent 

of Public Instruction. Physiology, hygiene and safe driving of 

motor vehicles shall be provided for all pupils in the public schools. 

The Pennsylvania schools also have certain days to honor conservation, 

Frances Villard, William Penn, free schools, and the Bill of Rights by
' < 1

instruction given to the students on those days. During grades seven 

through twelve there shall be included in the social studies curriculum 

at least four semesters of study in the history and government of the 

United States of America and of the Commonwealth of Pennsylvania. Also 

during one or more of the last four years in a high school program there 

may be included a course of study in first aid or home nursing or both.

West Virginia. The West Virginia program of studies is designed 

to reflect the needs of the community and to provide enough latitude in 

course offeiings and subject materials to provide for individual 

interests, needs, and abilities. To graduate from a first class four- 

year high school, 170 hours are required, 120 of which must be earned in 

grades ten, eleven, and twelve. A maximum of twenty semester hours of 

music and ten semester hours in physical education may be counted
t It'

toward meeting the high school graduation requirements.

^Pennsylvania Department of Public Instruction, School laws 
Of Pennsylvania 1961 (Department of Public Instruction Bulletin. No. 2 
Harrisburg: Department of Public Instruction, 1961), pp. 232-239.
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A total of seventeen units is required for graduation and the required 

subjects in a four-ysar program ere as shown in Table II,

TABES IX

REQUIRED SUBJECTS IN A FQUR-YEAR
‘ PROGRAM UH WEST VIRGINIA

Education

Subject Nvraber 
Of Years

Periods
For Week

Semester Hours 
Credit

English 4 5 40
Social Studies , 3 S 30

(American History
included) 

Science (biology) 1 s 10
Mathematics 1 5 10
Physical 4 2 10

For the group who plan to enter college, algebra and geometry 

are recoa&ended, A foreign language, Latin, French, Spanish, or 

German are also suggested, The second year of mtheinaticsa when 

possible, is strongly suggested for all pupils in the senior high school.
i

Hie second year of mathematics is especially important to students not 

going to college. More than one year of high school mathematics is an 

understood requiremnt for college-bound students. The required courses
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for college-bound students are as follows: English (four units), 

science (two units), social studies (three units including American 

history), health and physical education (one unit) and'mathematics (too 

units). Two units of a foreign language are recommended*̂

In summry, die North Central Association of College and 

Secondary Schools, the Ohio Doparfxiant of Education, and the Indiana 

Department of Education require sixteen units for graduation from a four- 

year high school while the West Virginia' Department of Education requires 

seventeen units and the Kentucky Department of Education requires 

eighteen units. The differences were attributed co the facts diet West 

Virginia requires three credits in social studies instead of two and 

Kentucky requires two units in both science and mathematics Instead of 

one unit in both science and m them tics. Pennsylvania and Michigan 

left the curriculum up to the discretion of the local school systems 

stressing the fact that ths social studies curriculum should contain 

history and government of die United States and the respective states. 

Also the importance of various aspects of health and conservation were 

stressed. Vest Virginia has a program of studies designed to reflect 

the needs of the community, but did not list particular courses in each 

subject area. The West Virginia Department of Education did recommend

lowest Virginia State Department of Education, Secondary
Schools Standards for Classification (Department of Educataon, 

Charleston:' Department of Education, 1967), pp, 26-27. 
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a program for the college-bound student. Ohio, Indiana, and Kentucky 

havc rather extensive programs of study. From the programs developed 

by the state education departments the local school systems are able
* i '

to obtain a curriculum to serve the needs of their students. Courses 

unique to Indiana are Biblical literature, currant problems in 

democracy, our American neighbors, pacific relations, Russian, aeronautics,
l

filing, and dictating machines• Courses distinguishing Kentucky are 

ancient-medival history, intarnation problems, earth-spsco science, and 

spelling. North Central Association of College and Secondary Schools 

standards arc stated in term of minimum course offerings in each 

curriculum division such as science, instead of the specific courses 

in each subject area.
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CHAPTER IV

PKESMim’ OF DATA

Selected data from the qu&sdescribed earlier are 

presented in this chapter for 280 students in the classes of 1965 and 

1966 at West Holms High School and for 116 graduates of che school
I

district*  The 280 students represent all of the polled sas^la and 

the 116 graduates'represent approximately 50 per cent of ch© polled 

sample.

1. DATA WITH RESPECT TO HIGH SCHOOL STUDENTS

Advanced training ulanned bv current hinh school1 students.

Table III presents data with respect to planned advanced training beyond 

high school of 280 high school juniors and senior students. Seventy*  

two of the 280 students, or 25.7 par cent, planned to enter college. Thirty 

two of the 280 students, or 11.4 per cent, expected to httehd trade schools 

and thirty-two of the 283 students, or lli*4  pet cent, planned to enter 

business college. TWCnty-six of the 280 students, or 9*3  per cent, “ 

planned to attend cosmetology1 training while sixteen of the 280 students, 

or 5*7  per cent, expected to enter pursing school, Fourteen of the 280 

students, or 5.0 par Cent, planned to attend barber collego. Thirteen 

of the 280 students, or 4.7 per cent, listed the ©rwd forces as their 

planned advanced training.

PJfe. “iicieated glgns for,current high school

Several of the high school students who were planning to enter
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TABUS III

NUMBERS AND PERCENTAGES OF HIGH SCHOOL 
STUDENTS ANTICIPATING 

ADVANCED TRAINING

Advanced Training

1 *

' Number
(N « 280)

Percentage of' 
Students Anticipating 

Advanced Training,
i 4.

Collage 72 25.7

2-Yoar College 7 2.5

Trade School 32 11.4

Nursing School 16 5*7

. Barbar College 14 5.0
t

Cosmetology School 26 . 9.3

Business College 32 11.4

Armed Services 13 4.7

No Advanced Training' 63 24.3

J L 1

Total 280 100.0
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advanced training were not certain iwhat occupation they r?ou7d like to 

enter after graduation*  Other high school students listed more than one 

plan after graduation. The majority of the students not planning advanced 

training anticipated entering the field of business. Several of the
< * - 

males planned to become mechanics, naachinists, or to work in a factory. ,

Fanning ®S also expressed as a future occupation for Some of the current 

high school students.

^gge ratings aS the courses jn the curriculum b£ the Juniors 

and seniors*  The current 280 high school students were asked to rate 

the courses in the curriculum on the basic of the value of the course
I

to them. Each course could receive a rating of frota 1 through 9 with

1 as the lowest rating and five the highest. Averages of the ratings 

were computed for grade 11 males and females and grade 12 males and
1 J 1 ' ’

females, A total average rating for each course bynall the combined high 

school students was then determined. Students rated only the courses
„ 1 ,

they had completed and not ones they were anticipating taking or had
l * I »

not taken; therefore, some of the courses were rated only by the
1. V >

seniors or a few students. In Table IV, Appendix B, ere presented 

average ratings of the courses by eleventh and twelfth grade students*
t 11

Data are presented separately for males and females for each grade*
t

In the last calwrn is presented an average rating' based on all eleventh
t

and twelfth grade students. The number of students rating a particular 
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course is listed for each category. Dashes represent- courses not 

taken by students in & particular category. Courses which were taken 

by fewer than ten students are not listed. The courses not listed in 

Table IV were Home Economics IV, Art II, modern history, Latin American 

history, annual staff, office practice. Shorthand II, and journalism.

The first course listed in Table IV, Appendix B, is general 

science. This course was given a rating of 2.7 out of the possible 5.0 

by tho sixty-nine senior males who took the coui-se, a rating of 2.7 

by the seventy-three senior females vho took the course, a rating of 

3.1 by the sixty-one junior males who took the course and a rating of 

2.8 by the sixty-nine junior females who took the course. For general 

science the total rating of all the juniors and seniors who took the 

couxse (272) was 2.8 out of a possible 5.0. The ratings for general 

Science were just about the same for the males and femles and for the 

juniors and the seniors. The junior males did rate the course a little 

higher than the other students.

For biology the sixty-seven senior males gave the course a 

rating of 3.3 out of a possible 5.0, the sixty-seven girls gave the 

course a rating of 3.7, and the fifty-nine junior males gave the course 

a rating of 3.2. The total rating for all of the students was a 3.5 out 

of a possible 5*0  with 261 students rating the course. The ratings for 

biology were all within .7 of one another.
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The class and sex break-downs for the rest of the courses in
I I

the curriculum as shown in Table IV, Appendix B. The <mly difference 

in the Xnterrupation of the courses from that of general science and 

biology is that some of the courses have total ratings that are only 

an average of two or three groups and not all four groups (grade 12
« ■“ *

males, etc.)*

Table IV, Appendix B, shows individual ratings from 1.8 to 5.0
* 1

while the total ratings range from 2.1 to 4*9.  Thirty of ths fifty-
5 I f

five courses or 54.5 per cent had total ratings of 3*5  or higher out of
I

I ‘ I

a possible 5.0 rating*  Seven out of fifty-five courses, or 12,5 per cent,
i I

had total ratings of 3*0  or below. The courses with the highest total 

ratings T?ero found in specialized courses such as college algebra, English
1 I t

XV, business machines, and vocational agriculture. The courses with 

the..lowest total ratings v&se g&a&e&l science, trigonometry, General 

Mathematics 1, world geography, economics, adult living and Home
1 f

Eco.4omics XI.

Males and females and juniors and seniors differed in some of
1 I f

their course ratings*  Senior females rated chemistry 1.9 points lower 

than senior males and at least 1.3 points lower than the junior males 

and females. The senior females also rated physics 1.9 points lover than 

the senior males. Both junior and senior males rated the languages lower 

than did the junior and senior females*  Algebra XX was rated low by 
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junior males and General Mathematics I was rated low by senior females. 

World geography was rated 1.7 by junior females.while the total average 

was 2,7. Art I had a rating 1.8 points lover for senior females than
I

for junior females. No males took art. Home Economics 11 was rated

4.3 by the junior girls, but rated 2.5 by the senior girls bringing the 

total average to 2.9. Also the senior males rated health slightly lower 

than the rest of the students and the junior females rated physical edu- 

cation slightly lower than the ratings of the rest of the students. Most 

of the different class and sex ratings were approximately the same there­

fore. giving a total average similar to the individual averages.

The high school students in this study were asked to suggest courses
f

which should be added to the curriculum, The following is a list of the 

suggested courses: advanced science, auto mechanics, music theory, 

more mathematics, more English, German, advanced history, Spanish, 

psychology, drafting, and speedwriting.

XX. DATA WITH RESPECT TO POSTGRADUATE STUDENTS

A^mnced gaining, for Bgst-graduage stodonto. Fifty-seven of

the 116 returned questionnaires for the post-graduate students contained 

data concerning advanced training since high school Table V presents 

data with respect to post-high school training of the 116 graduates 

answering the questionnaires.
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W V
I

NUMBERS AND PERCENTAGES OF POST-CMDUATE, STUDENTS 
EWRING SPECIFIC AREAS OF ADVANCED TRAINING

.Advanced Training - Number 
(N«116)

Percentage•

...................................................

College 29 25.0

Nursing School 2 1.7 ■

Barber College 1 ,9

Cosmetology School 7 e.o

Business College 9 7.8

IBM School 3 2.5

Other 6 5.2

Total 57* 48.1*

^Fifty-nine students did not list any advanced training.
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College and business school wore the advanced training listed 

East often by post-graduates who had taken training beyond high school. 

Twenty-nine of the 116 students, or 25.0 per cent vho answered the 

questionnaires-, had catered college. Nina of the 116 students, or 7.8 

per cent of this group, had entered business college. Seven of the 116 

students, or 6.0 per cent of the graduates, enrolled in coaeatology 

trainings three, or 2.5 per cent, were in International Business itochines 

School; and two students, or 1.7 per cent, were in nursing school.

Six of the 116 students, or 5.2 per cent, ware enrolled in barbar college, 

electronics institute, electronics school, aircraft institute, AmericanI

Adacery of Automation, and navy nuclear training. Fifty-nine of the 116 

students, or 51.9 per cent of the graduates, did not list any type of 

advanced training. Some of the post-graduates who did take advanced 

training indicated that they did not enter advanced training for a few 

months to one year after graduation from high school.

Of the twenty-nine students entering college, nineteen currently 

reported themselves as still enrolled. Ths ten students not now in 

college indicated marriage, finances, and shift to nursing school or 

business collage as reasons for leaving, One post-graduate did not finish 

business collage because of a lack of money while another student did 

not finish businose collage because he said that there was no need to 

complete the course for a job.
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Nina students were enrolled in the college preparatory course 

of study in high school, but did net continue their training in college. 

One Student in the general course of study In high school did attend 

advanced training in a business college.

£ESS£a£ 22^£i22® M sss&sB&m asfesa*-
respect to present occupation of the 116 post-graduates are present in 

Table VX, Thirty-four of the 116 students, of 29.3 per cent, were .not 

wrking and twenty-nine of the 116 students, or 25*0  per cent, w&r& 

enrolled in advanced training. The majority of those students who reported 

that they were not working were married females. Fourteen of the 116 

students, of 12*1  per cent, were serving in tdh® armed forces, nine of 

the 116 students, or 7.8 per cent, were working in factories, five of 

the 116 studento, or 4.3 per cent, wore beauticians, five of the 116 

students, or 4.3 per dent, bad other jobs. A large number of the post­

graduate females reported that they were married but still working.

The post-graduates were asked to list any part-time jobs they 

bed had during high school. The part-time jobs were found not to 

correspond to the present occupations of the post-graduate® except in 

the urea of fambsg.

The occupations of the postgraduates followed rdther closely the 

high school course of otudy th®. student was in*  One student who was in 

the vocational agriculture course of study did not enter the agriculticel
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TABLE VI

PRESENT OCCUPATION OF POST-GRADUATE STUDENTS

Occupation Number
(N » 116)

Percentage

Faccory Work 9 7.3

Susxness Area 15 12.9

Armed Service 34 12.1

Beauticians 5 . 4.3

Store CJLcrhs 5 <3

Advanced Training 29 25.0

Not Working 34 29.3

Other Jobs 5 4.3

Tn tai 11b AOO.O



40

area. Six students were in the business course of study and did not have 

jobs connected with business. , > ,

s£ £La» ggEfaa&a?. M m&sEa&m
students, The post-graduate students were asked to rate the courses 

in the high school curriculum which they had taken. A course could be
*n

rated from 1 to 5 on the sama scale as was described earlier. Of the 116 

questionnaires returned, eight were returned by parents of students in 

the service overseas. These eight questionnaires, therefore, did not 

have course ratings on them. For the 108 remaining questionnaires9 students 

rated only the courses they had taken, Figure 1 represents the average 

ratings of the courses by the post-graduate students. Courses in the high 

school curriculum vere omitted in Figure 1 when fewer than ten students 

rated a course. Courses excluded were General Mathematics 12, review 

mathematics, review English, speech, journalism, dramatics, Bookkeeping XI, 

business English, business machines, business law, office practice, 

personal typing. Art I, Art II, modern history, Latin American history, 

Industrial Arts I, Industrial Arts IX, Industrial Arco III, industrial 

Arts XV, Home Economics IV, Vocational Agriculture I, Vocational Agriculture 

II, Vocational Agriculture III, and Vocational Agriculture IV,

Table VII, Appendix C, has the thirty-eight remaining courses in

the curriculum listed in the left column of the Table and the rating
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of die courses in the column on the right side of the Table. The number 

of students who rated the course is listed below the rating of the course. 

General science was rated by 101 of the post-graduate students and was 

given on average rating of 3.2' out of a possible 5.0. Ths rating of 

3*2  is among the lowest ratings in comparison to the rest of the course 

ratings • Biology was given a rating of 3.7 by ninety-six post-graduate 

students. This 3,6 rating was higher than the rating for general 

science, but still not the highest. The ratings for the rest of the 

courses are shoxm in Table VII, Appendix a

The range of ratings for the post-graduate students was from 2.9 

to 4.9. (Ths total range for the high school students*  ratings was 

from 2.1 to 4.9) Twenty-five out of thirty-eight, or 65.5 per cent of 

the ratings for the post-graduate students, were 3.5 or above. (The 

65.5 per cent above a 3.5 rating comperes to a 54.5 per cent rating for 

the high school students.) Four out of thirty-eight, or 10.5 per cent 

of the racings for the post-graduates, were 3.0 or below. (The high 

school students had 12.5 per cent of their ratings at 3.0 or below.) 

The courses receiving the lowest ratings by the post-graduntcr ware 

chemistry, Algebra I, college algebra, and General Mathematics I.

The courses receiving the highest ratings were English II, English III, 

Home Economics II, Home Econotiics XIX, and health.
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A 2& £££21 H&a 2& SSSSS&L &L §£fe2Sl fMgm

and post-graduate atudenta, General science was rated .4 of & point 

higher by the post-graduates, biology .2 higher, and physics was rated 

•6 o£ a point higher by the post-graduates. Chcmutry was rated .2 of 

a point higher by the high school students.

The languages as a whole were rated Just slightly higher by the 

post-graduates. Algebra X had a rating .3 of a point higher for the 

high school students, Algebra IX had the same rasing oy all the students, 

and plane geometry was rated approximately the same by all of ths students. 

Trigonometry had a rating 1.2 points higher for the post-graduates, 

college algebra had a rating of l.b points higher for the hign school 

students, and General Mathemfclcs X had a rating approximately the san® 

for all students.

The ratings for English I and IV wre about the sama by both 

groups, but English XXX was 1.3 points higher for the post-graduates 

and English ii was 1.0 points higher for tlx: past<*graduatas«

General business bad a rating .3 point higher by the post­

graduates, Bookkeeping I was .2 point higher by the post-graduates, 

Shor'deand I had the earn rating by both groups, Typing I was .4 point 

higher for the pose-graduates, and Typing II was .7 point higher for ths 

post-graduates. Driver education was rated .7 point higher by the 

high school students.
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All of the ratings m the social studies area weie fairly close 

for both the high school students and post-graduate students except 

adult living which had a 4.3 rating by the posc-giaduates and a 3*1  

rating by the high schocl students*

The ratings for all of the students in Home Economics I and III 

were approximately the same. Home Economics XI was rated 1*0  points 

highe*  by the post-graduate students. Health was rated 1.5 points higher 

by the post-graduates and physical education was rated .5 point higher 

by the post-graduate students.

bussested additions to the curriculum by pcst-graduqtas * The

post-graduate students were asked to list the courses they thought should 

be added to the high school curriculum, rhe post-graduates listed the 

following courses as worthwhile additions to the curriculum: music
f

theory, philosophy, Russian, English composition, psychology, machinacal 

drawing, welding, trigoaomatiy, speech, sociology, and advanced chemistry. 

The post-graduates also suggested more laboratory work In science and 

a language laboratory.

English composition, speech, sociology, and trigonometry are 

now a part of the curriculum. A language laboratory was Installed for 

the school year 1964-65*

Sougm another opportunity,*

The post-graduates were asked to check the courses in the high school 

curriculum they would like to take if they had another opportunity.



44

The courses checked by the tnosr students were: speech, checked by thirty 

nine students; Bookkeeping II, checked by thirty-seven students; 

sociology, by twenty-nine students; French I, by twenty-one students; 

personal typing, by eighteen students; Typing II, by fifteen students; 

Art I by fifteen students; dramatics, by fourteen students; Shorthand II, 

by twelve students; chemistry, by twelve students; Algebra II by twelve; 

business English, by eleven; French II, by eleven; Art II, by eleven: 

business law, by eleven; biology, by ten; economics, by nine, and 

Typing I, checked by nine students.



CHAPTER V

SUMMARY, FINDINGS, CONCLUSIONS

AND RECOMMENDATIONS

I. SUMMARY

The major purpose of this study was to focus attention on the 

area of curriculum at West Holmes High School through an evaluation 

of the opinions of high school and post-high school students concerning 

curriculum. Data obtained from questionnaires answered by high school 

and post-high school students were used as a basis for attempting to 

answer the following questions; (’) Was training or anticipated training 

after high school related co the curriculum? (2) Were present or 

expected jobs closely related to the curriculum? (3) How did the 

students value the courses in the curriculum? (4) Were there courses 

which students believed should be added to the curriculum? and (5) Did 

male and female students rate the courses in the curriculum differently?

The junior and senior classes at West Holmes High School for the 

school year 1964-65 and the 1963 and 1964 graduates of the same school 

district mode up the sample used in this study. Questionnaires were 

distributed to 280 currently enrolled junior and senior students and to 

240 graduates. Data from 280 questionnaires completed by current students 

and 116 graduates served as the basis for analysis.
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II. FINDINGS

The findings in this study were as follows:

1. Advanced training or military service was anticipated by 75.7 

per cent of the current high school juniors and seniors*  Twenty-five per 

cent of this group planned advanced training in the area of college.

2. Most of the high school students not anticipating advanced 

training planned to enter the field of business.

3. The advanced training listed most often by the post-graduate 

students was college (25.0 per cent of the group), followed by business 

college (7.8,per cent of the group).

4. Nineteen of the twenty-nine students who entered college are 

reported as still enrolled.

5. Thirty-four of the 116 students, or 29.3 per cent of the post 

graduates, were not working at the time of this study. Mast of these 

students were married females.

6. On a scale of ratings ranging from a top of 5.0 through a low 

of 1,0, high school students rated 54.5 per cent of the courses as 3.5 or 

higher. Only 12.5 per cent of the courses were rated as 3.0 or below.

7. On a scale of ratings ranging from a top of 5.0 through a low 

of 1.0, post-graduate students rated 65.6 per cent of the courses as 3.5 

or higher. Only 10.5 per cent of the courses were rated as 3.0 or below.

8. Most of the courses in the curriculum were rated at about the 

same level by both high school and post-graduate groups. Where
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differences in ratings existed, such were seldom greater than 1.0 points.

9. High school students suggested that advanced science, auto 

mechanics, music theory, advanced luacheraatics, advanced English, German, 

advanced history, Spanish, psychology, drafting, and speedwriting should 

be added co the curriculum

10. Tiie post-graduate students listed music theory, philosophy, 

Russian, English composition, psychology, mechanical drawing, welding, 

trigonometry, speech, sociology, and advanced chemistry as courses they 

would like to have added to the curriculum.

11. The high school course of study in which the student was 

enrolled was closely related to the present occupation or advanced training 

of the post-graduate student*  In like manner, the anticipated training 

and occupation of currently enrolled high school students was closely 

related to the present course of study*

12. She part-time jobs during high school of the post-graduates 

did not correspond to present occupation.

III. CONCLUSIONS

One major conclusion appears to be tenable on the basis of these 

findings;

1*  So far as opinions of current students and graduates of the 

West Holmes School District are concerned, the curriculum as it is presently 

constituted appears to be meeting student needs.
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I J

IV*  RUCOMMENDATWS
A

, The xoliouing cecosmaendaLions are made:

1« Similar follw-upo of the graduates of West Holmes High School 

should be conducted each yeat.

2. Future activities of the high school juniors and seniors 

should be determined in order co see if these students follou through 

with their plans.

3. A eoumittee should be set up to investigate the curriculum 

at West Holmes High School in terms of possible change*
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A QUESTIONNAIRE FOR HIGH SCHOOL STUDENTS 
AT WEST HOUffiS HIGH SCHOOL

Please answer the questions below as thoroughly and accurately as possible.

Grade Sex High School Course of Study

Check below the kind of advanced training anticipated if it applies to you.

College
2°year college
Trade school
Nursing school
Business college
Barber college 
Beautician school 
Other (name)

What kind of job do you expect to obtain after graduation from high school 
or advanced training?

List any part-time jobs you had Dates when the jobs were held,
during high school.

Check the courses below which you had or will have. Then rate the value of 
the course to you by drawing a circle around one of the numbers 
following the course. Five is high and one is low. Rate for only 
the courses you have had. Do not rate on the basis of how well you 
liked your teacher.

General Science 12345 Algebra I 12345
Biology 1 2 3 4 5 Algebra II 1 2 3 4 5
Chemistry 1 2 3 4 5 Plane Geometry 1 2 3 4 5
Physics 1 2 3 4 5 " Tr igonome try 1 2 3 4 5

College algebra 12345
___ Latin I 1 2 3 4 5 ___ General Math I 1 2 3 4 5
___ Latin II 12345 General Math II 12345

Latin III 12345 Review math 12345
Latin IV 1 2 3 4 5

French I 1 2 3 4 5
___ French II 1 2 3 4 5 

French III 1 2 3 4 5
French IV 1 2 3 4 5
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English I 12 3 4 5 World History 12 3 4 5
English II 1 2 3 4 5 Modem history 1 2 3 4 5
English III 1 2 3 4 5 Latin American
English IV 1 2 3 4 5 history 1,2 3 4 5
Review English 1 2 3 4 5 World geography 1 2 3 4 5
Speech 12 3 4 5 American history 1 2 3 4 5
Journalism 1 2 3 4 5 ___ Sociology 12 3 4 5
Dramatics 1 2 3 4 5 Economics .1 2 3 4 5

Adult living 1 2 3 4 5 
General 12345 American

business government 1 2 3 4 5
Bookkeenins, I 1 2 3 4 5
Bookkeeping II 1 2 3 4 5 Industrial
Shorthand I 1 2 3 4 5 Arts I 12 3 4 5
Shorthand II 1 2 3 4 5 Ind. Arts II 1 2 3 4 5
Business ' Ind. Arts III 1 2 3 4 5

English 1 2 3 4 5 Ind. Arts IV 1 2 3 4 5
Business

machines 1 2 3 4 5 Home Economics 1 1 2 3 4 5
Business law ,1 2,3 4 5 Home Ec. II 12343
Office practice 1 2 3 4 5 Home Ec. Ill 1 2 3 4 5

, Homa Ec. IV 1 2 3 4.5
Typing I 1,2 3 4 5
Typing II 1 2 3 4 5' Vocational

.... Personal typing 1 2 3 4 5 Agriculture I 1 2 3 4 5
___ Vo. Ag. Il 1 2 3'4 5

. Driver Vo. Ag. Ill 1 2 3 4 5
education 1 2 3 4 5 Vo. Ag. IV 1 2 3 4 5

Annual staff 1 2 3 4 5
Health 1 2 3 4 5

Art I 12345 Physical
Art II . 1 2 3 4 5 Education ‘ 1 2 3 4 5

> » i

Are there some otner courses not listed above you would like co take? , 
Yes No If yes, what ere they?
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A QUESTIONNAIRE FOR HIGH SCHOOL GRADUATES 
OF THE WEST HOLMES SCHOOL DISTRICT

Please answer the questions thoroughly and return the questionnaire in the 
enclosed envelope as soon as possible*  Thank you*

I ■»

Name . Address Sex

Year Graduated t High School Course of Study

List in order the Jobs held since Dates when the Jobs were held*
, high school.

' I

I

I

I

(

Training after high school. Dates when you took the training.

X t

Did you discontinue your training? Yes No If you answered yes, why?

Check the courses below which you had. Then rate the value of the course to 
you by drawing a circle around one of the numbers following the 
course. Five is high and one is low. Do not rate on the basis of 
how well you liked your teacher.

General science 3 2 3 4 5 Algebra I 12345
___ Biology 1 2 3 4 5 ___ Algebra II 1 2 3 4 5

Chemistry 1 2 3 4 5 Plane Geometry 1 2 3 4 5
Physics 12345 Trigonometry 12345

College algebra 12345
Latin I 1 2 3 4 5 General math I 1 2 3 4 5
Latin II 1 2 3 4 5 General math II 1 2 3 4 5
Latin III 12345 Review math 12345

___ Latin IV 1 2 3 4 5
French I 1 2 3 4 5

English I 1 2 3 4 5 French II 1 2 3 4 5
English II 1 2 3 4 5 ___ French III 1 2 3 4 5

___ English III 1 2 3 4 5 ___ French IV 1 2 3 4 5 
English IV 1 2 3 4 5

‘ Review English 1 '2 3 4 5 Art I 1 2 3 4 5
___ Speech 1 2 3 4 5 ___ Art II 1 2 3 4 5 

Journalism 1 2 3 4 5
Dramatics 1 2 3 4 5 Health 1 2 3 4 5

Physical education 1 2 3 4 5
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General business 12 34 5 World history 12345
Bookkeeping. I 1 2 3 4 5 Modem history 1 2 3 4 5
Bookkeeping II 12345 Latin American
Shorthand I 1 2 3 4 5 history 1 '2 3 4 5
.Shorthand II 12345 World geography 12345
Business English 1 2 3 4 5 American history 1 2 3 4 5
Business machines 12345 Sociology 12345
Business law 12345 t Economics 12345
Office practice 1 2 3 4 5 '*"*  Adult living 1 2 3 4 5

American government 1 2 3 4 5
Typing I 1 2 3 4 5
Typing II 12345 Industrial arts I 12345

, Personal typing 1 2 3 4 5 Industrial arts II 1 2 3 4 5
Industrial arts III 1 2,3 4 5 

Driver education 1 2 3 4 5 industrial arts IV 1 2 3 4 5
Annual staff 1 2 3 4 5

, Vocational
Home economics I 1 2 3 4 5 Agriculture I 1 2 3 4 5
Home economics II 1 2 3 4 5 Vo. Ag. II 12 3 4 5
Homa economics III 12345 Vo. Ag. Ill 12345
Home economics IV 12345 Vo. Ag. IV ’ 32345

If you had to do it over again, which of the following courses would you hav< 
taken that you did not take? Place a check before those courses.

General science 1 2 3 4 5 Algebra I 1 2 3 4 5
Biology 1 2 3 4 5 Algebra II 1 2 3 4 5
Chemistry 1 2 3 4 5 Plane geometry 1 2 3 4 5

'Physics 1 2 3 4 5 Trigonometry 1 2 3 4 5
College algebra 12345

Latin I 1 2 3 4 5 General math I 1 2 3 4 5
Latin II 1 2 3 4 5 Cenoral math II 1 2 3 4 5
Latin III 1 2 3 4 5 Review math 1 2 3 4 5

___ English I 12345  French I 12345 
English II 12345 French II 12345
English III 12 3 4 5 ___ French III 1 2 3 4 5

___ English IV 1 2 3 4 5 French IV 1 2 3 4 5 
Review English 1 2 3 4 5 ~***
Speech 1 2 3 4 5 Art I 1 2 3 4 5
Journalism 12345 . Art II 12345
Dramatics 1 2 3 4 5

Health 1 2 3 4 5
Physical education 1 2 3 4 5
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General business 12345 World history 12345
Bookkeeping I 1 2 3 4 5 Modern history 1 2 3 4 5
Bookkeeping II 1 2 3 4 5 ' Latin American
Shorthand I 1 2 3 4 5 history 1 2 3 4 5
Shorthand II 1 2 3 4 5 World geography 1 2 3 * 5
Business English 1 2 3 A 5 American history 1 2 3 4 5
Business machines 12345 Sociology 12345
Business las; 1 2 3 4 5 Economics 12 3 4 5
Office practice 12345 Adult living 12345

American government 1 2 3 4 5 
Typing I 123^5
Typing II 1 2 3 4 5 Industrial arts I 1 2 3 4 5
Personal typing 1 2 3 4 5 ~ Industrial arts II 1 2 3 4 5

Industrial arts III 1 2 3 4 5
Driver education 12345
Annual staff , 12345 Vocational

Agriculture I 1 2 3 4 5
Home economics I 1 2 3 4 5 Vo. Ag, II 1 2 3 4 5
Home economics II 1 2 3 4 5 Vo. Ag. Ill 1 2 3 4 5
Home economics III 1 2 3 4 5 Vo. Ag, IV 1 2 3 4 5

If other courses of value, what are they?

Do you have any plans for future training or job changes? Yes No

If yes, what are they?
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AWA&S MTWSS wmms BY and 
SENIOR WSS AND g^^AT-PM

*ilMwt*>W*l»*l*M»>l*l*W>MnM>W»WMMW»»|<WW1ira i»tM»*imi.l.«W,ll»*lll» mii.nWWIrtMmi«»l...->*mi*y

1

Cotsrse
» f

**

Grade
12

Balas
f r

Grade
12

Foaeles

Gfcado
U

Wles

Grade
IX 

Pcmles
Total,

GSdoi?,! ,$cicmee 2*7
N®69

2*2  
>73

3*1  
, >61 J >40

2*8  
-■>272

Biology 3*3 3*9 3.2 ‘ ’ 3*7
■l k

3*5
‘ >67 % $Ms? >59 ■ >261

■ Chemistry 3*9
>26

2*9
>34

4.0 
>54

3*3  
>27*

« 3.1
>91

Physic® 3,9 
>18

2*6
* >4

M*  
>0

*f
>0

■M
>22

Latin I 2*9  
>17

4*4  
>30

3*3  
>21

3*6  
>29

3*3
> 97

Latin IX 2,8 3,2 2.4 ' 3.4 3.0
>17 >31 ‘ >is >26 >39

French I
1

1

3.2 
>17

3*2  
>23

2.8
> 5

4.0
> 5

3*3  
> 50

PttmeK IX 2.9 ’’ 3*4 2*5 , 3*9 3.5
>12 , >19 > 3 > 2 > 36

Algebra I

4 L

3*9 3,3 3.0 3.1 ' 3.3
>38 >42 >32 >34 >146

Algebra XX' 4.1 
>20

3*7
SMS

2.4 
>10

3*6  
>23

■3.5 
>76

Jlfina Gcomtry- 3*5  
>23

3*1  
>34

3*6  
>22

3*5  
>2S .

3.4 
>104

mgbMmtty '
1 t J

t,

3.1 
M2 .;

2.2
■ > 5

*1* 2.4
> 17

QHtoga Algghso
t>

4.5 ■ 
>11

4.8
, ,>4<

•
I

4.6 
>15

General Math, X
f

3*2 1.8 2.9 3.4 2.8
>33 >31 >33 >37 >m
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Table IV Cont.

Grade 
12

Males

'Grade
12 

Females

Grade • 
11

Males

Grade
11 

Eewle®

~-CTT“

General Math., II 3.0 3.6 4,0 , 4,0 3,9 '
ms Sk 8 mo IM 2 M2

B&vidv Math. 2.9 3.6 <• 3.3
N«18 J^12 ■* mo

English X 3.4 ‘ 4a 3.5 3.8 3.9
, » >1 * S»75 M2 ma mso

English XX 3.6 4.1 3.5 3.5
3.8' '

1W M2 mo m?a
i ”

English XXX 3.6 4.1 2.9 3.5 3.5
i ,,

* < ’ t I
W N-74l

M2t W75 m75;
it SV

English XV 3*3 4.2 ** * 4,0
» ♦ N«48 IMS

, > ,i 1 •s
®p®5?v

Review English 3.1 3.6 w •
' * 4.

3.4
'l • Hl SM5 t me

Speech " 3.7 4.5 2.0 A 3.4
N~ 3 M3 N« 1 m?1

Branatics 4.G 3.2 w* 3»,0 3.4 r
r _ *V H2 mo 4 SM 2 mA'

General Business 3.2 , 3*5 3.0 3.5 3.3
• M2 ms IM 6 ma M8

Bookkeeping X
* • i'

3.6 3.4 3.4 3.5 3.5
M9 M6 K® 5 ma N»

Bookkeeping IX 3.3 * 3.8 5,0 5.0 4.5
- N*= ’ 7 1M 2 H*  1 JM 1 mi

Shorthand J 2.7 3.8 4N &,3 3.3
t i M3 N«17 > m2 H2

Business English 3.3 4.1 5.0 2.7 3.8

<
IMS mi IM 3 Im 3 M3

Business. MacM nee
S 1

5.0 4,5 * 46 4.8
»• 5 ma ma

Business Low 3.8 . 3.0 w
r i

t 4» 3.4
f ■ < Ml IM 7 i ms
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Table XV Coat.

t v 1 * "■ Grade -------- Gte^- Grade' Total "
Course 12 . 12.. 11 ' 11 s.
i t 1 * r t , Females JJAlOfi * •J* “Y****' Females

1} - • ‘ ‘I

W®g x 3.6 4,2 ■x,5-'
- i >

2.8
* 4

a <

3.5 '
' >35 >54 >22 ■ >36 >347 .

, <- 1* r e
■ Typing II 3'.4 4,2 3.8 3.6' 3.7

i •» >1&< , >26 , > 5 , >18, > 59

Personnel Typing 4,6 4»5 4.0 412 »

■ 4.3.'
>6 > >16 >14 >13 > 48

Driver Educ# ale ’ 3/7 4.0 4a ,&9
>50 >20 >41 >35 / >146

4. i

World Geog. 2.8 2U0 3.1 1I7 2*7
>?.3 > 6 > £ > 4 >41 ,

World History 3.6 3*5 sis 3.2 ' 3.5
H«64 vaJeA JBWW >53 >82 >260

Aax&i&m History 3.6 3.5 3.7 3.8 3.7
>61 >67 >62 >70 >260

Sociology1
M 4.8 2.8 4.0 3.4

>35 >27 > 6 > 3 > 61

Economics 2.8 2.7 2.5 4*
” It

2.7
>26 >11 > 2 >39

Adult Living 3.5 3.2 2.3 3.2 3.1
>34 >39 >24 >31 >128

America Gov; 4.4 3.9
»

«P 4.0
>67 >74 >141

Art 1
■»

3.0 M 4.8 aa
f

>16 >11 > 27

Industrial Arts I 3.5 *r 3.9
>19 K«25 > 44

Ind. Arts II 4.2 3.3
L

As 3.8
>20 >24 >44

tnd^Am in 4.5 4.6 4» 4.3'
>13 >21 > 39

Ind. Arts IV 4.4 «• er J . 4.4
>20 > 20
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Table IV Coat.

Course
Grade

12
Males

Grad®
12

Femtes

Grad® ' 
11 

ifeles

Grade
11

Feaalc®

Total '

Veg. Agrisulm'e X 4,4
MS

«» 4.9 
»• 5

w 4.1
M7

Wg« Agriedltme IX 4.2
H»12

«» •» «a 4,2
M2

Vo. Agri. XXX 4.2 
M2

w 4.3 
JsM4

w 4*5
M6

Vo. Agri. IV 4.1
IMS

** - - 4.1 
ma

Horn EcouQoXes X - 3.8
MA

«* 4,1 
tm

4.0 
wo

WABva Econtffiiicis II a* 2.5 
mi

4.3
■ m?

3.3
W

Ham Eecwsaics III 5.0
S> 6

4.7
MS

4.9
SM4

Heal th 2.3 
M6

4.4 
W3

3.1 
ms

3,0 
*»

3.2
W68

Physical Bdceablon 3.4 
M6

3.2 
ms

3.7
M3

2,4 
wo

3,2 
1M266



APPENDIX C



64

WES VIZ

AVERAGE RATINGS OF COURSES 3Y 
WST-GRADUATE STQBSSTS

Ceearea Rating o£ 
the Courses

General Science 3.2 
>101

Biology 3,7 
> 96

Wwiecsy 2.9 
H« 44

Physics 3,6 
> 30

Latin X 3.5 
> 48

Latin IX 3.5 
> 43

French X 3.3
> 28

French XX 4.0 
> 18

Algebra I 3.0 
> 74

Algebra II 3.5 
> 33

Plane Geometry 3.3 
> 47
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TABLE W. (continued)

Course Rating of 
the Courses

Trigcnomtry 3*8  
>19

College Algebra 3.0 
>11

General Nathematicsi I 2*9  
>37

English I 4,0 
>107

English XX 4,9 
>108

English XXX 4,8 
>107

English XV 4*0  
>107

General Businsss 3.6 
>35

Bookkeeping 2 3,7 
>57

Shorthand I 3*3  
>44

Shorthand XX 4,5 
>12

’Typing I 3,9 
>92
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TABIE VII (continued)

Course Rating of 
the Courses

»

Typing II, 4*4  .
>22

Driver Education 3.2 
>69

Annual Staff 3.7 
>34

World History 3.1 
>38

World Geography 3.2 
>33

American History 3.5 
>102

Sociology 3t4 
>10

1
Econoriics 3.2 

>32

Adult Living 4.3 
>53

American Government
1

3.9 
>94

Home Economics I

Home Economics IX

4.3
, >26

4*5
>23
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WIiS VII (coBvtnuad)

facing of 
the Courses

lixxi Uooisassics III
JhH

Healm 4*7  
W

Msyoltwl B&jca&tan 3*7  
W
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DENARDI, JANET M., M. Ed., August, 1965. Guidance and Counseling 

An Evaluation of the Opinions of High School and Post-High Students 
Concerning Curriculum. (67 pp.) No.

Faculty Adviser: Frank Arnold

The purpose of this study was tofocus attention on the area of 

curriculum at West Holmes High School through an evaluation of the opinions 

of high school and post-high school students concerning curriculum. Two 

questionnaires were used m this scudy.

The Junior and Senior classes at West Holmes High School for the 

school year 1964-65 and the 1963 and 196^ graduates of che West Holmes 

School District composed the sample used.

Findings indicated that 75.7 per cent of the high school juniors and 

seniors anticipated training or entrance to the armed services, with 25.7 

per cent planning entrance to college. Boch the high school and post­

graduate students raced che majority of the courses m the curriculum at 

3.5 or above on a scale using 5.0 as the highest and 1.0 as the lowest 

racing. College was listed as advanced training by 25.0 per cent of the 

post-graduates and busines^s college was listed as advanced training by 

7.8 per cent of this group. Advanced training and occupations of graduates 

were found to relate to the coarse of study followed m high school. 

The part-time jobs during high school of the post-graduates did not 

correspond to present occupations. The study also showed that both che 

high school and post-graduate students thought some courses should be 

added to the curriculum. So far as opinions of current students and
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graduates o£ the l/est Holmes School Discnct are concerned, the curriculum

as ic is piesently constituted appears to be meeting student needs.


