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CHAPTER X
THE PROBLEM AID DEFILITIONS OF TERKS USED

In every community thers are children who differ wide-
1y from thosa we consider normal or averages Those children
vho differ too widely from tho average, we refer to as exe
coptional children. One group of these exceptionsl children
is the cercbral paiaied. Yor meny yeers children handicapped
beeause}af cerabral paléy wero considersd to be feebleminded
end vere placed in mental institutions or hidden in the home
of their parents and conslidered & disgrace to the entire
family. In recent years, it hes been discovered that al-
though they have many extransous movements of the body,
facial grimaces and drooling, many of thess children have
average snd sowme of them have superiocr intelligence. Vhen
this fact was dlscovered, it became necessary to provide
smme'type of eQucatioen for thege children.

The publle schools of America have the responsibility
for providing education for all children who can profit from
it. This education must recognige the differcnces in child-
ren and agsure oesch of them maximum development. Since
every community has exceptional children, the public schools
must provide the amount and type of program from which each
¢hild can profit most., The final aim of training and cducating
g cerebral palsied child is to help him to do the best he dan



with the limitstions resulting from hig handicep:

I. THE PROBLEN

Statement of tho pr¢blcm§ The need for the educetion
of the cerebral palsied child has presented itself so recéntlyé
there are only a few specially trained’workers in the field
oi' c¢erebral palsyi Bince specially trained personnel is not
'rea&ily availabie; the kindergarten teacher is béing'called
upon to help these children develop an acceptable means of
communication. It is the purpose of this study to deseribe
and explaiﬁ materials and techniques which the kindorgarteéen
teacher in the @}thopeﬁic school c&n use to promote speech
development or improvement in the cerebral pslsied child.
Although this paper is written with the kindergarten teacher
in the orthopedie achocl in ming, the author is of the
opinion that many ideas can bs used with any primery group
where there are children who have specch ?roblemﬁa

fmportance of the study. Although sone eerebrel

palslied children have no gpeesch defect, maeny of them have
from mild to serious speech provlems. "Speech disorders
‘are the most common assoclated defect in eorebral palsy,

ocourring in over 70% of all cases,"*

i Heyer A. Perlstein, "What Teachers Should Know
About the Child With Cerebral Palsy," National Education
Association Journal, April, 1952, offprint, non-paginated.
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Speech has a close relatlonship to almoet every other
egpect of development, sspecinlly mental and sosial metura-
‘tion; therefore; & spoecch defect is considered a serious
handicep in any adjustment in 1ife.
¥ore schools are being esteblished to aid in the
e@ueati&n of these children and the schools already in
&xistenae are extending their.sorvices, A%t the present time,
more and more cerebral palsled children are appearing in
the crthépedie schools or classes, especially at the kindar¥
gartén level: In the orthopedic school at Dayton, Ohlo, for
exampléf the number of cerebral pslsied children has risen
from 27% of the school population in 19kl to 438 in 195h.
| Cerebral palsied children have certain differsnces
created by thelr physicel conditlon, but thoy are much like
regular children end have the same general needs. It is
necessary Lo take into consideration their limitations for
achlevement, Each individual's physical limitation resulting
from brain damage must be recognized, evalusted and provided
for, An effort is made to minimige svery handiesp to the
greatest extent possibles Ledlesl care, educatlon, and traine-
ing eppropriste for each child's specific needs must begin
es early as possible. ﬁanﬁ handicaps can not be removed;
therefore, ways of working through them, around them, &nd
compensating for them must be found.

Persons treating the cersbral pslsied must vork as a
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team; A roview of tho literature will reveal that interest
bas been centered on diagnosis, medicel treatmoni, equipment,
physical therapy, ccéupational therepy, mental hygiene, re-
habilitetion and employment, Until recently, iittle has ap-
peared in print concerning the overall developuent of the
child ané the role of the classroom teacher in furthering
this growth, Within the last four or five years the focus -
héa ghifted from the isolated physical dlagnosis to the
‘ﬁlaaeroom whers the child is one of & group. The eléasrq@m
te#cher spends more time with the child than any other mﬁmber
of the team, except the family. Uhen each individual with
his problems becomss a member of a school group, the classroonm
teacher can emerge Into the important position of coordinating
811 of the services in tho classroom setting.

The classroom teacher can (1) promoie genvral dovelop-
ment: physical, mental, social end eomotional, (2) coordinste
the servicea of the personnel vho are working with the child,
(3) give ampecific training for speech irmprovomnent as directed
by tho spesch therapist, and (L) provide oppertunities for
practice bf skills taught in the ﬁhernpiaa.

As stated above, there are very few trained vorkers
/ in the fleld of cerebral palsys The question that srises
- is: Can these chlldren wait until g sufficlient number of
woékeya are trained érAis there some other way in whiceh these

children céﬁ he halpaﬁ?
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The peopls work;pngith the cerebral palsied appéar
to be»in agreement tha; these children can not wailt until
workers are trained, but that theraples should be started
as early as pcssible,_ Since there 1a &.shortage of treined
therapiste and they seldom work with the very young child,
the teachers already in the fleld are being-asked to toke
the mildly involved cerebral palsied childron in the publice
schools and’tha more soveroly handicapped are beling enrolleéw
in thevarthapeaia sehooln, eapacially.at the kindergarten
19#613 _ ( , |
The cerebral palsied child has many problems that must
be considered. He often needs speclal equipment to aid him
in doing his works Special planning may be necessary so that
he can participate in activities in the classroom. Since
apeech has such & close relationship to avery'aapect of
development, it is very lmportant that he be able teo communi~
cate to the besgt of his abllity. The author of this paper
hopes that ﬁh& ideas presentéd here will be of value to teach~
ers working with the cerebral palsied children and will aid
her in helping thesge children to develop & rmore adequate

means of ecommunication.
EI.A DEPINITIONS OF TERMS USLD

In order to glve clarity to the paper several terms

that will be used are defined.
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Rindergarten, The American Kindergarten is a private
school or a classg in the public school where an attempt
18 made to give the child of five an educetion which is
appropriate to hls staege of developrent, which will te
satisfying to him in tho present and whigh will prepare
him for the years inmediately following.

Cerebral palsy. A conditlon charscterized by paralysisj
weakness, incoordination, or any other aberration of nmotor
function due go pathology in the motor control centers
of the brain,

Orthopedie schools A special school that should be |
equipped to function in a genuinely speciasl way. Its
exlstence can be Justified only if it is constructed to
acconmodate the severely handicapped who can not get the
servicss they need in & regular class., It should include
gspace for instruction, medicel, and health services,
including therepy, rest facilities, and equipment for
noonday lunches. It should have easily accessible lava-
tory and toilet facilitles, ram?s, handrails, wide hall-
ways, and functional entrances.'

Defective speech, Speech is defective when 1t deviates
so far from the speech of other people that it calls
attention to itself, interferes with cogmunication or
caguses its possessor to be malad justed.

Exceptional children. The term exceptional children
includes both the handicapped and the gifted, or children

2 Josephine C. TFoster and Neith E. Headley, Educstion

in the Kindergarten (New York: American Book Company, ’
Pe isu

3 lieyer A. Perlestein, "lledical Aspects of Cersbral
Palsy," American Journal of Occupational Therapy, April, 1950,
offprint, non-paginated.

bt Fomeine P. Mackie, "School Housing for the Crippled
Child," The Crippled Child, 29:22, February, 1952.

5 C. Van Riper, Spesch Correction, Principlea and
Methods (New York: Prentice Haell, inCes 1907)s; Pe 154
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who deviates from the average child to such an extent as
to require special treatment or ireining in order to make
the most of their possibilities.b

Other terms defined. These terms are included for the

convenlence of the reader,

anoxie: inadequate supply of oxygen, or the disturbsasnce of
- bodily functions resulting from a deficiency of oxy-
g6l

atexia: caused by any disturbance of the gutomatic balance
control, usuaslly of cerebellar origin.

athetosis: caused by an enomaly, injury or disease of the
basal ganglia, allowing involuntary motions to
“interfere with normal movements, .
echolalia: parrot-like echoing of words heard.
hemiplegia: & paralysis of one side of the body.
jergon: unintelligible jabber.
monoplegle: paralysis affecting only one part of the body.
neoplasrii & new and abnormal growth in the body, as a tumor.
occupatlional therepy: any activity, mental or physical,
, medically prescribed and profession-

ally gulded to aid a patlent in re-
covery from disesse or injury.

paraplegia: psaralysies or loss of power or sensation and
motion in the lower portion of the body.

perlsgtaltic: a wavellke, muscular contraction occurring in
some tubular structures, especially the alimen-
tary cangl, and serving to propel the contents
forward.

6 Harry J. Baker, Introduction to Exceptional Children

(New York: The Macemillen Company, 10497, p. 12, reporting the
definition hy the White House Conference on Child Health and

Protection, ps li.




phyaieal therapyt the treatment of disease by physical
' means by massage and exerclse, including
various rodalities using water or infra-
red hest. '

gquadriplegiail paralysis or loss of power or semsation and
motion in both arms and legﬁ.

rigidity: mey be sadsed by a diffuse rether than localized
' hemorrhage within the brain. They are similar to
spastlics, but the nuscles though atiff end rigid
are not tense and hyperactive like spastlic muscles
- eand the stretch reflex is ahsent.
spustieity: esused by an asnomaly, injury or disease of the
" motor areas of the cortex of the brain causing
hyperirritability of the museles to a&ll stimuli,

stretch reflex: the uncontrolled contraction of a spastic
) masele vhen ites antagonist is-cﬁntracte&g

traumai 8 bodily injuryf
tremor: caused by an anomaly, injury or digease of the basnl
genglis, esusing involuntary contractions which are
reciprocal in nature and rogular in rhythm.
vascular conditions: the state of the vessels or ducts that
ecarry fluid as blood or lymph.

, Chapter two will be divided into two parts, in the
first gart; norral development will be discussed, and in the
second part, the discussion will be on cerebral palsy and
the problems resulting from it. Chapﬁer threo will present
meterials and techniques that the kindergerten teacher in
the orthopedic school c¢an use in her classroom to help ths
cerebral palsied echild to develop a better means of communi-
cation. Chapter four will contain s summary with suggestions

and recomrendations which mey be useful to the kindergarten



teaéhar'@é she works to lmprove the

of the cerebral pelsied childron,

9
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CHAPTER II
REVIEW OF THE LITERATURE
PART I

Much has been written on the development, speech and
oducation of the so-called normal and cerebral pslsied child,
but as far as the sauthor of this paper could determine no
materials have beén,compiled to aid the kindergarten teacher
in the developing of speech in the cersbral pslsied childe

Every c¢hild is different from every other child, He
iz the product of his inherited characteristics and his
background of experisnces.

One must keep in mind the growth patterns of a normal

chiid in order to do justice to the handicapped child.

Child Bevélogmenta Gessell and Ilg7 outlined meturity
traits that are ndt rigid norms or models, but 4llustrate
the kinds of behavior which tend to occur at the age of
five.

The c¢hild, growing rapidly since birth, has at the
age of fivey; come to the end of this period of rapid physical
growth. He is becoming more of a person and is impresséﬁ

with his own abillty to teke responsibility. He adjusts

7 Arnold Gessell and Frances L. Jlgs The Child From
Five to Ten (New York: Harper and Brothers, 19L6], pps 00-08.
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well to an activity program which allows freedom of move-
ment, yet maintains control of the sequence of separate
activities. In simple motor performances his approach,
graap and release are direct, precise and accurate, His
handedness 1s usually well established by this time. The
transition from one activity to anothef is nmade easily,
Although he may be interested in the cslendar or clock;
time 1s largely his own personal time, He has identified
himgelf wlth his immediate environment.

The five year old 1s relatively healthy, althourh he
mey have corminicable diseases as whooping cough, mumps,
measies or chicken pox,

Although he may be slow, he will be expected to fecd
‘himself independently. He handles his fork and spoon well,
and is beginning to use his knife for spreadiﬁg,

He i3 able to dressg and undress himself unless thers
‘are buttons or ties in the back, and then he must agk for
help.

He takes care of his toilet needs adequately. He is
able to wash his hends and face in a satisfactory manner,
but will need assistance in taking s bath. |

He may take é toy, blanket or pillow to bed with him,
and there may still be some thumb sucking; |

Although he likes to be in a group, he plays precomine-

ently on his own. He prefers his own sex and a group of two
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is most satiszfactory. He is beginning to show greater ability
in playing with others. For sbout fifteen minutes, he may
enjoy group directed activities. |

The five year old likes to bhe nesr home and his mother.
Hother finds him & pleasure to have around the housge becepuse
he is helpful, ususlly asks permission, usges endearments end
tries to be ovedient,

Five is not a fearsome age, and there is & tendency
for him to bring God into the scope of his everyday world.a

According to Gabbard,g it is expecting too much of a
child for him to change his manner of behavior overnight,
Growing up is & two way process and adjustments must be
made by both the c¢hild and his parsnts. Parents should be
watching at all timeé for things that will give their child
an opportunity to develop into a person.. Long before it is
time for him to enter school he should have expsriences where
he will need to guide his own actions. The school does not
expeact all children to have the same pattern of dovelopment.
Individuasl differences and rete of growth are taken into

consideration when a program is planned to meet the children's

8 Arnold Gossell and Frances L. Ilg, The Child From
Five to Ten, pp. 68-88,

9 Hamel F. Gabbard, Preparing Your Child For School,
United States Department of Health, Education, and Velfare,
Pemphlet No. 108 (1953), 23 pp.
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ﬁeeds?

By the time he enters school he will be expected to
be able to get along fairly well with others in hls group.
He'will be expected to respect the rights and property of
otherst He should be able to take care of his perscnal
clothing, tollet needs, weeh his face and hends, and put
toys aways

A child entering school usually has sufficient len-
guage to express himself in sentences, ask for things and make
himself understood. He 1s very much Interested in words,
enjoys trying new ones and may try to invent some of his own.
Parents need to give thelr child an opportunity to practice
speech 30 he will have ease in his expression of ideas.

Now that the child has entered into & group he will
be expected to share toys and the teacher's time with others,,
He should be able to play alone part of the tire, follow
sinmple directions and listen attentively to stories and
music‘. He needs to meke first hand contesct with many objects
and to have many first hand experiences so that when he reads
or hears stories they ﬁill be meaningful to him.

The chlld who 18 sable to take an active part in fame
ily 1ife will be more capasble of participating in situations
outside of the family thaen & ¢hild who has never been helpful,
By being able to carry out simple tasks to a successful com-

pletion, he is growing in independence and is acquiring skills
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that will be helpful in school life.

One sure way for a child to be haﬁpy in school i1g for
him to learn to make Triends. Getting along with others
is expected as 2 child beacomes a member of & group. By
playing wlth others he learns the rulegs of glve and teke.

Trips provide irmportant experiences to help him to
stretch his sights into the unknown. Fooks hoelp relive
experiences he has had.

The c¢hild who responds to sounds and movements finds
a natural outlet iIn rhythms and songs.

The c¢hild needs & happy home where mutusl life and
respeet abound and where he feels he hes 8 plsce in his
parenta! affections.

Fegular attendance at school 1s lmportant if the
child is to meke progress. Parents who take time to listen
to sponteneous reports the child gives of haeppenings in
school will find the way open for confidences to continuse
whnen he finds 1t necessary to talk over any problems he
ey havee.

Some children go to school willirgly, eager for a
new experience, some find it difficult to take thelr place
in this strenge new world and some would like to return to
their homes because they are afraid of the unfemiliar, A

child's resdiness to do & job successfully depends upon
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his own ebility and his past experiencessla

Function of the Kindergarten. Foster and Headleyll

state that the American Kindergerten of today is a direct
descendant of the German Kindergarten of Froebel, but it heas
made many changes in the last hundred years.

Kindergarten is not a substitute fﬁr the home, but
serves as an educational experience supplementing home
training.

Kindergarten should be a basic phase of a childfs
education, for it can offer nany opportunities that help
develop good sttitudes, understanding habits and skills
thet will help him to live happily and successfully. A
¢hild enters kindergarten to learn how to live happily and
constructively within e group, No sttempt 1ls meds to glve
him all the information he will need now or in ﬁhe future,
It iarhﬁped that the kindergarten experience will help him
to develop the abllity to meet new situations and to learn
how to gain the information he nay need.

He ig developing a more adequate langusgo toc express

10 Hazel F, Gebbard, Preparing Your Child For School,

23 pps

: 11 Josephine C. Foster and Neith E, Headley, Education
in the ulndergarten {New York: Americen Book Company, 1Gi4d),

‘ Pp' 16“35-«»
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his ideas, The kindergerten stresses the child's responsi-
bility for himself, He soon learns that he is expected to
look out for himself without infringing on the righté of
others. He mmstvlearn to share meterials, take turns or
divide, glve help where needed end not to give help where
it is not wanted.

The environment should be adapted to the level of
maturity of the group, 80 there must bs & wide variety of
challenges to meet the range of developmental levels repre-
sented in the group, becsuse 1t must present a challenge to
all.

Although the kindergarten programs will vary, they
must be adjusted to the environment and needs of the children
in the group.

The kindergarten 1s a miniature democratic society
functioning to aid the individual and the group to have
“heppy and profitable experiences.

Getting ready for school 1is a gradual process., It 1s
notfpossible for parents to cram into & few weeks all the
learning & child needs to get ready for schools Learning
is & step’b& step process according to the child's readiness

to mature and organize his impressions of the world.l?

12 josephine C. Foster and Neith E. Headley, Educetion
in the Kindergarten, ppe 16-23,
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Speech Development, Van Ripar13 gtates that the child

begins to learn to talk as soon as he draws his first breath
and cries his first cry. The coordinations used in sucking,
swallowing, bvelching, and smiling ere also used in speech,
In the second and third wmonths the baby begins to respong

to humen speech by vocalizing and smiling. About the fifth
month the ¢hild begins to use his vocalizatlons to get ast-
tention, support rejectlion, and express demands. During

the seventh to ninths months, there is the appearance of
tone varlations and inflections in the vocal play. Eetween
the teﬁth and eighteenth monthe, the normal child leerns to
say his first word. His comprehension greatly increases st
this time, He 1s no longer & baby, but 1s a hgman being.

By eighteen months the child should have a few meaningful
words, a little solitary vocal play, somée echolslis and w
great smount of jargon. The unintelligible jebler that we
¢call jargon is probably more important to speech development
than most people realize., The parrot-like echoing of words
he hesrs, that is known as echolalie appears duita prominently
in the speech of some chlldren at this age. It is a normal

stage of development, but ia usually of short duration.

13 ¢, van Riper, Speech Correction, Prineiples end
Methods (New York: Prentice-Hall, Inc., 1947), Pp. bB-09
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The child should be talking by the time he ig two years
old. ©Speech has become a tool, a safety valve, and a warning
giren, His Jargon is almost gone and simple and compound
sentencesg are sometimes heard. His articulation is faulty
and his rhythm will be irrepular, he will have difficulty
in_controlling the volume of his voice, but he can talk,

During the third and fourth yesrs, the world of words
ieg very importent. He is able to express hls emotions through
speech, Ile¢ ¢an manipulate his asacciutes and satisfy his
needs by using his speech.lh
_ When the child enters kindergsrten he shouid be resady
to develop a favorable attlitude towsrd speech if he does not
already have 1t, He should be encouraged to talk informally
with another child, & small group or the entire class,.
Creative sgpeech activities through satory telling, pantomime
and drematic play should be appreciated. Courtsous behavior
between the spesker and the listener should be developed,

The nhild?s voice. should be pleasant and audible. He
should be able to recognize quslity and volume, knowing the
difference between the volce of "Father Bear" and the lovely
soft voice of a little princess. Thure should be an aware-~

ness of the amount of voice needed in various situations,

‘ 1l C«. Van Riper, Speech Correction, Princliples and
Yethods, pp. H68-89.
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8 smali, éuiet'vaice when with a small group and a louder
voice wheh with a large group. He should develop the use
of a sultable rate that will nmsake him esslily undefstood by
15

others,
PART II
CEEEBRAL PALSY

It has been noted that each child has his unique
patfern of development yet shares within limits certain
characteriatics that are common to his age group., Education
1s planned to meet the needs usually found within this nor- |
mal range of devglopment. However, cerebral palesy may
drastically‘altéi end curtell the developmental pattern to
such a degree thaet speclal education provisions will be
necessary. Thus it becomes necessary to consider the nature
of this disease. '

Cauges, Perlstein defihes cerebral palsy as:

A condition characterized by paralysis, weakness,

incorrdination, and any other aberration of motor function
due tolgathology in the motor control centers of the

braine. s

15 Toward Better Speech, Currlculum Bulletin, 1952~53
Serles, Ho. 5, Board of kducation of the Clty of New York,

pps 56-65,
16 Heyer A. Perlstein, "Medicel Aspects of Cerebral

Palsy," American Journel of Occupational Therapy, April, 1950,
of fprint, non-paginested.
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It is more copmon among first born children, and those
with heavy birthwelghts ﬁhen there is prolonged labor. It
occurs more frequently in children born to older.women and
to more boys than girls. It occurs nmore often in white
children then in the colored races. There seem to be no
economic, social or geographic predilections for cerebral
palsay.

Anoxie and cerebral hemorrhage are the two most im-
portant causes of cerebrel palsy., The brain is highly sensi-
tive to the lack of oxygen. Nervous tissue does not have
the property for regeneration. Hemorrhages may be the result
of direct or indirect trauma to the braln.

Factors which may precipitate damage to the brain
may be divided 1hto those which occur in the prenatal period,
natal causes or postnatal éauses.

The prenatal factors are hereditary and congenitally
scquired. The heredltary causes are stetic or progressive,
The static are those which are manifest at birth or soon
after and which do not become progressively worse., The
congenitally acquired cesuses are anoxia, cerebral hemorrhage,
iqfection, metabolic disturbances, malnutrition, Rh factor,
and congenital malformation of the brain,.

- The natal causes of cerebral palsy are anoxis or vas-
cular damage and trauma.

The postnatal causes affecting the brain after birth
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are trauma; infections, as sleeping sickness, measles, or

whooping cough, neoplasms, drugs, vascular conditions and

g
i

anoxiae

Types. Phelps states there are five general groups

of cerebral palsy: spasticity, athetosis, atexis, rigidity

and tremor.

Spastics. Patients with spasticity have very "stirf"
muscles and the spactlic muscles show what 1s terned a ,
stretch reflex. That ls when a muscle is moved it con-
tracts and vrevents normal performance of the intended

moblon,

Athetolds. 1In athetosis, there is the presence of
involuntary motion. 7he arms, lega, head and face nove
involuntarily and te no purposec.

Ataxig; The third type of cersbral palsy is a con-
dition in which directional control and balance is dig-
turbeds. These patients are not paralyzed like ths spas~
tics; they are not in constant motlion 1like the ethetolids.
They stagger when they walk without conception of dlrect-
ion and space, and fall m gresat deal. They are unable
to pick up objects because of loss of diroectional control,
When not trying to direct purposeful motion, they are
perfectly qulet and normel.

Rigidity. The rigidities are similar to spastics, but
the rmuecles, although stiff and rigid, are not so tense
and hyperactive like a apaﬂtic muscle, and the stretch
reflex 1s sbsenteees

Tremor. The £ifth type of cerebral pelsy is the
tremor which, of coursge, 1= not often seen in children,
but is much more frequently seen in 0ld people...s

There are not often found combinaticns of these dlage-
nostic types in one patient. Years ago & good many.diag~
noses of mixed types were made, but on checking through

17 Porlstein, "Hedical Aspects for Cerobral Palsy,"

offprint, non-paginated.
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the records 1t 1g found that fewer and fewer dlagnoses
of mixed types arc made.... However, ghera are¢ some
mixed types found from tine to time,t

Incidencs, 3Based on the studies of Dr. Winthrop M.
Phelps and his ascociates of samplings done in several
Eastern States, it I1s estinzated that seven cases of
cerebral palasy are born each yesr in every 100,000 popu-
lations Since many of these children are so severely
handlcapped that they &re susceptible to infections,
about 15% die within the first five yoars of 1life. It
wae eatimeted then, that among the populetion abeve the
age of six, four persons per 1,000, or more than hslf 1
a million persons in the United States were so afflicted, 9

Kot a1l of the educable cerebral palsied children
need special training. Soms of them are ao.mildly handi-
capped they will present no prcblem and wiil grow up to
lesd more or less normel lives. Some will be so gseverely
involved that they will need constant attentionf Although
thelr minds can be trained they will need.custodial cars
all their 1ivesf The remsining ones are moderately hendi-
capped and they can be taught to walk, talk, dress themselves,
feed themselves, work and cae:rry on normal sctivities for
daily livinggga”

Physical Disa&il;ties. The extent of the neuroco-

muscular and sensory disturbances resulting from the cereoral

18 Winthrop Phelps, "Let's Define Cersbrael Palsy,"
The Crippled Child, June, 1948, offprini, non-paginateds

19 Bugene Taylor, Help At Last For Cerebral Palsy,
Public Affairs Pamphlet, Woe 158 TI9507, p. 3. '

20 vid., v 8
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lesion varias with each childs The parsalysis orvloes of
power of sensation and motion mey affect only one part of
the body (monoplegic), the legs (paraplbgia), one side of the
ba&y-(hemiplegic), both legs and one arm or one leg and both
arms (triplegic), or both arms and both legs (quadriplegic)g)L

Huscele education or re-education is the work of the
physical and occupational therapistd., The child is dlagnosed
by an orthopedist and the therepists work from hls recormenda-~
tions. immeéiata aims are decided upon and methods selected
which can begt be used with the individusl pastient. How
much is accomplished depends upon the ability of the individual
and the adequacy of his training. Forlbest results, fhsrapy
should be started early and the child should have intensive
training. BSince few treatment centers have the facilitles
for providing twenty-four hour supervision for thesc children
much éf the reﬁponéibility for carrying out the program nust
be delegated to the parents. The parents should learn the
importance of the therepy and should be tasught the technigues
of specific muscle education in order that they may supple-
ment the therapy given at the treatment center.

Conscious relaxation and exerclse is the basic treat-
ment usgsed to establish motor control In the cerebral valsled
childs Becsuse of the characteristics of gpasticity, athe-

tosias, ataxia, tremor and rigidlity, some modifications must



e made in th@ techniques of therapy.21
The physical therapist works with the lower portion
of the body while the occupational theraplist trsins for self-

help in dressing and foeding.
Hental Capacity. A few yoars ago it was thought that

all of these children were mentally deficient. Seeing a
child meking queer faces, drooling, and maklng unususl sounds,
people were given the wrong conception, and it was thought
that all cerebral palsled children were feebleminded.

Dr. Winthrop Phelps estimated that 307 of the cerebral
palsied were mentally defective as the direct result of brain
dsmage and that the remaining 70% ere normal "in the sense
that these individuals show the normal spread of the popula-
tion seen at large". 22

Clinical obeervetion and an incressing number of care-
fully developed research projects seem to point to a higher
incidence of mental retardetion than the rating made by
Phelps.z3

It is now estimated that more than one third of the

2l Rgther Hutchinson and Ellzabeth H. Lenctot, land-
book on Physical Therapy for Cerebral Palsy, Ohlio Soclety
for Crippled Children, Ince (1950), pps 7-13e

22 pnn Hellman, "Intelligence in Cerebral Palsy,”
The Crippled Child, 30:12, August, 1952.

23 1p14d., p. 2.
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children who have cerebral palsy are unable to profit from
a regular e&ucatiéns The remaining 6hildren range from
mentally retarded to normel and occasionally one has super-
ior intellipgence. Severe physical disabllity does not
necessarily mean that there is an accompanying mental deficl-
e'nc‘;?é?l‘" } ' ‘
| Delaysd development, both physieal and mental, seems
to be charaéterisﬁie of cerebral palsied.children,

 wee the individual rate of development is slower in
ehildren who have been hendicapped by brain damege. .
Further,; not only ia the rate of development complicated
by the type and degree of the handlcap, but also by the
mental and emotional impairment of the child....Although
the average cerebral pslsied child is slow in devslopment
this does not necessarily hold true for 8ll cases.e..
There 1s an extremely wlde range of varlation in the sge
of attalning & higher rung on the dsvelopment ladder
since sach child has his own rete of maturation, Although
one might expect the rete of development to be proportion-
ate to the severity of the physical disebility, this is
- not alweys found to be true.... Usually the more closely
-the cerebral palsied child follows the normael develop-
mental patter 25 the more hobpeful is the outlook for his

habilitation.
Family Relations. AdJustments in family life must be

rade when & new baby arrives ard additionel adlustments must
he made if that child is cerebral palsied.

The key to a good adjustment 1s family understanding

24 7aylor, Help At Last For Cerebral Palsy, ps 7s

25 Eric Demhoff and Roymond He Holden, "The Develop-
mental Ladder in Cerebral Palsy,” The crigpla Child, October,
1951, offﬁrint, non-paginated,




26
and acceptance of the child. The family nust be the first
consideration In the treatment of cerebrsl palsy. Often &
child's progress, physical or otherwlise is handlcapped by
unfavorable parental attitudes. There is a conslderable
degree of variegbility in the esse with which parents accept

8 handicapped child,

Charsacteristics of the "good" family: ‘
(1) Mother and father accept the child as he iss
{2) Parents give the c¢hild opportunity to perform
as much as possible on his own. Hot restrict-
ing. HNot protecting.

{3) Child participates in extra-family soecial

situations.

{l) Famlly expects progress, but is not "pushing"
to achieve 1t. Does not demand particular
school achievement.

) Pamily provides toys and activities at child's
cwn level of play interest and learning ability,.
Warmth and ease of hushand-wife relationship..
Warmth and earse of parent-child relationship.
Family trusts qualified professional personel.
Siblings accept the handicapped child.

Family has initiative, stemina to carry out
renom%gndations without extra profesgionsal

help.

o R S Y S
DOy
N Wt St Skt imenet?

Children become what they are because of seversl
factdrs: their originael endowment, that which they bring
with them when they are born; their capacity for growth,
their environment and their tralning. The cerebral palsied

child must learn to work with the things he wss born with

26 Eric Denhoff and Raymond H. Holden, "Family Influ-
ence on Successful School Adjustment of Cerebral Palsied
Children," Journal of the International Council for Except-
ional Children, 21:5, October, 195L.
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and nust never lose sight of the fact that he has the cepacity

to,grow.27

Emotional Health. In order to build a healthy body,

@ child muast have certain basic food elements, fats, carbo-
hydrates and proteins. In order to have a healthy personal-
ity he must’hﬁve hisg basic emoticnal needs met satisfactorily;
The fulfilling of his emotional needs is as essential to
emotional health as good food is to his physical healthsae

Parents should keep in mind that the child hendicapped
with cerebrel palay 1s a child, he 1= 1ike any other child
except that he has s handicap. Like other children he is
sensltive, is pogsessed of normal desires, is sffectionate
and 1s amblitious. He neceds everything thet any child needs,
He should be trested as nearly like any other child ms he |
c¢an be, Sometlimes because he appears to he helpless‘énd
pathetic, parents £find it impossible to be firm with him
or deny him any wish.

All of ue living in modern soclety recognize that we
mist boe dimciplined., The cerebral palsied child lives in

this world too, and so must learn to respect discipline.ag

27 Leslie Hohman, "Hel the Cerebrsl Palsied Grow Up,"
The Crippled Child, April, 1947, offprint, non-paginated.

20 Honry Drewey, "Emotional Weeds of Children,"
Journel of the Internstional Council for Freeptionsl Children,
21:178, February, 1955s '

2 Taylor, Help At Last for Cerebral Palsy, p. 13.
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Tbﬁ hﬁg@iaappad child should take his plece in the
group 1if hé has bﬁathers and sisters. If he is &n only
child, it 1s wige to Invite nelighborhood ﬁhildr&ﬁ in and to
let him visit them. Baing with other children i® good for
him and for thems FHe will 1e§§n much from these assoclations.
He may:naﬁ always be éble to do everything they do when they
play, but seeing btﬁérs do things he wants to do, will en~
ccurﬁgé hinm to try. | |

The cerebral paleled child must boe dresced a 1ittle .
_mar@-geatly end maré attractively, must be a 1little nore
rﬁapansi%e in interperponal relatimns, he ruet he B8 little
m@fe gttentive to deteil, he ﬁust be friendly and patient
to help adﬁ@@nﬁate for his hﬁnéiaap.3a

. The amatigmal needs of & cerebral palsled child are
no different from the needs of the so-~called normal chlld,
but théwmetho&s of supplying his needs and the guantitative
raquirame&@s'may ?ary considerably. '

The nost impoQtant emotionel need of all humen beings
ig just plaein atienﬁiang There is nothing sbnormal about
the desire for aﬁten&ion, although there are times when the
means of getting it wmay not be aes&ptéhleﬁ

Ahetﬁay important emotional need is to be sccepted,

first by ones family and later by 8 group. The sense of -

30 Taylor, Help At Last For Cerebral Palay, p. 13
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belongiﬁg is whet makes him feel he is pert of a group eand
that he has been accepted by that groups One of the most
1#pertant jobs of parents is to give their children the feel-
ing that they are genulnely loved and wanted.

Another emotional need thet a child must have satis-
fied is mccomplishment. Every ﬁarsoﬁ rmust somehow attaln
his gosl of success no metter how small or insignificant
1t would seem to another person. The basls of personal in-
tegrity is sslf-respect and self-esteem and without these
there 1s no motivetion or incentive to accomplish anything.
In order tc develop self-posteem the child must be given the
opportunity to succeed@31

Parents often overprotect their cersebral palsied child.
Every effort should be mede to make him as independent as 1t
is possible for him to be.s It 18 up to the parents to try
}tc give the child the will to succeed in spite of his handi-
caps A child should never be allowed to explolt hlg handi-
cap, 80 that ha'goés through 1ife using his disgbility as an
excuse for not lserning or shering respenaibilities¢32

#o matter how good e nind or body & person has, he

mugt have emotional stébility'or he will fere poorly a= a

31 Drewry, "Fmotional Needs of Children," pp. 178-179.

32 Hohman, "Help the Cerebral Palsied Grow Up," off-
print, non-paginated.
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Human being. A successful humen being isg one who hes made
the most pf his potentialities in meeting the demands of
everyday 1ife in the soclety in which he finds himselfl,

The attitude of the cerebral paléied child's fanmily
and of the community bf nls handicap are of extreme import-
ance to the child's adjustment, regardless of how geverely
he 1s involved: If the handicapped child is to have an ade-
quate personality be must e able to share in the lives of
physically normal individuale.BB-

He will not regard himself as & tragic phenomenon
unless his parents do. He hae never inown any other condition
than his own énd he will make the best of it if he is given
8 chence: He will make the effort to please others if pleas~
ing bvehavior is made attractive to him. He nust recelve
recognition for his effort rather than how well he has accom-
plished any act. If he is given constant encouragement he
will practice and eventually accomplish what he has been

3k

The child with cerebral peslsy must understand himself

attempting to do.

and others., He must learn to view his disability objectively

33 Emotional Problems Associgted with Handlcapping
Conditions in Chiidren, U. B. Lepartmnent of Health, Education
and Welfare (1952), pe 19.

3l Mery Huber, "Letter to the Parent of a Cerebral
Palsied Chilg," The Cripplad Child, June, 1952, offprint,
non-paglinated.
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and unemotiobally, to recognize his limitstions and understand
vhy people reuact to him the wey they dccBS

School Housing. Mackie states that meny physically

hendicapped children, especially the cerebral palsied, are
not attending school because there i1s no place for them.
Special schools or classeas or svecial facilitier in reguler
clarses ere hot available to them. Oome of theece children
gre¢ recelving home instruction, a 1imit¢d kind of school
experience, but could attend day school if special classes
or services wers to be found in the home districts. Thousands
of handicapped children, including the mildly involved cere-
bfal palsied, are asttending regulaer schools that are noﬁ
equipped to provide the speclal gervices needed to develop
them to their full‘capacity.Bé |
According to 1947-48 statistics (covering both day
and residential schools), compiled by the 0ffice of
Education, only 10 to 15 percent of the number of except-
t3om sre recelving the sttention they srould havesd!
The presence or absence of needed facilities may be
the determinant whether a child who 1s severely involved willl

be enrolled or excluded from school,

35 Emotionsl Problems Assoclated With Handlicapning
Conditiong in Children, p. 3.

36 nomaine Mackie, School Housing for Physicslly
Handlcapped, Federal Security Agency, Office of Education,
Bulletin 1951, No. 17 {(1951), p. 26.

37

Ibide, D 1o
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Although the states gre contributing some financial
help mogt of the load of educating these children must be
carried by the locsl schools. As the state and local com-
munities work together to enlarge their programs for the
handicapped children more attention will no doubt be given
to the features of loeal bulldinge so that they will be more
functional in serving the handicapped. These speciaiizad
building requirements will depend on the needs of the childfen
and the resources of the community.

The needs for the exceptional children can not and
should not be met in onrly one way. Esach éommunity nust
decide what is the most effective way to organlze its classes
or plan its specisl services for its children who are han&i~‘
cappeda |

The features of the bullding or classroom should help
the child develop a feeling of security and encourage him to
attempt physical activity with 1ittle or‘no help from the
atiendants or teachers. Ramps, elevators, if the bullding
has more then one floor, handrails, sturdy equipment, wide
hallways, adequate lighting and spacious classrooms all
help teo give the children a feelling of sscurity, Bwinging
doors, slippery floors, thrssholds in doorways, sharp corners
gnd easily overturncd equipment should be avoided,

Hogt of the handicepped children sre brought to school

by bus. Arrangements must be made for loeding and unloading
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the buses at school. BSome schools are constructed so that
the floor of the bus 1s flush with the floor of the bullding.
There shoulé be & covered entrence, so that the children will
not be exposed to inclement weather, especislly where there
is snow and ice. # siippery'floar or ramp c¢an be very hazard~'
ousg,

Doors need to be at least six inches wider than the
stendard door to sccommodate wheelchairs, wagons or other
large piecses of equipment.

If the school 1s to accommodate small children as well
as older ones, & double handreil in hellways is recommended.

| 'The classrooms must be muc& lerger than the classraomé
of a reguler school, although the classes will be much smaller.
They must be large encugh to accommodate wheelchalrs, relaxa~"
tion chairsg, special tables and other cumbersomé equipment,

In meny respects the quarters that house the physical
and occupational theraples are designed more like s hospitel
or clinical room than a school roor,

Tollet facilitleg should be easlly accessible to the
most used parts of the building. The cubicles should be
large enough to accommodate wheelchairs and have hand raile
in them. It is sdvisable to have running water in esch
elasgroom. The kindergarten in the school for physieally
handicapped children should have éll the equipment of &
regulsr kindergarten and additional equipmenﬁ as well. 4l1
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the special equipment should provide situetions and means for
these children to become more self-sufficient.38

Educational Needs. IDach child develops at hls own

rate and when & group enters kindergerten they have individual
differences, If this 1s true of the so-called normal child,
then it is more than true of the cerebral palsgied child.
Parents begin to be concerned and often become alarmed when
they discover their child is not developing ae other babies,
"He doesn't hold up his heed, show interest in manipulating
toys, walk or talk at the same age'as the child of a friend
or another sibling.

If the physiciasn or orthopedist tells the parents
" thelr child has cerebral palsy, ther have difficulty in
‘accepting this dilseppointment and the long, hard work that
faces them.

During this period of concern they may overlook the
fact that thils child 18 a growing individual the same as
. any other child: They are so busy thinking about what he
can not 4o that they neglect to see the development taking

place in spite of the handicap.39

p 38 ¥ackie, School Housing for Physicelly Handicevpped,
PPe 5-1l.

39 Rruth Hadra, "Developmental Fasctors in the Cerebral
Palsied Child," The Crippled Child, August and October, off-
print, non-paginated.
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It must be remembersd that the cerebral pelsied child
is fundamentally like the so-called normel child. Whatever
plans are to be mode for him must be based on the recognltion
of basgic needs snd his exceptional needs. The handicapped
cli11d has the sems goals as all children, but théy 818 more
d1ff1cult to attain.*O

Tha inportant thing is to pursue any activity for
which the c¢hild is ready end it must be realized that there
are many factors to be considered besides physical resdinessg.
| Unless there is some medical reason‘these children
do not need to be treated ss if they were rave pleces of
china. 8ki1ll and endurance come only through practice,
HMany cerebral palsiod children are s great desl stronger
than the éﬁild with no pﬁysical handiceps It muast be re-
membered that in most cases that the damage has been done
and there 1s no acute illness. He is not & sick éhildf
Unless a child 1s motivated he nmay lose interest and become
an apathetic person with a dull 1i£e¢u1

Development must be considered as a continuous process

from the time of birth, Entering schcol 1s not the beginning

4O Romsine P. Kackie, BEducation of Crippled Children
in the United States, Federal Securilty Agency, Office of
Educetion, Leallet No, 80 (1952), D« 3.

b1 Yary Eleanor Brown, "How Kormal Is Your C. P,
Child," The Crippled Child, June, 1948, offprint, non-
paginated,
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of a child's learning experience, The limitaﬁions imposed
on the cerebral palsied child by his handlcap mean that he
will be deprived and impoverished in learning experiences
by environmental explorations made by the children who have
no dissbilities. |

The opportunity for public education isa one of the
fundamental rights o? every American child. The goal of our
Americen democrecy is to educate all who can profit from 1t.u2

It is the teachar’s responsibility to provide_a rich,
flexible end individuslized program go that each child can
have the opportunity to develop at his own rste., lany
opportunities ocan be given the children to work end plsy to~-
gether pescefully regardless of their previous experiences
and individuel interests. Lany mechanical edjustments and
special techniques may need to be used,

Self-help activitles taught in the therapies are re-
1nforced by habltual use in the elasgsroom. Greater accuracy
and skill develop with prasctice. The dynamic drive to grow
and thé neturel curiosity of his environment are apt to wither
if they are not given nourishment. If 8 chilld develops & de-
feated attlitude it permeates all sreas, he makes no effort

in physicel hebilitetlion, shows little perticipation in

L2 Mackie, Education of Crippled Childron in the
United Stateg, pe 7.
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commnicetion and has no interests in the work end play of
the group.

The sducational needs of the cerebral palsied child
at the kindergarten level will reflect the amount of growth
tne child has made. His interest will begin to widen and
hie understanding of himself snd his place in the world
ebout him will be more realistic. He will becoms more aware
of the fact that he ieg e scparate being with rights and ;
possessions, He is beginning to identify hizself with the
group and look around a little rore objectively., The need
to feel recognized and to be able to succeed are factors
which help to make the child with cerebral palsy feel that
he is no different from normal children. He may not be
sware that his handicapping conditiens are permanent, but
he will bvegin to realize that he has limitations, He is
beginning to experience the reactions of outsiders. It is
important that the child be made to reslize that if he 1s
trying to improve hls condition it iz much better then to
sit and resent it because he has a handicap. As the child
grows in sélfnacceptance and self-respect, those around him
begin to lock at him with different eyes, Their appreciation
of him helpe the c¢hild to grow in his abllity to take things
in his stride.

The teacher must check on the completensss and de?end»

ability of the child's baslic foundation in all areas and £ill
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in the gaps, She must provide opportunities to follow verbal
directions énd to cooperate with others in & group. BSlowly
and gentiy she helps the child to develop desirable guelitles
that will help him to participate in a learning situation.hBV
The multiple handicaps usually found in the cerebral
palsied child make the educational problems mors difficult
than those which confront & child with only one handicap.
Yot every educéble cerebrsl palsled child should have the
right to have an education, regardless of how serliously he
is involved physically. Host cerebral palsied children are
capabls of averége education and many of them will become
useful citizens 1f guided into activities suitable to their
abilitiesahh
The curriculum of the cerebral palsied child, like the
curriculum of the so-cslled normal child, should provide
for the hest possible social, emotional and physical
development of each ehild....There 1s evidence to suggest
that many of the cerebral palsied children are lacking
in the common, everyday experiences of active, normal
boys and girls,...Thé curriculum must be flexible and

80 individualﬁged that the child willl be alded in every
possible way."

43 Eaurice H. Fourecre, Realistic Educstionsl Planning
For Children VWith Cerebral Palsy, Unlted Cerebrsl Palsy
Associstions, incC., remphiet Nos 2 (1952), pps 29-40.

ke Earl R. Carlson, "Give Them Educetion," The Crippled
Chiid, December, 1947, offprint, non-paginated.

hs Bomaine P. Mackle, "What Is Special About Speclal
Education? The Crippled Child,” Journal of the Internaticnal
Council for Exceptional Children, 19:311-312, By, 1053,
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Caution must be taken that the child!s goals are not |
set too'high and thaet he will fail to make substantial pro- -
gress towards his achievements so that he will bscome frus-
trated, resentful asnd discouraged, He must have atteinable
goals towerd which he cen work and rust be motivated to make
g persistent effort and scquire self-respect snd confidence
that are essential to his happinesa;MJ

The education of the cerebral palsicd child 1s not
only the teaching of the 3 R's. In addition the child must
‘be teught to sdjust to his handicap and the conditions of
1ife as he meets them, so that he can take his place in
society.h7

Spesch and Language. Communication is one of the

lerge areas which may present a great obstacle to the child's
participation in kindergarten activities. The ultimate ain

is to help the ¢hild develop en acceptable meens of communicp~
tion with his associates, The purpose of this papser is to
present wayes that the speech of the cerebral palsied chilid
cen be developed and improved. Therefore, it appears necess-

Bry to describe more in detall the speeoch of tho corebral

U6 cnames Strothers, "Reallstic Educetional Goals
For the Cerebral Palsied Child," The Crippled Child, April,
1953, offprint, non-pagineted. '

, L7 Meyer Ay Perlstein, "t/hat Teachers Should Know
About the Child with Cerebral Palsy,”™ HNatlonal Educstion
Assoeclstion Journal, April, 1952, offprint, non-paginated.
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palslied child,

The speech problems of cerebral pslsied children are
not unique. They have the same kinds of specch deviations
g8 are found among children who do not have cerebral palsy.
Perhaps the deviations sre more numerous among the cersebral
pelsied than those who ers not cerebral palsied, but are not

1,8

Speech disabilitlies in these children may be due to

restricted to themn.

lack of control of the tongue, lips or breathing mechanism,
Faulty articulation and poor breathing patterns meke their
gpeech unintelligible to manye They mﬁy also have speech

- defects secondsry to & hearing loss or to perceptual defects
in hearing. The defect may be functlonal and due to faulty
learning. It may be necessary to develop prOpér habits of
choewing and suallowing and improve scelal graces by elimin-

49

There are nQ tﬁo caeés exactly slike, so esch child

ating drooling snd grimacing.,

must be treeted Individuaslly., It 1s necessary to mske an
inventory of the child's ability end disabllities and work
out an individualized program,

.. The aim in the teaching of speech to the cersbral

: 48 gerneico R. Rutherford, Give Them A Chance To Talk
(Minneapolis: Burgess Publishing CO., 1950)s De 3e

! .
¥ Perlstein, "What Teachers Should Know About the
Child with Cerebral Balsy," offprint, non~paginateds
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palsied child is for him to develop the most communicative
speech that he is able to produce. Any type of walk is better
- than no walk at all, and any type of understandable speech |
is better than no speechs The physical handicap must be
understood and respected, but the child?s background must
also. be considered@gg

Ve mant the child to become awsre of himself, aware
of others and aware of the things he can do to influence
others. Smiling and turning of the head toward another is
the initial step in soccial relations. Interactlon with
people is the besis of communlcation before.words are uttered,
Parents of cerebral palsied children should be on the alert
for such behavior and make the most of it.sl

The mothers have become 8o accustomed to iInterpreting
their children's wants and telk for then that the child sete
tlés back and sits quietly and makes no attempt to talk,

They show little curiosity when prosented with a new
situation. Ih a short time they have passed the normal age

for beginning speech. Uany of these children are never given

50 Juliette M, Oratke, "Speech Problems of the Cere-
bral Palsted," The Journal of Speech Disorders, 12:129, June,

1947, ]

) -
51 larold Vestlake, "A System for Developing Speech

with Cerebrsal Palsled Children," The Crippled ¢hild, June,

August, October, and December, 1951, offprint, non-peginated.




an opportunity to talk or express themselves in any wayagz

Unless the cerebral palsied child iz strongly moti-
vated to attempt speech, he may not put forth the effort
that 1s necessary. The speech performence of cerebral pélsied
children indicates thet the quality of their speeking skills
is more clbsely'related to their environment than to the
involvement of the speech muscles. E

A major goal should be to help these children have as
many and varlied szensory experlences asg possible that will
contribute ﬁo their growth both physically and emotionally¢53

Gomprehension and enjoyment of langusage come long.
before meaningful spesch 1s attempted. In selecting appro-
priste activities, 1t is his sbility to understand that
sheul;abe considered rather than his ability to express him~

One of the most difficult things to do 18 to create

gelf,

& normal langusge environment around a cerebral pslsled
child., His environment is not the same as that of any of

the other children in the famlly who mre not handicapped.

52 Gratke, "Speech Problems of the Cerebral Paleied,"
ps 131,

53 0l1lie Backus and Ruth Coffman, "Group Therapy with
Pre-School Children Having Cerebrel Palsy," The Journsl of
Speech and Hearing Disorders, 18:353, December, 1953,

5l Westlake, "A System for Developing Speech with
Cerebral Palsied Children," offprint, non-paginated.
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The child who is able to move about indepondently i1s able to
explore his environment with his syes, ears, head, hands, feet
and even his mouthe. What the average child goes after him-
self nust be brought to the cerebral palsied c¢hild and be
made meaningful for him in terma of language and exparienées&
Thege children must be taught to listen to sounds about them,
28 the tick of the clock or the ring of the telephone bLell,
They should be given the opportunity to feel the various tex~
tures of materials: They should Eccome consclous of smells,
The child should be given solid foods to chew., Too ofﬁén‘
soft or strained foods are given to these children so they
are unable to exercise the rscles that are used in speech
production,

It is necessary to givo recognition for trying rather
than for the successful accomplishment. Constant encourage-
ment.for effort must be repeated until by practice and matur-
ity the feat is accomplished. |

' One must be very careful not to ignore any clumsy
effort end consider it not worthy of attention. Any sound
that a child makes at any age 18 likely tb_be an important
phase in his speech development. Fallure to note thess
sounds may inhibit further attempts to speak,

' The role of the listener can not be over-smphasized.

It is through speech that one is able to reveal his intelli-.
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gence, personslity and characterugs

Speech and language represent'the most humsn thing
about & person. When & child talks he says something to
others or to himself. Ho telks about what he has seen, hesrd
or felt. If the cerebral palsied c¢chilad hes any disturbance
in his sensory system the learning of spesch 1s very.diffi4_
cult., In some extreme cases no speech develops because of
inadequate intellectusl and omotional growth.gé

Spoech is a social activity and when any improvement
takes place in & child's emotional or social stabllity an
improve%ent in speech growth is apparent~57

The child's principal tool for sociel adjustment is
speech because his relations to others are affected by it.
Any speech defect will casuse & child to feel different, roe-
jeci@d, insecure and frustrated. Therefore, the ultimate
eim is to help the cerebral pslsled chllid dévelap the most

58

acceptable means of communicatlion of which he is capsble,

55 Mary Huber, “Letter to the Parent of a Cerebral
Paleied Child," The Crippled Child, June, 1952, offprint
$

non-paginated. .

56 Herbert K. Baker, "How Importent Is Bpecch? The
Crippled Child, Octover, 19,8, offprint, non-paginated.

_ 57 Carlson, "CGilve Them Education," offprint, non-
paginated.

58 Baker, op. cit., offprint, hon-papginated.
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Chapter threeo will be devoted to the techniques and
materials that can be used by the kindergarten teacher in
the orthopedic school to help in the developing end improving
the speech of the cerebral palsied childron in her class-

OOl



CHAPTER III

THE XKINDERGAKTEN TEACHER CAX HELP DEVELOP SPEECH

This chapter ﬁill be devoted to presenting and describe
ing ways the classfoom teacher can help develop and improve
the apeech of the cerebral palsied c¢hild. No attempt is _
being made to make a speech theraplist out of the kindergarten
teacher or to add extra work to the already busy schedule.

An endeavor will be made to point out that the asctivities
already being used in the ordinsry classroon can develop
and improve spesch if the proper emphesis 1s given them,

One of the greatest contributions & teacher can make
is to creste an atmosphere in the classroom in which the
child can function at hisg best, It is necessary for the
child to know that he is aeppreciated as an individusl for
any and 81l talents he has. If a severely invelved cerebrsal
pelsied child should become a member of & group where the
handicaps of the others are less serious, 1t appears weli
to explain this.ch11d¥s_prob1em go thet the group will ac-
cept him more resdily and learn to respect his sfforts. It
would be well to point out that all of us have peculiarities

and differences, some mild and some serious, but everyone

g8 s
- r¥E ,,

must try to do the best he can desplte any defect he may
have. Many tensions can be relieved 1f the teacher can

create a [riendly and understanding feellng In the classroom.
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?he cerebral palsled child needs and deserves to be
accepted as a person. The teacher must seek and find the
person behind the h#ndicap who yearns for self-expression
and the understanding of others. There shouid be praise for
success regardless of the smallness of the act and he should
belgiven help in case of fallure.

The kindergarten teacher will be unsble to use many
spécialized techniques that ere employed by the speech thera-
pist, but should work very closely with him if one 1is avall-
able. The author has noted that frequently the teacher seems
more succesgaful in getting speech,'walking or hand function
from the handlcapped child than the therapists because the
emphasis Is dirécted away from the motor skill and to an
activity, so that the child is probably less tense and there-
fore, responds more freely when in the normel classroom
situation. ¥ithin a group structure it ssems easler to
succeed when one is‘among his pcers who alsc have similar
limitations and motor disabilities.

Relaxation. The cerebral palsied child may need to

have things made easler for him physically., Ie may need a
special seating srrangement, & foot or a hesad rest, for
oxemple. The author has observed that the cersbral palsied
¢hild 1s heppler if his chair can be ginilar to the chalirs
used by the others in the group. & regular kindergarten

chalr held firmly by & turnbuckle eon a platform with rollers
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is excellent for the child who ls non-ambulatory. He feels
more & part of the group and will join in activitles more
readily 1f he is on approximately the same level as his peers.

Relaxation is important for the speech of the cerabral
‘paleled chllds The efforts of the cerebral palsled child
to move hls arms or legs in the case of the spastic or to
control the involuntary movements of the athetoid ecells for
groat expenditures of energy. The teacher should be mind-
ful of energy conservation of these childrcnvand make arrange-
ments to provide them with frequent, brief periods in which
they can relax and revitalize thelr body mechanisms.

Relaxation does not imply that the c¢hild must be flat
on his back, slump in his chair or let his mind go "blank",
The activities of the classroom should be wvarled so that
after & strenuous activity the chlldren take time out for
a geme of "rag doli", It 1s helpful to have & rag doll and
have the children imitats what the teacher or another child
is meking the rag doll do., It 1g very lmportent that the
teacher relax with the children for she is the one who ssts
the tempo of the room. She unconsciougly transmits her
feelings of tension or calmness to the children., Frequent
short perlods of relaxstion secem to give the begt results
and the teacher rmust be sure the child does not becone
completely exhausied before he takes time out to rest.

The classroom should be attractive in gpposrsnce, but
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if there are highly distractable ochildren in the class, it
is important that stimulating pictures and colors be kept at
a minimum, The classroom should elso be free of excessive

noises and glaring light,

Exercises for relaxzation. During this short period
of relaxation, exerclises, szuch as the following, will be of
value to release tonsionsa:

Stand easily tall., (If the child i1s unable to 'stand,
he can sit tsll.) Ralse your armg over your head and
stretch your fingers. 2end at the walst and let :our-
selfl go limp. ’

Swing the right arm forward and back from the shoulder
like s pendulum, Iave free action in the shoulder, upper
arm, elbow, wrist and fingers. _Sheke loose the right
hand gentlye. HRopeat with left.”

Pootry for relaxation., The rhythm and words in some

poems will be helpful in producing relaxation. The teacher
can read them as tie children listen guletly or dramatize

therm, The following poems are very good to use for relaxationg

READINESS

Close your eyes, head drops down,
Pace is smooth, not a frown.

Roll to left; head is & ball;

Roll to the right; now sit tall;
Lift your chin, look at no;

Ttep, deep breath, one, two, thres.
Big, blg smile; hands in lap.

iske beliocve rou've had a nap.

59 Toward Better Spesch, A lanual for Teachers of all
Grades, Curriculum hulietin, 1952-53, lo. 5, Board of Education,
City of Hew Yeork (1953), p. 117.




Now you'‘re rested from Yopx play;
Time to work again today.

RAGGEDY ANN

Raggedy Ann is my best friend. ,

Shets so relaxed; just see her bend.
First at the walst, then at the kneeé.
Her arms are swinging, oh, so free.

Her head rolls arcund like a rubber ball.
She hasn't any bones at 8ll.

Raggedy Ann 1s stuffed with rags; oo
Thatts why ber body wigs and wags.

Have & Raggedy Ann that is stuffed with rags. Child-
ren imitate what Raggedy Ann does.

Music for relaxation. Soft music played on the pilano

by the teacher or on the record player will alsoc be helpful

to induce rslaxebtion,

Bome favorite records of the children In the author's

classroom are:?

"2ing e a Lullaby", sung by Glen Cross with Orchestra.éa

"Lullaby-Rrahms", RCA Viector Orchestra.63

"Rock-a~by Baby", RCA Victor Orchestra. ok

: 60 L.ouise Bender and J. J. Thompson, Talkgg% Tlime
(Ste Louls: Webster Publishing Company, 1951), Ds 19,

61 1pia., p. 21.

62 Gilen Cross, "Sing Xe a Lullaby,” Pixie Record
{New York: Steinway Hall).

63 RCA Victor Lecord Library for Elementary Schools,
Record 1.

6& Ibid., Record 3.
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Other alds that will help produce relaxation can be
found in APPENDIX A,

Ereathing, Yany cerebral palsied children retain
their infantile rate of irrogularity in breasthing. Since
one speaks on the exhalation of the breath, the rapld rate
and irregularity of breathing 1s one detriment to speech,

If the exhalations are short, the child is able to speak only
a few words until he must stop or gasp for bresth vefore he
can continue speaking. During the qulet time the children
can practice taking deep breaths and then exhaling slowly.
Care must be talten that the child does not continue this
activity for too long a time. Doing thie exercise four ér
five times gfter & periocd of relaxation will tend to improve

breathing habits and the c¢hild wlll usually have more flu-

- ent speech.

Lip bloaure. lMany cerebral palsied children habituaelly

Keep their mouths open. They have difficulty closing the
lips end keeping them closed, This may be due to organic
difficulties or poor habits. After consulting with the
physicai therapist or the orthopedist as to the cause, the
teachér can work on lip closure, expecting more from the

ehild who does not keep his lips closed because of poor

"~ habits. The children consgider it fun to work on lip closure,

and it is a great asset to the child because it improves

him cosmeticelly as well as aiding him in controlling his
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drool.

A game cen be made of it to see who can keep his 1ips
closed for the longest tire. One would want to be careful
to choose two children of as cqual ability as possible, so‘
that one child would not become discouraged 1f he were never
the winnesr.

Some additional exercises can be found in APPENDIX B,
but the teacher's imagination and ingenulty will be valueble
in working out waya to tesch children lip closure.

Tongue exercilses. The tongue makes many types of

motionsg and combinations of motiong during speech. A nimble
and well coordlnated tongue 1ls necessary for good speech,

It 18 necessary that the cerebral palsied child be-
come aware of the various movements hls tongue can nmake,
He can touch it, protrude 1it, push it from side tc side and
up and down,

Some exercises that are fun, but valuable ere the

following:

- Btretch the tongue out and down toward the chin: out-
down-in, {(Repeat several times, slowly at first, then
increase the rate.)

Point the tongue upwarg toward the nose: up-in,
(Repeat several times.) ©

Ir poasible; it is profitable to practice this exer-

65 Toward Better Speech, p. 117,




53
cise in front of a nmirror so the child can watch what he is
doings

Chewing and swallcowing. Spoech is an overlaid func-

tiones The same muscles are used in specch that are used Iin
eatings The normal infent gets to exercise his speech nmus-
clee long before he talks by using them for all the eating
Processess The'¢ercbral palsied child may have difficulty
in using the lipse, tongue, and jaws which are needed for
suecking, chewing, and swallowing, as well as, speech. Thus,
it is important that proper chewing and swallowing precede
spesech training. WMany cerebral pelsied children drool be-
cause thoy have not learned to swallow, and therefore, sare
not soclally secceptables HMany of these children have nsver
had to chew foods, as the parents have been so concerned
with the child getting nourishment that they have cont inued
with & soft or liquid diet., If these children are given
- food that needs chewing, they may reject it or use a éuck~
ing rather then a chewing motion.

The kindergarten teacher will not have much time
to work on éhewing and swallowing, but 1f there is no speech
therﬁpist availeble, she can point out to the parents the
importence of giving the child meat, raw vegetables &and
other chewy foods in order thaet he get practice in chewing.

The peristaltic movement tﬁat is developed in strew

drinking is valuable to speech and helps eliminaﬁe drooling.
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During the mid-morning lunch (usually milk and cookies), the
¢hild can be heléed with strav drinking and chewing. The
suthor has noted that by putting & slight pressure on the
upper lip with the thumb, the lower lip with the index
finger, and steadying the lower jaw with the remaining
vfingers that the child 13 able té learn to uée a straw
quite successfully. The teacher can observe the child eat-
ing his cookie to discover 1f he 1s sucking or chewing.
Zhe may assist the child in learning the chewlng motion by
operating the lower jaw manuslly.

Conversation. One of the most important things the

teacher must rememver is to talk to the child. He should
be encouraged to make & responsse if that response 1s only
& sound. If the child has a reliable "yoes" and "no",
questions can be worded so that he can give 8 "yes or no"
answer, if he has no other speech. The first alm is to
motivate his speech and corrective work can be started later,
If the child has no speech the teecher should make severel
statements and let him seleet the one he wants to use.
After he selects the statement, it should belrepeated 80
that he has the satisfactlon of hearing his contribution
to the group and it also provides him with an opportunity
to hesr the words he was thinking.

Many opportunities will arise during the day in
which the teacher can talk individually with sach child.
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When he arrives at school he should be given a few words
of greeting,  If the children arrive at different times
the tescher will have an opportunity to visit with each
¢hild as he enters, but 1f they arrive sll st one time by
bus, it is much better to meet in a conversation group for
a brief periocd.

Free play.. During the free play time each child
should be given an opportunity to chocse hle own activity.
Many of the seriously handicapped c¢hildren have never had
an opportunity to méke choiceg, but have played with the
toy that wmother or some other member of the family geave him,
He needs to learn to make selections. He may select & Loy
ﬁhat appears to be unsultable and will devise & way to have
fun with it, although it is not being used as the manufact-
urer had planned, Kaking his own éelections is helping him
to gain independence. The more independent he bacoﬁes the
more need he will have for speech and a greater attempt
will be made to produce it

The teacher can visit with various groups or work
independently with an individusl ehild, while the other
children are directing their own play activities. The
author has used this time effectively to develop spesch
through nanming objects on pards. One of the most useful

packets of cards contalning items that are found 1In the
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child's immediate environment are the Kiddie Xards.

Listening activities. It is very important that

chiidren learn to listen. Records and stories are good
listening activities. Later, listening games are fug& A
very simple listening geme 1s to have several sound @akers,
such as a bell, whistle, drum, etec. The teachervstands
where the children can not see her and has them clap their
hands when they hear a certain sound, for exsmple, the bell.
The child who has difficulty in clapping may indicate that
he hears the sound by tapping or attempting toc touch his
‘leg with his hand. A more advanced stage would be to listen
for a éound, such as: b, k, m, or f, and clap when he hears
" the sound the teachsr tells them to listen for.

lore listening activities are listed in APPENDIX C

as a help to the teacher,

Creative dramatics. A child lives In a world of

play as he ls growing and developing, through 1t he experi-
enceg and experiments with new situations, Since the
cerebral palsied child is cut off from natural growth ex~
periences, he must rely heavily on play activities to pro-

vide stimulation in social and intellectual growth.67

66 Gustave Holmgren, Kiddie Kards (Sheboygan, Wiscon-
sint Wolfe Products).

67 Charlotte Kersten, "Mbdern HMethods Make a World
of Pley," The Crippled Child, June, 1918, offprint, non-paginated.
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Dramatic play ie one of the simplest types of play
because it has 1ittle or no plot, The expression is free
and natural and 1s the outgrowth of some asctivity within
the experlence of the chilld, .

Dramatic pley is a natural and flexlible proceés that
can foster the growth and formation of personélity patternss
The child ecan direct his impulses into & world of fantasy
that permits him to see, do and feel 1like the person he is
pretending to be. Through natural activity and the balancing
of emotlons, dramastic play develops & hasppy assoclation with
learning., Aggression released through drama l1s acceptable.
~ Each pleyer must learn to Integrate himself into tpe group
with one idea in mind. This 1s an excellent technlque for
over-conming feellings of inferiorlty and timidity.68

The play or dramatic incident may be an original one
which the c¢hild maltes up as be goes along, acting out an
experience he has had or his favorlte story. Creative
dramatics can develop from & simple rhythmic acti?ity a8

clapping, to 2 complete little story as dramatizing e Trip
to Grandmothers or a folk tele 1like The Little Red Hen.

Poerms and fingerplays give the chlldren en excellent

68 1.0uis Ae Fliegler, "Play Acting with the Mentally
Retarded," Journal of the Internetional Council for EXception-
al Children, 19:56-57, November, 1G52.
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opportunity for speech and lend themselves to drametic play..

They have rhythm that children enjoy and words that can be

dramatized by using the hands or other parts of the body..

The child does not need to glve thought to expressing his

own ideas az he does in original dramatics and speech appears

to improve when the emphasis is on motions rather than

speechs -

The following fingerplays and poems have’great appeal

for the children:.

This is the bunny

With ears so funny.

(Hold up two fingers on left hand)

This is a hole in the ground.
(Make the hole with index finger and
thumb of right hand)

Vthen a nolise he hears,

He picks up his ears.

(8traighten fingers)

And hop he goes into the ground.

Unknown

Jack in the box

Sits so still

(Hénds closed-thumbs inside)

Vlont't you come out?

Yoz, I will.

{Thumbs jump out) "

- Traditional

YoUCKOO" CLOCK

I hed a 11£tle "euckoo”

He lived inside ny clock,

For an hour I listened to

e ek~tock,” "Tick~tock," “Tick-tock"
Suddenly the door flopped wide

And first thing that I knew
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My small wooden birdle ssng
"Cuckoo,"™ "Cuckoo,”" "Cuckoo.

069

POLITELY
When Goldilocks went calling
On the Little Raby Bear
And spoiled his bowl of porridge
~ And sat holes into his chalr-
I hope she hurried home again
For others nice and new
And took them back pnolitely 70
To Baby Bear. Don't youf?.
A more advanced form of dramatic play is to ect out
some experience. This activity will stimulate the mind and
the child will think bigger and better ideas. Such simple
ideas as helping mother, going to the store, or going to a
party, give the children many varied opportunities for
dramatic play.
St11l more advanced is playing favorite stories. The

folk tales as Little Red Riding liood, The Three Little Pigs,

or Little Black Sambo lend themselves to drasmatic play.

Stories 1ike The Little White Rabblt Who Wanted Tinga'*

" includes bLoth singing end speaking parts.

6 N
9 Kate Goddard, Compller, Poems for Little Ears
(New York: The Platt and Munk Co., Inc., 1945), pe 20

70 pixie Villlson, One lundred Best Poems for Boys
and Girls (Racine: VWisconsin: Whitman Publishing Company,
15307, p. 3L

- Luecille P. Wood and Loulse B. Scott, Singing Fun
(8t. Louis: Vicbster Publishing Company, 1954), pp. 7L4=77.
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For more fingerplave, poems, subjects for originasl
dramatigations, stories and musiecal stories that can be
used to develop and improve spesch, turn to APPENDIX D.

Grace at meals. Defore the mild-morning lunch the

children can say a grace., It is not too long a time until
all the children even the most severely handicapped will

be ettempting to join in the prayer. Eesides being good
training the prayer can serve as & signal to begin. Unless
a time 1s set to start, some children will have finished
their lunch before others have been served.

The followlng eimple prayers can be used:

FPATHER OF CHILDREN EVERYWHERE

We thank Thee for this food
And for Thy loving care,
Father of ¢hildren everywhere.

We have 3o muchy dear Father,
We ask & chance to share
Qur many, many hlessings

¥ith c¢children everywherea72

A CHILD'S GRACE

Thank you for the world so sweet,

Thank you for the food we eat,

Thank you for the birds thst sing, )

Thenk you, God, for Everything. 73
Irs. E. Rutter Leatham

72 Frances Cavansh, cowpller, Prayers for DRoys and Girls
(Recine, Wisconsin: Whitman Publishing Company, 1550}, p. [

73 Ibid», P 12.
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Songzs, rhythms and singing games. lMany cerebral

palsied chilldren have difficulty sustaining tones. Singing

- is an excellent way to Iincrease phonation. 014 HecDonald

Had & Farm 1s a good song to use to teach phonastion and 1s

a favorite of all children. They can sing the entire song
or join in on the e-1-e-1-0, pr.longing the o. In sddition
- to prolongation, the arimal soundgs can.also be 1ntpaduced'
in this song; Any song that haa.relatively few pltch c¢hanges
and simple rhythm is useful, It is often necessary to slow
dowh the tempo in order to give the cerebral palsied child
time tc gay the words.,
Rhvthm 1s fundémental and has a strong appeai for
youngsters. A good place to begin is with simple actions
as clapping, rocking, swinging or marching in time to the
music played by'the teacher or on the record player. |
After the rhythmic beginning, songs can be sung by
the teacher to the children. Mother Goose rhymes set to music
are good songs to use at first. Iost of the children have
heard them and the mueic is simple. After hearing the song
several times and responding to the rhythm, the children
will begin jolning in the singing of the words. Even if
the "words" are merely mouthings of gross sounds at first,
the results are worthuwhille and the good beglinning has been
nade,

Children enjoy singing songs that contein their names.
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One of the favorites of the c¢hildren in the muthor's clasg~

room 18 Yho Are You?7h

Songs like Two Little Kitty—Cat57S or I Am Bunny

Pink Egzg?é are very good becaﬁse a cerebral palsied child
can forget he is handlcapped and pretend that he is a kit-
ten or a rabbit.

The rhythm band gives the children an excellent
opportunity to hold an instrument snd keep time to the tunes
plaved on the plano or record playerr Children who have
difficulty in controlling their muscles get good practice
doing something that is enjoyab:le when they play the aimple
muisical instruments, The children who bave falrly good con-
trol can use instruments that reguire two hande while those
who have difficulty will use the instruments that can be
played with one hand.

Singing gemes that are simple in content with simple
rhythns will eld the development and Improvement of speech.

The Farmer in the Dell or Did You Ever See A Lassle? are

two favorites of all children.

:Guaasing games are interosting and exciting to children,

74 11118 B, Pitts, “abelle Glenn, Lorrain E. Wetters,
The Kindergarten Rook (New York: Ginn and Company, 16L9), p« 5.

75 1b1d., p. 112

’® 1p1d., p. 92.
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A child may do some action, as flying an alrplane, and the
other children guess what he is doing, or he can put some
small ohject, as a marble, in his hand and the other child~-
ren guess ahét he is holding.
Other songs,'rhythms énd singing games will be found
in APPENDIX E. |

Creative art. Normal children like to exprese them-

selves throdgh pictﬁras and this 1s also true of the cere-
bral palsied child. It is a medium through which he can
express himselfl and the aggressions, confllets, frustrations
and snxletles resulting from his disability. Children with
speech difficulties'can_utilize pictures to'clarify their
conbepﬁs, expresé their feare, and adjust to their social

end personsl environments. Art enables the cerebral palsied
child to leave his restriétéd physical environment and re-
move those barrlers exlsting between himself and his activ-
ities., Social and emotional restrictions superimposed on

him by his handlcep can he overcome somewhat through art.

In picture meking he can vicariously participate in activities
that are denied him because of his hendicap. It will also
aid him in getting the acceptance from hls peers that he
needs, Painting end drawing will help him to become & bhetter
édjusted individusl within the limits of his handicepping
condition by helping him to gain & greater self-undersztanding,

leading to the formation of a realistlc self-image. Finger
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painting, clay (wall paper clesner is sometimes more gatisge-
factory because 1t is softer), stick printing, meking de-
gigns in & plate of flour or wet sand and crayoning are
mediums that can be used by the most severely involved child.

When the cerebral palsled child makes a picture he
will want to tell the other children about it &nd will have
& need for speechs Vhen one has a need for espsech, he makes
a grester abttompt to malic hWimselfl understood.

The kindargarten teacher has many opportunities
throughout the ééy to give the child speech training with-
out the chlld belng aware that most of the activities have
béeﬁ planned to this end. Greator progress appeérs to take
.place when the emphésis ig placed on an activity instead of
speech.
| Many suggestions have been made, and the kindergarten
teachsr may be overwhelmed with them until she realizes
these are the sctivities she'is alraady doing everyday, the
. emphasis has just been on d&veloping and improving speech.
| The materimls and techniques listed are only a few
of many, but the author realizes that each kindergarten
tsacher has her own favoritea: storiee,vaongs and games.
éy atressing speech she can use her own matarialé, ag well
as, those suggested in this paper to assist the cerebral

palsied child in improving his comrmunication.
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CHAPTER IV
SUVMARY, CONCLUSIONS, AND RECOMIEHNDATIONS

For many years the children with cerebral palsy were
considered feebleminded and were placed In mental institu-
tions. Sines 1t has been discovered that from 603 to T0% of
them have'avarage and superior intelligencé; the public
schools of America have the responsibility of providing
these childreon with an education that will recognize their
differences and agaure each of thom maximum development.
These children are beginning to enroll in the orthopedic
schocis, egspecially at the kindergarten level, About 70% of
thege children have speech problems and specially trained
personnel ia not readilj availablé, so the kindergarten
teacher finds 1t necessary to sssist these children in
developing an acceptable means of communication. Speech
has 8 close relationship with all aspects of deveiopment,
therefore,Aa speech defect is considered a serious handicap
in anj adjustment in 1ife.

The cerebral palsied child has the same gen&rél nseds
as every other c¢hild, but 1t 1s necessary to take into con-
eideration his limitations for achievement.

The people working with cerebrsl palsied children
must work as & team. Until recently, little has appesred in

‘the literature concerning the complete development of the

-
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chlld and the role of the classroom teacher in the furthering
of this growth. It 1s necessary to keep in mind the normal
growth patterns of & c¢hild in order that the handicapped is
not done san injustice. Speclal equipment and planning will
be neceasary for him to develop to the best of his ability.
Speech is clésely related to every aspect of development,
therefore, it is necessary for the teacher to use many
techniques and materials that will ald the child in develop~
ing a more adequate means of communilecation.

The kindergarten is not a substitute for the houe,
but should be a basic phase of the child's educatlon., It
offers spportunit;es for him to learn to live happily and
constructively within a group.

The child's readiness to do a job successfully depends
upon his ahility and past experienceas, 'Long before 1t is
time for him to enter school he should have some experiences
where he will guide his own actions. He c¢an not change his
behavior overnight, |

It 1s importent to know the normal development of
speech'in order to know in what waye the cerobral palsied
child devistes from this normal pattern,- A c¢hild nust have
psychologicael and physiological readiness for speech before
direct training is begun.

Many cerebral palsied children are unable to attend

school because the housing 1s not adequate. Most states
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contribute some Cinancial help, but the responeibility of
educating these children must be carried out by the local
schools. The features of the building}or classroom should
help the child develop & feeling of securlty and encourage
independence,s Handrells in the bathrooms and hallways,
famps, or a special chair may aid the child to become more

sellf-reliant.
| It 18 necessary to plan realistically for the child
with cerebral pelsy in order that he is provided with the
kind and amount of education from whicﬁ he can profit most.
No one pattern can be followed because the educational pro-
grém must grow out of the needs of the individual child in
relationship to bhils school environment, home and community.

Bach child bhes his own unique pattern of development,
but the cerebral palsy may drastically alter and curtall
this pattern to such o8 degree that speclal education will -
be necessarys

Cerebral palsy is the result of lesionsg in the brain
that cause neuromuscularvand sensory disturbanées.» TLeve
are five major classilfications: spasticlity, athetosis, ataxia,
tremor end rigliditys Factors which may precipitate the
damsge to the brain may occur during the prenatsl period,
hereditary or congenitally acquired; natal cauges, anoxia,
or vagcular damage and trauma;‘or post-natal causes, trsuma,

infections, neoplasms, drugs, vascular conditiong or anoxis.
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Delayed development, both physical and mental seem to
be cheracteristic of cerebral palsied c¢hildren. Often a |
¢hild's progress, physical or otherwise, is retarded by
unfavorable parental attitudes. The cerebral palsied child
must learn to work with the things he was born with and it
must be remsmberéd that he has the capacity to grow.

I.ike other ehildren the cerebral palsied child 1s
sengitive, possessed of normal desires, affectionafe and
ambitious., The cerebral palsied child 1s g part of ocur
ﬁodern gociety so he must learn to respect discipline.

There is nothing abnormal sbout hls desire for gt-
tention, One needs the sense of belonging, being a part of
a group and being accepted by that group.

Every person must attaln some gosl of success no mat-
tor how insignificant it would seem to another person. A
“successeful humen being is one who has mede the most of his
potentialitiés in meeting the everyday demands In the soclety
where he {inde himself.

¥hatever educational plans are made for the cerebral
palsied child, they rmust be based on thé recognition of his
basic and exceptional needs. Caution must be taken that the
c¢child?s goals are not set 'too high because he will bscome
frustrated and discouraged if he is not making setisfactory
progress, FEducation of the cerebral palsied child is not

only the teaching of the 3 R's. He must be taught to live
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with hls handicap,

The corebral palsied children may have the same kinds
of speech deviations as are found among chlldren who do not
have cerebral palsy. Their defects may be functional due
to faulty learning. HMany of them need to be cared for like
bables and their parents do not realize that they ere grow-
ing individuels snd continue talking "baby talk" to then,
Speech 1s lesrned through imitation, 8o he will talk as he
hears others talking. However, hls spesch disabilities may
be due to lack of control of the tongue, 1ips or breathing
mechanlem, HNo two casea are ldentical, The aim in the
teaching of speech to & cerebral palsied child is'to help
him develop communicatlive speech, Unless the cerebrsal
palsied child is strongly motlivated, he will not put forth
the effort thast is necessary. Progrevz: is often slow and
gsometimes discouraging, but the problems must be faced
realistiesally,

The kindergarten teacher wlll be unable to use many
specialized techniques that are used by the speech therapist,
but iz often more successful in getting speech because the |
~emphasls is put on the activity rather than the speech,

. The teachér needs to create an atmosphere in the
clasgsroom in Whiéh the child can function at his best, There
should be a friendly and understandling feeling Iin the clasgs-

room. The cercebral palsied child must be recognized and
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accepted a9 'a person. In addéition to being attractlive, the
classroom must provide for the special needs of each child.

Frequent short periods of relaxation relleve tensions,
and the teacher must be sure the child takes timé out to
regt before he is completely exhausted. Exercises, poems
end gulet music help to produce relaxation, |

Act&ﬁitiea to improve breathing, 1ip closure, tongue
exercises, chewing and swallowing can be carrled on during
the entire déy'a progream.

The tescher has meny opportunities to converse with
the-children;: Through natursl activity and‘thﬁ'balénce of
emotions, drametic play develops e happy assoclatlion with
learning. Even the most ssverely handicapped child can
take.gome part in drasmatic play.

Songs, rhythme and singing gemeg are interesting and
enjoyeble for children and help to improve phongtion and
motor controls |

Crortive art glves the cerebral palsiedlchild oppor-
tuﬁities to vicariously take part in actlvities thet are
denied him,.and gives him an opportunity to have scmething
special £o talk about and show to the other children.

The kindergaerten teacher will not find it necesssry
to a8dd any new activities to the curriculum in order to
help develop speech In the cerebral palsied chlld. It is

only necessary to emphasize the use of speech in the activi- '
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ties that are slrendy in the programs

Conclusionss Every community has exceptionnl child-

ren, and 1£ in the responsibility of the public schools te
provide them with the kind and amount of education from
which they ecan prefit most. lore and more cerebral palsied
chiléﬁ&n are appearing in achools at the kindergarten iovel;
It is nocessary to meet tihs wedlical, educational and emotion-
8l neede of the corebral peleled chlld as early as possibles
Edﬁcation&l'plams made for the cerebral palsied chlld must

| be based on the recognition of his basic and exceptiocnal
needss Delmyed developnent, both physical and mentel seems
to be characteristic of the cerebral pslsied child, therefore,
spesch dévelcpmeﬁt is oftan_retarde&s The tescher has the

- opportunlity tc observe the child's speech in the natursl
 situstion that is fpund'in the classroom: Ho new_aétiﬁitﬂes
need be-adde& to the curriculum for speech development or
improvément, but the emphasis is plsced on spsech. Hany
types of‘activﬂties in the dey's program ¢an he utilized to
~develop communicative skills.

Rocommendetions. The suthor wighes to make the

foliewing’rccommendations: (3). that the kindergerten teach-
er in the orthopedie scheol should receive inservice treir-
ing in cerebrel pulsy; an awarsness of the special needs
of the cerebral palsied child is necessary in order that .

he may have the opportunity to develop to the best of his
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ability (2) that the kindergarten program be carefully planned
for the cerebral pelsled c¢child preceding his entrence into
school (3) that the teacher have a thorough understanding
of the normal speech development and some knowledge of the
‘special speech problems of the cerebral pslsied child ()
that the daily classroom activitles be utilized to develop
communicative skills (5) that the kindergarten teacher be
constantly on the alert for additionsl actlivities which
may encourage and develop speech (6) that frequent diagnos-
tic tests be given in corder to have an accurate record of
speech improvement, and (7) that an evaluation be made of the
materials suggested in this paper and areas in which more

help 1s needed be suggested.
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APPENDIX A
AIDS FOR RELAXATION
RELAXATION EXERcISEs??

1s St in 8 comfortable position: Close your eyes.
Think of something pleasant: Rest quletly for & minuted

2s Stand upright. Keep the feet firmly on the floor
and 1ift the body upward., Energlze from the toss to the
heads CGradually relax untll you are standing easily tell.
{This exercise may be done to & slow count 1-2-3-l)

3s Stand easily tall. Bend from the waist and let the
armg swing looselys Walk forwerd swaying rhrthmieally
from gide to side,

Li: Sit in & comfortable positions Yawn and streitch ss
though you were tired. Repeat ssveral times,

5. Support elbows on desk, Closs the right hand and
tighten intc a fist, Hold the right wriast with the left
hend and gently shske the right bhand loose. Repeat ex-
ercise usging the left hand.

 POEHS HELPPUL FOR RRELAXATION

STILL TIME

Itve just come in from playing,
I'm a8 tired as I can be. ’
IT11 cross ny legs

And fold my hands

And close my eyes so I can't ses.
I will not move my body;

I'11 be 1ike Raggedy Ann.

77 Toward Better Speech, A Menual for Teachers of all
Grades, Curriculum Bulletin, 1952-53, No. 5, Board of Educa-
tion, City of New York {1953), p. 117.
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My head woh*t moves
My arms won't move. .
I'll just be s?éll,
Bgcause I CAN.
The teacher will pause at the end of each line to sec

that the children follow directions.

QUIET TIRE

When I have my qulet time,

I walk to sleepy hill

And climb up to the very top
¥here everything is still.

The dsrkness wreps its blanket
Lround me,. and down deep
I gink into my pillow, 79
And soon I'm fast asgleep.
When the tescher finishes reading the poem, she men-

tlons the chlldren who have listened quietly.

SLEEPY THINGS
I like to love my Sleepy Bam;
I 1like to hug him, toos
I 1like to go to bed with him 80
And sleep the whole night through.
Children hold sleepy toys, c¢lose their eyes, drop thelr

heads, and pretend to sleep.

78 Loulse Pender and J. J. Thompson, Talking Time
{8t: Louls: Webster Publishing Company, 1G51), pPs 15s«

79 Ibide, P 15,
80 Ipid., p. 21.
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HUSH

Hushsse Sheseeverybody, please;
Hot & speck of noise. :

Tiptoe very quietly;

Welre through with plseying toyse

Hushe . 8he « s 0VErybody, please;

Kot a single peep.

Lett's drop our hesads and elose our eves,
Pretend we're fast asleop.

I'm covering vp my kitty o1
And now she's fast asleep.

Substitute any toy which the child chooses.
THE SKY IS A ELUE, BLUE SEA

The sky is 8 blue, blue sea,
The moon 1s a silver boat,

The star's are water-lllies
On the blue, blue ses afloat.

Lettz off on the silver bhoet,
And sway to Dreamland go,

And gather happy dreams
In the garden where they grow,.

The Sandman will let us in
At the gateway of Dreamlend falr,
Choose any dream you want,
The¥'re only good ones there.

But we'll =sall again at morn
In the golden sunbosat bright,

For noonboat and lilyvstarsgz
Only sail and bloom at night,

61 Bender and Thompson, Talking Time, p. 16,

g2 Hrs. Isla Pashal Richardson, "The Sky Is A Rlue,
Blue Ses," Poems for the VQ_¥ Young Child (Racine; Wisconsing
Whitman Publishing Company, 1932), p. Ol.




WHERE DREAMS ARLR UADE

" Dreams are mads in the moon, my dear,

On her shinlng hillsides steep;

Pleazant and dreadful and gey and queer,
They're piled in & silver hesp.

And many falries with buzzing wings

Are busy with hemnmers and wheels and things,

Making the dream that night time brings
To all little boys ssleep.

And if a boy has bhesn good till night,
When snug in his bed he lies :
The fairies come with a moonbeanm bright
And slide him up to the skies.
And thers he spils es the Moon-king's guest;
And chooses the dreens he llkes the best:
Then they slide him back to his nggs'ry nest
And leave him rubbing hls eyes.

VYRKEM, BLYNKEN AND NOD

Yiynken, Blynken and lod one night,
Salled off In a wooden shoe-

Spiled on & river of cryqtal light,
Into o deg of dew.

"Where are you golng, and what do you wish?"
The o0ld moon asked the three.

"We have come to fish for the herring fish
That live In thls besutiful sea,

Hets of silver and gold have wel"
Said Wynken,

. Blynken,
ind Hode

The 0ld moon laughed and sang e song,
As they rocked in the wooden shoe,

And the wind thet sped them all night long
Ruffled the waves of dew.

The little stars were the herring fish
That live in that beautiful sea-

83 Purges Johnson, Poems for the Very Young Child, p. ol.
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"Now cast your nets wherever you wish-
Never afeared are we";
S0 eried the stars to the flsherman three:
VWiynken,
Blynken,
And Nod.

All night long their nets they threw
To the stares in the twinkling foam=-

Then down from the skies came the wooden shose,
Bringing the fishermen home;

'"Twas 81l s0 pretty a sail 1t seemed
As 1f it could not be,

And some folks thought 'twas & dream they'. dreamed
0f sailing that beautiful sea-~

But I shell name you the fishermsn three:

Wynken,
Blynken,
And Ned.

Viynken and Blynken sre two little eyes,
And YNod 1s 8 1little hesad,
And the wooden shoe that sailed the skies
Iz s wee ocne's trundle~bed.
- 80 shut your eyes while mother sings
Of wonderful sights that be,
And gou shall see the beautiful things
Ag you rock in the nisty seas,
Vhere the ©l1d shoe rocked the fishermen three;
Wynken,

ken
And Nod. DA ems

: - 85
RECORDE POR RELAXATION

Record 1
Lullaby~Brahms
Little Sandman-Brehms
Hush My Babe~Housseau

8L Bugene Field, Poems for Very Young Children, pp. g5-6.

85 RCA Victor-Recording Library Por Elementary Schools,
Volume 1. v
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Lullaby-Mozart
Cradle Song=-Shubert
Sweet and Low-Barnby

Record 3
Badinage-Herbert
Legend of the Bells-Planquette
Humoresque-Dvorak
Scherzo from 3rd Symphony-~Beethoven
Hinuet-Psterewskl Gavotte-Popper
Hinuet-Heethoven
Rock-8~By Baby-Traditionsl

Record 286
Waltz-Brahmes _
Light Cavalry Overture-von Suppe
Serenata-Hoszkowskl
Weltzing Doll-Poldini
Melody in F-Rubenstein
Andantino-ThHomas
Evening Bells-Kullah
Elfin Dance~Grieg

86 RCA Vietor-Recording Library for Elamentarf Schools,
Volume 2.




APPLEDIX B
'LIP AND TONGUE EXERCISES
11p EXEreIsEsS?

1. Round end protrude the lips. Then unround and
retraet them. Alternate these movements.

2. Protrude the lower 1ip iIn & decided pout. Helax
1lip and repest.

3. Drew upper l1lip upward exposing, if possible the
guris as in a gneering hiss., At the same time protrude
and depress the lower 1lip, exposing the lower gums, ir
pogsible, HRelax, and repeat.

i« Bring the lips together lightly, protrude, open
and evert them in successlon.

TOUGUE EXERCISES

‘1. Curl the tip of the tongue backwarde toward the
soft palate. Curl-rest,

2. Touch the tlp of the tongue to the upper gum rldge.
Up~-dowin.

3. Kotate the tongue asround the lips beginning at the
right: op-around-down-in. Then beginning at the left:
up=-around~down-in,

k. Groove gge'tongue end extend it forward: groove-
stretch-back,

5. Flatten and broaden the fore part of the tongue.
Place the tongue bhetween the upper and lower teeth so that

87 Kobert Wesgt, T.ou Kennedy, and Anne Carr, The Rehab-

11itation of Speech (New York: Harper and Brothers,iQL7), pp.
307-308,

88 Toward Better Speech, p. 117.
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its rim 1s barely vislble between their edges, especlally
along the sides. Hold the tongue lax and qulet. Repesat.

6. Separate the jaws. Place the tip of the tongue in
contact with the gum immedlately behind the lower teeth.
Move 1t to the uoper teeth., Place it agaein on the floor
of the mouth. ‘ '

7. Place the tip of the tongue on the upper gum ridge;
draw it backward, sweeping the roof of the mouth slong the
midline.

8. Place the tip of the tongue laxly between the upper
and lower incisor teeth. Iow Llow out over the t-ngue
tip and note the noise of the out~rushing air.

9; Place your btongue in betwsen the teseth; draw or
jerk the tip back and up so that it 1s in bggk of the
teeth, but not in contact wilth any surfece.

89 Robert Vieat, Lou Kennedy, and Anna Carr, The Rehab-
ilitation of Speech, pp. 308-309.
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APPENDIX C
LISTENING ACTIVITIES

RECORDS

Babbitt, Harry, The Te 3ears! Plcenic and Parade of the
Viooden Soldicra. drgdgeport, Conn.: Columbiag Hecoras,

Heatherton, Ray, Peter Cottontail and Eggbert, the Easter
Egg. Bridgeport, Conn.: Columbia Hecords, Inc.

s, Happy 3irthday, Playtime Records, Pridgeport, Conn.:
Columbia fnecords, inhce

Krauss, Ruth, The Carrot Seed, New York: Children's Record
GU.ilda

Martin, Hency, The Funny lionkey and The Bilg Lion. Capitol
Hecords. \

Prokofieff, Cinderella. HNew York: Chlldren's Hecord Guild.

KCA Vietor-Record Library For Elementary Schools.
Volume 1. Record 2.
Harch of the Little Lead Soldlerg-Pierne
Petite Buite-bizet
1. March

Ze ngramgtu

Voiume 1, Record L.

Run, Run

Hing Around the Rosy I'srch
sittle Soldier

Sleoeping . ’
Hobby Horse-iemories of Childhood-Pinto

Volume 2. Hecord l.

0f the Tallor and s Besr-llacDowell
The Wild Horseman-Schumann
Epinning Song-hullak

The Little Hunters-RKullak

Volume 2. Record 3.
Golliwogg's Cake Walk-" Children ] Corner"uﬁebussey
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The Hurdy-CGurdy Man-Ralelidosecope-Gossens
The Little Shepherd-"Children's Corner”-Debussey

Volume 2. Record l.
Berceuse~Jarnefelt
Wand of Youth Sultes-Elpar
1. Fairy Plpers
2. The Tame Bear
3, Fothg and Butterflles

Volume 3. Reeord l.
Marionettes-RacDowell
1. w#iteh
2« Clown
3. Viilian
Of Brler kabbit-MacDowell
To a Waterlily-"woodland Sketches"-lincDowell

Volume 3. Record 2.

March of the Gnomes~-"Christmas Tree Suite"-Reibikoff
Allegretto-nixcerpt from "Faust Ballet"-Gounod

Harch of the Dwarfs-"Lyric Suite”-Griefl

Rose, Norman, The Four Bears. New York: The Chiidren's Record
Guild. :

STORI¥S

A to Z, Kenosha, Wisconsin: James and Jonethan Company, 1948.
257 pp.

Cam, Barbara Lamb. London end Amsterdam: L. Van Leer and
Company, 1950. 32 pp.

s The Story of Buttercup Fairy. London ané Amsterdem: L,
Van Leer and Company, 1952. 32 pp.

Chagtain, Hayde Lee, Susan and the Rain. Racine, Visconsin:
Whitman Publishing “ompany, 1947. 30 ppe

Circun Time., Kenosha, Wisconsin: Jemes and Jonathan Company,
1952, 12 pps '

Cookie the finbbit. Kenosha, VWisconsin: James and Jonsthan
- Comapny, 19%2. 12 pp. '

Conger, Marion, A Day gg the Zoo. New York: Simon and Schuster,
1950. 40 pp.
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— Circus Time. New Yori: Simon and Schuster, 1948.
S pp. :

Craunpton, Geftrude, Nolses and re Flibberty-Jib. New York:
Simon and Schuster, 1947. IO ppe '

Cunningham, Virginis, This Vay To the Zoo. Racine, Wisconsin:
Whitman Publishing Company, 1948. 30 ppe

DeHurf, Elizsbeth, Little-Lioy-Dance. Chicago:Viilcox and
Follett Company, 194b. L2 pp.

Ferrell, Polly, Jasper Glraffe. Racine, Wilsconsin: Whitman
Publishing Company, 1949. 30 pp.

Frank,‘Jane, ¥onice Eink. JHlow York: The Vanguaré Press, Inc.,

Holloway, Charles W., Little Twest. Racine, Wisconsin: Whit-
man Publishing Company, 1951. 30 pp.

Xing, Dorothy ¥., Counting the Kittens. Dorothy K. Varblow,
1949. 32 ppe o

, Set the Clock. Manufactured in the U. 8. of A.,, 1946,
28 PR

Little Dop Who Férgct How to Bark and Other Stories, The,
“Hew York: Grosset and Duniap, 1940. 38 pPpe

Little, Irene, A Rainy Dey Story On the Farm. Kacine, Vilsconsin:
Whitman Publishing Company, 1904, 30 ppe

Lowrey, Janetts, The Polty Little Puppy. Yew York: Simon and
Sehuster, 1942. 26 ppe

Marion, Frances, The Truant Tricycle., .Chicago: Hollow Tree
House, 19,,8. "2l pp.

Mathison, Jane, Mr. Jolly. ZfRaclne, Wisconsin: Whitman Publish~
ing Company, 19l8. 32 ppe

Morey, Sheena, Pat *'n' Penny. Chlcago: Wilcox and Follett
Companys 19 7. 30 DPpe

Osgood, Harriett,uhway Yient Tippy! Chicago: Wilcox and Follett
Company, 1947. 30 pp.
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Page, Marguerita, Wonderful Tony. Racine, Wisconsin: Whit-
: man Publishing Company, 1GL7, 30 pbe

Shew, Thelma, v Happy Day. Chicago: Rand leHally and Com-
pany, 19517 3l pp.

Sﬁedeker, Barbara, ﬁounce, the Jeep. Chicago: Rand lMcHally
end Company, 1940. 30 pp. :

Weir, Ruth Cromer, The Great Big Nolses Chicago: Wilecox and
Follett Company, 1940. 22 pp.

Whitteberry, Caroline, Pop-0 The Clown, Racine, Visconain:
Vinitman Pub1¢shing &ompanyg 1G5 30 pp.

Wilde, Irma, The Christmas Puppy. New York: Wonder Books,
1952: 29 pp. ‘ ,

s The “nownan‘s Christmae Present. Naw York: Wonder
%oeka, 1951, 26 pp' ' :

Wyatt, Jane, ‘Rowd ‘ Raciné, Wisconsin: Whitman Publishing
Company, 1946, 30 pp.

sared0

TREASURE HURT

ide five objects becinning with the new sound. Tell
the children they may hint for the objscts as long as
they hear you makan the new gound, but when the sound
stops they must etop. They cannot move or go hunting
again until they hoasr tho sound again. If anyone con-
tinues to move when the sound stops, he must go te his
chair. Uames continues until all five objects are found,

HOT AND COLD

Hide one object beginning with the sound being taughts
As a ehild nears the "hidden treassure" you make the

v 90 Leon Lassers, Fun and Pley With Scunds and Speech
(Salem, Oregon: Etate Department of Education, 1954), pp. - Be

.-
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sound more loudly, as the child goes away from the "hid-
den treasure" you meke the sound more softly. (A severely
involved child can play this game by looking where he
thinks the object 1s hidden.)

SOUND BARK

Plece colored sticks on the table near the children.
¥ake & number of different sounds. When the child hears
the new sound he takes a stick. See how meny get the
correct number of sticks.,

 SOUND LADDER

, Use practice steps or chairs for this gams for the
ladder, Children line up. The first child has a turn.
Make & number of sounds, among them the new sound, When
the child hears it he steps up & step. If he fails to
hear it, he goes to the end of the line. When a child
has completed the stepes he has won the game. ,



APPENDIX D
CREATIVE DRANATICS
FINGERPLAYS

RIGHT AND LEFT

This is my right heand
Ralse it up high,
This 1s my left hand
It11 touch the sky,
Right hand, left hand,
Twirl them around,
Left hand, right hand,
Pound, pound, pounde
Thils is oy right foot
Tap, tap, tap,
This is my left foot
Pat, pat, pat,
Right foot, left foot,
Run, run, run, :
Left foot, right foot,
Jump, jump for fun,
Fpce right, face laft,
" Turn round and round
Face left, face right,
Jump up and down.
Fight hand, left hand
Clep, c¢lap, clap,
Right foot, left foot,
Tapy tap, tap.
Unknown

Poor little Jeck, poor little Jill,

They had to carry water

And they had to climb e hill.

But Jack was always stumbling,

Or J1ll would lose her shoe, .

So when Jeck began to tumble,

Poor J1ll came tumbling, too,

0f course, they spilled the water,

What else could they do?

When Jack was always stumbling,

And Jill would lose her shose.
Unknown
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This is the mother

Thig 18 the father

This 18 the brother tall,

This is the sister

This 1s the baby

Oh, how I love them all.
Unknown

The wise old owl
Sat in the oak,
The more he saw
The less he spoke,
The less he spoke
The more he heard,
Why not be 1like that
Viise old bird?
- Traditional

Five 1ittle birds without any home,
Pive little trees in a row, '
Come build your nest in our branches tall,
We'll rock you to and fro.
Unknown

I have ten little fingers,
They all belong to me,
I can meke them do thlngs
VWiould you like to zee?
I can open them up wlde,
Shut then tight,
Put them together,
Put them out of sight,
Jump them up high,
Jump them down low,
Fold them quletly
And sit just so.

Unknown

Here are Grandma's spectacles,
And here 1s Grandma's cap,
Here is the way she folds her hands
And puts them in her lap.
Unknown



OPEN-SHUT THEHM

Open, shut them, open, shut them,
Give a little clap,
Open, shut them, open, shut them,
Lay them in your lap.
Open, shut them, open, shut them,
To the shoulders fly,
Let them like the blrdies
Flutter to the sky.
Falling, falling, slowly downward
Hearly to the ground,
Quickly raise them,
All the fingers twirling round end round,
Open, shut therny, open, shut themn,
Give & little clap,
Open, shut them, open, shut tnem,
Lay them in your lap.

Unknown

Five little squlrrels sat in a tree,

The first 1little squirrel sald,

"What do I see?"

The second little squirrel saild,

"I see a gunt”

The third little °quirr&1 sald,

"Come on, let's runt®

The fourth little sgquirrel saild,

"Letts hide in the shade."

The fifth little azquirrel sald,

"I'm not afraid.”

Bang! Bang! went the little gun

And how those squirrels did run.
Unknown

POEMS

TELEPHONE

I can use the telephone

Ses--I do it all alone;
"Humber please" 1s what I hesr
¥ith tho receiver at my ear.
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Bells ring at the other end
When I'm calling up & friend,
Then a volce comes to me 91
From someone 1 cannot see.

BROWN BIRDIE

Little brown birdie is bobting his head,
Bobbety, boblhety, bob,

Looking for something behind the shsd,
Bobbety, totbety, bob,

I am going to wstch him; perhaps 1 shall

learn,

Bobrety, bobrety, bob,

If his dinner will be a fat Bug or a worm,
Bobrety, boblety, bob,9

BUHDLES

% bundle is a funny thing,

It glways sets me wondering:

For whether it 1s thin or wide
You never know just what's inside,

Eapecially on Christmas week,
Temphation is so great to peok!

How wouldn't 1t be much more fun 93
If shoppers carrisd things undone.

HICKETY, PICKETY

Hickety, Plickety
¥y black hen,
She lays eggs
For gentlemen;

91 Kate Goddard, Poems for Little Eaps (New York:
The Platte and Munk Compeny, InGs, 1907s Pe 1204

2 ,
9 Louise B. Scott and J. J. Thompson, Talking Time
{St, Touls: Webster Publishing Company, 1951), p. 160.

93 John Farrar, Pooms for the Very Young Child (Racine,
Wigconsin: Whiltman Publishing Company, 1932}, p. Ol.
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Sometimes nine,
And sometimes ten-~
Hlekety, Pickgﬁy,
¥y black hen.

TEE LAZY PIG

A fat little pig

In o big white wig

Was buslly dancing

A jig, dig, jig.

“Wee, vee," eald the plg
In the blg white wig,.
I'd much rather jig
Then dlg, dig, dig."9>

MAXKING PLES

Tomoyrow 1s Thankasgiving Days
. Hy folks will all be here.
My pies must be delicious,
Or they'll think it strange I fear.

Kow there's the nlce dsep fluffy erust,
And here's the filling,-my!

I know they will think thgg I can make
The finest pumpkin pie,

Ity THANKFUL

I'm thenkful for my hands

With them I work each day;
- Itm thankful for my feet

With them I run and play:

9h'?hyllis Fraser, selector, This Little Pij and other
Counting Bhymes (Mew York: Simon end Schuster, 19 Pe 15,

95 Loulse Abney and Dorothy ¥inace, This W z To Better
Spsech (Yonkers-on-Rudson, New York: World Took Company, 500},

Pe »

96 Wary T. Jochnson, The Little Tot s! Thanksgivigg
Lebanon, Ohlo: March Brothers, 1928), Ds 5e
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Itm thankful for my eyes to sese; 97

I guess I'm thenkful most for all of me,’
LITTLE BIRD

Once I saw a little bird

Come hop, hop, hop;

80 I eries, "Tittle Bird,

%111 you stop, stop, stop?"

I was golng to the window

To say, "How do you do?"

But he shook his %éttle tall,
And away he flew.”

. SUBJECTS FOR ORIGINAL DRAHATIZATIONS

1. Helping Hother

2. Going to the Store

3. A Trip to the Farm

lts Going For a Walk

S« Picking Apples

6, Raking‘LeaVas

7+ Playing in the Snow

8+ Coing Christmaes Shoppling
e %aking & Snowman

104 Making Valentines

97 Thomas B, Weaver, Hollday Helps (Cleveland, Ohilo:
The Harter School Supply Company, 1925), p. 75,

98 Sylvestre C., Watkins, My First Hother Gooee (Chilcago:
Wilcox and Follett Company, 1946¥5 s+
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Alla Flying a Kite
12« Beking a Calte
13, Going Fishing
1l Plenting ‘& Garden

15, Driving & Car
STORIES TO DRAMATIZE

Charlie, ¥Wiggletall. Raclne, Vigconsin: VWhitman Publishing
Company, 190L. 230 pp.

Devine, Louise Lawrence, A Penny for Cendys Chicago: Rand
ticNally and Company, 1946, 1O pp.

Fatrweather, Jessie H., Matilda, MacElroy, snd lary. Raclne,
Wisconsin: Whitman Publishing Company, 1950. 32 pp.

Francis, 9ally R., The Puppy That Found A Home, Chlecago: Rand
¥eNally and Company, 1948. L0 pp.

Priedman, Frieda, Boblle Had A Nickel. Kenosha, ¥isconsin:
James and Jonathan Company, 1943b. 2l ppe

Jackson, Kathryn and Byron, Pusy Timmy. New York: Simon and
Schuster, 1948. 20 pp. ,

¥ing, Dorothy ¥., Help the Farmer. Printed in the USA, 1949.
O pps :

I.ittle Red Hen and Other Hursery Tales, The. Chicago: Wilecox
and rollett and Company, 1945. 20 ppe

¥eKean, Bmma C., Pussy~iiillows Racine, VWisconsin: Whitmen
Publishing Compeny, 1948, 32 ppe

s Burprlise for Snoozey. Racine, ¥Wisconsin: Whitmen
Publishing Comparny, 1945 . 30 pps

Petersham, Maud and Hiska, The Rox With Hed Wheels. Now
York: The MacMillan Company, 1952. 30 pp.

Potter, Miriam Clark, Little Rabblt's Bath, Chicago: Rand
HeNelly end Company, 1949. 30 ppe




102

Schad, Helen G,, Timothy's Shoes. Racine, Wisconsin: Whitmen
Publishing Company, 1045« 30 pp.

Stahlmenn, Catherine, Bunny nBlue. Chicago: Rand HcNally
end Company, 1949.7 30 ppe

KUSICAL STOHIES TO DRAMATIZE

Iuther, Frank, YGoldilocks and the Three Bears,;" The Kinder-
gerten Book. New York: Ginn and Company, 19497 152<162 pp.

s "The Little Red Hen," The Kinder arten Book. New
York: Ginn and Company, 19,9. 13- 15% PDe
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APPENDIX E
SONGS, RHYTHMS AND SINGIHNG GALES

SONGS

Adeir, Mildred, "Let's Play Ve Ars T.ittle Flowers," Litile
Sonuzg for Little Singers. Cinecinnati, Ohlot: Standard
Publishing Company, %9?5; De 37

Children's Song, "Busy, Buzzy Bee," The Kindergsrten Book.
New York: Ginn and Company, 1949. p. 107.

Cuthbert, Evelyn, "I'd Like to Be," Tune Kindergarten Book.
New York: Ginn and Company, 1949 p. 135,

Dalton, Alene, Hyriel Ashton, and Erla Young, “Fluffygﬁunny,“
My Pleturs Book of Sonus. Chicago: M. A. Donahue and
Company, 1947+ P« 5le

Fallis, Edwina, "Little Johnny-Jump-Up," The Kindergarten
Boock. New York: Ginn snd Conmpany, 1949. p. 103,

Forde, Paula, "Rock, Rock, Roek," The Kihdergartea Bookes
New York: Ginn and Company, 1949+ pe L5

Hematead, Ruthelma, "Three Little Pumpkins,” Singing Fun.
St., Louis: Webster Publishing Company, 195L. pe Os

Hi1l, Miidred J., "When You Send A Valentine," The Kinder-
garten Book, New York: Ginn end Company, 1949. ps Obs

Kansas City School Children, "Santa's Helpers," The Kinder-
garten Book, New York: Ginn end Company, 1949 "p. B3.

¥nepp, Ida C., "Pinky, Winky Baby," The Kindergarten Book.
New York: Ginn end Company, 1949. pe G7e

Ma jor, Merian, "Peter Ral 1t," The Kindergarten Book. New
York: Ginn end Compsny, 1949. p. 111,

y "Prayer,” The Kindergarten book. ¥New York: Gimn
and Company, 1949. p» 77e

Hother Goose, "One, Two, lLuckle ily Shoe,” The Kindergarten
Book. New York: Gimnn and Company, 1949. ©p. 30.
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s "Two Blackbirds,” Listen and Sing. HNew York: Ginn
and Compsny, 1936« p. 90.

Myers, Susanna, YA Birthday," Listen and Sing. New York: Ginn
and Company, 1936. p« 57,

Renstrom, YMoiselle, "I Ah Bunny Pink Ears{” The Kindergarten

Book. FHew York: Glnn and Company, 1949, B« 9
Scott, Louise Baey "Five Little Firemen," $in in Fun. St.
Louls: Webster Publishing Company, 19 D L7e

, » "Indian,” Singing Fun. St. Louls: Webster Publish-
Ing Company, 1950« p. 13.

s, "I Wigple," Singing Fun¢ St Loulst Webster Publish-
ing Company, 1954+ ps & .

, "Little Engine,” Sin in Pun, St. Louls: Webster
“Publishing Company, 19 e B3e

Smith, Mary, "Chicksdes,” Listen and Sing. New York: Ginn
and Company, 1936. p« 713

Traditional, "Lency, Weency, Spider " %ingi Fun. St. Louis:
Webster Publishing Cempasy, 195he Ps 3. |

s "Knock At the Door," The Kindergarten Eook. New
York: Ginn and Company, 194G, pe 50. _

Unknown, "Two Little Hands," 8in in Fun. &t, Louls:
Webgter Publishing Company, . Ps 59 :

Wood, Lucille ¥,, "How 014 Are You?" Binging Pun. St. Louls:
' Webster Publishing Compeny, 1954 P« Ols

Wynne, Annette, "Filve Little Drums,” Listen snd Sing. New
York: Ginn and Company, 1936. p. 5b.

RECORDS

'Coleman, Roger, The Little Puppet. New York: The Children's
Hecord Guild. '

Daddy Comes Homes Hew York: The Children's Record Gulld.
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Heatherton, Ray, 1'm A Little Teapot. BEridgeport, Conn.:
Columbia Becords, Inc.

Landeck, Grandfather's Farm. New York: The Children's Record
Guild.

He, Myselfl snd I. New York: The Children's Record Guild.

Nothing to Do. New York: The Children's Record Guild.

Perry, Donsld, Eensic-Beensie Spider. New York: The Children's
Guild.

RCA Victor-Eecord Tibrary For Elementary Schools
Volume l. Hecord 1.

Gnomes-Reinhold

Dwarfs+Reinhold

Fairfes-Scherzo-Schubert

Clowns-"Vldsummer Night's Dream":¥endolssohn

Volume 1. HKecord 2.
Etincelles-Moszkowski
Etude Joyeuse-Kopylow
Baprcarolle-EKubenstein
Valsette-Porowski
Valse Serenade-Podini
Love's Dreanm-Czebulka

Volume 1. Record 3.

Earch in ¥ Hajor

Theme for Skipping

Flying Pirds

Vheelbarrow Kotive

Plain Skip

Tip-toe March

Hilitary March

Galloping, Running, High Stepping Horses
Skipping Theme~Anderson

Volume 1. Record l.
Gigue in A-Corelll
Jagled-Schumnann
Ballet-Gluck
Adagio-Corelli

Volume 2, Record 1.
Soldier!'s Farch-Schumann
Harch in D Flst-Hollander



March-"Nutcracker Sulte"-Tchalkosky
March-"Alceste"~-Gluck

Volume 2. Record 2.
Boating on the Lake-Kullak
Skating~Kullak '
Vialtzer-Gurlitt
Farch-Gurlitt
Waltz~Schubert
Scherzo-Gurlitt

" L'Arebesgue~Burgmuller
Tarantella-Ssin Saens

Volume 2. Record 3.

Run, Run, Bun~Concone
Jumping-Gurlitt

Running Game-Gurlitt

Alr de Rallet-Judassohn
altzes Hos. 1-2-9~Prahms

Volume 2. Reecord l.

Praedudium-Jarnefelt

Tes Pifierari~-The Pipers-Gounod

Happy and Light of Heart “Bohomian Girl":Balfe
Tarantelle~llendelssohn

Volume 3. Kecord 1.

Northern Song-Schumann

Song of the Shepherdess-Weber
arch-Bach-MacDowell

Papillons, HNo. 8-8chumann

Dance of the Hoorish Slaves-"Alda"-Verdi
Slavonic Dance, No. L-Dvorak
3lelliena-"1,'Allergo” ~liandel

Volume 3. Record 2.

Polly Put the Kettle On-English Folk
Tavender's DBlue-kngilish Folk
Wrltz~Schubert

Come Lasses and Lads-English Folk
John Peel-01d Hunting Song

Farche Militalire~-Schubert
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Reed, Susan, Mary Doodle. Wew York: The Children's Record

guild.

Rose, Norman, Traln to the Zoo. New York: The Children's

Record Guild.
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» Sugar Lump Town. New York: The Children's Hecord
Guild.

Sidorsky, SBklttery-Skattery. New York: The Children's Record
Gui 1(30

Sweetland, Lee, Indoors When It Reins. Hew York: The Child-
ren's Record Gulld.

» Let's Be Firemen, HNew York: The Children's Record
Guilds

Worthington. Floyd, Let's Go to ihe Circus and Animal Songs.
Wew York: Magic Tone Records.

SINGING GAMES

"A Hunting We Will Go," English, The Kindergarten Book.
Hew York: Ginn and Company, 194G. p. h%

"Cat and the Mouse," Puerto Rico, The Kindergarten Book.
Hew York: Ginn and Company, 1949. p« LO.

YParmer in the Dell, The," 3inging Game, The Kindergarten
Book. New York: CGinn and Company, 104Y. Dp. 43»

"Frog in the Middle," Childrent's Game, The Kindergarten
Book. Hew York: Ginn and Company, 1949, ps 41,

"Guegsing Game,™ Children's Game, The Kindergarten DBook.
New York: Ginn and Company, 1949e Ps i3

"Lendon Bridge," Tressure Chest of Children's Songs and
Games. New York: Treasure Chest Publications, 1fnce,

5935» pe 5

"Oats, Peas, Beans and Barley," Treasure Chest of Children's
Songs and Games. New York: Treasure Chest PublLications,

Inc., 1935. pe 7o

"Ring-Around-a~Rogy," Children's Geme, The Kindergarten
Booke Hew York: Ginn and Company, 1949. p. 30,

"Round and Round the Village," English Singing Geme, The
Kin@gygarten Books WNew Vork: Ginn and Company, 1549.
poh.b - ‘

"y_
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"Round fhe Mulberry Bush," Treasure Chest of Children's Songs
and Games. New York: mreasure Chest Publications, Inc.,

1935, p. 12.

"Sally Go Round the Stars," Fnglish Singing Game, The ¥indcr-
garten Book. New York: Ginn and Company, 1959. p. 3G.

"Squirrel and Trees," Children’c Game, The Kindergarten
Book. HNew York: Ginn and Company, 199, p. Ll.




|09

APPENDIX F
SPEECH AND COMBERCIAL GAMESR
SPEECH CAVES

sooon cAnE??

Obtain colored plastic spoons oOr color paper SpoONs.
Put them In a box and let the children take turns cihicos-
ing a sgpoon. Each child holdes up & spoon and seys: I
choose a {color) spoon. This game can be varied by
using other objects or other verba as I gee, I bought,

Z have, cte.

HoNEY GAMELIOO

Use play money, make pennles or use real pennies.
Have pictures or articles sold in & grocery store.
Child: I would like to buy some pesas.
Teacher: That will be seven cents, please.
Child: One; two, three, four, flve. six, s=even.
Taacher. Thank you.

HIDE THE rurnprEL0t

Use a small play house or have pictures of various
rooms in the house. Select a room where you pretend
you are hiding the thimble.

Child: Did you hide the thimble in the living room?
Teacher: No, T did not hide the thimble in the liv-
- ing room.
Continue untill some child guesses the correct room.

99 Louise Scott and J. J. Thompson, Telking Time (St,

Louis' Webster Publishing Company, 1951), p. 5%,

100 Ibid., p. S5b.

10 1y54d., B. 75.
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THE LETTER GAME %

Place in an envelope the picture of an object that
begins with & sound that the child is trying to correct.
Child: ¥r. Poatman, plesse look in your bag and see,
If you have &8 letter, a letter for me,
When the child opens his envelope he says, "My letter
has a " :

*T ouooss? gappiO3

Hount farm animals on flannel to use on a flannel
board. Have a child seclect an animal, and say "I
choose & cow, the cow says, 'Hoo, moo,'™ and then placos
it on the flannel board. The class sings the s=ong,
"0ld ¥acDonald Had A Parm,™ using the animel the child
selectod. ..

THE BALLOON GAuElOM

Place colored balloons in & large envelope or box
with the strings henfiing out, A c¢hild selects a string
gaying, "I choose & red balloon." If he gets the color
he chose he may keep it. Continue until the balloons
are gone,

COMMERCIAL GAMES

Animal Rummy Card Games, Whitmans

Fun At the Zoo. Springfleld, Hass.: Hilton Bradley
Company. '

Fun On the Farm. A primer game for Littls Folk. Spring-
field, Tegs.: NWilton Bradley Companys

Hookeys The Magnetic Fish Game. Chicago, Ill.: Designed
and deéveloped in the Geme and Toy Research Labratory of

102 Seott and Thompson, Talking Time, p. 108.

103 1p14,, p 1.
104 1p14., p. 110,
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Cadaco BEllis, 1946.

Fiddie Kardss Troy, Ohio: C. D. Cocanower, XKiddie
Kard, distributors, 19&6.

014 Malds Card Geme. Vhitman.

Picturs~Word Game, St. Louis: Ei Wi Dolch, The Hart
Vence Company, 19iile






